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The Evaluation of Guidance-Counscling Service
in Office of Education Region VI and the
Development of an Effective Guidance-

Counseling Program for Adult
B: sic Education Students

This is the fourth major report outlined ir, the
above-named proposal. 11 reviews activities of the Guidance
and Counselng Special Project during FY 1970 and contain

'feat deal of ilformation not previously published.

This reports inchtdcs:

a. the report of the program auditor;
b. the reports of each of the five State Directors;
c. the summary of the impel of the Teacher Aware

ncss Packet as a training device for teachers; and
d. the preliminary assessment of the new Counselor

Orientation Packet.

Once again, success of the project during the past year
was due primarily to the unity of effort exerted by the State
Directors, The University of Texas at Austin staff, and most
importantly by the ABE teachers, counselors, and administra-
tors who are committed to the idea that ABE students
desetve and should receive guidance and comiseling services.

This project is one of several funded tinder Section 309
of Public Law 89-750, but it is unique by virtue of being the
only one tha. attempts to resolve the guidance and
counseling needs of Adult Basic Education students.

I am pleased In be associated with this fine endeavor.

%Main E. Barron
Project Director
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INTRODUCTION

This report constitutes the final activity for the Special
Project in Guidance and Counseling, Region VI, for Fiscal
Year 1970. While the contents of the report ;,re (hived

from the past fiscal year's operationonany maleti-
als and procedures reported ;IR' ;ied d FCC tly to the findings
or the first project ear (FY 1969), in dial the design of the
project was developed 00 a iong,range basis with each specific
.step buildint.i toward the next. This report is the fourth in a
series of major publicaii-ns depicting the general operation
and findings of the Project.

In terms of funding, 5120,000 was provided for the
second ear of operation for the Project. Major objectives
were:

iMpICMC171, ir, two pilot centers in each state, an
experimental guidance and counseling program for
arliAlt basic education 15 dcccloped during the EV
1969 Guidance ind Counseling Project.

2. To (labiate the effect of the guidance and counsel-
ing pilot project uu the total ABE program in the
tcspcct;ve pilot centers.

3. To provide extensive in- service training for counsel-
ors and .cachets in each of the pilot centers.

1 To ericourt:ge and assist the state ABE departments
in promoting and implenwnting local guidance and
counseling in-service programs for teachers and
counselors.

5. To conduct . a in-depth, three-week professional
counselor-training institute for ABE counselors in
Region VI (funded by «tiler sources).

6. To publish the results of the combined two-year
Guidance and Counsding Project and pros ide liaison
with other USOE Regions in an attempt to encour-
age national effoi ts in guidance and counseling for
undereducated adults.

1 he organization of On( report will folios% the pastel])
established by the ohjeciis es, in that esi luatisc Mfolludijon
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indicating success in meeting a given otective will be
presented before the next respective area is discussed. In the
opinion of the participating staff, state personnel, and the
private evaluator, the Project has met most, if not all, of the
criteria for success established at the outset of the Project.
On this basis, the Project is considered overall to have been a
success.

Personnel of the five participating State Departments of
Education and the five universities (Arkansas State Uriver-
sity, Arkansas; Nicholls State College, Louisiana; Artesia
Colley,., New Mexico; Central State Co Beg!, Oklahoma; and
Southwest Texas State University, Texas) have been helpful
and supportive in the operation of the Project. Four major
areas of work were undertaken in each of the respective
states. Those areas were supportive of the Project's stated
objecties and were:

1. Pilot program operations.
2. Teacher training in guidance and counseling using

the Techer Awareness Package developed daring
the first year of the Project.

3. Utilization of the trainers developed during the first
year of the Project.

4. Development and trial of a Counselor Orientation
Program for counselors in ABE.

A major portion of the material developed by the Project
is the result of a series of monthly reports submitted from
each of the participating states. A total of seven reports were
submitted by each state and included all the guidance and
counseling related activities developed under the concept of
the Project. The seventh and last report from each respective
state served as a summary of the yearlong activities
undertaken. The summary reports arc included in this Project
report. Persons interested in the developments within a

respective slate or states can contact the Extension Teaching
and Field Service Bureau at The University of Texas for
further information.

4
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STATE EDUCATION
SUPERINTENDENTS AND COMMISSIONERS

Dr. Arch Ford
Superintem!, of Public Instruction
State Depart,u;nt of Education
Little Rock, Arkansas 72201

Dr. 1Vi !ham Dodd
Superintem'nnt of Public Instruction
Louisana State Department of Education
State Capitol Building
Baton Rouge, Louisiana 70804

Dr. Leonard J. DeLayo
Superintendent of Public Instruction
New Mexico Department of Education
State Capitol Building
Santo Ec, NOV Mexico 87501

I/r. I). D. Creech
Superintendent of Public Instruction
State Department of Education
Gklahoma City, Oklahoma 73115

Dr. J. W. Edgar
Commissioner of Education
State Department of Education
Capitol Station
Austin, Texas 787I I
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ADULT BASIC EDUCNTION GUIDANCE AND
COUNSELING PROJECT PART!C1PANTS

Star° Project Directors

Mr. Bud R. Lyle
Guidance and Counseling Project Director
State Department of Education
Adult Basic Education
115 National Old Line Bulletin;
5th and Wood lane Streets
Little Rock, Arkansas 72201
Phone: (FTS) 8- 501. 372 -4361
Ask for: 372-7361

Mr. C. C. Cou%illion
Guidance and Counseling Project Director
Assistant Director of Adult Education
Louisana State Department of Education
State Capitol Building
Baton Rouge, Louisiana 70804
Phone: (EFS) 8-504-348.7181
Ask for: 389-6658

Mr. Phil Felix
c/o Tom Trujillo, Director
Adult Basic Education
State Department of Education
State Capitol Building
Santa Fe, New Mexico 87501
Phone: (FTS) 8-505-982-3801
Ask for: 827.2427

Mrs. Malik Harrison
Guidance and Counseling Project Director
c/o Dr. Edward Olvay

Basic Education Division
Oklahoma State Department of Education
310 Will Rogers Building
Oklahoma City, Oklahoma 73105
Phone: (FTS) 8-405-236.2511
Ask tor: 521-3919 6



Mr. Harry Seaman 111
Guidance and Counseling Project Director
Adult Basic Education
Texas Education Agency
Capitol Station
Austin, Texas 78711
Phone: 512 475.3891

Adult Basic Education State Directors

Mr. Luther Black
State Supervisor
State Department of Education
Adult Basic Education
115 National Old Line Building
5th and Wood lane Streets
Little Rock, Arkansas 72201
.'hone: (FTS) 8.501-372-4361
Ask for: 372.7361

Mr. Earl Lee Hammett, Director
Adult Education
State Department of Education
State Capitol Building
Baton Rouge, Louisiana 70804
Phone: (FTS) 8-504.982.3801
Ask for: 827.2427

Dr. Edward Okay, Director
Adult Basic Education
State Department of Education
310 Will Rogers Building
Oklahoma City, Oklahoma i 3105
Phone: (FTS) 8.405.236.2311
Ask for: 521-3313

Mr. Ralph Mock, Director
Adult Basic Education
Texas Education Agency
Capitol Station
Austin, Texas 7871
Phone: 512 475 3891
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University Personnel

Dr. Alvin Mc Raven
Box 4-M
Arkansas State University
Jonesboro, Arkansas 72401
Phone (home): 501 9324 634

Dr. Cairo] W. Eubanks
Director of Guidance and Counseling
Nicholls State College
Thibodaux, Louisiana 70301
Phone: 304 44'7.9071, Ext. 313

Dr. Louis C. 3ernardoni
University of Nov Mexico
Albuquerque, New Mexico

Dr. Richard Mitchell
Central State University
Edmond, Oklahoma 73034

Dr. Emma Linn
Counseling Center
107 OId Main
San Marcos, Texas 78666
Phone (home in Austin, Texas): 512 444.3476

Guidance and Counseling Personnel

Mr. jim Paul Franks
c/u Mr. Buel R. Lyle
Guidance and Counseling Project Director
State Department of Education
Adult Basic Education
115 National Old Line Building
5th and Woodlane Streets
Litle Rock, Arkansas 72201
Phone: (FTS) 8-501-372-4361
Ask for: 372.7361
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Mr. A. B. Sibley
Supervisor of Guidance
Louisiana State Department of Education
State Capitol Building
Baton Rouge, Louisiana 70804
Phone (office): 504 389-6209

Mr. Sid Tannen
c/ Mr. Tom Trujillo, Director
Adult Basic Education
State Department of Education
State Capitol Building
Santa re, New Mexico 87501
Phone: (FTS) 8-505-982-3811
Ask for: 827-2427

Mr. Vernon Laws
Educational Guidance Consultant
Division of Guidance Services
Texas Education Agency
Capitol Station
Austin, Texas 78711
Phone (office): 512 475.4276

The University of Texas at Austin
Central Project Staff

Dr. William E. Barron, Director
Extension Teaching and Field Service Bureau
201 Extension Building
The University of Texas at Austin
Austin, Texas 78712
Phone (office): 512 471-7335

Mr. C. Robert Wood
Project Administrator
Extension Teaching and Field Service Bureau
201 Extension Building
The University of Texas at Austin
Austin, Texas 78712
Phone (office): 512 471-7335
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Mr. Don Hale
ABE University Staff Specialist
Extension Teaching and Field Service Bureau
201 Extension Building
The University of Texas at Austin
Austin, Texas 78712
Phone (office): 512 471-7335

Mr. Charles Kelso
Assistant Instructor
Extension Teaching and Field Service Bureau
201 Extension Building
The University of Texas at Austin
Austin, Texas 78712
Phone (office): 512 471-7335

Mrs. Patricia W. Prewitt
Assistant Instructor
Extension Teaching and Field Service Bureau
201 Extension Building
The University of Texas at Austin
Austin, Texas 78712
Phone (office): 512 471-7335

Mr. Murray Scher
Research Associate
Extension Teaching and Field Servir: Ilureau
201 Extension Building
The University of Texas at Austin
Austin, Texas 78712
Phone (office): 512 471-7335

Mr. Ken C. Stedman
Assistant Instructor
Extension Teaching and Field Service Bureau
201 Extension Building
The University of Texas at Austin
Austin, Texas 78712
Phone (office): 512 471-7335
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Office of Education Personnel

Emanuel Reiser
Division of Adult Basic Education
Adult Education Branch
Department of Health, Education and Welfare
Office of Education
Regional Office Building, Room 5066
7th and D Streets, S. W.
Washington, D. C. 20202
Phone (office): 202 962.7241

Mr. Paul Delker
Dire-tor
Dkis. of Adult Basic Education
Adult Education Branch
Department of Health, Education and Welfare
Office of Education
Regional Office Building, Room 5066
7th and I) Streets, S. W.
Washington, D. C. 20202
Phone (office): 202 962.7241

Mr. George Blassingame
Regional Program Officer
Adult Education Programs
1114 Commerce Street
Dallas, Texas 75222
Phone (office): 214 749.2. 11
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FINAL STATE REPORTS, GUIDANCE
AND COUNSELING PROJECT

As the year progressed, the value of interstate com-
munication and information exchange became more and
more apparent. The Central Project Staff was in touch with
state, regional, and local ABE personnel throughout Region
VI. For one thing, during the preliminary work on the
Counselor Orientation Package, the staff traveled around the
Region for consultation and feedback from university person-
nel, state department personnel, and local ABE teachers,
counselors, and administrators. During these sessions, the
staff picked up a lot of information, ideas, and m-thods
which were valuable even though not directly related to
development of the package. This information was passed on
by word of mouth and by letters and memoranda to people
in other states. As a result; the Central Project Staff became
in the truest sense a communication channel for facilitating
exchange of information. i'cople in one state would write in
regarding some problem, and the staff would send them
information pertaining to some other area's approach to
solving the same type of problem. Similarly, the staff would
provide names, addresses, and telephone numbers so that
people with the same interests, programs, or problems could
communicate directly with each other.

This information exchange was heightened in January,
1970, with publication of the first "30-day report," recount-
ing each state's activities during the preceding month.
Thereafter, states submitted information every 30 days for
inclusion in a combined five-state report. This information
was compiled by the Central Project Staff and disseminated
throughout Region VI with a covering memorandum. The
compilations were not formal reports; rather, they were
informally written notes of activities, successes, and failures

15
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it, various programs throughout the Regionparticularly in
the large and small pilot centers. The sixth edition of the
"30-day report" was issued in June, covering activities in
May. For the last report, state personnel were asked to send
in a "wrap-up" report coscring the more significant activities
within their states for the year. These reports, with support-
ing appendices, are presented below by state.

ARKANSAS

Introduction

At the beginning of this year a plan of "Proposed
Activities for 1969-1970" was submitted to The University
of Texas. As the year comes to a close, and in assessing these
proposed plans, we find that some have been carried out as
written, others have been added to, a few additional activities
were performed, and still others ,were forgotten altogether.
Following is a very brief summary of some of the things that
we have attempted in Arkansas. We realize now, in looking
back, that probably more could have been done and, also,
some of the things we did could have been improved. We feel
that the year's activities have been meaningful for the most
part and that as a result of efforts by The University of
Texas, the other states of Region VI, and the invo"sed people
of Arkansas, we are now offering an expanded and more
efficient Adult Basic Education program to the people of our
state.

Pilot Centers

A cluster of schools in northeast Arkansas served as our
small pilot program. These schools were Westside, Jonesboro,
Newport, Greene Count) Tech, Knobel, and Piggott. Thcrc
:cm 92 students (molted, three or.penisors, two head
teachers, one supervisor- counselor, seven teachers, and four
counselors involved. Original plans 11,d been for the small
pilot to be located at Newport. The program at Newport was
much smaller than anticipated, so the other schools Were
added to give us sufficient numbers in the small pilots.

16
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The Little Rock Vocational School was designated as our
large pilot program. This involved approximately 350 stu-
dents, nine parttime teachers, five full-time teachers, one
fulltime supervisor, and one parttime counselor.

In-Service Training in Pilot Centers

Large Pilot
Fifteen people attended all or a part of 16 hours of

inscrvice training at the Little Rock Adult Vocational
School. The training was conducted by Mrs. Martha Nelsen,
ABE supervisor for Little Rock. Mrs. Nelsen has served as
staff associate from Arkansas in the teachertrainer institute
in Austin, 1969.

The training consisted of the "Teacher Awareness
Package" as developed in the 1968.1969 Guidance and
Counseling Project.

Reaction to the training was very favorable, and it is felt
that each participant did benefit from the involvement.

Small Pilot

Dr. Alvin NIcRaven, University Consultant for the
project, conducted four training cessions for personnel in the
small pilots. Thirteen participants attended all or some part
of the training. The training consisted o: part of the
awareness package and was added to by Dr. Mc Raven with
areas in motivation, the adult in the world of work,
psychological and educational assessment, the teacher as an
adult personnel worker, and evoluation of in- service program.

Research and Data Gathering

This arca consisted primarily of administering the bio-
graphical data forms. These forms were administered in the
large and small pilots and in the Forrest City program as the
nonpilot. Test data were available in the large pilot.

Arca Workshops

Six one-day w -kshops were conducted within the state.
The first of there svorkshons was held on November 15,

17



1969, and the last on January 24, 1970. Sites of the
workshops were Ozark, Cotton PI nt, Arkadelphia, Little
Rock, Pine Bluff, and Newport. Approximately 360 partici-
pants attended these sessions.

Teacher trainers from the 1969 Austin Institute .cre
utilized to conduct this training.

In a pre-workshop planning meeting it was decided that
parts of the awareness package would be used. The following
areas in order of priority were presented:

1. Awareness of Human Needs, Part I
2. Emotional Needs of Adults
3. Domestic ProblemsDropouts
4. Education, Parts A & B

Typical schedule for the workshops was:
9:00 -9: 30 Registration
9:30 - 10:00 Greetings, Introduction to Package
10:00-11:45Groups
11:45-1'2.45Lunch
12:45-2:15Groups
2:15-2:30break
2:30-3.15Groups
3:15-3:45General Session, 11'rapup, Local Problem
Discussio-1

Utilization of Other Personnel

Graduate Student
Mr. Foy Fuller, graduate student at Arkansas State

University, was employed to v.nrk in the program. Mr.
Fuller's main activity' was centered around the collection of
data.

ilniucrsity Consultant
Dr. Alvin McRaven, professor of education and counse-

lor educator at Arkansas State University, has served as
consultant to this program for the past two years. The advice
and guidance cf. Dr. McRaven have been invaluable to our
program in Arkansas. He has conducted inser ice training,
served as workshop consultant, published an article on Adult
Basic Education, and has been involved in the planning and

executing of all activities related to the guidance and
counseling project.

.8
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Guidance Cousultant

Mr. Jim Paul Franks, Supervisor of Guidance Services for
the Arkansas State Department of Education, has served as
our guidance services consultant for the past two years. Due
to Mr. Frank' work load in his own department, we have
been rcluctart to call on him as much as we could have this
year. Mr. Franks has served as well, in the limited time
available, as workshop consultant and in the planning of
activities related to this project.

Workshop Direciors:

In each of our area one-day workshops, a local director
for the workshop was selected. Duties of the local workshop
directors consisted of the following:

1. Coordinate workshop.
2. Arrange for dates, facilities, media needed.
3. Present introduction to guidance and counseling

package, or appoint one of his teacher trainers to do
o.

4. Preside over final session of workshop.
5. Meet with teacher trainers on the day of the

workshop for final instructions.
6. Print program, designate groin assignments, supply

name tags, any material needed, etc.
7. Arrange for local administrator to give greetings to

workshop.
8. Arrange local publicity.
9. Keep state office informed on developments of

planning.
10. Keep accurate record of those attending.
Doyle Duckett served as director for the workshop in

Ozark. Mr. Duckett is Assistant Director of the Arkansas
Valley Vocational -1 ethnical School and also series as local
supervisor of ABE classes held through the vocational school.

J. C. Babbs served as director of the workshop at Cotton
Plant. Mr. Babbs has been involved in local supervision of
ABE for the oast several year% lie attended the 1969 Austin
Institute and alst_ serves as a teacher trainer.

William 1". Keaton served as director of the workshop in
Arkadelphia, Mr. Keaton is assistant principal of Arkadelphia

19
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High School, has been a local ABE supervisor, and is also one
of our teacher trainers.

Marth' Nelsen served as director of the Little Rock
workshop. Mrs. Nelsen is the only full-time local ABE
supervisor in the state- She is also a teacher trainer.

Buddy Lyle served as director of the Pine Bluff
workshop. Mr. Lyle is State Supervisor of Adult Education.

Doyle Burke served as director of the Newport work-
shop. Mr. Burke is curriculum coordinator for Newport
Public Schools and has worked closely with adult education.

Teacher Trainers

Each area workshop was assigned the number of teacher
trainers according to the anticipated enrollment of the
workshop. We started with the idea of one teacher trainer
assigned to each group in the workshop bat soon learned that
the groups operated much better if two trainers were assigned
to each group. The following people, all participants in the
Austin Institute, served as teacher trainers: Roy Smith,
Fayetteville; Millard liu !lender, Waldron; E. T. Shuffield,
Fayetteville; E. C. Norman, Forrest City; George Meekin,
Stuttgart; Martha Nelsen, Little Rock; William T. Keaton,
Arkadelphia; J. C. Babbs, Cotton Plant.

Workshop Consultants

For each of our area workshops, we tried to provide
consultants who could work with the groups and offer
suggestions and direction in discussions as they progressed.
Consultants worked in the following workshops:

OzarkMrs. Nlattie Harrison, Oklahoma State Depart-
ment; Mr. Bobby Boyet, Louisiana State
Department

Cotton PlantDr. Alvin Mc Raven, Arkansas State
University

ArkadelphiaDr. Alvin Mc Raven. Arkansas State Univer-
sity; Mr. Jim Paul Franks, Arkansas State Depart-
ment of Education

Pine BluffDr. Dolph Camp, USOE (retired)
NewportDr. Dolph Camp, USOE (retired); Dr. Alvin

McRaven, Arkansas State University
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ABE Counselors

In addition to counselots working in our pilot programs,
we have had approximately 30 counselors working on a
part-time basis in other programs. These are all certified
counselors. In talking with these counselors it has been found
that duties and identification of role have varied widely. We
are in hopes that the result.: of the project this past year will
give assistance in this area.

Other Personnel

Mr. Luther II. Black, State Director of Adult Education,
has lent Is support to this project for the e itire year; his
guidance and assistance have been well received and an asset
to thc program.

Mr. J. Benton Allen, State Supervisor of Adult Educa-
tion; Mr. James Wise, Little Rock Public Schools; and Mr.
Glen McCalman, ABE counselor for the large pilot, were
involved in presenting the package in some of the workshops.

Mr. William T. Keaton not only se.rved as a workshop
director and teacher trainer, but also, acting in the capacity
of State President of the Arkansas Adult Education Associ-
ation, was a tremendous help in carrying out our program
this year.

Counselor Survey

Nine of our ABE counselors were asked to complete a
counselor report. These reports were designed to gather
pertinent information regarding functions and activities of
the counselor for the past year.

The nine programs represented in the sample consist of
approximately 600 students. After the reports were received,
information was compiled. The results are reflected in the
following information.

Compiled Annual Reports From Nine ABE Counselors

Interviews No.
Individual interviews 556
Vocational problems 127
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Educational problems 216
Emotional problems 112

Social problems 73

Other 28

Average length of interview 30 minutes

Who referred the counselors ABE teacher
Self-referral
Fellow student
ABE supervisor
Office staff

No, of initial interviews 211

Group Guidance
Attempted With Enrollees

1. Topic: Self-concept and behaviordealt with the ques-
tion, "Who Am I?" Aspects of this question dealt with
friendliness, impression which one makes upon others,
and human relations in general.

2. Counselor attempted guidance in a "formal setting" only
four times. These seemed very successful. Counselors
only regret, that the attempts were made so late in
school year. Two of these sessions were with beginner
ABE students, one with intermediate, and one with an
advanced group. Response was good in all groups.
Counselor believes that regularly scheduled group guid-
ance sessions could be valuable.

Testing

No. tested: 368
Test, inventory, or survey used:

1. California Achievement
2. Metropolitan Achievement
3. ABLE
4. Iowa Test of Basic Skills
5. Otis Gamma
6. SCAT Series 3
7. Short Test of Educational Ability
8. Test of Education Ability
9. WAIS
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10. W RAT
11. SRA Multilevel Achievement
12. PPVT

Referrals (made by the counselor)
No. referred: 71
Referral Agencies: Area Vo-Tech School

County School Supervisor
Employment Security
Family Service
Physician
Psychiatrist
Welfare
State Rehabilitation
Adult Big's School

Follow-up

No. contacts of dropouts: 52
No. contacts of absentees: 133

Other Activities Perfineni :v the
Adult Counseling Program:

1. Duz to the fact that the ABE classes cover 1,400
square miles, I usually talk to the classes as a whole,
have a question period, and then if anyone has
anything in particdar he wants to talk about,1 talk
to him individually. It is difficult, due to the
distance I have to travel, to spend as much time svith
the class's as I would like to Since one class meets
on Tuesday night instead of Thursday, I get in three
visits some weeks. Test results indicate that son ,! of
the students who started three years ago wil, be
promoted to the general course this coming fall.
Plans are being made to start a recruiting campaign
early for more ABF. students this fall.

2. The total enrollment consists of NYC svorkets. The
majority of these do not have Eh! ability or desire to
continue education or training. On girl expressed a
desire to return to high school, but decided she did
not want this at the present
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3. The only other activity was t -ying to get folders and
forms filled out on each student. For this year we
had many new faces that Nde did not have last year.

4. Participated in two district workshops. Participated
in planning session with representr.civcs from Region
VI of Dallas to plan counselor's packet. Participated
in planning session with Regional leaders at
Jonesboro.

5. This is our first time to have an adult counseling
program; therefore, our activities are small. Other
than individual conferences and tests we have
nothing else.

6. In the testing program we did a pretest and a
posttest using ABLE in both tests. During breaktime
we enjoyed a social period with the student in the
lounge and discussed any sukect that came up.

LOUISIANA

Introduction

Louisiana's Adult Education Prcgram continues to ex-
pand in an effort to meet the needs of adult enrollees.
Approximately four years of concentrated effort among the
Department of Education, colleges, local school systems, and
special projects has culminated in prodding us with statistical
information proving the worth of guidance an -I counseling in
our adult education program.

Since the first pilot project in Ac tdia Parish, through the
special pilot projects in Lafourche, Rapider, and Evangeline
parishes, data have been gathered reg.trding the effectiveness
of the utilization teachers as counselors in the adult
education program. As will be noted in r'.is report, the
greatest contributions made deal with the ability of adults to
obtain and hold their jobs, retain their children in school, and
participate in local, state, and national activities.

Many additional local school systems are eager to involve
guidance and counseling procedures with their adult educa-
tion program. It is anticipated that as time and funds become
available, greater strides svill be made in this field. The
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guidance and services provided to the enrollee of this
program have certainly made it a more realistic program in
terms of helping the adult achieve his objective. It is hoped
that an expansion of these services can be offered in the very
near future.

The statistical, narrative, and recommendation data in
this report were obtained from the teachers and counselors of
the two parishes' pilot projects, and teachers of additional
parishes conducting guidance and counseling with their ABE
students.

The two parishes selected for the specific pilot projects
were Lafourche and Rapides. Evangeline Parish also partici-
pated with several teachers performing guidance and counsel
ing services, and also two teachers each in East Feliciana and
Tangipahoa parishes.

Description of Pilot Projects

The two parishes selected by the State Superintendent of
Public Schools, Dr. William J. Dodd, as requested by The
University of Texas officials in connection with the Region
VI Guidance and Counseling Pilot Project were Lafourche
and Rapides.

Agreements between the kcal superintendents of the
two parishes and the State Assistant Superintendent of Public
Education were drawn up and signed for the conduct of the
projects.

The Lafourche Parish project was conducted with nine
ABE classes in seven different schools (communities). The
two schools farthest apart were 60 miles.

Eight ABE teachers and one high school counselor
conducted guidance and counseling among 154 ABE students
in nine classes. The classes were conducted in six rural
school and one semiurban locality.

The Rapides Parish project was conducted in the Rapides
Parish School Board Skal Center in Alexandria, Louisiana,
with eleven teachers and one high school counselor trained to
carry on the guidance and counseling functions of the
project.

Eight of the eleven teacher, and the counselor partici.
patcd. The other three teachers did not participate. Reasons
as follows:
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1. "Unable to participate because of lack of time."
GBF

2. "Did not participate because of own recent entry
into teaching ABE students." F.NIF

3. "The type of students in my class do not fit into the
categories listed on the inventory. No one has
requested any special conference. Their time, in
most cases, is very limited; just getting to class poses
a problem, so extra time allotted for conferences is
most impossible." FE

All the classes were conducted in one buildingthe Skill
Centerin an urban locality.

Guidance and counseling prefects were conducted in
three additional parishes to give the study a broader range of
experiences and increased validity.

The additional parishes are Evangeline with seven of the
ABE teachers participating; East Feliciana and Tangipahoa
each with two teachers participating.
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Teacher's Statistical Report,
Lafourche Parish

1. Number ABE students enrolled: Alen 69

Women 85

2. Percent ABE students participated: Men 44.8%

Women 55.2%

3. Total number students participating 154

4. Student average age 35.5

5. Averagt grade level at beginning of school
year 5.9

6. Average grade level at end of school year 8.0

7. Average number grades achieved per 100
hours of instruction this year 1.7

8. Percent dropouts 20.7%

9. Average numb' l,)tirs attended 126

10. Number of program objectives per students 1.08

11. Percent of objectives totally achieved 50`;',

12. Percent of objectives partially achieved 50%

13. Percent students self-employed other than
housewives before guidance and counseling
services omitted

14. Percent of students employed by an employer
before guidance and counseling services omitted

15. Percent of students who became employed
because of guidance and counseling services 15.5%
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16. Percent of students who obtained job im-
provement because of guidance and coun-
seling services

17. Percent of students enrolled in vocational
training school before guidance and counsel-
ing services were given

18. Pcrcent students enrolled in vocational train-
ing school because of guidance and counseling

services

19. Percent students who, because of guidance
and counseling services, improved in at least

one of the following areas:

10%

10%

10.`a%

Educational 50%

Employment 12%

Family 24%

Home 30%

Health 27%

20. Percent of students who collected reading
volumes ter their home library 53%

21. Number of volumes collected by all students 307

22. Percent of students visited at home by
teachers 48%

23. Percent students on welfare roll before guid-
ance and counseling senices 1.6%

24. Percent students removing themselves from
welfare rolls brcause of guidance and counsel-
ing 0

25. Percent students registered to vote before
guidance and counseling omitted
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26. Percent students registered because of guid-
ance and counseling omitted

27 Percent students participating in community
affairs because of guidance and counseling
given omitted

28. Percent of student referrals to: agencies,
organizations, and/or individuals omitted

29. Teacher evaluations of the feasibility of a
guidance and counseling program for adults: omitted

a. very high 75% very low 0

high 25% low 0

b. Narrate your observations as to the
relation of the guidance and counseling
activities to instructional procedures and
teaching materials now used.
(See page 45.)
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Teacher's Stati,tical Report,
Rapides Parish

1. Number ABE students enrolled Alen 33

Women 70

2. Percent ABE students participated Men 7%

Women 93%

3. Total number students participating 37

4. Student age range(percent) 18.24 17%

25-34 13%

35.44 4%

45-54 2%

55-64 1%

65 -over 0%

5. Grade level az beginning of school year Level Percent

0.3 2.7

4-6 27.0

7.8 70.3

6. Grade level at end of school year Level Percent

0.3 0

10.8

13 16.2

Graduate 59
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7. Average number grades achieved per 100
hours of instruction this year 1.5

8. Averagt number hours of attendance 100

9. Stud r. iropouts from each group Levet Percent

0-3 3.6

4-6 0

7.8 10.4

10. Number of program objectives per student 2

11. Percent of objectives totally achieved 48%

12. Percent of objectives partially achieved 32%

13. Percent students self-employed other than
housewives before guida-cc and counseling
services 2.7'70

14. Percent of students employed by an employer
before guidance and counseling services 13.5%

15. Percent of students who became employed
because of guidance and counseling services 21%

16. Percent of students who obtained job
provement because of guidance and coun
soling si rvices 13.5%

17. Percent of students enrolled in vocational
training school before guidance and counsel-
ing services were given

18. Percent students enrolled in vocational train-
ing school because of guidance and counseling
sersices
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19. Percent students who, because of guidance
and counseling services, improved in at least
one of the following z.reas:

Educational 90%

Employment 26%

Family 60%

Home 20%

Health 40%

20. Percent of students who collected reading
volumes for their home library 78%

21. Number of volumes collected by all students 226

22. Percent of students visited at home by
teachers 20%

23. Percent students on welfare roll before guid-
anoe and counseling services 30%

24. Percent students removing themselves from
welfare rolls because of guidance and counsel.
ing

25. Percent students registered to vote before
guidance and counseling 43%

26. Percent students registered because of guid
ante and counseling 27%

27. Percent students participating in community
affairs because of guidance and counseling
given 26%

28. Percent of student rtrerrals to: agencies,
organizations, and/or individuals. 21%
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29. Teacher evaluations of the feasibility of guid-
ance and counseling program for adults:
(evaluation percentages)

a. very high 14% (one) low 0

high 72% very low 14% (one)

b. Narrate your observations as to the
relation of the guidance and counseling
activities to instructional procedures and
teaching materials now used.
(See page 45.1
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Summary of Counselor's Statistical Report
From Pilot Centers

1. Number ABE students enrolled Men 21

Women 25

2. Percent ABE students participated Men 46.6%

Women 53.4%

3. 'Iota] number students participating 41

4. Student age range (percent) 18.24 34%

25-34 41%

35-44 24%

45-54 1%

55.64 0

65-over 0

5. Grade level at beginning of school year Level Percent

0.3 7

18

7.8 75

6. Grade level at end of school year : el Percent

0-3 2

let, 4.6 12

7.8 27

Graduate 39
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7. Average number grades achieved per 100
hours of instruction this year 1.5

8. Average number hours of attendance 160

9. Student dropouts from each group Level Percent

0-3 5

4.6 0

7.8 15

10. Number of program objectives per student

11. Percent of objectives totally achieved 37%

12. Percent of objectives partially achieved 46%

13. Percent students selfemployed other than
housewives cfore guidance and counseling
services 1%

14. Percent of students employed by an employer
before guidance and counseling services 56%

15. Percent of students who became employed
because of guidance and counseling services

16. Percent of students who obtained job im
provement because of guidance and coun
seling services 7.3%

17. Percent of students enrolled in vocational
training school before guidance and counsel
ing services were given

:8. Percent students enrolled in co-ItiOnai train-
ing school because of guidance and counseling
services
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19. Percent students who, because of guidance
and counseling services, improved in at least
one of the following areas:

Educational 100%

Employment 7.2%

Family 78%

icome 24%

Health 41%

20. Percent of students who collected reading
volumes for their home libtary 63%

21. Number of volumes collected by all students 64

22. Percent of students visited at home by
teachers 32%

23. Percent students on welfare roll before guid-
ance and counseling services 2%

24. Percent students removing themselves from
welfare rolls because of guidance and counsel-
ing 0

25. Percent students registered to vote before
guidance and counseling 63%

26. Percent students registered because of guid-
ance and counseling 5%

27. Percent students participating in community
affairs because of guidance and counseling
given 10%

28. Percent of refe:rals to: agencies, organi-
zations, and/or individuals. 15%
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29. Counselor evaluations of th feasibility of a
guidance and counseling program for adults:
(evaluation percentages)

a. very high 50% low 0

high 50% very low 0

b. Narrate your observations as to the
relation of the guidance and counseling
activities to instructional procedures and
teaching materials now used.
(See page 45.)
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Teacher's Statistical Report,
Evangeline Parish

1. Number ABE students enrolled Alen 53

Women 95

2. Percent ABE students participated Alen 36%

Women 62%

3. Total number students participating 98

4. Student age range (percent) 18.24 13%

25-34 32%

35.44 21%

45.54 21%

55.64 9%

65-over 2%

5. Grade level at beginning of school year Level Percent

0-3 30

36

7.8 32

6. Grade level at end of school yea Level Percent

0-3 22

4.6 23

78 25

Graduate 18
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7. Average number grades achieved per 100
hours of instruction this year .75

8. Average number hours of attendance 102

9. Student dropouts from each group Level Percent

0-3 11

4-6 9

7.8 8

10. Number of program objectives per student 3

11. Percent of objectives totally achieved 57%

12. Percent of objectives partially achieved 50%

13. Percent students self-employed other than
housewives before guidance and counseling
SCIN7CCS 17%

14. Percent of students employed by an employer
before guidance and counseling services 57%

15. Percent of students who became employed
because of guidance and counseling services 8%

16. Percent of students who obtained job i,n-
provement because of guidance and counsel-
ing services 1%

17. Percent of students enrolled in vocational
training school before guidance and counsel-
ing services were given

18. Percent of students enrolled vocation al
training school because of guidance and cow,
soling services
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19. Percent students who, because of guidance
and counseling services, improved in at lc.:st
one of the following areas:

Educational 82%

Employment 38%

Family 62%

Home 83%

57%

20. Percent of students who collected reading
volumes for their home library 68%

21. Number of volumes collected by all students 279

22. Percent of students visited at home by
teachers 93%

23. Percent students on welfare roll before guid-
ance and counseling services 16%

24. Percent students removing themselves from
welfare rolls because of guidance and counsel-
ing 1%

25. Percent students registered to vote before
guidance and counseling 100%

26. Percent students registered because of guid-
ance and counseling 0

27. Percent students participating in community
affairs because of guidance and counseling
given 47%

28. Percent of student referrals to: agencies,
organizations, and/or individuals 26%
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29. Teacher evaluations of the feasibility of a
guidance and counseling program for adults:
(evaluation percentages)

a. very high 50% low 0

b.

high 50% very low 0

Narrate your observations as to the
relation of the guidance and counseling
activities to instructional procedures and
teaching materials now used.
(See page 45.)
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Teacher's Statistical Report,
East Felic1ana and Tangipahoa Parishes

1. Number ABE students enrolled Men 13

Women 54

2. Percent ABE students participated Men 15%

Women 85%

3. Total number students participating 50

4. Student age range (percent) 18-24 24%

25-31 24%

35-44 26%

45-54 8%

55-64 18%

65-over 0

5. Grade level at beginning of school year Level Pc-scent

0-3 24

4.6 26

7-8 50

6. Grade level at end of school year Level Percent

0.3 12

4.6 16

7.8 66
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7. A. ,rage number grades achieved per 100
hours of instruction this year 1.0

8. Average number hoc.rs of attendance 98

9. Student dropouts from each level Leine! Percent

0.3 2

4-6 12

7-8 8

10. Number of program objectives per student 5

11. Percent of objectives totally achieved 61%

12. Percent of objectives partially achieved 52%

13. Percent students self-employed other than
housewives before guidance and counseling
services 0

14. Percent of students employed by an employer
before guidance and counseling services 90%

15. Percent of students who became employed
because of guidance and counseling services 10%

16. Percent of students who obtained job im-
provement because of guidance and coun-
seling services 8%

17. Percent of students enrolled in vocational
training school before guidance and counsel.
ing services were given

18. Percent students enrolled in vocational train-
ing school because of guidance and counseling
services
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19. Percent students vho, because of guidance
and counseling services, improved in at least
one of the following areas:

Educational 90%

Employment 10%

Family 80%

Home 88%

Health 66%

20. Percent of students who collected reading
volumes for their home library 90%

21. Number of students visited at home by
teachers 237

22. Percent of students visited at home by
teachers 100%

23. Percent students on welfare roll before guid-
ance and counseling services !2%

24. Percent students removing themselves from
welfare rolls because of guidance and counsel.
ing 2%

25. Percent students registered to vote before
guidance and counseling 74%

26. Percent students registered because of guid
ante and counseling 22%

27. Percent students participating in community
affairs because of guidance and counseling
given 42%

28. Percent of student referrals to: agencies.
organizations, and/or individuals 16%
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29. Teacher evaluations of the feasibility of a
guidance and counseling program for adults:
(evaluation percentages)

a, very high 75% low 0

high 25% very low 0

b. Narrate your observations as to the
relation of the guidance and counseling
activities to instructional procedures and
teaching materials now used.

Combined Teachers' Narrative Report

1. "By visiting the homes, most students felt that I was
interested in their welfare. In most cases I was warmly
received and was able to determine some of the needs of
the students.

"The home visits enabled the student to feel more
relaxed when he returned to class. By feeling relaxed, the
student achieved more of the objectives that had been
formulated for him."

2. "Home visitations are beneficial in sonic respects, as
better rapport may be achieved between the counselor
and counselee. However, home visitations of female
counselees seems in some instances to be a personal
affront to the counselee's spouse, presenting an other-
wise uncomfortable atmosphere which acts as an inhibit-
ing factor in accomplishing objectives set forth mutually
by the counselor and counselee. Comparatively, home
visitations with day students' parents is an entirely
different matter from home visitations with adult stu-
dents."

3. "From my point of view, the adult counseling and
guidance program is very successful in accomplishing a
number of things. Our dropout rate has been reduced
appreciably because of this innovation. We are made
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more aware of our students' personal problems, there-
fore arc in a better position to aid them."

4, "This program had a slow start, but is now very much
accepted by all of the adults attending. I do hope the
guidance and counseling program is continued
indefinitely."

5. "Even the Act 252 adult students have shown a deep
interest and would like to enter the program.

6. "Home visitations arc very informative and rewarding."

7. "I have found the relation of the guidance and counsel-
ing activities to instructional procedures and teaching
materials are in common. I found that guidance and
counseling along with instruction go together. I have had
many telephone conversations with students who did not
understand classroom instruction. Good counseling and
student-teacher relationship caused many students to
stay in school rather than being a dropout. I have not
meddled in personal affairs, but I have given advice that
was well accepted and as a result learning took place. I
have invited one student to attend church with me and
can definitely see changes that would have never
occurred. Guidance and counseling can be very helpful
to instruction, if an instructor will take every opportu-
nity to use it."

8. "It was observed that the guidance and counseling
procedures can usually be effectively' fitted into the
present teaching procedures at the Rapides Parish School
Board Skill Center. The dose rapport that can be
established beca,Ise of the continual association with the
same group of people lends itself to contimial guidance
and counseling toward educational goals, group prob-
lems, social problems and injustices, honesty and dealing
with dishonesty. M times it was difficult to do any
visiting in the homes, as the majority of the students arc
very suspicious of any advances outside the classroom or
Skill Center proper. They are much easier to reach using
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the Skill Center as a base. Those students who are more
secure don't seem to mind a casual visit for a talk. It can
be costly in trust to advance into an area that the
student obviously wishes to remain dosed or private.
"It has been found that in small counseling groups, that
some students enjoy sharing experiences and problems
with class friends and the teacher.
"Accepting the student as he is, a person of worth, and
letting him know you are truly interested in him and his
progress does more to set him on his way educationally
and emotionally and to make him a valued member of
society."

9. "The utilization of materials available for career
vocational guidance is the key to success with the
employed students and studcnts looking for gainful
employment.

"The low teacher pupil rad') possible through combined
efforts of the Skill Center for a program of ability
grouping and departmentalization gives the teacher-pupil
relationship the proper setting for guidance."

10. "Teaching the foreign born students is quite a challenge
in that 1 learn as they learn. Their prime concern is in
speaking and writing English and becoming an American
citizen.

"The guidance program can be most effective in encour-
aging these particular students to participate.
The guidance given was one of friendliness and encour-

agement. This particular person was lonely, far from
home, overworked, and underpaid.
"I went to her home and took her to my apartment
where we could visit and have refresLments. After the
visit she seemed more at ease and gave up the idea of
moving to Florida."

11. "In group discussions, the students willingly talked
about why they left school, giving the following reasons:
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3 To get married
? To help support the family
2 Thought they knew it all
2 Not doing well in school
"Reasons for returning to school were discussed. All
expressed a desire to get a high school education. The
advantages of finishing were discussed. The disadvantages
of not getting a high school education were also
discussed at length. The other goals for re-entering the
program were:
8 Better emplf.yment
1 Physical therapist
2 Nurse or nurse aide
1 Office worker
"During the counseling session an attempt was made to
help the students realize that each is competing with
himselfhe could go as far as lie chooses. The group
session helped to support the student's confidence iii his
ability to learn and succeed.
"Personality was discussed as were personal problems in
general.
"How to become involved in focal activitiesthe stu-
dents had many good ideas for improvement."

12. "The Guidance Program can be very effective in encour
aging the students to continue in Adult Education. The
primary goal of the students I have been associated with
in Adult Education is scholastic improvement and a high
school certificate. At the skill center much of the above
information was not pertinent to my job. The guidance I
gave was primarily friendliness and encouragement. This
seems to be the greatest need of the student; someone to
give them encouragement and stlf-confidence when they
run into a problem.

"1 was contacted by students several times about how to
work problems and during the conversations I gave
guidance. One younger student's mother even called and
we discussed the student's problems and how he could
be helped. Several discussions %yere after school in the
parking lot."
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13. "Guidance and counseling is the nucleus of a student's
activity and should be designed to relate to his needs.

"The matter of presentation was to get through to the
student, in the best possible way that he understands,
the material that would be more meaningful to him.
Group interaction was evidenced when they discussed
problems common to all of them. They are now working
on a common interest project that is progressively
developing. Individual problems were dealt with on an
individual basis.

"The material offered opportunities for the student to
see his own worth, a need to further his formal training,
and choose a vocation for himself. Everything taught to
an adult should, be meaningful. He realizes time is an
important element, and the need for his training is
far-reaching. He needs help and direction. This is where
the counselor can help him.

"Our society demands that we erase as much illiteracy as
possible. The school is the only institution that has
accepted this responsibility. This region has a lot of
adults who need help. They have many problems and
they need help. The guidance and counseling service-, are
geared to helping people solve problems. To further this
service would help improve these adults. He needs help
in finding himself and helping himself afterward. I also
feel that the persons responsible for this program are
pushing in every way possible to enhance this program."

14. "The guidance and counseling help students to be able to
see the value of having a better education and the
possibility of being prepared for a good paying job when
the opportunity presents itself. Because of the future
outlook that the ABE students have of improving their
condition, they put forth ctry possible effort to
improve their class work.

"The younger ABE students realize through experience
and observation that to be able to compete for the bcttcr
positions, one must have more education,"
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15. "The guidance and counseling activities are a great
impetus to the instructional effort. As a result of
guidance, the teacher is more aware of the student. This
puts him in a unique position for planning his instruc-
tions around the needs of the student.
"Unfortunately, observations and findings from home
visitations prove that our teaching materials are geared to
some of the most basic needs of our students. This
doesn't mean that materials presently used aren't serving
their purposethey arc. I do feel, however, that they
need to be supplemented with more practical materials
that explain the processes involved in everyday living.
This, I believe, will result in greater motivations for our
students."

16. "This program has great advantages in teaching related
materials in the class because the teacher has an
opportunity to relate directly to the student and help
with problems. The student has an opportunity to
develop various aspects of !canting and discussion."

17. "As 1 conclude this year of teaching adults I am made to
realize the vast improvement which can be effected
through professional guidance and counseling among
illiterate, indigent, and low cultured groups if a teacher
can adjust her attitudes into what could well be termed a
"missionary" manner. The major factor involved is the
huge gap felt between those lower cultural groups and
the more cultured. It is imperative that the instrucor
first establish a workable relationship. Many adults arc
merely grown-up children who quickly show antagonism
toward all who arc better educated. This barrier can be
removed by what appears to be a mere social visit. Many
problems which have been hidden will usually surface
when friendliness is apparent.

"Perhaps the most outstanding achievement of rm
year's work was with an unmarried young lady 2? years
of age. This lady lives in one of the most illitctate
sections of our parish. All her relatives are dropouts.
They rarely attended public school. Somehow because of
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some outstanding afflictions and illnesses they managed
to evade visits of the parish visiting supervisor.

"This young lady entered my classes in the low second
grade. She said her chief desire was to learn to read and
write. During this year she achieved fourth grade level;
has collected several volumes for her library; advertised
and sold the pigs she was raising through the market
bulletin. She is extremely elated over her progress and is
working to get other members of her family and her
friends to enroll in adult classes.

"The white adult students in my classes showed no
interest in filling out the questionnaires. 1 felt that they
created a feeling that the program was intruding into
their personal affairs and so I abandoned this part with
them."

18. "As a result of my guidance and counseling, I observed
the following:
a. The materials used seemed to be childish to some of

the students.
b. There was a lack of motivation among most

students.
c. Most of my students felt the tcst was too long and

difficult.
d. Several students did not return to be tested; they

refused to take it a second lime, saying it was too
long and they could not pass it."

19. "1 think the materials that we are using are very good
because you are able to find out more about your
student just by talking with him.

"Most of them dropped out of school, Lecause they
didn't think they had any need for an education. Now
they think they are too old to learn. There are others
who feel differently. The: are looking for better j4s
and the only way they can get them is to hase an
education. Their children need help in everyday school
and they can't help them because of their education. I
has e two of my students who hacc hi ught homes and
the others have joined in organization in their
community."
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20. "Many adults have previously had the attitude, that, to
attend adult classes was only of benefit to the teacher.

The guidance phase has helped many adults to change
this attitude. Those counseled have in turn helped other
adults to change their views toward adult classes.

"Through counseling they have a chance to express
themselves, thus giving the teacher a better chance to
help them become aware of the need for improvement
educationally.
"Adults, especially ABE students, tend to feel that the
materials used are childish, especially the reading mater-
ials for grades 1-3. However once counseled and other
problems are ide.ntified, and a possible solution to
alleviate such problems is discussed, students then have
courage to utilize the materials. There is then an
increased motivation on the part of the student.

"This program has done much to improve the relation-
ship between the teacher and the student. It has made
the teacher aware of the basic interest of the ABE
student."

21. "The guidance and counseling activities were relevant to
the instructional mater;als and highly supportive.

"The reading material, particularly in he lower grades,
presented mature stories. These contained low reading
levels but high interest. Independent work is stressed
throughoutsuch activities complemented well the goals
of guidance 'independence and selfunderstanding."'

22. "The guidance and counseling activities help to establish
a line of communication between the students and the
teacher. Guidance and counseling help ta build a rapport
between the teacher and students, therefore, making it
easier to get the instrucCoaal procedures and tea-* Hg
materials over to the students."
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Teachers' Recommendations

1 a. "I feel this service should continue."
b. "More time should be given to counseling."
c. "More professional services should be given in this

area."
2. "I recommend that the program be continued, and that

we have more workshops to better train ABE students in
counseling and guidance.

3. "Do not ask personal questionssuch asDoes your
house or premises need any of the following
improvements painting, cleaning, etc."

4. "Through the year--test when desired by students. They
realize they have so much to learn that they need to be
reminded of their progress. A simple teacher-made test,
before testing at the beginning of the year. First
week -- review basic fundamentals."

5. "I personally recommend its continuance and perhaps its
limited us: among Act 252 students."

6. "1 would recommend that the ABE program for guid-
ance and counseling be exte.rded to the Act 252 group."

7. "I would suggest all guidance and counseling instructors
make as many home visitations as possible.

8. "I would tike to see a workshop for guidance and
counseling instructors held in August rather than June. I
would have a better opportunity to attend."

9. "1 recommend the continuance of this program."
10. "The continuance of ;his program would insure them

that we want to help them."
11. "I would like to recommend that the guidance and

counseling experimental project be continued for an
indefinite period. The final outcome of this project
calnot be measured because of the many services the
program rendered."

12. "That this program be continued; that lay counselors be
given an opportunity to continue in the program."

13. "Guidance as such is most difficult to report formally.
As a nrIc guidance takes place in an informal situation, a
Very casual meeting which is as it should be."

14. the guidance program in ABE classes is needed. The
experienced teacher can give in\ aluable service and
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guidance to her students. It is to the teacher the students
turn for help with problems, advice in personal matters,
comfort in having someone to trust and turn to."

15. a. "I think guidance should be simply the willingness
to help and encourage the student. This may occur
before or after class, a casual meeting, or phone
calls."

b. "Most guidance will center around a specific prob-
lem and will branch out from this. The guidance
must be administered them."

c. "Most guidance is unstructured and therefore hard
to report in a formal manner."

16. "I recommend that a type of guidance allowance be
incorporated along with regular teaching as they go
together and one can do more counseling under relaxed
circumstances. At times they arc unaware they arc
receiving advice and will accept it better under formal
situations."

17. a. "The fact that counseling and guidance services have
accomplished many things that would not have been
achieved otherwise, I feel it should be offered again
and on a wider scale to include all adults."

b. "It is recommended that teachers be required to
receive special training for counseling adults."

c. "Some reference material on counseling adults he
increased."

18. a. "Because of great strides that have been made in
personal improvement, health, family, home society,
and education, I recommend that the guidance and
counseling continue."

b. "The c.frnmunity as a whole is improving because
these persons touch the lives of many that I do not
come in contact, with."

c. "The class is able to continue because these students
contact others to enroll."

19. "I feel that some guidelines in criteria for teachers to
adhere to will be beneficial to the program."

20. a. "Change the test to a shorter version."
b. "Teachers spend at least the first three days doing

group guidance ar d counseling about the whole
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program; testing, materials used, value of education,
just give to the students a working knowledge ()I
what the program is all about. I feel that this would
prevent a large number of dropouts This should be
done as soon as the teacher can get all of her
students registered."

21. "1 think I would have done a better job, if I would have
put in more time on guidance and counseling instead of
trying to get more students in my class."

22. "That the English, mathematics, and spelling workbooks
be adult oriented."

Teachers' Evaluation of the Guidance and Counseling
TeacherTraining Workshops

The following statements were given by fourteen
teachers in answer to the question: "Wer, the three work-
shops adequate to assist yon to begin the activities? Give
your remarks."

1. "At first, I thought they would not be but, remembering
the remarks made by some of the guest speakers, it
certainly helped in no; initial approach and interview
with my students. Without this help, I don't believe 1

could have approached this type of leadership with any
great deal of confidence. I am well aware of my
limitations in this field, but 1 do fee' that a closer
studentteacher relationship has occurred in this pro-
gram. Adult students are like any other human beings,
they like to talk to someone about their education, their
jobs, and their life in general, and this program gives
them that chance."

2. "Yes."
3. "The workshops were very motivating, which was the

greatest factor in getting started. Certainly, I was not
aware of the need of such services or benefits that could
be obtained from them. Informatio,1 and techniques
received from workshops, Experimental Study Publica
lions, and other publications were quite sufficient for me
to begin."
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4. "Yes, the three workshops were adequate to begin the
activities, but additional workshops in the future will be
very helpful."

5. "I would aay that the three workshops were adequate.
However, I do feel that an annual refresher workshop
would help the program to keep an even keel. Since we
arc new to this program and what it has to offer, I think
that the pople who directed the workshop were most
helpful. Today I feel that I can better aid those student,
who hac some obstacle in their journey to bettering
their eduction."

G. "The three workshops were suffieicat to begin the
program, t.owever, there arc a number of details to be
ironed out which I think will require future mectinss."

7. "After I .% as on my own, I was somewhat puzzled over
some of the questions asked in the questionnaire, Part II,
on education: questions 4.5 a, b, c, d. Therefore,
meeting together every so often to ask questions would
clear all doubts. I'm not quite sure how to determine
some of the answers to the Teacher's Statistical Repot-
of 1968-64."

8. "Very much so. Particularly, in beginning the program
next year."

9. "Yes, the workshops were adequate."
10. "Yesto !;ome degree. I would have preferred having

discussed the -,;.,ychological factors resulting durim
interyiesys "

11. "Yes, the kshop, I would think was a good begin-
ning. I think I have gott "n off of the ground floor. I
think it is good for me -is well the students. I'm
learning a'ong with them. Most of what I know about it,
I !earned at 'he workshop. All the persons at the
workshop were wonderful. I am working on their ideas. I
think it would be fair to szy that it was very good for
me, considering I had no former exreri ice in guidance
and couns :ling."
"The wort shops were of great importance in assisting me
in 0614 ready for counseling. They served as a
springboard. The informatioi. gained in the workshops
from the super \ isor, Couvillion, the consultants, and
films made a tremendous difference in the way I w;m1d
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have begun counseling, and the attitude I would have
taken. In short, I probably would have assumed too
much. Through this method of counseling, I have
discovered many simple things that they need to know. I
am not an expert, or a professional, but I believe more
time should be given to workshops. The information
received is invaluable."

13. "1 feel that the workshops were adequate and very
informative, and as we worked with the material the
more familiar we became."

14. "The three workshops were adequate for initiating the
program. However, I feel that an additional workshop,
focusing upon direction of the program, will be quite
helpful."

Final Remarks

The Guidance and Counseling Institutes sponsored by
The University of Texas have been followed up in Louisiana
by nine arca workshops with over 800 ABE counselors,
administrators, and supervisors throughout the state in
attendance. Nearly 800 were ABE teachers.

Many of the ABE teachers began putting guidance and
counseling activities into practice locally after each area
workshop.

A very high percentage of the teachers recommend that
guidance and counseling continue to be a part of the ABE
and high school Adult Education Program.

In Louisiana, it has been proven that most teachers of
adults can effectively be trained to cam on some guidance
and counseling services with their undereducated adults, to a
satisfactory degree that warrants such a procedure to develop
guidance and counseling programs in the various parishes.

The teachers of ABE students develop a unique aware-
ness of the problems, needs; and interests of their adult
students during their instructional work with the student,
thereby enhancing their abilities to help these adults in a
meaningful way.

A teacher might use one hour per three-hour class period
for guidance and counseling when a paraprofessional is
assigned to her. Otherwise, when the teacher has the time,
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guidance and counseling might be carried on before class or
after class periods and any other times determined by the
teacher for a maximum of three guidance and counseling
hours per week. Not all ABE teachers can devote any time to
guidance and counseling.

Inserviee training of teachers on the procedures of
conducting a guidance and counseling program has been
evaluated by 1..e teachers who received such training as
"indispensable."

Our teacher-training program, although praised %,!ry
highly, can and will be improved according to teachers'
recommendations.

The teacher's visiting students' homes has been evaluated
very highly. It is one of the best means of developing good
rapport.

Certified counselors have added depth and professional
techniques in the guidance and counseling activities with the
ABE students.

In- service training, conducted with teachers a week or
two prior to completing statistical data for the year's work, is
important.

NEW MEXICO

The plan of operation for New Mexico is still in effect.

Large Pilot

Fiscal year 1970 saw the addition of a full-time
supervisor in ABE hired at Aritiquerque Technical-
Vocational InstituteCleto Duran, staff associate at The
University of Texas ABE Institute, 1969. Mr. Duran is the
only full-time emplcyee of ABE outside of the state office at
the present time

ABE programs under the administration and leadership
of ABE personnel at T-VI expanded to neighboring conmut.
nities of Belen and Los Lunas. Classes conducted by T-Vi
were also held at Rio Grande, Coronado, East San Jose, and
Tijeras. (See Appendix, F.)

Innovations included the addition of an advanced level
of English as a Second Language in which tyFewriters were

58



used as instructional tools. Early reports of the success of this
program are quite encouraging.

T-VI also operates classes for citizenship in cooperation
with the Department of Immigration and Naturalization.

All new teachers in the Albuquerque, Los Lunas, Beim,
etc., ABE programs received instruction from the T-VI ABE
staff in teaching adults. The "Teacher Awareness Package"
was utilized for this purpose.

The U. S. Office of Education will evaluate the ABE;
program at T -Vl this summer using government appointed
graduate assistants.

T-VI, in the next fiscal year, will be funded by this office
and by the New Mexico MDTA Office to establish an adult
learning center. Albuquerque Concentrated Employment
Program sends some of its trainees to T-VI for instruction in
English as a Second Language.

The number of persons obtaining GED certificatzs
through T-V1 in 1969 was 774, which exceeds the number of
graduates from any high school in Albuquerque. GED
graduates ranged in age from 18 to 71 years.

Total number of students enrolled in adult basic educa-
tion classes at Albuquerque T-VI has surpassed the 1,000
mark!

Graduate students from the College of Education of the
University of New Mexico have been functioning as tutors in
some of the ABE classes at Albuquerque TAIL

Small Pilot
The small pilot program was held for the Las Vegas City

Schools, Las Vegas, New Mexico.
Innovations in the ABE curriculum included courses in

sewing and consumer education and a class for unwed
mothers.

The Ias Vegas ABE program appointed Mi. Mario Barcla
as counselor. Mario attended the New Mexico ABE Institute
in 1969 and will attend the institute at The University of
"texas this summer.

The program for unwed mothers was sponsored jointly
by ABE and the San Miguel County Ilealth Department and
provided education during the period of pregnancy ancl
counseling riming and after.
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Las Vegas ABE program utilized their video equipment
as a teacher-training device. Because the program is small,
teachers were able to critique themselves. Tapes were also
furnished the state office to be used in teacher training.

Teacher Training

Most of the teachers in both pilots attended the summer
institute held here in New Mexico this past summer and took
part in the week's session devoted to the guidance and
counseling package. Almost without exception, the other
teachers in the pilots became acquainted with parts of the
package through in-service workshops and/or workshops held
by the state ABE office.

At first glance some of the above items do not fall into
the realm of guidance and counseling; however, because of
the awareness developed by the package, most of these things
became possible:

1. Maintenance of attendance
2. Motivation of enrollment
3. Meaningful curriculum development
4. Innovative and varied teaching techniques
5. Awareness of student differences and problems

Teacher Awareness Package
The package was modified to fit the ABE programs and

personnel in New Mexico. Because of its uniqueness and
completeness, it has become our major instrument for
instruction in this field. The majority of New Mexico ABE
personnel have gone through the entire package; other
teachers have benefitted from certain units of the package as
problems might have developed in their local programs. Parts
were used as starting points in follow-up workshops held
throughout the year.

The total package will be used at our New Mexico ABE
Institute this summer as the curriculum for beginning ABE
teachers and counselors. Parts will also be used as refreshers
for the experienced teacher and counselor.

Parts of the package were used for public relations with
civic groups, for training tutors, for presentations to the staff
of the state education department, and for a television
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program. The package in its entirety was presented to 60
paraprofessionals in a College of Santa Fe class at the New
Mexico Penitentiary.

Other Activities
Funding provided the state ABE office through The

University of Texas was put to good use through the
employment of another professional in the state office and
the purchase of part-time services of two qualified
counselors.

Several curricula guides were developed in areas to be
utilized by guidance counselors in adult basic education.
These guides, plus the counselor kit materials being devel-
oped by The University of Texas, will form the curriculum for
ABE ccunselors at our New Mexico State ABE Institute this
summer.

Areas already developed include family living as con
tamed in the November report, money management as
contained in the January report, parent-child relations as
contained in the February report, and occupations and
leisure time as included in this report. Two areas yet to be
completed are civic responsibility and he?Ith and safety.

Correlations were run on scores obtained on the part of
the Stanford Achievement Tests and the General Educational
Development Tests. Results are available in our "Handbook
for GED Prep Programs in Adult Basic Education." Correla-
tions are now being run between the Fundamental Evalu-
ations Tests and the GED and should be available this
summer.

Group guitance sessions were held with potential GED
candidates to lessen anxiety. These procedures arc also
written up in our handbook.

The additional personnel also assisted the state ABE
office in conducting local and area workshops. They have
also been helpful in working with the state office, the New
Mexico Penitentiary, and vocational rehabilitation in the
development of a total basic education program and at adult
learning center at the penitentiary. Hopefully their services
will be available to conduct studies on the effectiveness of
materials and equipment at the center.
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OKLAHOMA

Introduction
To summarize what has been r:reviously reported month-

ly on the Guidance and Counseling Special Project, I think
much knowledge has been gained by participating in the
project activities. There is no doubt in my mind tha it least
eight percent of the ABE teachers of Oklahoma now realize
the drastic shortage of ABE Counselors. counseling the ABE
Adult Learner is, at this time, one of the major responsibili-
ties of the classroom teacher.

Teacher Awareness Package

It seems the teachers are more willing to accept their
responsibility since they have had the opportunity to work
and become oriented to the Teacher Awareness Package
either in local in-service training or in state or regional
workshops. The package has been used in both pilot centers.
Each center kept one kit to have handy and available at all
times. Parts of the packaie were used during the state wcrk-
shops in Oklahoma.

In the state one-day workshops, transparencies were used
more than the other materials of the Awareness Package,
with most discussion centering on: Awareness of Human
Needs, Dropouts, Motivation, Meeting Individual Needs, and
Individualized Educational Planning.

Pilot Center
William Stinnett, Director of the Large Pilot Center,

and J. 0. Vencill, Director of the Small Pilot Center, plus
the control group, have been must cooperative through the
entire program.

Biographical Data Forms

1he biographical sheets were administered without any
resistant: from the students at either of the pilot centers.
The counselors did an excellent job prep ;:ln;.; the st dents
for this activity.
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Counselors

The reports from Mr. Vencill and Mr. Stinnett show that
most counseling was done on an incln:dual basis in educa-
tional planning and -advisability of their taking the GED Test,
personal problems, and employment problems. The teachers
were trtined in Austin to use the Teacher Awareness Package
and were used in both pilot centers. McMullen in the
Tulsa pilot and Mrs. Goss in the Pryor center were certainly
an asset to both centers.

University Consultants
The consultants from Central State Co liege were Dr.

Edgar Petty, Dr. Da lefoidon, and Dr. Richard Mitchell. Each
consultant served with sincere interest in the program.

TEXAS

Introduction
Counseling and guidance services in ABE, as defined by

the survey made earlier in the year in Texas, indicate that
such services arc being made available to many ABE students
throughout the state. ,vs indicated, their services arc labeled
and designed as guidance and counseling activities and are not
"spin-offs" or results of influence of other activities. how-
ever, there are more activities, such as corri,ulum design,
materials used, and group discussions in all programs that
could be labeled as guidance and counseling in its very
broadest defini tHn.

Expenditure,: and Budgeting

Constraints or parameters have been placed on expendi-
tures and budgeting for counseling and guidance activities by
the state agenc-. Unless a local pros am has a pilot project,
only five percent of the total allocation for ABE may be used
lot counselors' This %vas done to place sonic control
on the amount c: ..-,canlitures that a district may expend on
salaries. However, a district may present a plan for further
use of the counselor and it will be given special consideration
and probable funding.

63

'6



Counseling and Training Activities

Counseling and guidance services will be increased in the
state this coming year. There will be encouragement and
guidance from the state agency in developing and imple-
menting programs. There will be special training for person-
nel involved in counseling and guidance of ABE students. The
Teacher Awareness Package developed by The University of
Texas will be used to train teachers in urdcrstanding their
role in meeting the needs of the ABE student.

Plans are being made now to have least one or possibly
several institutes during the 1970-71 school year for those
persons responsible for the counseling and guidance aciivitirs
in local ABE programs. The training package developed by
The University of Texas for counselors will he used to train
these people.

Plans arc being made to present the Teacher Awareness
Package produced by The University of Texas to the 2,00
adult education teachers in Texas. Fifty packages are being
reproduced tWs summer and will be made available to all
programs in toe state. Use will be made of trained and
cwrienced prescntors in presenting the package to the
teachers. Some local programs will present tie package with
their own inexperienced personnel. An evaluation will be
made t) determine the most effective method of presenta-
tion. One package will be placed into each of the twenty
regional educational service centers in Texas, so that it will be
available to ever) program.

Appendix 11G is a ropy of the results of the sur..ey that
was made of local ABE programs in Texas.
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APPENDIX

LOUISIANA

An kgrecrent Between the Local and St. to Public School Officials

to Carry Out:

A SPECIAL EXPERIktENTAL PILOT SIM IN THE HELD

OF GUIDANCE AND COUNELIING VOR ADULTS

IN OIL EEEllENTARY ACADLNIIC LEVELS

DURING FISCAL YEAR 1.)70

Purposes

1. The guidance and counseling services shall he to guide the
adults to ILA,: AND/OR EARN A MATER LIVING.

2. A manual is to be developed from (1) above. This narwal
is to be used as a guide in ether parishes and counties in the five
program for ABE students in fiscal year 197!.

The manual consist of objecti. es, chronological steps
to follow, hays and means, methods, techniques, resources, referea_es
aid evaluation procedures.

Loc,I RespnsiJilities

1. To conduct a Geidance and Counseling study in the ALL
cl..sses at the Skill Center.

2. the teachers shall be required to attend orientation and
in.:ervi7e educational korkchops with ply, at the same rate of pay per
hour as tae pay for teaching.

3. Tea,ners to cooperate consultant tea members tthree)
and state office personnel for class ci!'tetions and in'erviek.s.

4, Teacher t6 IAA into practice the guidance and ceunseling
services designed, by all concerned, roe this study.

S. Teachers shall keep all necessary record; and make necessary
reports.

6. Allow each teacher three hours of guidance and couri:elink,
service per week at the same rate of pay used for instructional services.
ibis is for these extra duties performed in addition to teaching hours.
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7. Rinds for this project shall be requested it additinn is

hu amount requested to cowl. ct the year's regular AU iroprun. Thesc

can he requested on the same form at the same time.

A. Seeded )coal agencies guidance and counseling pens o..rie I

shall be encouraged to participate in this project.

9. the Lica/ person ,n chant of this study shall, upon the

local sn,ierinterident's request, prepare a riport for the School Beane

at the end of the fiscal year.

10. The lona, superintendent shall select the i,eSSOTI to head

this study and submit his name to the State Lirectcr of Adult fsaicat'mn.

Stnte Level Reoppasibilities

1. Provide organizational and leadership personnel to

coordinate the project.

2. Select a study team and assist kith its furctipas,

S. Follow up on chronological steps of ail activities.

4. Assist kith teacher workshops and inscrvicc trairirg.

S. Assemble and tabulate the findings from the records and

reports int) a statistical and narrative report.

6. Recognize the three hours per week allokeu to the teachers

for guidance and counseling duties performed in addition to teaching.

7. Allocate available funds to the parish from the regular
State Adult Basic Education funds allocated by the Federal office to

conduct the special project.

B. Prepare a manual to he used as a guide for AU teachers in
conducting p!cidance and counseling in an Adult Basic Lducation program

in 1971.

9. Cooperate with the Staff of the University of Texas, other
institutions of higher learning, and the Staff of the Sta'c fducational

Agencies in Region VI in carryirg out the provisions of the overall

plan.

State Official Parish Official

Par sh



APPENDIX 11.8

LOUISIANA

:AFORCHE PARISH SCHOOL BOARD
P, O. BOX 879

THIBODAUX, LOUISIANA

Special ABE Report for Guidance

Name of Students
Counseled Date Comments

Time

Spent

4/1, 70 Visit to find out why
neither was attending more
regularly.

11/2 hre.

4/1/70 To visit N. who had been
ill. Discussed what to eat
for vibrant health.

1 hr.

4/4/70 A short visit to keep in
touch with N. on coming
to school

1/2 hr.

4/1C/70 Visit end to fill ABE form
on Occupation, for I. Dis-
cussed the importance of
undergoing en operation
when really necessary.

2 hrs.

4111/70 Visit. Discussed ordering
clothes because they're
cheaper.

1 h..

4/12/70 Visit and to check on I.-
regular attendance. Wife
underwent operation.

1 hr.

4/12/70 Discussed the importance
of following Dr.'s orders
and diet especially after
one has had a heart attack.

11/2 hrs.

4/13/70 Filled form on occupation. 13 hr.

4/19/70 Filled form on occupation hr.
4/23/70 Visit to encourage 1, to

attend. He's cuite shy and
only wants to come when

2 hrs.

N. comes. Filled form on
occupation.

4/26/70 Visit. Filled form on
education.

3 hrs.

4/27/70 Filled form on occupation. } hr.
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APPENDIX 11-D

LOUISIANA

TIME OF DAY AND/011 NIGHT 10 CONDUCT GUIDANCE AND
COUNSELING SERVICES, AND THE NU.MER OF HOURS 10

BE DEVOTED PER WEEK BY TEACHERS

Following are statements of ten Aeult Basic Education teachers
Who have been experiencing guidance and counseling with their students,
following three 3-hour workshops geared to implement e .,:h a ircgram.
These statements are answers to the question:

"Give your recommendations as to time of day or night and number
of hours you can devote to guidance and counseling other than during
class hours."

L. "My time per week may vary. I have don, all my visiting
aft'," the school day and Saturdays, when my adults were free to see
me."

2. "I've been able to work prior to class meetings, twice a
week. This is about three yours total. It could possibly work
Saturdays if my, students really need additional help.

It has best my experi.mce that no: too many really want additional
help. Perhaps this is because most of my ABE students are women and are
trying to improve themselves educationally but are not looking for em-
ployment. The three men work long hours.

Only 2 have asked for extra help. I am working on a program for
next year which involves enrolling additional students into our ABE pro-
gram who seem to really need guidance and counseling."

3. "I can devote two or three hours a week easily. Saturday
and Sunday evenings have proved satisfactory. It is very important to
meet with husbands or wives of students; members of the family can en-
courage students to attend regularly."

4. The amount of hours per week that I can spend will vary.
use my time in the afternoons, after school hours, for visitation. I

also have Saturday afternoons free. I prefer not to do visitation at
night. If necessary, I can spend as much as 5 hours per week."

5. "During my counseling experiences, I've found that counseli,,g
interview sessions are most conveniently, arranged (convenient for the
counselee) during the periods immediately preceding or following the
regularly scheduled classes. A few women, however, expressed that they
could avail themselves at any tine during the day. Under these circum-
stances, I can feasibly arrange sessions during my free tine during the
day.

Group counseling sessions most assuredly must transpire imme-
diately after our regular adult classes, as this is the ciTertune tire
for all to avail themselves.

l3



In regard to the number of hours 1 can actually devote to coun-

Scling, 1 feel six hours is the OUYink.. Any more time devot cd will, 1

cw:roa(h into my effectiven,,, in othva necessary activities

during the day."

6. The time of day 1 think hes'. to devote to guidance and

counseling, other than during class hours, is between three and six

o'ciack in the evening. My numhar of hours per reek will vary since

I 0 home on week-,nds. The only time I can visit is on Kednesday or

Farsduy after school."

7. "Evenings, between thy hours of 7:30 and 10:CO would be pre-

ferable. The time allowed would have to vary. Some weeks I may find

it hard have three hours; others I could possibly nave 7 to 10 hours

per week.

One of the problems I would like to comment on is the budgeting

of time. School meetings usually are within the time limits I had

planned for. However, home visitations are always longer than planned

out at the same time prove mote fruitful because the people in their

own homes are more relaxed and informal."

8. The amount of time will vary from week to week due to other

commitments during the school year. I feel that three h,crs per week

can e sily be accomplished without any undue hardships I also believe

that as much as five or six hours per week can be spent in this program.

Personally, I believe a well-organized time program can be
presented for group counseling, at leant every other week, for approxi-

mately one hour (on a teaching night).

I do most of my counseling on Thursday afternoons between the

hours of and 6, as I remain after school to receive my students until

adult classes begin at 6:00. 1 also use either Monday or Tuesday

afternoons from 4:30 to 6:00 in either home visitations or counseling

at my school.

this leaves Wednesday, Friday and Saturday to do any additional
counseling or to make up an afternoon lost due to some other project or

meeting."

9. "Counseling Schedule:

I. Time of day - 5-7 P.M.
2. Number of hours per week - 2

Rime of my. counseling 'as done on Saturday afternoons and

some was done one hour preceding regular cla.r time.

My counseling time has been limited because of otter after-

noon activities,

Most students preferred hone visitations, from 5-9 P.M."

10. "My time per week, other than class time, will vary. I

have commitments on two nights, every other week, excluding mi Adult

Education class. As of now, I have u,voted 1 1/2 hours pel :ck for

about five weeks on Saturdays after 5:00 P.M. this is id-,1 fen me.

I can get to them all very slowly; I will get them all cventutlly."

",r(2)



A summary of this attachment of the teachers' expressions of t it

experiences and available time indicates that the time of Jig id/or
night to conduct guidance and counseling services vary among the teacher,.
Therefore, no specific time can be established. It may he dr,ine t' o
dai-school hours ,hen the teacher has available tire that wu,d
interfere with her regular duties and with the approval of thr s h,,01
principal. Another time might be immediately after the end nf the fp 1
day or preceding and after the adult evening classes. Sor,, t
can best conduct these services on Saturdays and Suneays.
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APPENDIX 11.E
nth" NIAECO

THE

THE BELEN - LOS LOAS SCHOOL DISTRICTS

IN COOPERATION WITH

THE lq.BUQUERQUE TECHNICAL-VOCATIONAL INSTITUTE

ANNOUNCES

AT NO COST TO YOU

CLASSES IN THE FOLLOWIE- ADULT BASIC EDUCATION COURSES

-Basic Math -Spelling

-Basic English -Reading Improvement

- G E D Preparation (Offered only at the schools

in Belen &lid Los Lunas )

Classes start Tuesday April 7.

All classes will meet on Tuesday and Thursday e,:enings.

Class hours will be from 7 to 9 PM.

Date of Registration: Mcrch 23, 1970

Time of Registration: From 9:00 a.m. to 3:00 p.m.

Registration Place: At any Belen or Los Lunas District School

The C.A.P. Office
The H.I.P. Office
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March lb, 1970

Dear Neighbor:

These adult basic education classes (see other side) are being
provided to you by the Albuquerque Technical-Vocational Institute
under a federal grant assigned to T-VI by the State Department of
Adult Basic Education, Tom Trujillo, director.

It is not possible at this time for T-1,1 to offer you vocational
classes in your neighborhood because it is authorized to provide
these only within its school district whici includes only Bernalillo
County and a small portion of Sandoval County.

If you are willing to travel to the ' -VI campus, however, you
may take any vocational course it offers tuition -free. Application
deadline for 0.L11-time Day Division courses is May 1 for the summer
tri-esrer which starts June 1. Registration for Evening Division

0 ocational courses at T -VI will be on one day only--May 29,
9 A. to 9 p.m.

If you would like mare information about these offerings, please
write to; Director of Admissions, T-V1. S25 Buena Vista SE, - lhuquerque,
New Memico, 87106.

Cordially yours,

4,0isodrizAc,
Louis E. Saavedra
Vice President

Albuquerque Technical - Vocational
Institute
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UTENDIX IIF
NEN MEXICO

CURRICULUM DEVELOPMENT FOR UNIT III

OCCUPATIONAL INFORMATION

I. SPECIF'C OBJECTIVES

A. To give the students an understanding of thv principles
and importznce of choosing and planning a career.

B. To develop in the student an awareness of vocation and
what bin potential is in this area.

C. Develop self awarenes. El the areas of interests, abilities,
aptitude; and personality.

D. To make available to the student information in various

occupational fields.

E. Allow the students an opportunity to make a choice of an

occupation.

F. To provide an opportunity through lecture, discussion, and
independent study a general knowledge of o,,,upC.ional

choices in the community.

II. EVALUATION OF UNIT WORK

A. Class participation in discussion.

B. Evaluation of practical exercises.

C. Effort and interest shown in bringing in and presenting
outside materials.

D. Teacher's observation.

III. STUDENT ACTIVITIES

Independent research of occupational choices.

B. Individual and group reports of outside of class

investigation.

C. Class diacussione of occupational information.

D. Discussion of experience of students.

IV. SOURCES OF MATERIAL FOR THE STUDENT

A. Suggested readings for background information. See Attachment.

B. Newspapers

C. Magazines

D. Radio and television

E. Personal experience
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V. SUPF1FMENTARY MATERIALS

A. Lectures by teacher

B. Use of local resources as available. See attachment.

C. Cv.mmArity resource personnel.

VI. SPECIAL FACILITIES

A. Personal experiences.

B. Cooperative investigations of similar experiences.

VII. TIME

As much time as necessary viii be taken for eAch lesso ". Th,re
are no time limits for teachir,g this unit.

VIII. PLAN Di PROCEDURE

LESSON I

LESSON II

LESSON III

LESSON IV

LESSON V

LESSON VI

YOU SHOULD NAVE A VOCATION

DECIDE ON YOUR "VOCATIONAL DIRECTION

STUDY YOURSELF FIRST

STUDY THE OCCUPATIONAL FIELDS

HAKE YOUR CHOICE ON A SOUND BASIS

LEISURE TIME FOR ADULTS
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LESSON PLANS FOR Ut,:T III

Lesl.on One: YOU SHOLLD HAVE A VOCATION

A1*1;:

1. To introduce the general s,b)ect of vocational information

to the student.

2. To show the need f,,r studying and knowing about this
subject.

1. To show the relationship of a good vocational choice and other

to stimulate interest.

HATERlAtS: None

KNOWLEDGE TO BE TAUGHT:

1. The way you live is determined largely by the vocation you

chroce.

2. Values ..nd goals differ for each individual and family.

3. Values and goals affect vocational choice.

4. Individuals must work for a living in order to secure:

a. Necessities

b. Comforts

c. Luxuries

PROCEDURE:

A. The teacher wilt use any of the following discussion statements
that are appropriate for effective use:

1. People must have a vo,ation in order to take their place
as a useful and responsible c'tiren of the community in which

they live.

2. 1d1 e n eee usually leads to diaconten,.

3. It is Important to occupy your time.

4. Creative efforts ate important .n order to express your

own thoughts and Idea.

5. Why is It important to eavrience the pleasure of accomplishment
which you derive from doing something worthwhile?

so
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Lesson Two: Wit/I.: 0,1 YOUR "ILKATIONAL DIRECTION" EARLY

AIRS:

1. Th- student shoill Le 'ware that it Is important to have a
vocational goal, even II you chrnge it at a later date.

2. While it is not s,eges:ed that tha student try to "pinpoint"
the specific job sr-a in which he will be twery years fror row,
he sh11d try to ,O....eroine, through careful study, :he (fells
of work and types of ',nation which are appropriate to his
Interests, aptitudes, ibilities, and personality.

MATERIALS: None

KNOWLEDGE TO BE TAUGHT: That Row is the time to think about and
choos:, at least tentively, your life work.

PROCEDURE:

A. Any of the following diacu Ision questions may be used:

1. If you choose your "von ationsl direction" eaCy, you can
better prepare for an:, further training you may need in a
special school or col ege.

2. If the about statement is true than the greater will be your
opportunity for succesl.

3. You need general goal toward which you may point your efforts.

4. A general goal win gise you a greater purpose and motivatio.,
in Your educational chctce.

5. 1:e generally do a better job on what we are doing when we have
a plan to carry out or s goal cc, achieve.
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Lesson three: STUDY YOURSELF FIRST

AIMS:

1, To show that one should be able to choose his life work.

2. That an understanding of oneself is necessary.

3. One must know their interests, abilities, aptitudes, and

personalities.

MATERIALS: None

KNOWLEDGE TO BE TAUGHT;

1. We must study our interests as related to various types of

work.

2. XnaL., what our special interests are, and how they relate to

our final -choice of occupations.

3. We must depend upon others to help is gain a better under-

standing of ourselves.

PROCEDURES:

Any of the following discussion questions deemed appropriate may be

used:

1. Which of the following points listed below interest
they are related to various types of work?

a. Indoor work and outdoor work.

b. korking with people or working with things

c. Working for yourself or working for someone else?

d. Work involving extensive travel or work that requires

but little travel?

e. Work that is primarily mental or work that is primarily

physical?

f. Work that demands a lot of training or work tiat requires

but little training?

g. Developing plans or carrying out plans m - -'de by others/

you as

h. Doing jobs yourself or delegating jobs to others to be

done?
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2. Make a list and discuss your special skills as related to:

a. Academic

b. Athletic

c. Social

d. Mechanical

e. Clerical

f. Musical

g. Artistic

h. Etc.

3. Make a determination how a counselor can help you make a
choice.

a. Determining certain potential strengths, and limitations
as related to occupations.

b. Being able to give you a clearer an4 brrader understanding
of your vocational interests, aptitudes, strengths and
limitations.

4. Most teachers have observed your strengths and weaknesses and
are always glad to assist you in my way they can, especially
on your educational problems.
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Lesson Four: STUDY THE 0(.1..tfl7A110EAL FIELDS

ANS:

1. To give the student a general understanding of the various

fields of work.

2. To allow the student to investigate specific fields of work

in which he is Interested.

3. r0 present to the student ways of getting, holding end pro-
gressing in various fields of w.rk.

KNOWLEDGE TO BE LEARNED

1. A presentation of the various fields of work.

2. An investigation of th, specific jobs within the various fields

of work.

3. A forecast of future job security.

4. Successful reading of occupational materials.

5. Important factors of getting employment as related to specific

Jobs.

6. Important factors of maintaining employment as related to

specific jobs.

7. Important factors of progressing in fields of work as related

to specific jobs.

PROCEDURES:

1. What are the various fields of work available both nationally
and locally?

2. Ws:at are the specific jobs within the various field, of wc-k?

3. Which fields of work are needing more people and which fields
are needing less people?

4. Row to read and ,.mAerstand the Occupational Outlook Handbook?

5. How do you use the Dictionary of Occupational Titles?

6. how to use the Hand*ook Of Job Facts?

7. 141.. must you do to get a certain job?

B. What must you do to hold on to a certain job?

9. What rust you do to progress in a certain job?
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STUDENT ACTIVITIES

Role p.aying on the various attitudes needed to get, hold and
progress in various fields.

2. Listening to lectures by instructors and guest speakers con-
cerning jab fields.

3. Reading related materials on lob fields.

4. Visiting employment services to the area.

5. Participating in an occupational interest inventory such as the
Ruder, Strong, Etc.

SOME RESOURCE PEOPLE

1. Local industrial and business personnel.

2. Employment Service employees.

3. Vocational counselors - public and private.
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Lesson Five: MAKE. YOUR CHOICE ON A SOUND RASIS

AIMS:

1. Be aware of your personal qualifications and those required
In choosing your life's work.

2. Take whatever steps necessary to meet the qualifications

necessary.

3. This is one of the mo,t serious areas of this lesson and
should not be taken lightly.

MATERIALS.: None

KNOWLEDGE TO EE TAUGHT:

1. There are some qualities that are considered good in most

occupation;. Some of them are: honesty, loyalty, cooperation,

dependability, industriousness and good health.

2. Find several oc:upations that you tile and see if you qualify

for them.

3. Determine it the regards of this occupation are In keeping
with the expectations that you expect.

PROCEDURES:

Use any of the following discussion questions 4nd group assignments

that are appropriate:

1. What specific occupations In your area require the need for:
honesty, loyalty, cooperation, dependability, indust!ou ntss,

and good heallh?

2. Which do not?

3. Investigate several occupations and see if you qualify for

them from the following list:

a. The mental requirements

b. The physical requirements of size, height, and weight

C. Physiological requirements such as vision, hearing, lungs,

and heart.

d, Personality requirements

e. Amount and type of preparation needed.

f. Approxi.otte cost of the training.
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4. If you find that sou can meet tile requirements satisfact6elly,
would you be satisfied with the rewards, finln,ial amt ather-
wise, of the vocation you expect to select?

5. Talk these matters ovtt with someone who can help you.

6. If possible, work at your occupational choice at lea-, on a
part-time basis to find I( this is a satisfacsory choice for
you
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Lesson Siv: LEISURE TIME FOR ADULTS

AIMS:

1. To instill awareness within the adult ccncerning the increase

In leisure time.

2. 'to help the adult understand the importance of good leisure time

planning.

3. To present to the student ways of handling leisure time.

KNOWLEDGE TO BE LEARNED

1. Definitions of leisure time.

2. Too sr.ch leisure time can be harmful If not planned.

3. Too little leisure time can be harmful.

4. Things to do with leisure time.

5. Sharing leisure time with other..

PROCEDUPES

1. How much time do you have for leisure activities?

2. Ully should leisure time be well planned?

3. Why is too little leisure time harmful?

4. Do y.n, have hobbles?

5. What good is recreation?

What good are vacations?

7. Why shoud you socialise?

8. Should you spend your leisure time alone or with your family?

9. Should you spend your leisure time helping others less fortunate?

10. Should you spend your leis,re time working with organised
chsri:les?

STUDENT ACT1V111ES

1. Make lists of leisure time activities.

2. Practice relaxation.

3. Inveset_ate different hobbies, sports, etc.

4. Listen to lectures on leisure time as concerned v'th future
Forecasts of work.

5. Particip'te in a oeitiOnnaire on leisure time for ',Sulfa.
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QUESTIONNAIRE: LEISURE. T/MU FOR ADULTS

1. what is your employment status?

a. Full time
E. Part time
c. Housewife
d. Retired
e. Unemployed
f. Other

2. How may hoe -s a week are your required to spend at your
job?

3. What hours do you usually work a day?

4. What days do you work? (check)

__Monday _Tuesday _Wednesday __Thursday __Friday _Saturday __Sunday

5. Can you tyke off work?

a. Whenever you like
b. Only for emergencies
c. Never
d. I don't know hwen I can take off work

b. Red often do you take long vicctions?

a. One week a year
b. Two weeks a year
c. Three weeks a year
d. One month a year
e. More than one month a year
f. Never

7. Do you work on weekends? Which Day(s)? Saturday __Sunday

8. Do you have day off daring the week? yes no (If so which day?)

_Monday __Tuesday __Wednesday __Thursday _Friday

9. Check Cie holidays you get off from work.

New Years Day
Lincoln's Birthdar
Washington's Birthday

__St. Patrtck's Day
_Palm Sunday

Gtod Friday
E. ster Sunday
M mortal Day

Primary Election Days
Father's Day
Mother's Day

Independence Day
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__Fiesta De Santa Fe
_Labor Day

Rosh Hashanah
Yom Kipper
Columbus Day
Halloween
Veteran's Day
thanksgiving
Hanukkah
Christmas Eve
Christmas Day
New Year's Eve



10. Is your type of work seasonal? yet _no

_Winter Spring Summer Fall

11. On weekends you usually:

s. Stay home, work around the house.
b. Stay home, do nothing.
C. Get out of the house, take a drive.

d. Go hunting or fishing or camping.

e. Visit relatives.

12. On long vacation@ you usually:

1. Stay home, work around the house.

b. Stay home, do nothing.

c. flair relatives.
d. Go hunting, fishing or camping.

e. Take a ions trip for pleasure.

13. During a work day when you are at home you:

a. Work around the boil*.

b. Watch television
c. Sleep

d. Co out
e. Work at something else.

14. If you are retired you:

s. Won?. part-time at a job.

b. Have hobbies

c. Have nothing to do

d. Take care of grandchildren.

(If yes, check the season

you work.)

15. When ..ot working do you feel you vast too much vise? ___yes ___no

16. You like to socialite with friends or relatives:

a. Cure a night
b. Once a week
c. Once month
d, Coco 2 year

17. You do things with your family:

a. All the time

b. Most of the U.S
c. Some of the time

d. Almost never

1k. Do you like helping others when they ask? yes ___no
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19. You participte in recreation such as ln.nting, fishing, tennis,
swimming, golf, etc.:

a. Once a week
b. Once a month
c. Twice a year
d. Once year
a. Never

20. Do you like to go to parties? no



LEISURE TUC FOR A.411.15

Today's fast moving, complex world creates a problem of too much leisure

tim.. The forecat for future years is more leisure time. This may sound

like double talk and one may ask how can a fast moving, complex world

leave any time for leisure?

With the rapid growth of mechanized labor, employable people sod longer

life, we face social changes scch as the "twenty-hour-work week," layoffs

and a demand for higher work skills.

In the lest etn to fifteen years, we in New Mexico have felt these very

problems. We have inherited from the progress around the vast amounts of

time-saving devices aimed at making our liv^s "easier." We maintain Cost

to be "good" citizen, one must keep busy and at the same time we increase

the cumber of time savers to relieve us from business.

Machines were developed to free people from the exhausting long, hard hours

of daily toil and the increase production in order that pecple mfghl [end

to more important, less ex:laustivu activities. To free man to do what he

has always wanted to do. Crrentl we have coined a threse to express this

ttitude, "to do his own thing At is man's own thing? And, it is so

vital that ve mot to a-e him a eom ;Irk?

Medical science, scientific ,d industrial technology has now made it

possible for people to live longer, work less, avercomP malt handicaps

and achieve more specialized skills. However, close who live longer are

not guaranteed longer working life, but an earlier retirement. Those

who have handicap, are reatrieteo (If ever
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because of their specific landicaps. Those who gain specific skills ere

not needed core hours but sre used Orly when their specific skills are

needed. To top off tne fr'-'ration of the specialized work maregerent,

while m are unionized or specisli7ed to the point of a reduction in

time, spent .'orking, women ire being employed as jack-of-all-trades handi-

ren (women) to do the odd duties left o,.:r by progress.

The point is this: even tlough we have progressed scientifically and

technologically we are not necessarily advanced enough socially to

handle an overdose of convInience and leisure time.

As educators, it is not out Job to change the world. At best our job is

to inform those who wish their Torld changed of the things going on

around them that could cause thc, not to attain the happiness and success

they desire.

The workers' ability to use his or her leisure time is make their live

more meaningful and lees boring is one of the immediate problems fecinb

-a today.

To this particular premise, we dedicate the topic of "Leisure Vme for

Adults."
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LOCAL AND COMMUNITY RESollt,:F. MATERIAL

Sugg'sted directives for us, 'n an AJilt gduratron Program on activities

dealing with vocational Info,. Ion.

1. Director of lo,:41 program: To compile vocational Information for his
loc.tion and submit the results to the State Office and his local

teachers. To contact employers, hiring agencies and training agenciel

au ts to offer assistance and clarification of his total program.

Refer to Cmununity Oc:Lpational Survey.

2. Teacher: To ose vocational information on both a national and local

level to inform his students of the opportunities and qualifications

available to the students and what the student must do to take advantage

of the opportunities. To set up interviews and outings into the community

to better acquaint the student with his Opportunities.

3. Student: To participate In a class project to help gather information

about training, placement, and jobs within the community a. well as

acquaint himself thf- Information.

* * This is to be an int-grated place of action - the student is to be the most

important segment - he will supply both the teacher and the director with

information 'About his own community. The program will in turn use this

informattfn set up a curriculum in vocational information to aid the

student in finding out more abort his community and enhancing his op-

portunity for better employment, training or merely an awareness of these

opportunities.

94

96,



T
O
 
B
E
 
C
O
M
P
I
L
E
D
 
B
Y
 
P
R
O
G
R
A
M
 
D
I
R
E
C
T
O
R

F
e
d
.

N
A
M
E
 
O
F
 
O
R
G
P
,
N
1
2
A
T
I
O
N

S
T
A
T
E
 
R
E
P
R
E
S
E
N
T
A
T
I
V
E

O
F
F
I
C
E
 
L
O
C
A
T
I
O
N

L
O
C
A
L
 
R
E
P
R
E
S
E
N
T
A
T
I
V
E

O
F
F
I
C
E
 
L
O
C
A
T
I
O
N

P
U
R
P
O
S
E
 
O
F
 
O
R
G
A
N
I
Z
A
T
I
O
N

R
E
L
A
T
I
O
N
 
T
O
 
A
D
U
L
T

E
D
U
C
A
T
I
O
N

A
d
u
l
t
 
B
a
s
i
c
 
E
d
u
c
a
t
i
o
n

T
o
m
 
T
r
u
j
i
l
l
o
,
 
S
t
a
t
e
 
D
i
,

C
a
p
i
t
o
l
 
B
u
i
l
d
i
n
g

S
a
n
t
a
 
r
e
.
 
N
e
w
 
M
e
x
i
c
o
 
5
,
0
1

5
0
5
-
8
2
7
-
2
4
2
7

(
V
a
c
a
n
t
)
 
D
i
r
e
c
t
o
r

6
1
0
 
A
l
t
a
 
V
i
s
t
a

S
a
n
t
a
 
F
e
 
P
u
b
l
i
c
 
S
c
h
o
o
l
s

S
a
n
t
a
 
F
e
,
 
N
e
w
 
M
e
x
i
c
o

5
0
5
-
9
8
2
-
2
6
3
1

T
o
 
e
d
u
c
a
t
e
 
a
n
y
 
p
e
r
s
o
n
 
i
n

N
e
w
 
M
e
x
i
c
o
.
 
1
8
 
y
e
a
r
s
 
a
n
d

o
v
e
r
 
(
1
6
 
w
i
t
h
 
s
p
e
c
i
a
l

p
e
r
m
i
s
s
i
o
n
)
 
w
h
o
 
:
:
a
s
 
n
o
t

r
e
c
e
i
v
e
d
 
h
i
g
h
 
s
c
h
o
o
l

d
i
p
l
e
m
a
.

N
e
w
 
M
e
x
i
c
o
 
H
e
a
l
t
h
 
a
n
d

S
o
c
i
a
l
 
S
e
r
v
i
c
e
s

J
o
h
n
 
G
.
 
J
a
s
p
e
r
,
 
E
x
e
c
.
D
i
r
.

P
.
 
O
.
 
B
o
x
 
2
3
4
8

S
a
n
t
a
 
F
e
,
 
N
e
w
 
M
e
x
i
c
o

5
0
5
-
8
2
7
-
2
3
7
1

J
a
n
 
P
.
 
V
o
u
t
e
,
 
M
.
D
.

D
i
s
t
.
 
H
e
a
l
t
h
 
O
f
f
.
 
(
I
)

C
o
u
n
t
y
 
H
e
a
l
t
h
 
D
e
p
t
.

P
.
 
O
.
 
B
o
x
 
4
3
9
7

6
0
5
 
L
e
t
r
a
d
o
 
S
t
.

S
a
n
t
a
 
F
e
,
 
N
e
w
 
M
e
x
i
c
o

5
0
5
-
9
3
8
-
6
3
4
5

T
o
 
p
r
o
v
i
d
e
 
m
e
d
i
c
a
l
 
h
e
l
p

t
o
 
t
h
o
s
e
 
w
h
o
 
r
e
 
u
n
a
b
l
e

t
o
 
p
a
y
 
f
o
r
 
i
t
.

l
o
 
a
s
-

s
i
l
t
 
t
h
e
 
c
o
u
n
t
y
 
i
n
 
p
r
e
-

v
e
n
t
i
v
c
 
h
e
a
l
t
h
 
c
a
r
e
.

R
e
s
o
u
r
c
e
 
t
o
 
h
e
a
l
t
h
,

p
r
e
v
e
n
t
i
o
n
 
o
f
 
i
l
l
-

n
e
s
s
,
 
c
h
i
l
d
 
m
e
d
i
c
a
l

c
a
r
e
.

L
i
v
i
n
g
 
h
e
a
l
t
h

c
o
n
d
i
t
i
o
n
s
,
 
e
t
c
.

M
i
s
s
 
M
e
l
a
 
V
u
i
c
h
i
c
h
.

D
i
r
e
c
t
o
r

C
o
u
n
t
y
 
W
e
l
f
a
r
e
 
O
f
f
.

1
1
0
5
 
S
t
.
 
F
r
a
n
c
i
s
 
D
r
.

S
a
n
t
a
 
F
e
,
 
N
e
w
 
M
e
x
i
c
o

5
9
5
-
8
2
7
-
2
3
7
6

T
o
 
p
r
o
v
i
d
e
 
f
i
n
a
n
c
i
a
l

a
i
d
 
t
o
 
l
o
w
 
e
c
o
n
o
m
i
c

f
a
m
i
l
i
e
s
,
 
a
n
d
 
r
e
s
o
u
r
c
e
s

t
o
 
f
e
d
e
r
a
l
 
f
r
e
e
 
p
r
o
-

g
r
a
m
s
.

F
i
n
a
n
c
i
a
l
 
r
e
s
o
u
r
c
e
s

t
o
 
a
d
u
l
t
 
e
d
u
c
a
t
i
o
n

s
t
u
d
e
n
t
s
 
o
n
 
w
e
l
f
a
r
e

J
a
m
e
s
 
A
.
 
L
i
t
t
l
e
,
 
S
u
p
t
.

N
.
M
.
 
S
c
h
o
o
l
 
f
o
r
 
t
h
e

D
e
a
f

1
0
6
0
 
C
e
r
r
i
l
l
o
s
 
R
d
.

.
S
.
i
i
-
.
1
.
.
.
.
7
u
,
 
N
e
w
 
M
e
A
l
c
u

5
0
5
-
9
8
3
-
3
3
2
1

P
r
o
v
i
d
e
 
e
d
u
c
a
t
i
o
n
 
a
n
d

T
r
a
i
n
i
n
g
 
t
o
 
d
e
a
f
 
c
h
i
l
d
-

r
e
n
 
o
f
 
N
e
w
 
M
e
x
i
c
o
.

M
e
d
i
c
a
l
 
c
a
r
e
 
a
l
s
o
.

C
h
i
l
d
r
e
n
 
o
f
 
A
d
u
l
t

E
d
u
c
a
t
i
o
n
 
w
h
o
 
a
r
e

d
e
a
f

D
i
n
a
 
B
a
y
e
r
,
 
M
.
D
.
,
 
D
i
r
.

C
h
i
l
d
 
D
e
v
e
l
o
p
m
e
n
t
 
C
e
n
t
.

1
0
5
 
E
.
 
M
a
r
c
y
 
S
t
.

S
a
n
t
a
 
F
e
,
 
N
e
w
 
M
e
x
i
c
o

5
0
5
-
8
2
7
-
2
3
3
8

D
i
a
g
n
o
s
t
i
c
 
5
 
E
v
a
l
u
a
C
.
o
n

C
e
n
t
e
r
 
f
o
r
 
M
e
n
t
a
l
l
y
 
R
e
-

L
a
r
d
e
d
 
C
h
i
l
d
r
e
n
-
f
o
l
l
o
w
-

u
p
.

C
h
i
l
d
r
e
n
 
o
f
 
A
d
u
l
t

E
d
u
c
a
t
i
o
n
 
s
t
u
d
e
n
t
s

s
u
s
p
e
c
t
 
o
f
 
m
e
n
t
a
l

r
e
t
a
r
d
a
t
i
o
n



v.
-w

ea
n.

..n
=

4m
.1

0.
...

N
A
M
E
 
O
F
 
O
R
G
A
N
i
:
A
T
I
O
N

S
T
A
T
E
 
R
E
P
R
E
S
E
N
T
A
T
I
V
E

0
1
,
F
I
C
E
 
U
O
C
A
T
I
O
N

L
O
C
A
L
 
R
E
P
R
E
S
E
N
T
A
T
I
V
E

O
F
F
I
C
E
 
L
O
C
A
T
I
O
N

P
U
R
P
O
S
E
 
O
F
 
O
R
G
A
N
I
Z
A
T
 
O
N

R
E
L
A
T
I
O
N
 
T
O
 
A
D
U
L
T

E
D
U
C
A
T
I
O
N

S
i
s
t
e
r
 
M
a
r
y
 
H
a
r
o
l
d
,
 
D
i
r
.

S
a
n
t
a
 
F
e
 
O
p
p
o
r
t
u
n
i
t
y

S
c
h
o
o
l

2
2
4
 
E
.
 
A
l
a
m
e
d
a

S
a
n
t
a
 
F
e
.
 
N
e
w
 
M
e
x
i
c
o

5
0
S
-
9
8
3
-
6
8
2
2

S
p
e
c
i
a
l
 
E
d
u
c
a
t
i
o
n
 
f
o
r

e
d
u
c
a
b
l
e
 
m
e
n
s
a
l
l
y

r
e
t
a
r
d
e
d
 
c
h
i
l
d
.

C
h
i
l
d
r
e
n
 
,
f
 
A
d
u
l
t

E
d
u
c
a
t
i
o
n
 
s
t
u
d
e
n
t
s

s
u
s
p
e
c
t
 
o
f
 
m
e
n
t
a
l

r
e
t
a
r
d
a
t
i
o
n

N
e
w
 
M
e
x
i
c
o
 
A
s
s
o
c
.

f
o
r
 
M
e
n
t
a
l
 
H
e
a
l
t
h

D
a
v
i
d
 
G
.
 
K
o
c
h
,
 
P
r
e
s
.

1
0
6
 
A
.
 
C
o
r
n
e
l
l
 
D
r
.
,
 
S
.
F
.

A
l
b
u
q
u
e
r
q
u
e
,
 
N
.
 
M
.

5
0
5
-
2
4
7
-
0
2
8
9

L
e
s
l
i
e
 
D
.
 
R
i
n
g
.
t
r
,
 
P
r
e
s
.

S
a
n
t
a
 
F
e
 
A
s
s
o
c
.
 
f
o
r

M
e
n
t
a
l
 
H
e
a
l
t
h

D
r
a
w
e
r
 
R

S
a
n
t
a
 
F
e
.
 
N
e
w
 
M
e
x
i
c
o

S
O
S
-
9
8
5
-
6
3
7
1

R
e
s
o
u
r
c
e
 
f
o
r
 
M
e
n
t
a
l

H
e
a
l
t
h
 
i
n
f
o
r
m
a
t
i
o
n
 
t
o

l
e
g
i
s
l
a
t
i
o
n
.

T
o
 
p
r
o
-

m
o
t
e
 
M
e
n
t
a
l
 
H
e
a
l
t
h
.

P
a
m
p
h
l
e
t
s
-
r
e
s
o
u
r
c
e

p
e
o
p
l
e
 
-
 
c
o
m
m
u
n
i
t
y

h
e
l
p
.

N
e
w
 
M
e
x
i
c
o
 
A
s
s
o
c
.
 
f
o
r

R
e
t
a
r
d
e
d
 
C
h
i
l
d
r
e
n
,

I
n
c
.

W
.
 
.
.
 
C
r
e
e
n
,
 
E
x
e
c
.
E
i
r
.

7
0
1
7
 
C
a
r
r
i
a
g
e
 
R
d
.
,
 
N
.
E
.

A
l
b
u
q
u
e
r
q
u
e
,
 
N
.
 
M
.

5
0
5
-
2
9
8
-
4
0
0
9

J
o
h
n
 
L
.
 
G
a
l
v
e
z
,
 
P
r
e
s
.

S
a
n
t
a
 
F
e
 
A
s
s
o
c
.
 
f
o
r

R
e
t
a
r
d
e
d
 
C
h
i
l
d
r
e
n

1
6
1
8
 
C
a
m
i
n
i
t
o
 
M
o
n
i
c
a

S
a
n
t
a
 
F
e
,
 
N
e
w
 
M
e
x
i
c
o

5
:
5
-
9
8
2
-
8
2
9
8

T
o
 
p
r
o
v
i
d
e
 
l
e
g
i
s
l
a
t
i
o
n

a
n
d
 
i
n
f
o
r
m
a
t
i
o
n
 
t
o
 
c
o
m
.

M
u
n
i
t
y
.

C
h
i
l
d
r
e
n
 
o
f
 
s
t
u
d
e
n
t
s

i
n
f
o
r
m
a
t
i
o
n
 
a
d
d

r
e
s
o
u
r
c
e
 
p
e
o
p
l
e
.

-
-
-
-

C
a
t
h
o
l

I
l
a
r
i
t
i
e
s

B
u
r
e
a
u
 
.
i
 
S
a
n
t
a
 
F
e
,

I
n
c
.

M
o
n
s
i
g
n
o
r
 
W
i
l
l
i
a
m
 
T
.

B
r
a
d
l
e
y

2
2
3
 
C
a
t
h
e
d
r
a
l
 
P
l
a
c
e

B
o
x
 
4
4
3

S
a
n
t
a
 
F
e
,
 
N
e
w
 
M
e
x
i
c
o

5
0
5
-
9
8
2
-
0
4
4
1

T
o
 
p
r
o
v
i
d
e
 
f
i
n
a
n
c
i
a
l

a
i
d
 
-
 
s
o
c
i
a
l
 
w
o
r
k
e
r

a
s
s
i
s
t
a
n
c
e
 
n
o
r
-
p
r
o
f
i
t
.

F
o
r
 
q
u
a
l
i
f
i
e
d
 
s
t
u
d
e
n
t
s

C
R
O
U
P
S
.
 
i
n
c
.

C
c
r
t
r
u
d
e
 
S
.
 
L
a
n
d
m
a
n
.

C
h
a
i
r
m
a
n

1
2
2
 
C
i
r
c
l
e
 
D
r
.

S
a
n
t
a
 
F
e
,
 
N
e
w
 
M
e
x
i
c
o

5
0
5
-
9
8
5
-
8
4
3
9

C
r
o
u
p
 
t
h
e
r
a
p
y
 
f
o
r

a
d
u
l
t
s
 
a
n
d
 
a
d
o
l
e
s
c
e
n
t
s

(
c
o
s
t
)
.

F
o
:
 
s
t
u
d
e
n
t
s
 
a
n
d

f
a
m
i
l
y

S
a
n
t
a
 
I
n
 
F
a
m
i
l
y

S
e
r
v
i
c
e
s
.
 
I
r
.
:
.

M
a
r
y
 
M
a
r
q
u
e
z
.
 
R
.
N
.
,
 
D
i
r
.

7
2
3
 
C
a
t
h
e
d
r
a
l
 
P
l
a
c
e

S
a
n
t
a
 
F
e
,
 
N
e
w
 
M
e
x
i
c
o

S
O
S
-
9
8
2
-
3
8
2
h
-

N
u
r
s
i
n
g
 
S
e
r
v
i
c
e
,
 
H
o
m
e

H
e
a
l
t
h
.
 
M
e
d
i
c
a
l
 
s
o
c
i
a
l

w
o
r
k
e
r

-
-
-
-

-
-
-
-
-
-f
o
r
 
s
t
u
d
e
n
t
s
 
a
n
d

f
a
m
i
l
y

-
1



N
A
M
E
 
O
F
 
O
R
G
A
N
I
Z
A
T
I
O
N

S
T
A
T
E
 
R
E
P
R
E
S
E
N
T
A
T
I
V
E

O
F
F
I
C
E
 
L
O
C
A
T
I
O
N

L
O
C
A
L
 
R
E
P
R
E
S
E
N
T
A
T
I
V
E

O
F
F
I
C
E
 
L
O
C
A
T
I
O
N

P
U
R
P
O
S
E
 
O
F
 
O
R
G
A
N
I
Z
A
T
I
O
N

R
E
L
A
T
I
O
N
 
T
O
 
A
D
U
L
T

E
D
U
C
A
T
I
O
N

E
l
s
a
 
B
r
u
m
l
o
p
,
 
M
.
 
D
.

P
s
y
c
h
i
a
t
r
i
s
t

2
2
7
 
E
.
 
P
a
l
a
c
e

S
a
n
t
a
 
F
e
,
 
N
e
w
 
M
e
x
i
c
o

5
0
S
-
9
8
3
-
7
2
2
8

5
0
5
-
9
8
3
-
3
9
6
1



COMMUNITY
STUDENT ACTIVITY FORM FOR VOCATIONAL INFORMATION

1. Who is in charge of this program or business?

2. Is he (she) tl,a owner, manager, foreman, superintendent, president or

3. Who did you talk to?

with the program or business?

4, What is the name of this program or business?

Address

Whe.t is his position

5. What does this organization do? train people; find people work;

etre people.

6. What kind of trsinina do they give?

I.
5.

2.
6.

3.
7.

4.
8.

7. What kind of jobs do they find for people?

1.
5.

2. 6.

3. 7.

4.
8.

8. What kind of positiws do they hire people for?

I.
5.

2.
6.

2.
7.

4.
8.
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q. Is this program or busin, connected with the:

1. Federal Government
State Government

A. County Government
4. City Government
5. No connections with government - private businegg

10. What qualificat!ons must you have to he hire!?

For which positions?

103
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EO:CiONITY OCTEPATIONAT SURVEY

TO FE C,4',L0 AY MCI:AM DIRECTOR CR TEACHER:

I. Nat,: 01 firm Addr*ss

"ersol interviewed Title

3. Goods and services har!l.d

4. Chain Indep:ndent Interviewer

5. Workers employed: (separate males and females)

Number Total Weekley Earnings Hours Days 0. T.

employed Begin- Most per per per

Job 'Titles Sex F.T. P.T. nfrok Common Maximum week week week

A. $__ $ s_

B. 5 $ 5

c. 5 5 5

D. $ s 5

$ $ $

F. $ $ $

6. bombes part-time high school students employed: Sales Office___Service___

7. Number of weeks grantzd for: Vacations with pay

E.

Vseations without pay Paid sick leave

B. Benefits sponsored or conributed to by firs

9, flee of the desirable aspect of this work

10. Some of the undesirable aspects or holards

11. Orgcnisacion of labor

12. On-the-lob traininv. suppli,d

13. Recommendation, as Id courses that the public schools conduct as a regular ser-

vice to the firm: Pre-employment training for seasonal employees short

1],

term training for seasonal employees , supplexentary [rainiest for regular

Ij employees

!amber of cooperative part.time workers it is estimated fire could employ

WO.

10



15. The firm's busiest business hours

lt. Suggestions as to subjects to be offered by the public schools to aid in the
training of employees

17. Qualifications for employment:

Years in Previous
Sex Entrance Age School Experience Special

Jot Titles Req. Pref. Min. Pref. Min. Pref. Mtn. Pref. Training

A.

D.

C.

D.

E.

F.

18. General personal and physical gJalifications preferred

17, Availability of trained workers

20. Shortcomings in skills and knowledge found common among high school grae...stes

21. Number of employees hired luring the last twelve months: Full time

Part time

22. Remarks:

Seasonal



MATERIALS FOR CsE IN UNIT OF WORLD OF WORK

Booklets

No.

400 Job Discrimination 1% Illegal PAP
399 Cultural Differences Can Enrich Our ...Ives T1P
216 How to Teach Your Children %bout Work PAP
268 The Labor Movement In The USA PAP

.25

.25

.25

.25
258 What'. Ahead for Civil Servt,-% PAP .25
249 So You Didn't Go To College PAP .25

771 Hoaemaker Service PAP .25
248 Liberal Education in An Indu trial Suiety PAP .25

142 Power, Machines and Plenty PAP .25

206 Your Stake in Social Security PAP .25

52A776 Exploring tho World of Jobs SRA .77
52A770 Planning Your Future SRA .85

52A515 Enjoying Leisure Time SRA .75
52A30 Getting Job Experience SRA .75

52A26 Hov To Got The Job SRA .75
52A516 Our World of Work SRA .75

52A5L4 What Employers Waat SRA .75

52A25 Your Personality and Your Job SRA .75

Filmstrip%
Film Record

C788-1 An Introduction to Vocations - 49 frames lE min. $1.50 $7.(Pi

C788 -2 The World of Work 63 frames - IR min. $7.50 $7.60
C786-3 Counseling in Vocational Dis.ussions - 63 frames $7.50 $7.0)

18 in. $27.00 series of three
799-6 POW E0 TARE A TEST - 43 frames $5.00 nr

SINGER SVE

McGraw Hill
121000 Vie of Machines in Industry-Life-Evolution of Machines

52 frames $7.50 nr

Learning Arts $6.50 nr
business Education Series (McCraw Hill) $6.50 nr
Effective Business Correspondence $6.50 nr

Trade Acceptance $6.50 air
Gelling A Job and Keeping It
CtrearaI business Series (McCraw Nt11) $6.50 nr

Transportation end Modern Life
Communications In modern Life
Business end Government
Looking at Business Careers
Succeeding In Your Career
Using Travel Serv'oes

Finding and Holding Job Strife 371.C.0, SR
12 trantporercitl overhead' and carrying case $50.00

1(12
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Movie Films - lb MM

Field Service - Indiana University A.: Center
Do You Think A Job is The Answer - 68 min. b/w CS-1969

Associated Films
The Individual in the Modern World - 28 min.
Knowledge and Skials - 19 Min - color

103
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$270.00 (c)

13.50 (r)

Free
Free



REFEKENC, MATERIALS 101 VOCATIONAL INFORMATION

Occupational Outlook Handbook.
Dictionary of Occupational Titles
Occupstons Guidance Kit (Finney Co,)
Occupational Exploration Kit (SRA)

Handbook of Job Facts (SRA)
Counselors Hand000k (Manpower Adm.)
Yc.,, Your Job, Your Future (Chasing Times - Kiplinger Mag.)
Occupational Guidance (Pamphlets) (NMSES)
SRA Occupational 'triefs (SRA)
Chronicle Occupational Briefs (Chronicle Guidance Series)
New York Life Insurance Briefs (Neu' York Life Insurance)
Counselors Information Guide to the Apprenticable Occupations (N. M. State

Apprenticeship

Council)Careers (briefs) Largo, Florida
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APPENDIX !I-G

TEXAS

RESULTS OF TEXAS EDUCATION AGENCY SURVEY
OF ADULT EDUCATION

GUIDANCE AND COUNSELING IN TEXAS 1969-1970

A survey was conducted tc obtain information about guidance and counseling

activities in 180 Adult Basic Education programs. A total of 156 responded

to the survey, representing a 84.7 percent returned.

The programs surveyed were part-time evening classes usually meeting

between seven and nine P.M. two nights each week. The larger programs in the

metropolitan areas of the state were administered by full-time public school

officials while the smaller ones were administered by part.time officials

resulting in some differences in the nature of the potential guidance service

offered.

The purpose of the survey wan to obtain information. The information

assisted in determining the extent to which guidance and counseling services

exist in Adult Basic Education in Texas. There were six major areas established

to determine the extent of guidance and counseling in the programs. The six

areas were:

(1) The number of full-time and part-time counselors,

(2) The amount of money budgeted for counseling and guidance purpose,

(3) Counseling services provided by persons other than counselors,

(4) The amount of tiwe devoted to various areas of counseling and
group guidance,

(3) The number of referrals made and the Agency to which referred,

(4) The person who maintains cumulative and follow-up records and the
kinds of information kept in each.

(OD
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In the judgment of the writer it was believed that:

(1) There is a direct relationship between the number of counselors and
guidance activities.

(2) There is a direct relationship between the amount of money Ludgeced
for guidance and counseling and the formal guidance activities.

(3) There is a direct_ relationship between the number and kinds of
counseling services provided by persons other than trained
counselors and guidance activities.

(4) There is a direct telationship between the amount of time spent in
various areas of counseling or group guidance and the guidance

activities.

(5)

(b)

The number of referrals made and the Agency to which referred Is
an Integral part of guidance activities.

The person who maintains cumulative and follow-up records and the
nature of these records are directly related to guidance activities.

With these criteria statements in mind a survey instrument was developed.

A total of twenty-one items were included in the survey instrument. Appendix A

contains a facsimile of the survey instrument. The survey vas conducted Is a

joint effort of this writer and the texas Education Agency. The survey instru-

ment was validated by the critical analysis of:

(I) The Director of Guidance Services,

(2) A review panel which reviews all data collecting insttuments sent_
out by the Texas Education Agency,

(3) The staff of the Adult and Continuing Educaticn Division, and three

public school administrators of Adult Basic Education programs.

This Chapter nrese tr an item by item sumnary of the information obtained

from thes,i survey instruments which were completed and returned.
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Item -- "Number of Adult Basic Education students by level of

instruction; Basic, Intermediate, Advanced, C.E.D." (General Educational

Development Level).

Table 1 displays the four levels of instruction of the programs, the

enrollment, and percentage of the total in each level.

TABLE I

ADULT BASIC EDUCATION ENROLLMENT BY LEVEL OF

INSTRUCTION FOR THE SPR INC OF 1970

Level of Instruction Number of Students Percentage

Basic Level

-Intermediate Level

Advanced Level

General Educational
Development Level'

11,336

10,344

7,597

34.0

31.0

22.8

4,105 12.2

TOTALS 33,382 100.0

a. Those person.: preparing to take the General Educa-
tional Development Test for High School equivalency
certificate.

Item Two -- Teaching Personnel

The numher of teachers, full-time and part-time reported on the survey

are presented below:

5 Full-time teachers

1,554 Part-time teachers

1,559 TOTAL

I11
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There were 94.7 perccrlt thr tcaclars why, were part-time. Sixty-six

percent were employed during the day as classroom teachers. ';his, the

majority are teaching the part-time classes as a s,ccnd job.

Item Three -- "Amount of funds budgeted for counseling..."

Responses to item three revealed that thirty -fine programs surveyed bdgetcd

a total of $35,814.00 for counseling; Appendix A contain a listing of

these programs. When the amount budgeted for counseling was compared to the

total Adult Basic Education budget, it was discovered that the average

percentage allocated for counseling was 4.3 percent. Of the total Adult

Basic Education budget of the program surveyed the largest percentage

budgeted for counseling was 6.8 percent and the smallest was 1.5 percent.

The Texas Education Agency has placed a limit that only 5 percent of the

allocated budget to local educatioi agencies can be spent for counseling.

Item Four -- "On which nights do classes usually meet?"

Every program surveyed responded to Item Four. The day and frequency to which

it was indicated as a meeting time for classes are

Frequency of Response

listed below:

Percentage

Monday 83 53.2

Tuesday 107 68.6

Wednesday 46 29.5

Thursday 116 74.4

Friday 5 3.2

Hest Programs met two nights each week. The two most popolar evenings

for classes are Tuesday and Thursday.

i08
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Item Five -- "Each A.B.E. classes meet, they meet for

(how mony) hours? From (hour) P.M. to (hour) P.M.?"

Every program which returned the survey responded to this item. The results

showed that; 106 programs met for two houro each right, 24 met for two and

one -half hours, and 23 met for three hours each evening. Three programs

reported that they met in classes for four hours e.ch night. also, the

results indicated that 48.7 percent of those surveyed reported that classes

usually met cram seven to nine P.M. and 13.0 percent net from seven to

nine - thirty P.M. Over ninety percent of those surveyed met between six-thirty

and ten P.H. The most frequently occuring combination was classes meeting

two hours each Tuesday and Thursday evening.

Item Six -- "If tour re employed, bow many are? Part-time?

Full-time?

TWenty-five percent of the programs surveyed responded to this item.

A total of sixty-six counselors were reported as part-time, while there were

rone reported as being employed full-Lime. On the basis of this study there are

sixty-six part-time Adult Basic Education counselors for 33,382 students; a

student-to-counselor ratio of 505.8 to 1. 'Within the thirty-five programs which

indicate they employ a part-time counselor the aurrage student-counselor ratio

is 216.3 to 1. This fact may have more meaning an relation to the, study when one

considers that students can normally see a counselor during the evening hours

between seven and nine-thirty P.H. The results of item nine revealed that
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of the pare -time Adult Basic Education counselors had regular

lull -time school assignments, therefore they would be unable to see students

except. during the evening.

item 5:ven -- "Under which of the following categories are A.B.f.

counseling funds being used?"

A total of forty-three programs indicated that they had funds budgeted

for counseling. This study concerned itself with only three categories;

salary for a counselor, guidanca materials, and other. The respondents

were asked to specify what "other" uses of funds they may have used. A

total of $35,814.00 were budgeted by forty-three of those sucveyed.

Rather than indicate the amount budgeted for counseling, the percentage of

the total Adult Basic Education allocation designated for counseling was

computed. The overall percentage budgeted was 4.3 percent. The largest

percentage of the total budgeted by a single program was 6.8 percent and

the smallest percentage was 1.5 percent.

Table 11 contains the three categories included on the survey,

the number and percentage of programs responding.
64.4 percent of the funds

were used for salary, 20.3 percent for guidance materials and 15.3 percent

for other purposes. Other uses or funds included salary for counseling

aids, psychometrist, and travel expenses. One hundred-thirteen programs

did not respond to this item; indicating that 72.4 percent of the

Adult Basic Education programs surveyed do rot use funds for counseling.
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TABLE II
NUMBER OF ADULT BASIC EDUCATION PROGRAMS

AND CATEGORY OF EYPENDITIRES OF FUNDS

BUECETED FOR COUNSELING

CATEGORY NO. OF PROGRAMS PERCENTAGE OF
TOTAL RESPONDING

Salary for 38 64.4
Gocnselor

Guidance 12 20.3
Materials

Other 9 15.3

!GUIS 59 100.0

Item Eight "How many parsons counseling in your A.B.E. program

are certified as counselors?"

Twenty -five percent of the programs surveyed responded to this item.

The results showed that a total of 63 persons counseling in Adult Basic

Education programs are cettified as counselors.

If the sixty-three persons reported in Item Eight are from the sixty -six

counselors reported in Item Six, this would indicate that only thtee part-

time counselote ate not certified.

Item Nine "Now many of your part-time A.B.E. counselors have the

following regular full -time assignments?"

There were a total of thirty-six programs responding to Item Nine. Of

the coral part-Lime counselors in the survey 78.4 percent had either elementary

or secondary full-time school assignments or in some cases a combination of



both elementary and secondary. assignments. TABLE III sbo..rs the number and

percentage of counselors reported by category.

TABLE III

FULL-TIME ASSIGNMENTS OF PART-TIME

COUNSELORS IN ADULT BASIC EP'fCATION PROGRAMS

FULL-TIME ASSIGN:TNT

Elementary Counselor

Secondary Counselor

Other

TOTALS

NUMBER OF COUNSELORS PERCENTAGE OF TOTAL

21 32.3

28 43.1

16 24.6

65 100.0

The regular full-time assignments of those reported in the other

category were school administrators, teachers, and visiting teachers.

Item Ten -- How many of your counselors are working toward a:

Master's Degree? Counselor Certification? Both Master's and

Certification? Doctorate?"

The purpose of this item was to determine the extent to which Adult

Basic Education Counselors were involved in professional preparation.

Twenty-five programs responded to this item. Table IV displays the number

of persons reported as working toward the degree or certification.



TABLE IV

NUMBER OF ADULT BASIC EDUCATION COONSELORS WORrING

TOWARD CERTIFICATION OR GRADUATE DECREE

CERTIFICATION OR GRADUATE
DECREE WORKING TOWARD

NUMBER PERCENTAGE OF TOTAL

MASTER'S DECREE 14 36.8

COUNSELOR CERTIFICATION 5 13.2

MASTER'S AND CERTIFICATION 9 23.7

DOCTORATE 10 26.3

Item Eleveu FO cou,selo,' is employed, is counseling Se-vice

provided? The respondents could respond No or Yes. If the response

was yes the question further asked: By whom? Teacher, Administrator

or other."

The data in Table V revealed that in 57.7 percent of the programs

surveyed ctunsIling services were provided by the teacher, administrator or

other person, if no part-time counselor was employed. 53.5 percent of those

responding to this item reported that teachers provided the counseling service.

Sixty-two or 68.9 percent reported the administrate.; as the person providing

the counseling service and eight or 8.9 percent indicated that counseling

services were provided by persons other than a teacher or administrator. 12.2

percent indicated that no counseling was provided. Table VI contains the number

and percentage of programs surveyed and the kind of counseling Service provided.

1
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somo torn; oi counseling serico is being vcovided in 82.) percent of the

progt ims included in this simple. At this point. however, there is no

;ue the extent c1 the counseling services provided bx

r,rt-L,,. ors, teachers, administrators or other persons.

Item Twelve -- ,How much time does the A.I.F. counselor devote to

counseling and guidance?"

The item indicated that the number o4 hours per month

TABLE V

NU/ER OF PERSONS PROVIDING COUNKLING

TITLE NJIMBER PERCENTAGE

leather 71 51.4

Administrator 62 44.9

Other 8 5.8

TOTAL 141

a. The percentage does not Local 100 percent since some responses indicated

a combination of persons providing counseling.

TABLE VI

COUNSELING SERVICE PROVIDED

Number of Percentage of Total

Programs Programs Surve)ed

Part -time Counselors 38a 24.3

No Counselor but Services
Provided 90 6 57.7

No Counseling Service 9( 5.8

d
So Response 19 12.2
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TOTSL5 150 100.0

a. The total number of programs responding to item six.

b.c.d. The number of programs responding to item eleven.

was requited. A total of 54 or 53.8 percent cf those surveyed

responded to this item. The total amount reported was 957 hours per munch

a he average was 14.3 hours devoted to counseling and guidance. The largest

amount of time reported oy a single program was 160 hours and the least

reported was one hour per month. The most frequently occurring response was

that two hours per month were devoted to counseling and guidance. Appendix

contains a listing of the number of hours, the number of programs and

percentage of tine devoted to counseling and guidance.

Item Thirteen -- "How many adults are seen by the counselor each

month in the following categories? On an individual basis or a

group basis? What is the occasion for the group meeting? Regular

class-time? Special meeting?"

Ninety-five programs responded to Item Thirteen. The results revealed

that 2,3)9 individuals were seen on an individual basis. 3,521 were seen on a

group basis. Eighty programs reported that tine occasion for the group meeting

was the regular classtime and twenty programs indicated the occasion was a

special meeting.
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item Foortoca, "';Acct Iron IiIr,w 0, 1:,,ST, ,,Ignifit.301 areas

of counseling in which the couoscicx spends the most time in individual

counseling. Elites the approximate number of hours spent each month

in these counseling areas. The areas of counseling were; financial,

marital, family, health, racial or ethnic problems, vocational choice,

vocational training, personal, academic and other."

In Table VII it will be noted that 18.6 percent of the time each month

is spent in counseling in the area of vocational choice. A total of ninety-six

programs responded to this item, however, not all of those responding entered

the time in hours in the appropriate category. Thirty-two programs responded

with check marks rather than a time value, so a frequency count was made of

the total number of responses under each category including time values and

checks. Table VII includes this frequency count. The frequency count

revealed that the most significant area of counseling was In the academic

area. Dn the survey this response item asked the respondent to specify the

nature of the academic education area of counseling.

The responses entered in the "other" areas of counseling of Item

Fourteen were grouped and the results were summarized. Fifteen who responded

to the other area of counseling and also specified the nature of the

counseling, repotted that the counseling was concerned with the student and

the General Educational Development Test. Eleven programs repotted that the

academic counseling was concerned with educational advancement, four dealt

with sane form of exhortation concerning the adults' need to continue in

his education and three reported that college preparation was dealt with.
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AREA OF COUNSEUNC HOURS
PER MOSER

TABLE VII

PERCENTAGE OF
TOTAL TIME

NO, OF
RESPONSES
TO THE ITEM"

Vocational Choice 179 18.6 45

Academic 176 13.3 52

Vocational Training 117 12.2 37

Financial 114 11,9 35

Personal 100 9.6 24

Other 92 9.6 13

Family 68 7.1 31

Health 54 5.6 21

Marital 38 4.0 0

Racial or Ethnic 22 2.) 11

TOTAL 960 99.1

* Not all responses were in time values. Some responses were check
marks.

Item Fifteen -- "that is the most frequently occurring topic of

discussion at the group guidance meetings?.

A total of seventy -two programs responded to Item Fifteen. The resPonses

were grouped into the same categories used in Item Fourteen but including

an additional category, .1'ocational Opportunities.. The areas of counseling

are listed below and ranked in order of the frequency to which they were

mentioned as topics of group guidance meetings.

II?
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TAMT 111.1

tEA OF COUNSELING FREQUENCY

N,adomi: 31

Vocational Opportunities

Vocational Choice

25

i5

Financial

Panti4 9

Health

Vocational Trainirg 5

Personal

Other 5

Racial or Ethnic 2

Item Sixteen -- "Who informs the A.B.E. student of the counseling

services available? Teacher? Counselor? Administrator? Other?"

A total of ninety-nine programs of the 156 programs surveyed indicated

the person who informs the Adult student of the counseling service. Below

the responses are presented in Table LX.

TABLE LX

TITLE OF PERSON WHO INFORMS
THE STUDENT OF COUNSELING

SERVICE

NO. OF RESPONSES
IN THIS CATEGORY

PERCENTAGE OF
THOSE RESPONDING
70 THIS ITEM

Teacher 91 91.9

Administrator 58 58.

Counselor 35 35.

Other 32 12.1
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erred perkeoc 01 those responding to this

item reported tho ieaplor Js the i',I5L,11 informs the Adult Basic Education

student of 'he cOrl,in11_101, of teacher, counselor

tied a,f.iinistrat , A, C dipailaNed below 1,,11ir,: the frequency at which

these combinations sourced in the resp,esos of the survey.

THE COMBINATION OF: FREWLNCY OF OCCURRENCE

Teacher, Ccansflor and Administrator

Teacher and Adalinistrater

Counselor and Administrator

27

54

28

This indicates that in this sample the tearnor ,nd adminstiator were

by far the most frequent source of information between the student and

th- guidance services.

The areas of counseling ..ihich appear to occur more frequently are

Voeational Choice, Academic, Vocational Training or Vocational Opportun ties.

In the case of the g:oup guidance meerings the topic of vocational opportunities

included discussion of where and how students might find work.

Item Seventeen "Indicate below the number of Adults referred to an

agency by year A.B.F. program since September, 1969."

Forty percent 0,-. the programs surveyed responded to his item. The

list of agencies were grcpcd into; emplo)menu, training and education, social

agencies, other agencies and miscellaneous. Table X contains the name of the

specific agency .0 which referrals wire made, the number of referrals and the

percentage of id of referrals. '11 i total 11,n.YAr of rt(crrals for all stvenLy-

six ci those progr,i, responding were 3,139. The largest percentage of
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rrl,rAls was nrd l iva adult., were

referred to the aexl, ,as Percent ,f

the total. and one lentil percent were referred Ic social

agencies, and 6.4 percent were referred to training agencies. Ten and

nine tenths (10.9) percent were referred CO other agencies such as Immigration

and Naturalization Office, Health Department and A General Educational

Testing Center. when the results from Table X are compared to the results

from Tables and VIII it will be noted that the percentage and kinds

of referrals are in agreement. According tc Item Fourteen the most

significant areas of counseling were vocational in nature. The largest

number of referrals to a single agency was the 'texas Employment Commission.

Also, of all categories the category of ''employment" for Item Seventeen

received the Largest number and percentage of referrals, Ranked in the

top three most significant areas of counseling was vocational training,

however, the category of "training and education" received 6.4 percent

of the referrals in Item Seventeen.
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1 AbLE A

NO131biA +31 813113,1c^31.,-, AOL AC10,33 To 81.TERPEO

AGENCY TO WHILE! REFEPREU

EMPLOYMENT

SUNDER OF
REFERRALS

PERCENTAGE OF
TOTAL

REFERRALS

Texas Employment Ccrr,
ission 705 22.46

Industry any Business 276 8.79

Civil Service 13 .04

Neighborhood Youth Corps 25 .08

Total for Employment 1019

TRAINING 8 EDUCATION

Goodwill Industries 1 .03

Department of Labor 108 3.44

Training Programs

Junior Colleges 2 .06

Senior Colleges 30 .09

Adult Migrant Education 8 .03

Public School Programs 52 1.66

Total for Training 201 5.31

S.X1A1 AGENCIES

Welfare 244 7.77

Community Action Agencies 65 2.07

Social Security Ndministra- 11.83
Lion

Veteran's Administration '1 .07

Legal Aid °Elite 4 .C1

Vocational RENAilit,,Li-8 58 1.95

Total for Sn. i I 4gentics 75'
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OTHER AGENCIES

Cemral Education

Development Testing Center

52 1.66

Immigration and Naturalization 215 6.85

City, County Health 62 1.97

Department

Mental Health clinic 13 .04

Planned Parenthood 1 .03

Total for Other Agencies

a*M1SCELLANEOUS

343 10.55

Miscellaneous 819 26.09

TOTAL FOR ALL REFERRALS 3,139

a. This category includes the number of referrals to which there i.a no

agency indicated and those referrals which could not otherwise be classified

as to agency.
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Item Eighteen -- ',Who of the iollowing maintains the cumulative folder

on each adult? (Teacher, Counselor, Administrator or Other)"

Of those programs eurveyed 76.923 responded to item eighteen. The results

of responses are expressed in TABLE RI below. The teacher is the person who

maintained the cumulative folder in this survey. The administrator ranked

second to the teacher as the person who maintains the cumulative folder a.tel

the counselor ranked third. Some ui those persons reported in the category

of other were teacher aides and secretaries.

TABLE XI

PEBbONS WHO MAINTAIN MILT BASIC EDUCATION

CUMULATIVE FOLDER°

Title of Person Maintaining No. of Responses Percent of Total
Cumulative Record in this category Responding to this item

Teacher 83 69.2

Administrator 46 38.3

Counselor 1; 8.3

Other 7 5.8

a. A total of 1:0 programs responded to this item.
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I t N11,14, u, r 1 rn tr,t, in,d, describe the--
,A 11 ,1

t,ne hundred-f N pror,r, i3 percent responded to this item.

The vArioua r,sponsys d, .+ccordiry to their similarity, into

areas. A frequency cOunt. Way m,de of the number of times the

responses indicated that this information was reported as being kept in

the cumulative folder. The nineteen areas r,re listed on TABLE %Il. Most

of the informatfun kepi in a cumulative folder appeared to Le similar to

the information contained in an enrollment card. Such things as name,

address, telephone, sex, marital status, aid number of children were inlicared

as being kept in the !older. 1SBLE P11 also contains the kind of material

kept in the folder ranked in order of the frequency with which it was

mentioned on item nineteen of the survey.
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TABLE XI:

MR KINDS OF INFORMATION CONTAINED IN THE CANULATIVE FOLDER

KIND OF INFORMATION '10. OF TIMES ITEM
REPORTED

Name, Address, Telephone No., Sea, Marital Status, 75

NumUer and ages of Children.

Test Scores 57

Academic progress in programs 36

Previous Education and Training 24

Employment status 21

Attendance in evening classes 15

Sample of students work 13

Personal hietory of student. 11

Advancen,n, in Employment 9

Freviour work experience 5

Reasons for sepatat ion from program 5

Health Information 5

Instructional materials completed S

Income 4

Anecdotal records 4

Reasons for attending the pre, ram 4

Transcript 3

Vocational interest 1

Teacher evaluation 1
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Item of Ihe tollow-up record

s5sten oi ea,11 ad,1C tiva,h r, Ad,irlstrotor, (0c,,cler, or Other)"

1n order to determine the extent to which 3 1,11.w-up record system wls

maintained and the kinds of iniormAtioa it contained, two items were developed.

Item twenty ,sked foe the person who maintained the 1,11.w-up system, while

item, event y -one asked icr a description of the kinds of information contained

in the record (cider.

Eighty-eight persons responded to item twenty. TABLE XIII illustrates

the summary of the results from item twenty.

TABLE XIII

FE115055 WHO MAINIAINEP THE FOLLOW-CP RECORD SYSTEM

Person Maintaining S}strm N1,ber Per Cent of Those
Responding

Teacher 52 59.1

Administrator 17 42.0

nJ.nselor 21 26.1

Other 6 6.8

It should be noted in TABU X'. as in TABLE XIII the -eacher ranks highest

as tie person who maintains the record system,.

Item Twenty-One ulf a follow-up folder is ma:ntaired, describe the

kinds of information it contains ?"

Responses to this iten were obtained from forty-two programs. Respons,,s
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6tr, ,L.ur
r.,,r,t was r,c1... A'

0(5 has

/'
it. pr,A.s are rarked in order of

their trc ) I, C.

Kft,IIS OF INFHR

1A1-11. XIV

1IUN sGNT4I EU IN poLLov-re RECORD
SYSIEM

KIND OF IN1CSMAT1CN CON1A1NED IN
FOLLOW-UP RECORD

NUMBER

Reasons fc, separation from program
13

Advar,ement on jnh
11

Transt,r:ing to other cd,Lationii prcg.ratn
8

Success on job
8

Job placement
5

U. S. Citizenship obtained
3

Civic activity
2

Agony to whit+. referred
2

Driver license completed
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S',O11Vdf.1'

This paper has presented a brief description oh the development of the

research stud: in ,dditin to all ill, by stern analysis of the Information

collected from the SAIVC1,. Information WAS presented which indicated:

(I) the number of adult students enrolled in the fdult BaSiC

Education programs surveyed,

(2) The number of teachers, counselors and other personnel,

(3) The amount of money budgeted for counseling purposes and its

specific uses,

(4) The amount of time spent and the areas of individual counseling

and group guidance,

(5) The number and nature of referrals made,

(6) The kinds of cumulative and follow-up records kept and Porsons

who maintain :hese record,
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BIOGRAPHICAL DATA ANALYSIS, ABE
STUDENTS AND STAFF, REGION VI

INTRODUCTION

One of the long-range aspirations indicated in our
previous report, Summary for FY 1969 Forecast for FY
1970, was development of predictors for success in teaching,
administering, supervising, counseling, or working as a para-
professional in ABE. Toward this end, two biographical data
forms, one for ABE students and one for teachers, adminis-
trators, supervisors, counselors, and paraprofessionalsall
members of the pilot center staffwere developed at The
University of Texas at Austin (Appendices IIIA and III-B).
The basic idea is that if personal background information can
be correlated with success in teaching or other staff work or
with efficient learning on the part of ABE students, then we
tvill have predictors for the selection of staff and a better
picture of the type of student which the current curriculum
reaches.

During the year, the biographical data forms were
administered to students and staff members at ABE centers
in each of the Region VI states. Most of these centers were
pilot centers for the Regional Guidance and Counseling
Project. The report which follows presents a description of
the data obtained.

This report contains only that part of the data which
enables one to gain a picture of the major and most relevant
descriptive characteristics of AIAE students and staff. It
contains an examination of the differences between students
and staff across the slates comprising Region VI.

It was necessary, in preparing a summarizing report, to
select among the data examined. An examination of the total
data was prohibitive. Descriptive data for students and staff
are available for indivical state, centers within states, the
Region as a whole, as well as an ilysis of variance acrr,ss the
states.

Mt data are available in the form of computer pin touts
from the Extension Teaching arid Field Serlice Bureau.
Extension Division, The University of Texas at Austin, for
anyone who wants ftem.
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Additional :analyses of the data already obtained will be
mark during the third year of the Project. Additional data
input also is anticipated.

DESCRIPTION OF ABE STUDENTS

"The following descriptive data were gathered from a
sample of ABE students in the five suites comprising USOE
Region VIArkansas, Louisiana, New Mexico, Oklahoma,
and Texas. Within the states the information came from three
separate A1E, centers. There were 856 respondents to the
biographical data form.

Demographic Characteristics

Sixty-three percent of the students were female. Fifty-
seven percent were under 36 years of age, while just six
percent were over 56 years of age. 0: the total sample,
seventy -nipe percent are or have been married and twenty-
one percent are single. Three-quarters of those responding
have children. Of these, forty-eight percent have three or
fewer children and just se\ einem percent have five or more
children. Overall, forty-five percent of the sample are white,
tinily-two percent are Mexican-American, and twenty-three
percent are black. The students report that sixty-five percent
of them speak English at home, while thirty-one percent
speak Spanish and four percent speak French. Fifty-one
percent indicate that they have full-time jobs.

Sixty-five percent of the sample grew up in small towns
(less than 10,000) or in rural or farm areas. Of the
respondents, sixty-one percent indicated that they had
moved only once or not at all before the age of 18.

Family Structure

In the sample, sixty-two percent reported that they lived
with both their natural parents during childhood. Twenty-
one percent did not Ike with either parent during childhood.
More than seventy percent of those responding to the item
about parental separation reported that their ',milts were
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separated by death, divorce, or other circumstances. Of these,
sixty-one percent were under 15 when the separation
occurred. In the total sample, there was an average number of
five siblings. The ABE students indicated no special rank with
relation to their siblings.

Religious Characteristics

The results indicated that for the sample as asshole,
forty-five percent had parents who were Roman Catholic,
while thirty-three percent had parents who were Baptist,
Disciples of Christ, or members of the Church of Christ. A
small percentage belonged to various other religious denom-
inations. The ABE., students' religions affiliations arc similar
to those of their parents. Forty-two percent of the fathers of
ABE students attended church regularly, while sixty percent
of their mothers did so. The ABE students reported that
fifty-six percent of them attended church regularly. Thu
respondents said that for seventy percent of them religion
was a dominant or the dominant concern of their parents'
lives, while for themselves the percentage is eighty. The
students indicated that when they were children their
families regularly attended church together.

Education

Of the total sample, seventy -one percent had fathers %silo
had no, or less than, grade school education. Of their
mothers, sixty-eight percent had no, or less than, grade
;:cliool education. Of the spouses of the ABE students in the
sample, fifty-one percent had some high school education
:mdfor ; high school diploma, while thirty-six percent had
less than a grade school education. Sixty-one percent of the
respondents completed eighth grade, while just ten percent
had less than fourth grade education.

Fi'tyseven percent of the respondents left school to go
t(, %yolk, while twentyone percent indicated that they left
school hec;utse they, of their families, thought educatum was
111171CCCSSdry.

,Just fifteen percent of the total sample indicated that
they consulted their teachers while %vele in school.
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Eighty-one percent of the sample stated that the school did
not contact them after they dropped out.

The importance of education to these students is
reflected i. their own attendance as well as the fact that
ninety-seven percent of them are encouraging their own
children to remain in school. This was also borne out by the
indication that seventy-five percent have contact with their
children's teachers.

Fifty-five percent expect self-improvement from the
ABE program, while thirty-eight percent expect better jobs
and seven percent expect social contacts.

Sixty-nine percent of the sample learned about :,11E,

through someone who was in the ABE program or who knew
about it. Twenty-eight percent of the sample learned about
ABE from the newspaper.

In interpreting these statistics it should be kept in mind
that a large majority of the sample w'ere women.

DESCRIPTION OF ABE STUDENTS
IN STAES

Arkansas

The following descriptive data were gathered from a
sample of ABE students in ArkansaF. There were 142
respondents to the biographical data form.

Demographic Charac:crislies

Sixty-two percent of the students were female. Seven
te( n percent were under 21 years of age, while sixty percent
were between 21 and 40 years of age. Just sixteen percent
over E0 years of age. Of the sample, twenty-six percent were
single; of the remaining seventy -four percent, forty-eight
percent are currently married, the rest being separated by
death or divorce. Seventy-four percent of those responding
have children. 01 these, forty-three percent have three oi
fewer children, and twenty percent have five or num'
children. Overall, fifty-nine percent are black and forty-one
percent are white. The suments reported that ninety-eight
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percent speak English, while one percent speak Fiend) and
one percent speak Spanish. Thirty-eight percent of the
sample! have full-time jobs.

Sixty-one percent grew up in a rural or farm area. Twelve
percent grew up in towns of 100,000 or more, and fifteen
percent grew up in towns of betweel 500 and 10,000
inhabitants. Of the respondents, thirty-six percent zud they
hat moved once, while fifty percent had moved from two to
four tines before the age of 18. No respondent said :le had
never moved.

Emily Structure
Forty-nine percent of the sample reported that they

lived with both their natural parents during childhood.
Twenty-six percent did not live with either parer t during
childhood. Fifty-five percent of the sample indicated that
their parents were separated by death, divorce, or other
circumstances before the student reached the age of 15. ID
the sample there Wri a reported average of six siblings.
Forty-two percent had eight or more siblings. The students
had no special sank with relation to their siblings.

Religious Clzaracteristics

The results showed that, for the sample, three-quarters
of the respondents had p; rents who were Baptists, Disciples
of Christ, or members of the Church of Christ. Ten percent
stated that their parents were MPthodists or Congregation-
alists. The ABE students' religious affiliations are quite
similar to those of their parents. Forty-eight percent of the
fathers of ABF students attended church occasionally or less
often, while twenty-five percent of their mothers did so..1 he
respondents stated that, for sixty-seven percent of then
religion was a dominant or the dominant concern for thtir
fathers; eighty-six percent of them reported that this was so
for their mothers. For the students themselves, eighty-seven
percent state .hat religion is a dominant or the dominant
concern in their lives. They indicated that, as children,
fifty-eight percent regularly attended church with their
families.
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Of the sample, appiox:mately sixty percent reported
that their parents had some grade school education and
twenty-five percent had some nigh school education and/or a
high .>chool diploma. Approximately seven percent of their
parents had no formal education. Of the spouses of ABE
students, forty percent In:ve some grade school educatio.N
while thirty -three percent have sonic high school education
and/or high school diploma. Just five percent have no formal
education. Thirty-three percent of the respondents have
completed the eighth grade and twenty-four percent have less
than a fourth glade education.

Fifty-eight percent of the iespondous left school to go
to work, while twenty-four p:-.1:411t gave discouragement with
school as their reason for leavin;;. Nineteen percent indicated
that they, or _heir families, thought school was unnecessary.

Eight percent of the tamifle consulted their teachers
while they st.re in school. Snenty-eight Free/it of the
sample stated that the school did not contact them after they
dropped out

The importance of education to these students is
reflected in their own atten,lance as well as the fact that
ninety-five percent of them ire encouraging their own
children to remain in school. Eighty-two percent have
contact with their children's teachers.

Twenty-five percent of the sample expect self-
improvement from tine ABE program, while forty-six percent
expect better jobs and twenty-nine percent expect social
contacts.

Eighty-eight percent of the sample learned about ABE
through someone who was in the ABE program or who knew
about it. Eleven percent of the sample [culled about ABE
from the newspaper, and just on; percent learned about ABE
110111 tdC1iS10:1.

Louisiana

The following tlescripf ve data were gathered from a
sample of ABE students t t Louisian t. There were 184
respondents to the biogiaphicJI chit.. form.
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Demographic Characteristics

Seventy-one percent of the students are female. Twenty
six percent of the sample were under 21 years of age, while
seventy three percent were between 21 and 40 years of age.
Just eight percent were over 50 years of age. Of the sample,
twotty-three percent are currently married, the rest being
separated by death or divorce. Seventy-eight percent of those
respohding have children. Of these, fifty percent have throe
or fewer cl:ildren and. thirteen percent have five or more
children. Overall, one percent are Mexican-American, forty-
two percent. arc black, and fifty-seven percent are white. The
students report that eighty-four perc nt of them speak
English at home, while one percent speak Spanish and fifteen
pcIcent speak French. Forty percent of the sample have
full-time jobs.

Sixty-four percent of tlis sample grew up in small towns
(less than 10,000) or in rural or farm areas. The others came
from larger towns or tildes. Of the re;pondems, sixty-six
percent said that they Fad moved only once or not at all
befor,t the age of 18.

FamUy Structure

Sixty :me percent of the sample reported that they lived
with both their natural paients during childhood. Nineteen
percent did not live Nvith either parent during childhood.
Forty-five percent of the sample indicated that their pa:ems
were separated by death, divorce, or other circumstances
before the siudcnt reached the age of 15.1n the sample there
was an average of four to five siblings. Twenty-four perccla
have eight or more siblinrs. The students indicate no special
rank with :1-ttion to their siblings.

Religious Charectcristics

The results showed that for the FAmplc, thirty-three
percent had parents who were Roman Catl: ilk, while
fifty-one percent had parent who were Baptist, Disciples of
Christ, or members of the Church of Christ. Small percent-
ages belonged to varicy.s other religious denominations. 'the
ABE students' religious affiliations arc somewhat similar to
those of t' ;':. parents. Fifty-four percent of the fathers of
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ABE students attended church regularly, while seventy-oile
percent o;" their mothers dad so. The Ycsporidcrts state that
for sixty-seven percent of them, religion was a dominant or
the dominant concern in their fathers' lives; for eighty-six
percent, it was so in their mothers' lives. For the students
themselves, eighty-five percent stab d that r:ligion is a

dominant or the dominant concern in their lives. They
indicated that, as children, sixty percent attended church
regularly with their families, while thirty-two percent did so
occasionally, or less often.

Ethicatior.

Of the sample, sixty -eight percent have fathers who had
no, or less thuu, grade school education; fifty-nine percent
have mothers with such an educational level. Twenty eight
percent have fathers with some high school education and/or
a high school diploma, while thirty-five percent have mothers
with su-ii an educational level. Of the spouses of the ABE
students, thirty-fcur percent halo no, or less than, grade
school education; sixty-one percent have 5onte high school
education and/or a high school diploma. ifty ;ix percent of
the respondents (99 to this questicn) have completed the
eighth grade, w'tife just sixteen percent, have less than a
fourth grade education.

Fifty-11 percent of the respondents (128 to this
question) left school to go to work, while twenty-four
percent gave discouragement with school as their reason for
leaving. Twenty-one percent indicated that they, or their
families, thought school was unnecessary.

Eighteen percent of the sample stated that they con-
sulted with their teachers whi!:: they were in school.
Seventy .five percent of the sample indicated that the school
did not contact them after they dropped out.

The importance of education to these students is
reflected by their own attendance in ABE classes, as well as
by the fact that rine ty-thiee percent of them are encouragir.g
their own children to remain in school. This was also borne
out b) the fact that seventy-eight percent have cont tct with
their children's teachers.
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Fifty-four percent of the sample expect self-
improvement from the ABE program, while :'orty-three
percent expect better jobs and two percent expect social
contacts.

Ei;:hty-two percent of the sample learned about ABE
through someone who was in the ABE program or who knew
about it. Fifteen percent of the sample learned about ABE
from the newspaper, and just three percent learned about
ABF. from television.

New Mexico

Tlr; following descriptive data were gathered from a
sample of ABE students in New Me:dco. There were
respondents to the biographical data form.

Demographic Characteratics
Sixty-four percent of the students are female. Nine

percent of the sample were under 21 years of age, while
fifty-seven percent were between 21 and 40 years of age and
just twelve percent were over 50 years of age. Of the total
sample, eighteen percent are single; of the remaining eighty-
Iwo percent, sity-four percent are currently married, the
rest being sepal-at:el by death or divorce. Sixty-eight percent
of those responding have children. Of these, fifty-one percent
have three or fewer children, and sixteen percent have more
thni five children. Overall, forty percent arc Mexican-
American, three percent are black, and fifty-seven percent are
white The students report that forty-five percent speak
English at home, while the remaining :1 fty-five percent speak.
Spanish. Fiftyfie percent of the sample have full-time jobs.

Sixty-five percent of the sample grew up in small towns
(less than 10,000) or in rural or farm areas. The others came
from larger towns or cities. Of the respondents, sixty-four
percent indicated that they had moved only once or not at all
before the aage of 18.

Family Structure

In the sample, sixty-seven percent report that they lived
with both their natural parents during childhood. Nineteen
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percent did not live with either parent during childhood.
Thirty-four percent of the sample indicated that their parents
were separated by death, divorce, or other circumstances
before the student reached the age of 15. In the sample, there
was an average of four to five siblings. Sixteen percent have
eight or more siblings. The students indicated no special rank
with relation to their siblings.

Religious Characteristics
The results showed that, for the sample, seventy-four

percent had parents who were both Roman Catholic. While
ten percent had fathers who were Baptist, Disciples of Christ,
or members of the Church of Christ, eight percent had
mothers who were members of these Churches. Seven percent
had fathers who were Congo.gationalist or Methodist, and
eight percent had mothers who belctiged to these churches.
Small percentages belonged to various other religious denom-
inations. The APE students' religious affiliatioas %vete some-
what similar to those of their parents. orty-nine percent of
the fathers of ARE ,,tudents attended church regularly, while
sixty -six percent of their mothers did so. The respondents
state that sixty-four percent of them, religion was a dominant
or the dominant concern in their fathers' lives; for seventy
five percent it was so in their mothers' lives. For the students
themselves, seventy eight percent state that religion is a
dominant of the dominant concern in their lives. The
students indicated that as children, fifty-three pe;Tent at-
tended church regularly with their families, while thirty-nine
percent did so occasionally or less often.

Education
Of the sample, sixty percent have parents who have no,

or h s! than, grade school cducati in. Thirty yercent have
fathers with some high school education and/or a high school
diploma, while thirty-four percent have mothers who have
reached that level of education. Of the spouses of the ABE
students. tw tiny-three percent love no, or less than, grade
school education; fifty-nine percent have some high school
education and/or a high school diploma. Twelve percent of
the spouses have some college education. Eighty-one percent
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of the respondents (81 to this Auestion) have completed the
eighth grad( , while just two percent have less than a fourth
grade education.

Fifty-three percent of the respondents (81 to this
qucstior) left school to go to work, while twenty-two
percent gave discouragement with school as thch. reason for
leaving. Twenty-five percent indicate that they, or their
families, thought school was unnecessary.

Just twelve percent of the sample stated that they
consulted their teachers while they were in school. Eighty-
five percent of the sample indicated that the school did not
contact them after they dropped out.

The importance of education to these students is
reflected by their own attendance in ABE classes, as well as
by the fact that ninety-eight percent of them are encouraging
their own children to remain in school. This was also borne
out by the fact that sixty-two percent have contact with their
children's teachers.

Seventy-two percent expect self-improvement from the
ABE program, what: thirty-three expect better jobs and five
percent expect social contact.

Forty-eight percent of the sample learned about ABE
through someone who was in the ABE program or who knew
about it. Forty-six percent of the sample learned about ABE
from the newspaper, and just six percent learned about ABE
from television.

In interpreting these statistics it must be taken into
account that very irregular numbers of people answered the
questions.

Oklahoma

The following descriptive data were gathered from a
sample of ABE students in Oklahoma. There were 133
respondents to the biographical data form,

Demographic Characteristics

Sixty-eight percent of the students arc female. Fourteen
percent of the sample arc under 21 years of age, while
seventy percent are between 2' and 40 years of age and just
six percent are over 50 years of age. Of the sample eleven
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percent arc single; of the remaining eighty-nine percent,
seventy-nine percent me currently married, the rest being
sepaiated by death or divorce. Eighty-five percent of those
responding have children. Of these, sixty-one percent have
three or fewer children, and sixteen percent have five or more
children. Overall, two percent are Mexican-American, seven
percent are black, and ninety-one percent arc 6;te. The
students reported that ninety-nine percent speak English at
home while one percent speak French. Forty-seven percent
of the sample have full-time jcbs.

Seventy-six percent grew up in small towns (less that
10,000) or in rural or farm areas. The others came from
larger towns or cities. Of the respondents, twenty-six percent
said that they had moved once, while forty-six percent
moved two to three times before the age of 18.

Family Structure
Sixty-six percent of the sample reported that they lived

with both their natural parents during childhood. Ten
percent did not live with either parent during childhood.
Forty percent of the sample indic-ted that their parents were
separal_ed by death, divorce, or other circumstances before
the student reached the age of 15.1n the sample, there was a
reported average of four to five siblings. Sixteen percent had
tight or more siblings. The students had no special rank with
relation to their siblings.

Religious Charccteristics

The results showed that, for the sample, fifteen pc [cent
indicated that their fathers had no religion, while only six
percent indicated that their mothers had no religion. Fifty-
one percent had mothers who were Baptists, Disciples of
Christ, or members of the Church of Chrst; forty-four
percent had fathers who were members of such churches.
Seventeen to eighteen percent had parents who were Pente-
costal, Gospel Tabernacle, Holiness, or Jehovah's Witnesses.
The ABE students' religious affiliations are somcs hat similar
to those of their mothers. Twenty-six percent of she fathers
of ABE students attended church regularly, while forty-four
percent of their mothers did so. The responlent: state that
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for three-quarters of than religion was an important, but not
the most important, factor in their parents' lives. For the
students, twenty-seven percent report that religion is the
dominant concern in their lives, while seventy -two percent
report that it is an important factor in their lives hut not the
mot importa7u. factor. They indicated that, as children,
thirty-six percent attended church regularly with their
families, while sixty percent did so occasionally or less often.

Education

Of the sample, fifty-nine percent have fathers who had
some grade school education, while fifty-two percent have
mothers with some grade schoo! education. Twenty-eight
percent have fathers with sonic high school education and/or
a high school diploma, while forty-two percent have mothers
with such an educational level. Of the spouses of ABE
students, twenty-two percent have some grade school educa-
tion while fifty-five percent have some high school education
and/or a high school diploma. Nine percent have some college
celucation. Eighty-ti'ne percent of the respondents have
completed the eighth grade, while just four percent have less
than a fourth grade education.

Forty-nine percent of the respondents left school to go
to work, while twenty-three percent gave discouragement
with school as their reason for leaving. Twenty-eight percent
indicated that they, or their families, thought school was
unnecessary.

Sixteen percent of the sample answered that they
consulted their teachers while they were in Eighty-
two percent of the sample stated that the school did not
contact them after they dropped out.

The importance of education to these studeats is

reflected by their own attendance in ABE classes, as well as
by the fact it ninety-nine percent of them are encouraging
their own children to remain in school. This was also borne
out by the fact that eighty two percent have contact with
th,,ir children's teachers.

Seventy-three percent of the sample expect self-
improvement from the ABE progr while tv:enty-seven
percent expect better jobs.
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Sixty percent of the sample learned about ABY, through
someone who was in the ABE program or knew about it.
Thirty -nine percent of the sample teamed about ABE from
the newspaper, and just one percent learned about ABE from

television.

Texas

The following drfcrip.ive data were gathered from a
sample of A13:, students in T:xas. There were 257 respon-
dents to the biographical data form.

Demographic Characteristics

Fifty -six percent of the fwlents are female. Sixteen
percent of the sample are under !I years of age, sixty percent
are between 21 and 40 years of age, and just nine percent are
over 50 years of age. Of the total sample, twenty-four
percent are single; of the remaining seventy-six percent,
sixty-eight percent are currently married, the rest being

separated by death or divorce. Seventy-one percent of those
responding have children. Of these, forty-three percent have

three or fever children and seventeen percent have more than

five children. Overall, ninety percent are Mexican-American,
three percent are black, and seven percent are white. The
students report tha twenty-five percent speak English at

home, while the remaining seventy-five percent speak

Spanish. Sixty-seven percent of the sample have full-time

jobs.
Forty-four percent of the sample grew up in small totvos

(less than 10,000) or in rural or farm areas. The others come
from larger towns and cities. Of the respondents, sixty-seven
percent stated that they had moved only once or not at all

before the age of

Family Structure
In the sample, sixty-six percent reported that they lived

with both their natural parents during, childhood. Twenty-
two percent did net live with either parent dining childhood.
Thirty-three percent of the sample indicated that their
parents were separated by death, divorce, or other circum-
stances before the student reached the age of 15. In the total
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sample, there was an average of five to six siblings. The
students indicated no special rank with relation to their
siblings.

Religious Characteristics

The results showed that, for the sample, eighty -one
ocrcent had parents who were Roman Catholic, while eight
percent had parents who were Baptists, Disciples of Christ, or
members of the Church of Christ. Small percentages belonged
to various other religious denominations. The ABE students'
religions affiliations are similar to those of their parents.
Thirty-eight percent of the fathers of ABE students attended
church regularly, while fifty-six percent of their mothers did
so. The respondents indicated that for fifty-two percent of
them, religion was a dominant or the dominant concern in
their fathers' lives. For seventy-eight percent, it was so in
their mothers' lives. For the students, seventy-two percent
indicated that religion is a dominant or the dominant concern
in their lives. The students stated that, as children, thirty-nine
percent attended church regularly with their families, while
fifty-eight percent did so occasionally or less often.

Education

Of the sample, cig' ty, five percent had parents who had
no, or less than, grade school education. Of the spouses of
the ABE students, forty-nine percent had no, or less than,
grade school education; forty-four percent had some high
school education and/or a high school diploma. Fifty-four
percent of the respondents (193 to this question) have
completed the eighth grade, while just fourteen percent have
less than a fourth grade education.

Sixty-six percent of the respondents left school to go to
work, while seventeen percent gave discouragement with
school as their reason for leaving. Se-ye-item percent stated
that they, or their families, thought school was unnecessary.

Just fourteen percent of the sample indicated that they
consulted their teachers while they were in school. Eighty-six
percent of the sample reported that the school did not
contact them after they dropped out.

The importance of education to these people is reflected
by their own attendance in ABE classes, as well as by th? fact
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that ninety-eight percent of them are encouraging thin ov.n
children to remain in school. This was also borne out by the
indication that seventy-two perccnt have contact with their
children's teachers.

Fifty-four perccnt expect self-improvement from the
ABE program. while forty-three perccnt expect better jobs
and three percent expect social contacts.

Sixty-three percent of the sample learned about ABE
through someone who 1/as in the ABE program or who I..new
about it. Thir..y.five perccnt of the sample karma about
ABE from the newspaper, and just two percent learned about
ABE from 'clevision.

In interpreting these statistics, it should be kept in mind
that a large segment of the sample was from San Antonio, a
large city with a predominantly MexicanAmerican
population.

SUMMARY OF MAJOR DIFFERENCES IN
CIIARACTERISTICS OF' ABE STUDENTS

BETWEEN THE STATES

Demographic Characteristics

The major part of the sample w?re women. Across the
states there was a difference in the percentage of Nvomen,
with Texas haying the smallest percentage (fifty-six percent)
and Louisiana having the largest percentage (seventy-one
perccnt). The large percentage of women influences any
interpretation of the st itistics. For example, women, by :aid
large, re mot-, involved in forrnal religion than arc men;
women also get more forma! education than men, paiticu
larly black women. There is a difference across the states in
terms of age, with Arkansas having, on the. average, the oldest
students and Louisiana the youngest. There is 3 difference
across the states in marital status, ranging from fot iy-eight
percent married in Arkansas to seventyseNen percent married
in Oklahoma.

The typical kind of community in which ABE students
lived as children is different across the states, with Arkansas
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having the smallest and Texas the largest. This may be due to
the fact that a large part of Texas' sample were enrolled in
ABE in San Antonio. Mobility for the families of ABE
students was greatest in those states with greater rural or
farming populations and least for urbanized states like Texas.

There was a difference between states in regard to
number of siblings, with Arkansas and Texas having the
largest numbers. This may be related to ethnic and religious
factors.

There is a difference across the states in regard to
composition. The percentage of Mexican-Americans is highest
in Texas (ninety percent) and New Mexico (forty-one
percent), with negligible numbers in the other states. The
large number in Texas may be explained by the location of
the ABE centers examined in predominantly Mexican-
American areas and the fact that many Mexican-Americans
reside in Texas. The largest number of Blacks was in Arkansas
and Louisiana, with small numbers in the other states. The
largest percentage of non-English-speaking people was in
Texas where, as indicated, many Mexican - Americans reside.

There is a difference across states in regard to full-time
jobs held. This difference might be explained by the
percentage of females comprising the ABE sample.

Religious Characteristics

The reason that the largest segment c: the sample is
Roman Catholic is related to the fl.ct that Texas provided the
greatest portion of the sample and its pilot projects were in
predominantly Mexican-American areas.

There was a difference in the importance of religion
between mothers and fathers. This was demonstrated by
greater church attendance among the mothers. The students
arc more similar to their mothers than to their fathers in the
importance of religion in their lives. This may be explained
by the majority of the ABE students in the sample being
women. Oklahoma has Illy highest percentage of people
indicating no religious preference.
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Education

There is a difference eross the states in amount of
formal education possessed by fathers of ABE students. The
lowest is in Texas and the highest is in New Mexico and
Oklahoma. There is a similar difference among mothers of
the ABE students. In New Mexico and Texas, mothers tend
to have less education than fathers; in Arkansas, Louisiana,
and Oklahoma, they tend to have more. This may be
explained by the Mexican family structure and the fact that
more black women get formal education than do black men.

There is a difference across the states in the education
possess-d by spouses. In Texas spouses have the bast
education, while Louisiana. Arkansas, New Mexico, and
Oklahoma, follow from least to most. These differences are
attributable to family structure and ethnic background as
previously indicated.

There is a difference across the states in regard to the
maximum grade level achieved by the students before coming
to ABE. The order from highest to lowest is Oklahoma, New
Mexico, Texas, Louisiana, Arkansas. There is a difference
across the states 4. consultation of teachers by ABE students
prior to their leaving school.

'There is a difference across the states in the manner in
which students learn about AhE programs. In New Mexico,
as opposed to the other states, more students learned about
the ABE program from the media, as contrasted with learning
of it from word it mouth.

Final Word

1 he most important factor in ana:yzing this data is the
ethni-.. and religious composition of the sample. It is also
important to note that the ABE centers chosen may not be
representative of the ABE centers in the states as a whole.
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DESCRIPTION OF THE CHARACTERISTICS
OF THE ABE STAFF

The following descriptive data were gathered from a
s-mplc of teachers and administrators of ABE in the five
states comprising USOE Region VIArkansas, Louisiana,
New Mexico, Oklahoma, and Texas. There were 124 respon-
dents to the biographical data form ( Arkansas, 25; Louisiana,
20; New Mexico, 15; OLlaharna, 17; Texas, 47).

Demographic Characteristics

Fifty-five percent of the staff arc male. Sixty-two
percent of the sample are between 21 and 40 years of age. Of
the total sample, fifteen percent are single; of the remaining
eighty-five percent who are or have been married, seventy-
five percent are currently married. Twenty-three percent have
n) children, while fifty-seven percent have three or fewer
children and twelve percent have five or more children. There
is a difference across the states in regard to number of
children, with the staff in Louisiana, on the average, having
the largest number; the others {in order, most to least) being
Ncw Mexico, Arkansas, Texas, and Oklahoma. Twenty-nine
percent are Mexican-American, eighteen percent are black,
and fifty-three percent are white. There is a difference in
ethnic composition across the states. Sixty-three percent of
the samF!: in Texas are Mexican-American, and fifty percent
in New Mexico are Mexican-American; there are no Mexican-
Americans in the other states. In Arkansas, sixty-six percent
of the sample arc black, while eighteen percent in Oklahoma,
fifteen percent in I ouisiana, three percent in Texas, and none
in New Mexico are black. In Louisiana eighty-five percent of
the sample are white, while eighty-two percent in Oklahoma,
forty percent in Arkansas and New Mexico, and thirty-four
percent in Texas are white.

Sixty-two percent of the staff reported speaking English
at home, while thirty-six percent spoke Spanish and two
percent French. Eighty percent of the staff indicated that
theii work in ABE is not the only job that they have.
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Sixty-seven percent of the sample reported being from
rural or farm areas or smail towns (less than 10,000); iust ten
percent reported being from cities of 100,000 or more. Of
the respondents, eighty-two percent indicated that they had
move from one to three times before the age of 18.

It must be kept in mind that forty percent of the sample
came from Texas and that the ABE centers sampled in Texas
arc predominantly Mexican-American areas. In fact, 25 of the
respondents are teachers in San Antonio, a large urban area.
The religion, language, and family structure of Mexican-
Americans must be taken into account in interpreting the
results of the questionnaires.

Family Structure

In the sample, eighty-four percent reported that they
lived with both their natural parents during childhood.
Seventeen percent of the sample indicated that th-ir parents
were separated by death, divorce, or )thcr circumstances
before the staff mertiber reached the age of 15. In the total
sample, there was an average of three to foer siblings.
Fourteen percent reported having more than eight siblings.

Religious Characteristics

The results showed that forty percent of the sample had
parents who were Roman Catholic; twenty-eight percent who
were Baptist Disciples of Christ, or members of the Church
of Christ; sixteen percent who were Congregationalist or
Methodist; six percent who were Episcopalian, Presbyterian,
or Lutheran; and the rest were members of yarrow other
religious denominations. The staff reported that their reli-
gious affiliations were quite similar to those of their parents.
Sixty-five percent of the fathers of ABE staff members
attended church regularly, while seventy-four percent of their
mothers did so. Forty -three percent of the fathers of the
ABE staff members rarely attended church. For sixty.five
percent of the fathers, religion was a dominant or the
dominant concern in their lives. For mentythree percent of
the fathers, religion was not an important concern, but they
were not indiffcrrnt toward it. For eighty -four percent of the
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mothers, religion was a dominant or the dominant concern in
their lives. Eighty percent of the staff members indicated that
religion was a dominant or the dominant concern in their
lives. Eighty percent of the staff members indicated that
religion was a dominant or the dominant concern in their
lives. Fifty-nine percent of the respondents said they at-
tended church regularly with tt,ir families when they were
children.

Educati:-:1

Of the sample, forty-eight percent of their fathers had a
fourth grade education or less, while twentytive percent had
some high school education and/or a high school diploma.
There is a difference across the states in regard to the
education of fathers, with Oklahoma having the highest level,
Arkansas the next, 'Ind Louisiara, New Mexico, and Texas
following in that order. Forty-five percent of the mothers of
ABE staff members had a fourth grade education or less, and
thirty -six percent of the mothers had some high school
education and/or a high school diploma. There is a difference
across the states with regard to the educational level of
mothers. Arkansas had the highest level and Oklahoma,
Louisiana, New Mexico, and Texas followed in that order.

Of the spouses of ABE staff members, nineteen percent
had master's degrees, twelve percent had some post-graduate
studies, thirty -eight percent had some college education
and/or a college degree, twenty percent had some high school
education and/or a high school diploma, seven percent had
less than a fourth grade education. There was a difference
across the states in regard to spouse's level of education; from
highest to lowest the order of states was Louisiana,
Oklahoma, Arkansas, New Mexico, and Texas.

lust seven!een percent of the staff members stated that
they had had a college course in ABE. Eighty eight percent of
the sample indicated willingness to take courses in ABE
during the summer. Fifty-eight percent expressed illingne,s
to work toward a master's degree in ABE.
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}Ina: Word

In interpreting the data, it must be kept in mind that the
individual state samples were small and, therefore, perhaps
not very representative of the ABE staff in the state as a
whole. Therefore, differences across the states could not be
specified in detail, but rather a global view was taken. More
information could have been gleaned if the individual states
had provided the number of biographical data forms

requested.
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APPENDIX IRA

BIOC,RYXHICAL DATA FORA'. -- STUDENTS
for

Region VI Guidance and Counseling Froleet Flicn Centers

Prepared by
Extension Teaching and Field Service Bureau

The liniverse.y of Texas a: Austin

PROJECT IDENTIFICATION NUMBER

Your Name (Plea Print' dr.
Miss
Mrs.

Home Address

Name of School

City

(Last) (First) (Middle;

County

The following forms are intended to Hind out how students view them-
selves and their work.

The following forms Are designed so that your respenses can be punched
directly into IBM punchcards for machine processing.

After your answers have been punched, this cover sheet, bearing your
name, will be destroyed.

The information which you supply about yourself wil, not be made public
or given to the schools, and no specific person will be iden'aied in any of
the research analysis.

Please use a number 2 pencil to Ell out 511 forms.
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1. Your pr,s,nt ao

0. Under 21

years; 6. How many 1,r,,M, rs and sisters
Irving or der.. as,d do you Lave'

1. 21-25 0. None
Z. 25.30 I. One

3. 31-35 2, Two
4. 30-40 3. Three
5. 41-45 4. Four
b, 46-50 5. Five
7. 51-55 6. Sin

8. 55-60 7. Seven

9. 6I-and older 6. Eight
9. More than eight

2, Your present marital status:

1, Single
2, Married
3, cepa, ated
4, Divor.:ed
5. 'fidowed
6. Remarried

3. Ho, many children cn yo have?

0, None
1. One
2. Two

Three
4. Four
4. Five
o. Six or more

4. Typical kind of community in which
you lived longest as child:

1. Rural or farm
1. Less than 500 people
3. 500.2500 people
4. 2501-7500 people
5. 7501-10,000 people
6. 10.001-25,000 people
7. 25.001-100,000 people
8. 100,001. 500,000 people
9. More than 500,000 people

S. Huw many times did your family
move from one community to another
before you coached 18 years of age?

I. Family did riot move
2. Family moved only once
3. Moved 2.3 time.
4. Moved 4-6 times
S. Moved more than 6 times

7. How do you rack with your bro-
thers and/or sisters in age?

I. Only child
Z. Eldest child
3. Older than the middle child,

h it not the eldest
4. Middle child
5. Younger than the middle

child, but not the youngest
child

6. Youngest child

8. If your parents were separated
by death, divorce, or other
circumstances, what was your
age when this occurred?

1. Under one year
2. One to three years
3. Three to five years
4. five to eleven years
5. Seven to nine year.
6. Nine to eleven yearn
7. Eleven to thirteen years
B. T.iirteen to fifteen years
9. Over fifteen year*

9. Your home situation during most
of childhood and youth:

1. Lived with relati.es of my
family

2. Lived in a foster home
3. Lived In a children's home
4. Parents separated or divorced,

lived with each part of time
5. Parente separated or divorced,

lived with one parent only
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9. Cf,711,11,,c1 12. Crintmu. if

6, Reared by friends of family
7. One part nt deceased, t,r,d

with supervisor
FL Was adopted
9. Lived with both natural parents

10. During school years. as you recall 13.
them. abo,, how often did you consult
with your teac'vits regarding things
that were important to you?

I. Never
2. Rarely
3. Occasionally
4. Fairly often
5. Frefriently
6. Very frequently

II. What was the hignest level of formal
education completed by your father ?

0. None
1. Grade achcol or less
2. High school, but it.. not gradu-

ate
3. High school diploma (graduated)
4. Commercial, trade, or similar

schooling beyond high school
5. Some college, but did not grad-

uate
6. College graduate (Bachelor's

degree)
7. Some postgraduate study, but

no graduate degree
B. Master's degree
9. Doctor's degree (Ph.D.. M.D. ,

et al.)

12. Highest level of formal edu
completed by your mother?

0. None
I. Grade school or less
2. High school, but did not gradu-

ate 1/.
3. High school diploma (graduated)
4. Commercial, trade, or similar

schooling be and high school
5. Some college, but did not grad-

uate
6. College }radiate (Bachelor's

degree)
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7. Slime viistgrattuati study, but
no graduate d. ;2r,

S. Master's degree
9. Doctor's deer, e (Ph. D M, D. ,

et al.)

Of people about .ur age, with
which group arc you most likely
to he associated' Those who:

2.

3.

5.

6.

7.

B.

9.

Have good imagivations. They
have new ideas and new ways
of doing things
Seem to enjoy evcrtting they
do. They welcome the chance
to do new things.
See things to do and go ahead
and do them on their own
initiative.
Know when they have done
things well and have confideAce
in what they do. They don't
need to be encouraged by others
to feel self-confident.
Are sort of quiet. They are
often "just not noticed" very

h,
Depend upon older people for
advice about quite a few things.
They like to have the approval
of their elders.
F:ave to be told pretty much
how to do things. They don't
very much like to do things on
their own.
Are frequently ''left out" of
things. They don't seem really
to care whit others think of
them, and others tend to 'leave
them out."
Don't seem to enjoy life very
much. They do enough to get
by, but not much more.

What is (was) your lather's religious
or church affiliation?

Note: First encircle the correct
group number TWer-T7underlinc the
correct denomination.

0. None



14. Continued 16.

I. Jewish
Z. Roman Catholic
3. Unitarian, Universalist
4. Episcopalian, Lutheran;

Presbyterian
5. Congregational; Methodist
O. Baptist; Disciples of Christ

(Christian Church); Church of
Christ

7. Quakes; Christian Science;
Morman

a. Pentecostal; Gospel Tabernacle;
Holiness; Jehovah's Witnesses

9. Other

IS. Concerning church at'endance,
father:

I. Did not attend
2. Attended services extremely

rarely
3. Attended church only sn cc<asion
4. Attended church about once a

month
5. Attended about twice a month
6. Regularly attended general

Sunday a,,rvice only
7. Regularly attended all Sunday

services
8, Regularly attended all Sunday

service. and others during the
week in addition

16. How would you characterize your
father with respect to religious
matters?

1, Religion was the dominant
concern of his life

2. Religious concerns were very
important to him, but not
predominant

3. Religious matters were neither
of more nor less concern to
him than other matters but he
was not indifferent

4. He was more or !esti indifferent
to religious matters

5. He was sometimes impatient
with religious matters and
concerns

Continued

e. fie regarded religious matters
as irrelevant to him

7. lie rejected religion and its
conc.: ens

17. What is (was) your mother's reli-
gious or church affiliation?

Note: First encircle the correct
group nurnber, then underline the
correct denomination,

0. None
I. Jewish
2, Roman Catholic
3. Unitarian; Universalist
4. Episcopalian; Lutheran:

Presbyterian
5. Congregationalist; Methodist

Ba..tist; Disciples of Christ
1...hristian Church). Church
of Christ

7. ,-luaker; Christian Science;
Morman

8. Pentecostal; Gospel Tabernacle;
Holiness; Jehovah's Witnesses

9. 06,e r

18. Concerning church attendance;
mother:

I. Did itot attend
2. Attended services extremely

rarely
3. Attelded church only on occasion
4. Attended church about once a

mow!)
5. Attended about twice a month
6. Regularly attended general

Sunday service only
7. Regularly attended all Sunday

services
8. Regularly attended all Sunday

services and others during the
week in addition

19. How would you characterize your
mother with respect to her concern
for religious matters?
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I. Religious matters were the
dominant concern in life



19. Continued 22.

2. Religious concerns were very
important to her. but not pre-
dominant

3. Religions matters were neither
of more or less concern to her
than other matters, but she
was not indifferent

4. Whe was more or less indiffer-
ent to religious matters

5. She was sometimes impatient
with religious matters and
concerns

6. She regarded religious matters
as irrelevant to her

7. She rejected religion and its
concerns

20. In your childhood home, did all the
family attend church services
together?

I. Almost always
Z. Regularly
3. Quite often
4. About half the time
5. Occasionally
6. Only irregularly
7. Rarely
8. Never

21. What is your religious or church
affiliation?

0. None
1. Jewish
Z. Roman Cthor .
3. Unitarian or Universalist
4. Eplecop.lian; Lutheran;

Presbyterian
5. Congregational; Methodist
6. Baptist; Disciples of Christ

(Christian Church); Church
of Christ

7. Quaker; Christian Science;
Morman

B. Pentecostal; Gospel Tabernacle;
Holiness; Jehovah's Wit

9. Other

22. Concerning church attendan,e,

i. No longer attend services
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Continued

2. Attend services extremely
rarely

3. Attend church only on occasion
4. Attend

month
5. Attend about twice a month
6. Regularly attend the general

service on Sunday only
7. Regularly attend all services

on Sunday
8, Regularly attend all Sunday

services and other services
during the week in addition

church about once a

23. How would you characterize your.
self with respect to your concern
for religious matters?

1. Religious matters are the
dominant concern in my life

2. Religious concerns are very
important to me, but are not
predominant ones

3. Religious matters a: e neithe r
of more nor less cone rn to
me Clay: are other matte rs, but
I'm 'lot indifferent

4. I'm more or less indifferent
to reli,:ous matters and concerns

5. I am sometimes impatient with
religious matters and concerns

6, I regard religious matters as
Irrelevant to me

7. I reject religion and Its concerns

24. Of the following, which tends to
Inconvenience you most?

I. Hay fever
2, Migraine h.:adaches
3, Skin riliorders
4. Back trouble
5. Allergies
6. Chronic upset stomach
7. Asthma
S. Colitis
9. None of these

ZS. Of the following, which tends to
inconvenience you most?

1431

1. Arthritis



Cont'utied 29. Continued

Z. Plabetes 4. Probably my mother
3. Heart condition 5. My mother, definitely
4. High blood pressure 6. A relative other than one of
5, Trouble sleeping my parents--please specify:
6. Spells of direness (e. q. , aunt)

7. Hands tr:mble 7. An individual other than a
8. Hands feel damp parent or relative
9. None of these

30.

26. Wha is the highest 'eve' of formal
education completeu by your spouse?

0. None
1. Grade schrol or lees 31.
2. High school, but did not gradu-

ate
3. High school diploma (graduated)
4. Commercial, trade, or similar 32.

schooling beyond high school
5. Some college, but did not grad-

uate
6. College rraduate (Bachelor's

degree) 33.
7. Some postgraduate study, but

no graduate degree
8. Master's degree
9. Doctor's degree (Ph.D., M.D..

et al.: 34.

27. What is the most typical type of
home in which you have lived a, an
adult? (After marriage if married)

1. Rented house
2. Rented apartment
3. Own house
4. Parent's or in -law's house
5. Other

Do yo'. know the name of your
child's superintendent?

Yes No (Circle one)

Do you attend the PTA?

Yes No (Circle one)

Do you know any of the teachers
of your children?

Yes No (Circle one)

Do you know what the ABE Pro-
grarn is?

Yes No (Circle one)

How did you find out about the ABE
Program?

1. Through someone now enrolled
in the ABE Program

2. Through someone who was once
enrolled in an ABE Program

3. Newspaper
4. Televis'.on
5, Through an acquaintance who

has never been enrolled in
ABE but knows about it

28.

29.

Racial or ethnic background

1. Mexican-American
2. Negro
3. White

Who do you believe had the greatest
influence on your values, attitudes
and interests?

1. My father, definitely
2. Probably my father
3. Father and mother equally

35. What was your maximum grade
level attained?

0. Never attended school
1. First
2. Second
3. Third
4, Fourth
5, Fifth
6. Sixth
i. Seventh
8. Eighth
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36. Why did you leave school?

I. To go to work
2. Became discouragid with

school
3. Family thought it was un-

necessary
4. I thought it was unnecessary

37. Did the school make any contact
with you fte r you left ?

Yes No (Circle one)

38. What was your overi.11 grade average
before you left school?

AB CD F (Circle ne)

39. Are you encouraging your children
to stay in school?

Yes No (Circle one)

40. Do you have a full-time job?

Yes No (Circle one)

41. Do you have more than one job?

Yes No (Circle one)

42. If yes, how many r

2 3 ti 5 (Circle one)

43. What languoge to spoken in your
home?

Spanirh French

44. If currently in ABE, what do you
expect from your classes?

1. Self-improvement
2. A better job
3. Soria[ contacts
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45. If you formerly wire enrolled
in ABE but have dropped out,
why did you leave,

I. The work was too difficult.
2. Ott- r responsibilitie s (job,

borne, child ren, etc. ), we re
too pressing.

3. 1 did not like the teacher.
4. The materials I had to use

were childish.

45. If you are eligible for ABE but
are no: attending classes, why
not?

1E3

1. I am timid about meeting
people.

2. I have been out of school fo-
so long that I am afraid I
could not do the work.

3. I have no baby sitter.
4. I worry that other students

in the class will look down
on me.



APPENDIX IIIB

BIOGRAPHICAL DATA FORMTEACHERS,
ADMINISTRATORS, STAFF

for
Region VI Guidance and Counseling Project Pilot Centers

Pre pa red by
Extension Teaching and Field Service Bureau

The University of Texas at Austin

PROJECT IDENTIFICATION NUMBER

Your Name (Please Print) Mr.
Miss
Mrs.

Home Address

Name of School

City

(Last) (First) (Middle)

County

The following forms are intended to find out how students view them
selves and their work.

The following forms are designed so that your responses can be punched
directly into IBM punchcards for machine pi Icessing.

After your answers have been pt. aed, this cover sheet, bearing your
name, will be destroyed.

The information which you supply about yourself will not be made public
or given to the schools, and no specific person will be identified in any of
the h analysis.

Please use a number 2 pencil to fill out all forms.

1
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I. Your present age in years:

0. Under 21

6. Ho, many brothers and sisters
living or di,easud do you have?

1. 7..25 0. None
2. 26-30 I. One
3. 31-36 2. Two

36-40 3. Three
5. 41-45 4. Four
v. 46-50 5. Five

51-55 6. S.x
L. 56-60 7. Seven
9. 61-and olde 8. Eight

9. More than eight
Your present marital status:

I. Single
Married

3. Separated
4. Divorced
5. Widowed
6. Remarried

3. How many children do you have?

0. None
I. One
2. Two
3. Three
4. Four
5. Five

Six or more

7. How do you rank with your bro-
thers and/or sisters in age ?

1. Only child
2. Eldest child
3. Older than the middle child,

but not the eldest
4. Midi child
5. Younger than the middle

child, but not the youngest
child

6. Youngest child

8. 11 your parents were separated
by death. divorce, or other
circumstances, what was your
age when this occurred?

4. Typical kind of community in which
you lived longest as a child:

1. Under one year
2. One to three years
3. Three to five years

I. Rural or farm 4. Five to seven years
2. Less than 500 people 5. Seven to nine years
3. 1'00.2500 people 6, Nine to eleven years
4. 2501-7500 people 7. Eleven to thirteen years
5. n01-10,000 people 8. Thirteen to fifteen years
6. 10,0 /I -25. noo people 9. Over fifteen years
7. 25,001-100,000 people
8. 100,001.5^0,000 people
s. More than 500,000 people

9. Your home situation during most
of c' Idhood and youth:

5. How eria.::v times did your family
move (rom one community to mother
before ,ou reached 14 years of age /

1. Family did not mcve
2. Family moved on' once
3. Moved 2.3 times
4. Moved 41.6 times
5. Moved more than 6 times
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I. Lived with relatives of my
family

2. Lived in a Irtister home
3. Lived in a children's home
4. Parents separated or divorced,

lived with each part of time
5. Parents separated or divorced,

lived with one parent only



9. Continued

6. Reared by triends of family
7. One parent deceased, lived

with supervisor
8. Was adopted
9. Lived with both natural parcels

10. During school years, as you recall IL
them, about how often did you consult
with your teachers regarding things
that were important to you?

1. Never
2. Rarely
3. Occasionally
4. Fairly often
5. Frequently
6. Very frequently

11. What was the h,gheet level of formal
education completed lay your father?

0. None
1. Grade school or less
2. High school, but did not gradu-

te
3. High school diploma (graduated)
4. Corrimqrcial, trade, or similar

schooling beyond high school
5. Some college, but did not grad-

uate
6. College graduate (Bachelor's

degree)
7. Some postgraduate study, but

no graduate degree
8. Master's degree
9. Doctor's degree (Ph.D., M. P

et al.)

12. Highest level of formal education
completed by your mother?

0. None
1. Grade school or less
2. High school, but did not gradu-

ate 14,

3. High school diploma (graduated)
4. Commercial, trade, or similar

schooling be ond high school
5. Some college, but did not grad-

uate
6. College graduate (Bachelor's

degree)

164

IbG

Continued

7. Son c postgraduate study, but
no graduate degree

B. Master's degree
9. Doctor's degree (Ph. D.. M.D. ,

et al.)

Of people about your age, with
which group are you most likely
lc be associated, Those who:

2.

3.

4.

5.

6.

7.

B.

9.

Have good imaginations. They
have new ideas and new ways
of doing things.
Seem to enjoy everthing they
do. They welcome the chance
to do new things.
See things to do and go ahead
and do them on their own
initiative.
Know when they have done
things well and have confidence
in what they do. They don't
need to be encouraged by othe ra
to fe,1 self-confident.
Are .,rt of quiet. They are
often "just not noticed" very
much.
Depend upon older people for
advice about quite feu. things.
They like to have the approval
of their elders.
Have to be told pretty much
how to do things. They don't
very much like to do things on
their own.
Are frequently "left our of
things. They don't seem really
to care what others thin: of
them, sod otheTs tend to "leave
them out."
Don't eeem to enjoy life very
much. They do enough to get
by, but not much more.

What is (was) your father's religious
or church affiliation?

Note: First encircle the correct
group numbeunderline the
cot reel denomination.

0. None



14. Continued

I. Jewish
2. Rofryin Catholic
3. Unitarian; Universalist
4. Episcopalian; Lutheran;

Presbyte rian
5. Congregational; Methodist 17. What is !was) your mother's reli
6. Baptist; Disciples of Christ gious or church affiliation'

(Christian Church); Chur.:1 of
Christ Note; First encircle the correct

7. Quaker; Ctristian Science; group number, then underline the
Morman correct denomination.

Continued

I,. He regarded reli4ious matters
as irrelevant to him

7. He rejected religion and its
CGT,Ce T715

8. Ptritecostal; Gospel Tabernacle;
Holiness: Jehovah's Witnesses

9. Othe r

15. Concerning church attendance,
father;

I. Did not attend
2. Attended services extremely

rarely
3. Attended chur h only on occasion
4. Attended church abuut once 1.

month
5, Attended about twice a month
6. Regularly attended general

Sunday service only
7. Regularly attended all Sunday

services
8. Regularly attended all Sunday

services and others during the
week In addition

16. How would you characterize your
father with respect to religious
matters?

I. Religion was the dominant
concern of his life

2. Religious concerns were very
important to him, but not
predominant

3. Religious matters were neither
of mote nor less concern to
him than other matters but he
was not indifferent

4. He was more or lees indifferent
to religious matters

5. He was anmetirres Impatient
with religious matters and
concerns

16.:

16

0. None
1. Jewish
2. Roman Catholic
3. Unitarian, Universalist
4. Episcopalian; Luthoran;

Presbyte rian
5, Congregationalist; Methodist
6. Baptist; Disciples of Christ

(Christian Church); Church
of Christ

7. Quaker; Christian Science;
Morman

8. Pentecostal; Gospel Tabernacle;
Holiness; Jehovah's Witnesses

9. Other

18. Concerning church attendance;
mother;

I. Did not attend
2. Attended services extremely

rarely
3, Attended ; hutch only on occasion
4, Attended church about once a

month
5. Attended about twice a month
6. Regularly attended general

Sunday service only
7. Regularly attended all Sunday

services
8. Regularly attended all Sunday

services and others during the
week in addition

19. How would you characterize your
mother with respect to her concerti
for religious matters?

1. Religious matters were the
dominant concern in life



l9. Continued 22.

2. Religious concerns were very
important to her, t ..:t nut pre-
dominant

3. Religious matte rs were neither
of more or less concern to her
than other matters, but she
was .sot indifferent

4. Whe c.as more or less indiffer-
ent to religious matters

5. She was sometimes impatient
with religio .s matters and
concerns

6, She regarded religious matters
as irrelevant to her

7. She rejected religion and its
cor,:erns

20. In your childhood home, did all the
family attend church services
together?

1. Almost always
2. Regularly
3. Quite often
4. About half the time
5. Occasionally
6. Only irregularly
7. Rarely
8. Never

21. What is your religious or church
affiliation?

6. None
1. Jewish
2. Roman Catholic
3. Unitarian or Universalist
4. Episcopalian; Lutheran;

Presbyterian
5. Congregational; Methodist
6. Baptist; Disciples of Christ

(Christian Church). Church
of Christ

7. Quaker; Christian Science;
Morman

8. Pentecostal; Gospel Tabernacle;
Holiness; Jehovah's Wit

9. Othe r

22. Concerning church attendance 1;

1. No longer attend services

Cuntinu.e:

2. Attend services e 31 re rnely
rarely

3. Attend church only on occasion
4. Attend church about once a

month
5. Attend about twice a month
6. Regularly attend the general

service on Sunday only
7, Regularly attend all services

on Sunday
8. Regularly sttend all Sunday

services and other services
during the week in addition

23. How would you characterize your-
self with respect to your concern
for religious matters?

1, Religious matters arc the
dominant cor.cern in my life

2, Religious concerns are very
important to me, but are not
predominant ones

3. Religious matters are neither
of more nor less concern to
me than are other matters, but
I'm not indifferent

4. I'm more or less indifferent
to religious matters and concerns

5. I am sometimes impatient with
religious matters and concerns

6. I regard religious matters as
irrelevant to me

7. I reject religion and its concerns

24. Of 0,- following, which tends to
inconvenience you most?

l, Hay fever
2. Migraine headaches
3, Skin disorders
4. Back t rouble
5. Allergies
6. Chronic upset stomach
7. Asthma
8, Colitis
9, None of these

25. Of the following, which rends to
inconvenience you most?
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1. Arthritis



25. Continued 24. Continued

2. Diabetes 4. Probably my mothei
3. Heart Condition 5. My mother, definitely
4. High blood pressure 6. A relative other than cne of
5. Trouble sleeping nay parents-please isecify:
6. Spells of dizziness (e.g., aunt)
7. Hands tremble 7. An individual other than a
8. Hands feel damp parent or relati,,
9. None of these

30.
26. What is the highest le 'el of formal

education completed by your spouse?

What was your overall Grade
average in college?

A BC D F (Circle one(
0. None
1. Grade school or less 31. Do you have more than one job?
2. High school, but dad not gra..0 -

ate Yes No (Circle one]
3. High school diploma (graduated)
4. Commercial, trade, or similar 32. During your childhood, what

schooling beyond high school language was spoken in your
5. Some college, but did not grad- home?

uate
6. College graduate (Bachelor's English Spanish French (Circle one)

degree)
7. Some postgraduate study, but 33. Do you have any college courses

no graduate degree in ABE?
8. Master's degree
9. Doctor's degree (Ph. D. M. D. , Yes No (Circle one)

et al.)
34. Would you take college courses

27. What is the most typical type of in ABE during the summer if
home in which you have lived as an they were offered?
adult? (After marriage if married)

1. Rented house
2. Rented apartment
3. Own house
4. Parent's or in-law's house
5. Other

28. Racial or ethnic background

1. Mexican-American
2. Negro
3. White

29. Who do you believe had the greatest
influence on your values, attitudes
and interest'?

1. My father, &finitely
2. Probably my father
3. Father and mother equally

Yes No (Circle one)

35. Are you interested in working
toward an M.A. in Adult Basin
Education?
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Yes No (Circle one)



APPENDIX

ARE Biographical Data Form

Pretest-rosttest Reliability

In an attempt to determine the degree to which ABE students

were capable of reliably filling out a "self-report" type inventory,

the ABE Biographical Data Form (BDF) wes administered twice to

students with an interven',g interval of three to four months.

The initial N for the five states in Rejior VII was 854--the

final number of students who received the posttest from these

states was 335. The N's for each state for each test period are

reflected in Table 1.

Table 1

Number of students for each

test period for each state

PRETEST POSTTE5T

Arkansas 142 75

Louisiana 184 59

New Mexico 138 12

Oklahoma 133 88

Texas 257 101

TOTAL 854 335

Although the SOF had a total of 46 items, only 39 of these

items were analyzed for this report. Because of programming

difficulties and a large amount of missing data on some variables

(49.. Items 42 and 46 of the BDF posttest had only 25 and 31

respondents respectively, from the total sample), SOF items 1, 2,
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28, 42, 44, 45, and 46 were not analyzed. In addition, the

variables at the state level which had too few respondents

were also excluded from thr analyses. These variables were

represented by an "x" in Table 2.

Since the BDF contains a number of categorical items which

are not ameniable to a correlational statistic, these items

{7, 9, 14. 17, 21. 24, 25. 27, 29, 34, 36, and 43) were dichotomized

in the manner reported by Prewitt (1970). Because there were so

few respondents for the posttest. the more desirable method of

dichotomizing each response category for an item was impractical.

All other variables had scaler qualities and were included in the

correlation analyses without modification.

Analyses and Results

Six separate correlational analyses were performed on the

BDF uata using program FACTCR (Veldman, 1967) on the CDC 6600

computer at the University of Texas. This program computes

a Pearson Product Moment Correlation Coefficient for each pairing

of pretest and posttest scores. The relative correlation

coefficients indicate the relative stability (or reliability) of

each item. This index of stability reflects the degree to which

respondents tended to maintain their same relative position on

a scale, with respect to the other respondents, when both pretest

and posttest are compared. The resulting correlation (or stability)

coefficients are displayed in Table 2. The means for each variable

for each state for the pretest and posttest are reflected in

Table 3.
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Inspection of the results displayed in Tables 2 and 3 seem:

to suggest that, when the entire sample is used, a majority of the

items (33 of 39) yield a relatively high (above 0.50) stability

index. The dOF items which evidenced the lowest stability for

the total sample (below '.50) were 13, 19, 23, 24, 32, and 33.

When the means are inspected, in relation to the stability

coefficients, it is evident that the entire sample seemed to

evidence less overall change in the magnitude of the mean than

did the individual states. Whether or not this change is statistically

significant (not to mention important) is beyond the scope )f his

report. The degree to which the means change in relation to the

stability coefficient, however, is important rn that a significant

difference between pretest and posttest means would tend to suggest

that the variation in responses may not be random as would b.7.,

expected.

As can be seen from inspection of Tables 2 and 3, there is

wide variation across the five states with respect to the relative

stability of any given item. For example, BDF item 12 yielded

stability coefficients ranging from 0.41 in Arkansas to 0.95 in

New Mexico and Oklahoma. The number of items for each state

which had a stability coefficient of at least O..3 follow:

1) Arkan:as 21, 2) Louisiana . 32, 3) New Mexico 26,

4) Oklahoma 37, and 5) Texas 30. The BDF items which

tended to evidence lower stability coefficients across the five

states were 9, 10, 13, 16, 18, 19, 20, 23, 24, 25, 30, 33, and

34.

An examination of the types of BDF items which tended to
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have the lowest stability suggest that these items seem to fall

in four categories' 1) Long sentences, 2) More response choices,

3) Difficult words, and 4) Current change possibilities. It

was not possible to determine if other factors, such as age of

respondent or long term memory requirements, were related to the

degree of stability for a given item, although these are some of

the more probable sources of random variation. One additional

possibility might be offered to account for the relatively wide

variation in results. As can be seen from Table 1, 611 of the

initial sample was mot available for posttesting. This fact

produces additional possible explanations for some of the relatively

low stability coefficients: 1) If the reasons for attrition

were not for random reasons - -teat is, if the ABE students responding

to the posttest tended to be those who were better educated--then

it is possible that some of the items stability coefficients were

artifically lowered because of the restriction of range phenomenon,

and 2) The large attrition rate (91%), as well as the final N (12),

might account for the stability coefficients in New Mexico being

the lowest of the five state area This conjecture seems to be

supported by the results obtained for Oklahoma, which tcrded to

have the highest stability coefficients and the lowest attrition

rate (34%).

Recommendations

The following recommendations are offered in light of the

results otinined from this 'pilot study' which was intended to

not only provide background information on ABE students, but to

also determine the feasibility of using "self-report" type
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instruments with this population.

Attrition

It fs highly desirable that in any future pretest-posttest

comparisons made on ABE students, the amount of data lost because

of attrition be kept at a minimum. This might require that

students who have dropped out of school be contacted in their

homes for follow-up testing.

Testing Interval

Although it was not possible in this pilot project (because

of the desire to obtain pretest and.posttest achievement data in

order to relate these data to background characteristics of the

student) a shorter interval between pretest and posttest

administrations might yield a more adequate index of reliability

for background data. This would also tend to reduce the possibility

of change on "high-probability-change" items such as BDF 24 and 25.

Long Sentences and Difficult Words

It appears, on the basis of the above result% that the length

of a sentence may be a determining factor in the reliability of an

item. Therefore, it would be desirable to not only reduce the

length and complvAty of a sentence, but to eliminate words which

might prove too difficult for the typical ABE student.

Number of Response Choices

One possible explanation for poor reliability of elta obtained

from ABE students is that > large number of chcice possibilities

for an item might be confusing, It may be the case that two

questions with fewer choices each may adequately replace one

question with many choices.
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Conclusions

The results of this pilot study on the ABE Biographical Data

Forn seer. to suggest, in spite of some general problems, that

the testing of ABE level students with a "self-report" type

instrument is feasible and desirable. The degree to which successful

completion of an ABE course is related to background data Or the

student might provide information to enable more efficient methods

of determining curriculum based on the individual reeds of the

student.



Table 2

6CF ITEM
NUMBER

Correlations

Total

for each variable for each state

Arkansas Louisiana New Mexico Oklanoma Texas

3 88 67 91 75 98 95

4 78 61 67 52 90 83

5 77 48 91 89 90 77

6 77 51 88 96 89 78

7 85 64 86 66 100 18

8 85 66 84 100 99 87

9 62 54 68 41 83 45

10 52 32 59 -17 80 46

11 78 73 48 89 93 83

12 68 a 53 95 95 65

13 36 12 31 08 42 49

14 78 55 81 100 91 49

IS 77 88 67 50 84 81

16 50 45 47 58 71 36

17 63 30 100 100 91 100

18 67 43 71 -Cl 77 77

19 47 23 25 90 73 53

20 64 40 69 04 81 61

21 64 49 100 100 74 100

22 72 53 69 23 90 77

23 47 13 53 -09 90 30

24 49 41 49 -17 75 36
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EDF ITEM
NUMBER

Table 2

Total Arkansas

continued-

Louis,ana 1,11,4 Mexico

66

53

100

100

22

60

77

X

-25

X

100

38

54

100

63

67

100

1.00, 88 an

Oklahoma Texas

25

26

27

29

30

31

32

33

34

35

36

37

38

39

40

41

43

'Decimals

57 31

82 71

7," 70

65 58

58 31

72 53

49 06

31 -02

59 37

04 67

76 65

63 55

67 52

66 -03

81 65

71 63

88 100

are omitted. 100

67

66

70

38

65

87

72

28

51

90

52

70

76

100

68

69

55

an r of

87

94

93

78

72

83

89

42

82

96

Pc

72

90

100

93

83

100

r of .88,

45

86

74

54

67

66

57

32

50

94

83

55

58

100

87

67

70

etc.
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Table 3

BDF
NUMBER

Means for each

;TEM Total
Pre Post

variable

Arkansas
Pre Post

for each

Louisiana
Pre

Test

Post

period

New Mex.
Pre Post

for each state

Oklahoma Texas
Pre Post Pre Post

3 2.54 2.57 2.71 2.53 2.28 2.23 3.42 4.00 2.60 2.59 2.41 2.61

4 3.83 3.55 2.88 2.38 3.79 3.66 3.42 3.00 3,34 3.29 5.07 4.68

5 2.35 2.3:4 2.40 2.32 1.95 2.07 2.00 1.67 2.66 2.81 2.32 2.31

6 5.35 5.26 5.87 5.64 5.10 5.24 5.58 5.50 4.69 4.61 5.66 5.54

7 1.24 1.23 1.21 1.19 1.24 1.22 1.42 1.42 1.19 1.19 1.30 1.29

8 6.15 6 ".:5 6.33 6.05 5.34 6.54 7.33 6.60 5.66 5.57 6.47 6.05

9 1.61 1.58 1.47 1.45 1.69 1.69 1.75 1.67 1.65 1.61 1.62 1.57

10 2.29 2.39 1.86 1.96 2.44 2.56 00 3.33 2.52 2.55 2.23 2.34

11 1.34 1.38 '.36 1.64 1.23 1.23 1.91 1.67 1.72 1.58 0.99 1.10

12 1.29 1.37 1.L3 1.39 1.22 1.41 1.50 1.60 1.71 1.70 0.99 1.03

13 3.24 2.66 4.51 2.29 3.04 2.83 2.42 3.22 2.86 2.74 2.81 2.54

14 0.92 0.93 0.92 0.94 0.95 0.95 1.00 1.00 0.84 0.84 0.96 0.99

15 4.37 4.41 4.57 4.79 4.94 5.13 5.40 5.78 3.65 3.54 4.41 4.36

16 2.58 2.54 2.72 2.33 2.38 2.56 2.10 2.33 2.78 2.84 2.48 2.44

17 0.97 0.97 0.95 0.94 1.00 1.00 1.00 1.00 0.93 0.94 0.98 1.00

18 5.25 5.17 5.42 5.45 5.89 5.7F 5.55 4.90 4.80 4.69 5.12 5.05

19 2.24 2.12 2.07 2.00 2.21 2.u4 3.00 2.40 2.33 2.25 2.19 2.11

20 4.09 3.85 3.77 1.24 3.52 3.05 3.33 3.27 4.59 4.50 4.29 4.25

21 0.97 0.98 0.95 0.99 0.98 0.97 1.00 1.00 0.95 0.95 0.99 1.00

22 5.41 5.32 5.82 S.00 5.67 5.24 5.36 5.36 4.92 5.00 5.65 5.89

23 1.97 2.02 1.94 1.86 2.00 2.25 2.45 2.20 1.85 1.92 2.02 2.06

24 1.49 1.45 1.56 1.51 1.59 1.54 1.42 1.50 1.49 1.48 1.39 1.33

25 1.39 1.39 1.43 1.48 1.46 1.53 1.42 1.42 1.30 1.31 1.36 1.33
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BDF
NUMBER

ITEM Total
Pre Post

Arkansas
Pre

Table 3

Louisiana
Post Pre

continued-

Post
New Mex.
Pre Post

Oklahoma
Pre Post

Texas
Pre Post

26 2.17 2.22 2.14 2.15 2.06 2.12 2.00 1.78 2.67 2.65 1.72 1.95

27 1.47 1.44 1.44 1.40 1.36 1.32 1.58 1.58 1.44 1.4i 1.55 1.54

29 1.11 1.09 1.11 1.11 1.05 1.03 1.00 1.00 1.20 1.14 1.07 1.07

30 1.35 1.30 1.28 1.38 1.38 1.32 1.50 1.30 1.20 1.20 1.50 1.32

31 1.65 1.66 1.50 1.57 1.70 1.71 1.30 1.63 1.74 1.72 1.68 1.62

32 1.23 1.20 1.28 1.18 1.18 1.25 1.33 1.16 1.19 1.22 1.26 1.16

33 1.09 1.08 1.03 1.01 1.16 1.17 1.22 1.10 1.07 1.09 1.09 1.06

34 1.59 1.56 1.81 1.76 1.69 1.73 1.08 1.42 1.52 1.48 1.47 1.42

35 6.87 6.83 ).35 5.52 7.53 7.36 8.00 7.88 7.69 7.64 6.72 6.71

36 1.42 1.40 1.44 1.38 1.50 1.39 1.20 1.11 1.55 1.58 1.27 1.31

37 1.84 1.80 1.82 1.79 1.82 1.80 1.82 1.82 1.85 1.79 1.86 1.83

38 2.69 2.67 2.77 2.42 1.96 3.00 2.67 2.82 2.71 2.70 2.45 2.56

39 1.03 1.01 1.04 1.02 1.05 1.03 1.00 1.00 1.02 1.01 1.02 1.00

40 1.50 1.48 1.60 1.54 1.58 1.61 1.55 1.55 1.60 1.59 1.27 1.22

41 1.89 1.88 1.88 1.91 1.88 1.91 1.90 1.80 1.89 1.87 1.91 1.85

43 1.30 1.18 1.00 1.00 1.19 1.04 1.58 1.33 1.01 1.01 1.83 1.74

177



Section IV

Teacher Awareness Package.
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TEACHER AWARENESS PACKAGE

As part of the second year's operation of the Project, the
Teacher Awareness package was revised in the fall of 1969.
The major changes made were: (I) Complete revision of the
overhead transparencies; (2) revision and re-recording of the
audio tapes; and (3) replacement of the film "Buffy St.
Marie" with a longer fiim entitled "Diary of a Harlem
Family." Additionally, the printed script was edited and a
new edition was published. These changes, we felt, repre-
sented improvements on the original package, even though
the original package was exceptionally good, considering that
it was a "first" in the ABE setting and caught the brunt of
the apparently inevitable resistance to anything which repre-
sents changesomething n- w or a new approach to some-
thing old.

During the winter, 25 additional copies of the (revised)
package were produced. These were available for distribution
by late spring and were, in fact, immediately distributed on a
nationwide basis. With this expanded distribution, existence
of the package came to the attention of more and more
people, both within Region VI and elsewhere. Inquiries were
received with increasing frequency as the year progressed and
peaked in the spring when various state, regional, and local
programs were gearing up for summer workshops. Some
inquiries simply requested information. People had heard
about the package but had never seen it presented or even
reviewed it. Other people had actually seen the material and
were certain they wanted to incorporate all or part of it into
their own training programs. e even received requests for
members of the Central Project Staff o conduct workshops
and training progra ..s in other states.

Since the number of copies of the packages available was
limited, most of these requests had to be answered with
simply a letter explaining that the nationwide distribution
setup made availability of packages for specific dates quite
scarce. In an attempt to provide at least some information,
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the Central Project Staff began including in replies a copy of
the Table of Contents and the "Instructions for Use of the
Master Kit," Additionally, a short flier was printed which
explained one .uccessful method of using the kit. These three
pieces of information gave inquirers a good idea of the
content of the kit, how it was intended to be used, and a
method of presentation. (See Appendices IV-A, IV-B, and
IV-C.) After reviewing these three pieces, many people who
initially had been only mildly interested sent letters request.
ing confirmed dates on which they could rt ,eive a copy of
the package for use in their own programs.
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APPENDIX IVA
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Script 11-4
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Script 11-13
Outline 11-15
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Outline 111-1
Script 111-4
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Outlf e 1V-1
Script IV-3

Domestic Problems Affecting Performance
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Script V-3
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Referral Services Available to the ABE Student
Outline VII.1
Script V11.3

Education of ABE Students (Section A)
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Script 4'111-3

Education of ABE Students (Section B)
Outline (Parts 1 and 2)
Script Fart I
Script Fort 2
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Outline
Script
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Outline X-1
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Paper: ABE--Social Awareness'-implications

for Guidance s-214 '0 5.2?1

Guidance Guidelines for the ABE Teachers
(Suggestions) 5-224 to S.23J

186

183



APPENDIX IV -8

1NSTF:CTIOS FOR USE OF THE FASTER KIT

Back,groumi Nate. For easy reference during design and production,

this multl-media package was referred to as "the teache_ awareness kit."

The r.ame was so perfectly descriptive, it stuck. The specitic purpose of

the information presented is to create among Adult Basic Education

teachers a general awareness of principles and techniques used in the

fields of counseling and guidance. The history of tie Teacher Awareness

Kit is brief:

Problem: We currently do rot have enough ARE counselors and may
not have for quite a chile.

Solution: Acquaint teachers with basic principles sc they can better
counsel and guide their students when necessary.

This unit is not intended to mass produce professional counselors;

rather. the intent is simply to create or enhance teacher awareness of

useful and reliable techniques. The teacher who is sensitive to the total

student, rather than Just his academic activities and problems, will be

able to fulfill some of the functions of counselor in programs where none

in available. And, if a full -time professional counselor is available,

the informed teacher will be better able to know which students need referral

to the counselor and which students he himself may deal with effectively.

Content. The kit contains audio tapes, transparencies, slides, one

limn sound film and a prin.ed booklet which includes lesson scripts,

articles and papers, abstracts, and no forth. Basically, the kit is

divided into ten lessons. Each lesson calls fur use of at least con audio

tape end one transparency. An catlIne preceding each lesson spe,liles

exact:y which materials go with that lesson. The pudic tapes and over-

head transparencies are labeled to Shaw ,hich lessors they pertain to.



For example, each transparency has a Roman numeral to identify the

and an Arabic numeral which gives its sequence within that lesson. The

35mm slides are divided into two groups, each group numbered s,quentially.

Format. The outline Precedinr, each lesson is divided luto the following

major areas: (I) Genera: Corrects, (2) Behavioral Objectives, (31 Con-

tent, (4) Supporting Materials, (5) Enabling Activities, and (f) Evaluation.

This outline format is IncluCeo to tell the teacher what to expe,r in that

lesson. Therefore, the teacher should look it over before starting the

lesson.

Equipment. To present :he entire kit, you will need all of the

following equipment: (1) Tape recorder which will play at 3 3/4 (Inches

Per Second) speed, (2) Overhead projector, (3) Codak Carousel Slide pro-

jector, and (4) Ibma sound movie projector. Sot every lesson calls for

all the equipment. Check the outline preceding each lesson for specific

equipment needed.

Time Frame. The audio tapes vary in length from IS to 30 minutes.

However, in most cases a tape is not played directly through to completion.

Rather, it is on part of the time, off part of the time. Normally, "off"

time periods are provided to encourage group discussion. The lessons

are programed to run from about 60 minutes to 90 minutes, the variable

bele:, the amount of time the group wishes to devote to discussion.

Group Size. The greatest value of this kit probably does not lie in

the actual information it conveys. Rather, it is valuable primarily to

the extent that it acts as a catalyst or stimulus to evoke discussion

and interaction among teacher /participants. For this reason, we suggest

that the best effect will be achieved if group sire is limited to no more

than 15 participants, Obviously, small groups are easier to deal with

then large groups. With small group, you will be better able t. "con.

trol" the direction of discussion and participants will be more apt (end

will have more opportunity) to Offer personal opinions, anecdotes, ideas,
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cod so forth. If the group is much larger than 15, you probably will find

it profitable to "break" into smaller groups for discussion purposes.

Cn this point, use your cue judgment, keeping in mind that you want to

generate much interpersonal exchange as possible among participants.

Hints. First, check to see that your kit contains the following

components: 14 audio tapes, 54 transparencies, Carousel tray containing

54 35me color slides, and one 16mm film. Next, look over the table of

contents to get the overall "feel" of what se are trying to communicate

through this package. Flip through the printed material, scanning a

fey pages in the "lesson" section, a couple of the articles and a few of

the abstracts. This will give you a very definite idea of haw the printed

notebook is put together. You may want to customize the notebook to suit

your own organieationsl fancy. For instance, you may wish to divide the

notebook using cohered pages with marginal Index tabs in order to facil-

itate finding any given unit.

In terms of actual presentation to a group, you probably should simply

follow your usual procedures for preparing any other lesson you intend to

teach. Certainly you will want to read the outline and script for a lesion

before presenting that lesson. Also, it is a good idea to run a last- minute

check of materials, just to be sure the transparencies, tapes, persona] notes,

and so forth for the lesson ate present and in the proper sequence. Ibis

final check is sell worth the brief tine invested. if you have time, you

may wish to have a "dry run" of your presentation. Tape recorders and pro-

jectors are sometimes sources of frustration. be sure you are familiar with

the specific machines you s:11 be using.

Teacher Self-Diagnostic Tests. Also included are two ferns of 1

tent, with answer sheets, the teacher ray use to evaluate his progress.

Use cf the tko tests, labeled Form A and Form B. is optional. They are

included solely for the teacher's curs self-diagnosis, and sill not he

used to evaluate the kit. the two tests are constructed as parallel

forms, so that each test ray be used as either a pre-test et a post-test.
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If they are to be used, the teacher should take one test before beginning

any exposure to the kit, and the other form after completion of the

entire kit. The two stores then may be compared. Answer sheets identify

the lesson to which each question pertains, so the teacher will know which

subject material, if any, he needs to review.

Final Note. In the final analysis, this master unit is no more

effective than you, the presenter, make it. Your careful preparation,

your enthusiasm, and above all your respect for the integrity and talent

of the teachers with whom you will work will spell the difference between

a cut-and-dried session and genuine sharing of thoughts and experiences.

Be open to the creative suggestions of the teacher-participants. It is

our hope that through the kit participants will be inspired and better

fitted for their work.
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APPENDIX IV-C

ONE METHOD OF UTILIZING MIT1-MEDIA PACKAGE
FOR GUIDANCE AWARLDESS

During the current operating year the Extension Teaching and Field

Service Bureau at The University of Texas at Austin has prove-) the time-

liness of combining efforts from two sources of funding within the Adult

Basic Education program. Two sources of Adult Basic funny, Training

and Special Project, were structured in such a manner that each compli-

mented the other with the result th't over 3,010 teachers in local dis-

tricts throughout the five state area of Region VI have benefftnd directly

from the operation.

The Special Project in Guidance and Counseling developed materials

and operational guidelines during the seven month period prior to the

teacher training consortium. The consortium was funded for the sumner

of 1909 and included both the Regional workshop and state workshops.

Input from the guidance and counseling project to the consortium consisted

primaril; of a twenty b, r program in guidance and counseling awareness

for teachers-of adult basic education. The "package" was alloted one

week of the three week workshop at the regional level and slightly less

than one week at the state workshops.

Both the Regional Staff Specialist and the Assistant Director of the

Guidance and Counseling project worked together In the development of the

training format. The Regional workshop was conducted with forty-five of

the most experienced Adult Basic teachers within the Region, 9 from each

state. They were designated "Trainers of Teachers" and the format of

the Regional workshop was built around the concept that these participants

were to become literally trainers of Adult Basic Teachers within their

respective states.
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with this concept in mind the materials and methods fed into the

Regional workshop were presented to the trainers in such a manner that

they would become competent to presenting the "package" on Teacher

Awareness in local districts throughout their respective states. They

were thoroughly exposed to both the material content and the method of

presentation.

It was realized, however, that before the.trainers were released into

the field it would be bereticial for them to have a controlled experience

wherein they could actually Malts presentations to other Adult Basic

teachers but with the support of the guidance and counseling staff which

developed the packag6s of materials. This was accomplished by including

state workshops in he structure of the training request. Each state

workshop had approximately forty participants to which each of the trainers

had an opportunity to make their presentations.

The summer regional and state workshops were concluded by mid-

August. By September, each of the states was held accountable to the

Special Project staff for submitting a plan of utilization for both the

guidance and counseling package as well as the teacher trainers who had

been developed during the preceding summer. Each state submitted their

Plan during the month of September and the plans were reviewed by both the

guidance and counseling stiff AS well as the Regional Staff Specialist.

The primary criteria for approval of the plans were twofold: (1) did

the plan fully utilise the trainers, and (2) were all or most of the

adult basic education teachers of the state reached through the plan as

submitted? In every case the criteria were met and the states began

their local workshops in October.

In the period of time from October, 1969 to the present, March 1,

1970, the local workshops are close to completion. To date the following

results have accrued:
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1. Every teacher trainer developed during the Regional and State

workshops has had the opportunity to present the guidance and

counseling program in more than one local setting.

2. The Guidance and Counseling Awareness program has been

presented to 3,123 teachers of Adult Basic Education.

3. Evaluative feedback from the teachers and the teacher trainers

has allowed the states and the guidance and counseling staff at

The University of Texas at Austin to redesign the package of

materials in order that they can be more effective.

4. A cadre of forty-five trainers has finally been developed that

can be used by the states and the Region to disseminate infor-

mation and programs considered vital to the Adult Basic

Education effort.

In the past, teacher-trainer workshops have been held and have, for

various reasons, been only partly successful. The overall effort during

the past year has been successful due to the hard efforts of the states,

the university staff, the teacher trainers, and the teachers themselves.

The organisational structure, the acceptance of that structure, and a

generally positive attitude within Region toward the concept of bringing

information to the "grass roots" has been difficult to develop and should

be continued.
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Section V

Counselor Orientation Package



COUNSELOR ORIENTATION PACKAGE

INTRODUCTION

The major new product growing out of fiscal year 1970's
operation of the Project was a multimedia "Counselor
Orientation Package." The package was designed for use in
preservice and in-service training of counselors operating in
the ABE setting. Twenty-five copies of the package were
produced and were ready for distribution by late spring. The
packages were "portioned" out to the five states in Region
VI for use in statewide and area workshops during the
summer and for follow-up the third year of the project.

Unit 1, Introduction, provides an overview of the
package as to intent, design, and history. Since the Intro luc-
lion provides a comprehensive description of development of
the package, it is quoted verbatim below. Also included are
(1) the list of acknowledgments and (2) the table of contents.

INTRODUCTION TO THE COUNSELOR
ORIENTATION PACKAGE

This package was designed to bring you, the professional
counselor, up to date on both time - tested methods and
innovative techniques in counseling with adult basic educa-
tion students. Whether writing a book, painting a picture, or
designing an in-service training package, a long and thought-
ful look at the audience is most important. This course of
instruction has been designed for public school counselors
accustomed to working with elementary, junior high, or high
school students who wish to better acquaint themselves with
the problems of functionally illiterate adults. We realize that
some of you may come from other backgroundsvocational
rehabilitation counseling, pastoral counseling, or student
personnel work at the college level. However, prelimn:iiy
investigations have shown that the great majority of coun-
selors now working in adult basic education programs do
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come from a public school background.
We hope that you will be tolerant of information which

you already have, and concentrate on "what's new." We have
scoured the nation to find out what is new. There are
exciting attempts to bring together people of different ethnic
backgrounds for constructive airing of grievances and
planning for the future. New approaches are being tried in
group guidance, in family counseling, and in marital counsel.
ing.

The instructional package contains five units plus this
introductory section. The package has a multimedia presenta-
tion including tapes, slides, and transparencies. It has been
designed with the intention of providing useful and relevant
informa

The objective of the package is to present the kinds of
attitudes and techniques that a counselor working with adult
bask education students will find most helpful in a task
which frequently calls for counseling skills not offered in the
usual public school counseling course.

The units in the package address themselves to the
function of the ABE counselor, an awareness of the situation
and environment of the ABE student, personal counseling,
educational counseling, and vocational counseling.

The authors of this kit realize that counseling disad-
vantaged adult students is a form of counseling which is still
in its infancy; however, we have tried to touch upon those
skills which appear to be essential for the task.

The units are each packaged separately so that they can
be vie-...:d in any sequence deemed logical. The sequence we
suggest is I. Introduction, 11. Function of the ABE Counselor,
III. Awareness, IV, Vocational Counseling, V. Personal
Counseling, and VI. Educational Counseling, but the viewers
may act on their own preferences.

The separately packaged units will also simplify the
designing of in-service workshops for counselors. 1:epending
upon time available, the entire six units may be presented in
a three-day format, or they may be split into two-day,
one-day, or halfday sessions. Where one package must serve a
wide geographic region, the units may be mailed to different
locations for simultaneous training stssions rather than
mailing the entire package and having other schools wait their
turn.
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In order to use the package, follow the directions on the
tapes. The following equipment will be necessary: tape
recorder, overhead projector, 35mm slide projector.

History of Development of the Package

On November 4, 1968, the Extension Teaching and Field
Service Bureau of The University of Texas at Austin received
a grant from the U. S. Office of Education (Grant No.
OEG0.8-052078-4641(039)8-7-SP-10) to develop a regional
model for guidance and counseling services for Adult Basic
Education students. Existing conditions were surveyed and
the results made available in printed form (Phase I Report).
Proposals for upgrading guidance and counseling appeared in
the Phase II Report. The third step was the development and
dissemination of a Teacher Awareness Master Unit to
familiarize the classroom teacher with the unique problems
of the ABE student and instruct him in those aspects of
guidance which are re .sonable for the teacher to undertake.
Next, two pilot centers were established in each of the five
states to allow experimentation at the local level and to
provide specific focus for those methods which are effective
and those which are not.

This Counselor Orientation Package is the natural out-
growth of the efforts described abose. Two bask facts
presented themselves: (1) there is a shortage of proft.sional
counselors working in Adult Basic Education and (2) there is
no technical or graduate school, public or private, in the
United States today which provides training in methods for
counseling with disadvantaged adult students who are re-
suming their education. There are programs at the college
level and there are programs for continuing education
students (i.e., those who have completed high school and
have returned for evening enrichment courses) but there are
none at the adult basic level (eighth grade or below). Most
ABE counselors "moonlight"work in ABE programs a
couple of evenings a we^k, in addition to their regular
counseling in an elementary, junior high, or high school. It
was kit that an inservice 'multimedia package which con
taincd the latest innovations in counseling techniques
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appropriate to the age, level of education, and socioeconomic
status of these clients could be put together and made
available to c Ainselors entering the adult basic field. This
information, coupled with your original professional training
and the practical experience gained through working with
younger clients, should fit you to deal effectively with most
problems which might confront you. As the number of
potential ABE students grows, there will be an increasing
need for counselors to deal with the problems and concerns
of those new students.

The package was developed by a team of specialists in
counseling, communication, and administration. This team
included counselors from the states making up Region VI
(Arkansas, Louisiana, New Mexico, Oklahoma, and Texas),
university consultants from each of those states, and the
central staff of the Special Project in Guidance and Counsel-
ing.

Information assembled from practitioners and theore-
ticians was sifted and organized to achieve the goals of a brief
orientation and instructional course for ABE counselors.

ACKNOWLEDGMENTS, COUNSELOR
ORIENTATION PACKAGE

On December 4 and 5, 1969, a group gathered in Dallas,
Texas to plan the development of the Counselor Orientation
Package. From the Central Project Staff, Extension Teaching
and Field Service Bureau, The University of Texas at Austin:
Mr. C. Robert Wood, Mrs. Patricia W. Prewitt, Mr. Murray
Scher, Mr. Ken C. Stedman. Mr. Wood's background is in
educational administration and planning; Mrs. Prewitt and
Mr. Scher are counselors; and Mr. Stedman's specialty is
communications.

Five experienced ABE counselors, one from each of the
five states in Region VI, provided practical guidance and
suggestions. They were Mrs. Virginia Mannie, San Antonio,
Texas; Mr. Glen McCalman, Little Rock, Arkansas; Mrs.
Kathryn Robinson, Alexandria, Louisiana; Mr. Peter Suazo,
Sante Fe, New Mexico; Mr. James 0. Vencill, Pryor, Okla
homa.
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The following university professors were present to sec
that theoretical aspects of the problem received adequate
attention: Dr. Arthur Brownell, Psychologist, The University
of Texas at Austin Counseling Center, shared his knowledge
of marriage and family counseling; Dr. Carrol Eubanks,
Director of Guidance and Counseling at Nicholls State
College, Thibodaux, Louisiana; Dr. James Gibson, President,
Artesia College, Artesia, New Mexico; Dr. R. Dale Jordan,
Assistant Professor of Education and Psychology, Central
State College, Edmond, Oklahoma; Dr. Emma Lou Linn,
Associate Professor of Educational Psychology, Southwest
Texas State University, San Marcos, Texas; Dr. Alvin Mc.
Raven, Chairman, Department of Guidance and Counseling,
Arkansas State University, Jonesboro, Arkansas.

The final format was decided upon by the Central Staff
at The University of Texas at Austin Extension Division with
the cooperation and collaboration of the other participants in
the Dallas meeting. Assistance was also rendered by Mr.
George Sabin, Counselor, LaFourche Parish Schools,
Thibodaux, Louisiana; Mr. Jerry Baird, Counselor, Adult
Basic Learning Center, Austin, Texas; Mr. Luther Black, State
Director, State Department of Education, Little Rock,
Arkansas; Mr. Frank Chisum, Counselor, Eagle Pass Indepen-
dent School District, Eagle Pass, Texas; Mr. Don Hale, ABE
Staff Specialist, Extension Teaching and Field Service
Bureau, The University of Texas at Austin; Mr. Ed Hartwell,
Vocational Rehabilitation Division, Austin State Hospital,
Austin, Texas; Mr. Charles Kelso, Adult Basic Learning
Center, Austin, Texas; Mr. Robert 0. Randle, Vocational
Rehabilitation Division, Austin State Hospital, Austin, Texas;
Mr. John Townley, Extension Teaching and Field Service
Bureau, The University of Texas at Austin.

Original artwork seen in the overhead transparencies was
the creation of Mr. Glen Smith, Graphics Department, Visual
Instruction Bureau, Extension Division, The University of
Texas at Austin; and Mrs. Anne Woodring, Graphics Depart-
ment, Visual Instruction Bureau, Extension Division, The
University of Texas at Austin. Mrs. Voodring is also the
designer of the individual unit covers.

All tapes other than those of actual counseling sessions
were recorded by Dr. 1301) Brooks, Radi ilm
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Department, The University of 'Cocas at Austin.
Reproduction of all tapes was supervised by Mr. Joe

Gwathmcy, Radio Station KUT -FM, Thc University of Tcxas
at Austin.

The following people have proofread, given suggestions
and corrections, and lent moral support to this undertaking:
Mr. Cipriano Aguilar, Dircctor of Adult Basic Education
Program, Las Vegas, New Mexico; Mr. Mario Barcla, Coun-
sclor, Adult Basic Education Program, Las Vcgas, Ncw
NIcxico; Nlr. C. C. Couv!!!ton, Projcct Director, Louisiana
Statc Department of Education, Baton Rouge, Louisiana; Mr.
Phil Felix, Statc Department of Education, Santa Fc, Ncw
Mexico; Mr. Earl Lee Ilammctt, Dircctor, Statc Department
of Education, Baton Rouge, Louisiana; Mrs. Mattic Harrison,
Projcct Dircctor, Oklahoma Statc Department of Education,
Oklahoma City, Oklahoma; Mr. End R. Lyle, Project Direc-
tor, State Department of Education, Link Rock, Arkansas;
Mr. Ralph Mock, Director, Tcxas Education Agcncy, Austin,
Tcxas; Mr. Harry M. Scaman HI, Texas Education Agency,
Austin, Tows; Dr. Joe Timken, Director, Statc Department
of Education, Oklahoma City, Oklahoma; Mr. Thomas
Trujillo, Director, Statc Dcpartmcnt of Education, Santa Fc,
NOV Mexico.

For liclp with the copious amount of tape transcription,
proofreading, and typing, sincere appreciation is extended to
thc following nimbus of thc sccrctarial staff of thc
Extension Teaching and Field Service Bureau, The University
of Tcxas at Austin: Mrs. Shirlic Bazemore, Scnior Secretary;
Mrs. Novella Rippc, Senior Secretary; NIrs. Nelda Schwartz,
Senior Secretary; %Irs. Nlary Jo Smith, Administrative Assis-
tant.

Nlany more people than can be mentioned by name have
assisted in the preparation of this package. It is truly a joint
effort by professionals in the five states of Region VI who
hope that it will mcct the needs of counselors of Adult Basic
Education students.
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FIRST USE OF THE PACKAGE

1 he Counselor Orientation Package made its debut in
June, 1970, at the Region VI Adult Bask Education
Teacher-Trainer Institute sponsored by The University of
Texas at Austin, Extension Tezehing and Field Service
Bureau. Thirty counselors with experience in the ABE
program viewed and heard the six units of the packa' and
provided the Central Project Staff with their reactions, 't hose
reactions were monitored in three ways: (I) A battery of
attitude change scales was administered, before and after;
(2) behavioral objectives %cue pinpointed and the counselors
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estimated their degree of attainment of these, using the
semantic differential technique; and (3) an anonymous sub.
jective evaluation was obtained which sought to ascertain
whether each of the six units was comprehensive and
effectively stated.

Method of Presentation

The package ,as designed to be presented to small
groups by a leader who has b -.31 through the package
himself, either individually or as part of a previous trainer
institute. In the 1970 Austin Institute, group leaders were
Mrs. Patricia Prewitt, Mr. Murray Scher, and Mr. Ken
Stedman, all of die Central Project Staff, and Mr. Dewey
Talky, AU. counselor with the Pryor, Oklahoma, program.
Two groups of seven and tsvo groups of eight counselois
spent June 23, 24, and 25 viewing the package; one-half day
was alloted each unit with appropriate break periods at
midmorning and midafternoon.

These group leaders had previously reviewed the package
and decided on appropriate places to turn off the tape
recorders and overhead projectors and allow the group to
discuss a section of material; for the most part, these
discussion breakim points proved satisfactory for the four
groups. They '.vere not adhered to rigidly, however, and the
leaders made an effort to be sensitive to the need for
spontaneous breaks fro on time to

Toe usual methods for facilitatimg group interaction were
utilized, i.e., small room, circular seating arrangement. An
effort was made to present the group from becoming an
encounter or sensitivity group; a didactic approach was
utilized, but the leaders strove for a relaxed, informal
atmosphere and attempted to bring out the more reticent
members.

The battery of attitude change tests was admHstercd
before and after the package. The behavioral objective
questionnaires were given out at the close of each unit. The
subjective evaluation by units was asked for at th 11;1 of ',e,
entire presentation. Following are the CSU RS of th
measurements.
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ANALYSIS OF ATTITUDE CHANGE
PRE- AND POST-TESTS:

FIRO-B, FIRO-F, AND POI

The three tests selected for usage with counselors as pre-
and post-tests were (1) Fundamental Interpersonal Relations
OrientationBehavior (FIR013), (2) Fundamental Inter-
personal Relations OrientationFeelings (FIRO -F), and
(3) Personal Orientation Inventory (P01).

FIRO-B and FIRO-F

The FIRO-B and the FIRO-17 are two measuring instru-
ments devised by William C. Schultz. They are based on his
threedimensional theory of behavior.

The FIRO-B (Fundamental Interpersonal Relations
OrientationBehavior) is a measure of the usual responses a
person makes in his behavior toward other people with regard
to affection, control, and inclusion. It has been designed to
quantify individual characteristics and relationships between
people.

The FIRO-F (Fundamental Interpersonal Relations
OrientationFeelings) is a measure of the usual feelings an
individual has toward c.hers. It parallels the FIRO13 but
differs in that it concerns feelings rather than behavior. The
parallel dimensions to affection, control, and inclusion are
lovability, competence, and significance. The F1ROF also
quantifies interaction and individual characteristics.

POI

The Personal Orientation Inventory (P01) was developed
by Eve-ett L. Shostrom to meet the need many counselors
and therapists have felt for a comprehensive measure of
values and behavior that arc important in the growth of
self-actualization.

The POI has two basic scales. These arc time competence
and inner-directed support. The support scale measures
whether the mode of reaction an individual manifests is
usually oriented toward scIf or oriented toward others.
Inner-directed people find their guiding characteristics within
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themselves while other-directed people are more influenced
by the human environment. The time scale examines the
extent to which an individual dwells within the past, present,
or future. The individual who is time competent lives chiefly
in the present. Ile is fully aware of and reactive to his
temporal environment. The time incompetent individual
dwells chiefly in the past with guilts, bad feelings, and regrets
or in the future with pie-in-the-sky plans, fears, and predic-
tions.

Data

The data collected from participants in the ABE
Teacher-Training Institute were keypunched and then scored
by special scoring programs written for each instrument
(FIRO-F, FIRO-B, and POI). The scoring programs produced
punch output which was then preprocessed for data analysis.

Procedures

Means were computed for the six scales of the FIRO-F,
the six scales of the FIRO-B, and the sixteen scales of the
POI instruments using prc- and post-testing data separately.
Repeated-measures analyses of variance were used to com-
pare the pre- and post-means. Correlations of the pre and
pest data were also computed.

Results

Results of the analyses of FIRO-F and FIROB data are
contained in Table In Table V-2 the results of the
analyses of the P01 data are reported.

Only one of the 28 variables yielded a difference in
pre/post means significant at the 5% level of confidence. Six
other variables were significant at the 10% level.

Four of the six FIRO-F and three of the six FIRO-B
variables produced correlations significant at the 5% level.
Only four of the 16 POI sariablcs showed significant pre /post
col relations.

The significant (p<.10) changes were as follows:
Fl 1(0- F; Wanted control increased
FIR0 -13: Wanted inclusion decreased
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FIRO-B: Wanted control incrcascd
POI: Existentiality increased
P01: Self-regard increased
POI: Selfacceptance increased
POI: Capacity for intimate contact incrcascd

Interpretations

Considering thc very short time between testings, thc
general level of correlation between prc and post data is far
less than that expected from the FIRO and POI manuals
(FIRO-13 mean stability =.76 and POI stabilities range from
.71 to .84). Two explanations for this phenomenon arc
possible: (1) restricted variation (2) inconsistent, but substan-
tial changes between testings. Inspection of the variability
data (not reported in Tablcs 1 and 2) indicates approximately
thc same degree of variation as is reported in thc test
manuals. The second explanation, therefore, is more tenable.

If changes had been consistent (everyone moves up or
everyone moves down), the prc/post correlations would have
been much higher than those obtained. The small number of
significant tests of prc/post change is also consistent with this
interpretation. Apparently, the experiences of the subjects
between testings had a substantial impact, but this impact
was either restricted to only part of the sample, or else was
quite different in nature from one to another subject.

The observed consistent changes appear to center on an
increased desire to be influenced by others and to be
respected by others for competence, coupled with a de-
creased desire simply to be invited and included in activities
(FIRO). There were also indications of a consistent increase
in feelings of ability to react situationally and to develop
intimate relationships with others, unencumbered by rigid
principles, obligations, or expectations (P01). An increase in
self acceptance and self - esteem was also apparent.

Because of thc relatively weak indications of consistency
provided by thc F-ratios for the "significant" effects de-
scribed abo% c, it would be unwise to conclude that all or even
mos', of the subjects changed in the inanner noted. Thcrc is,
however, some evidence of consistent movement between
testings, even though only part of the sample may have been
affected.
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TABLE V-1

Results of Analyses of F1R0 Data (N=30)

F1R0-1; (Fe,ling)
Scale:

Means

Pre Post

F

Ratio

P

Level

Pre Post

Correlation

1. Expressed Inclusion 5.30 5.53 .231 ns .51*

2, Expressed Control 4.20 4.10 .039 ns .29

3. Expressed Affection 5.07 4.93 .066 ns .42*

4. Wanted Inclusion 3.27 3.93 1.530 ns .40*

5. Wanted Control 2.50 3.37 3.150 .08 .36*

6. Wanted Affection 4.00 4.50 .825 ns .24

FlR041 (Mat jar)
Scale

1. Expressed Inclusion 4.50 4.53 .003 ns -.09

2. Expressed Control 2.33 2.t..7 .529 ns .46*

3. Expressed Affection 4.00 4.17 .089 ns .26

4. Wanted Inclusion 3.03 2 10 2.808 .10 .44*

5. Wanted Control 3.23 4.07 2.769 .10 .32

6. Wanted Affection 4.37 4.97 1.114 ns .41*

*p < .05
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TABLE V-2

Results of Analyses of POI Data (N=29)

POI
Scale

Mean;

Fre Post

1

Ratio

P

Level

Pre-Post

Correlation

I. Time Incompetence 4.48 4.85 .371 ns .60*

2. ,e Competence 15.79 17.41 .847 ns .28

u .er Support 35.41 37.97 .7`. .44*

4. Inner Support 76.24 85.66 2.589 ns .13

5. Self-Actualii,ng
Value 18.28 19.41 .581 .1S

6. F.xiste, tiality 16.51 21. 3.410 .07 .56

7. Feeling Reactivity 13.90 15.52 2.026 ns .25

8. Spontaneity 10.97 12.07 1.726 ns .23

9. Self-Regard 11.00 12.52 2.943 .09 .15

10. Self-Acceptance 15.07 17.41 5.640 .06 .29

11. Nature of Man 10.62 11.76 2.032 ns .20

12. Synergy 6.45 7.21 2.131 ns .19

13. Acceptance of
Aggression 14.41 15.76 1.542 ns .57*

14. Capacity for
Intimate Contact 16.59 19.21 4.812 .03 .38*

15. TI/IC .297 .406 .987 ns .17

16. OS/1S .439 .560 1.035 ns .10

*p < .05
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ANALYSIS OF BEHAVIORAL OBJECTIVES

In analyzing the results of the questionnaires (Appendix
V-A} regarding achievement of the behavioral objectives of
the Counselor Training Package, it is important to keep in
mind that these were self-reported assessments of the success
of the individual units on delineated behavioral objectives.
The last item indicated on each unit's questionnaire on
behavioral objectives was a query as to whether or not the
objectives and activities of that unit were meaningful or
helpful to the individual counselors. The very favorable
response indicates that the package as a whole was effective
and useful. The responses to the questionnaires came from a
varying number of 27 to 31 ABE counselors.

The responses to Unit I indicate a need to make alternate
uses of the package more explicit, but otherwise the unit
achieved its purpose of an orientation toward and introduc-
tion to the material contained in the total package.

Unit II, it appears, achieved its behavioral objectives
quite comofetely. The counselors indicated that they grasped
the various roles of the ABE counselor, his personality
characteristics and various directions. They also indicated
that the content of the unit was very relevant and helpful.

'The responses to the behavioral objectives of Unit III
demonstrate that the counselors had the most difficulty with
this unit. It is possible that the length of the unit was a
factor. Th^ large amount of complex factual material may
also have played a part in the difficulty. From the responses
given, it appears that the section on family structure and
familial relationships need refining and perhaps shortening.
The other section also needs attention but not as much as the
family section. The counselors did indicate, though, that for
the bulk of them the unit was very meaningful and helpful.

Unit IV, it appears, although rated as meaningful and
helpful overall, did not as adequately meet its behavioral
objectives as the overall rating showed. It is possible that
here, as in Unit Ill, there was too vast an amount of factual,
textbooktype information. The responses of the counselors
did, however, establish that they had grasped much of the
content of this unit on voceional counseling and could apply
it to their own situation.
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TABLE V-3

Mean Resporses to Behavioral Objtctives
of the Counselor Training Package*

Item No. 1 2 3 4 5 6

Unit No.

1 1.55 2.4 1.61 1.8

N=31

II 1.33 1.7 1.4 1.5

N=27

111 2.1 1.96 2.0 1.68 1.64 1.75
N=28

IV 1.8 1.8 1.6 1.63
N=31

V 1.72 1.79 1.44
N=29

VI 1.5 1.46 1.34 1.28 1.35

N=28

A rating of 1.00 indicates excellent while a rating of 7.00 indicates
poor.
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'Fhc responses to Unit V show that it was a very good
learning experience. The counselors rated it as very meaning-
ful and helpful. Their responses also established that they had
grasped the intricacies and nuances of family relationships
and difficulties. This is especially promising in light of the
difficulties with understanding family structure as contained
in Unit Ill. It is very good that this unit went over well, since
it concerns a rather delicate and potentially difficult area for
the ABE counselor.

Unit VI received the best ratings on the individual
objectives and the overall rating of helpfulness and meaning-
fulness. It appears that the counselors readily and ably
grasped the purposes and content of the unit and internalized
what it had to say. They indicated that it was the most useful
and meaningful of all the units.

The written comments of the counselors bear out their
numerical comments. The package, from the counselors'
comments, appears to have been a most successful and useful
endeavor.

ANALYSIS OF SU IVE EVALUATION

In the hope of getting honest, objective feedback, the
instructions for the subjective evaluation were kept brief and
simple, and participants were instructed to remain anony
mous.

Following are the two paragraphs which were printed on
the first page:

Please read the following and give your cpinion as to whether or
not each unit was comprehesive (did it touch on all subjects
appropriate to that area?} and effectively stated (was it too dry and
bookish or tea informal, etc.?).

You may be brief or long- winded, as you choose, but do L.:honest.
Do 130i put your name on the sheet,

On following pages space was provided for the partici-
pant to answer the above question.. in regard to each
individual unit. (Sec Appendix V-B.) The evaluations were
collected in such a manner as to insure that the promise of
anonymity was a serious one.

Responses were tabulated in two waysby frequencies
and by percentages. Results appear as Tables V- and V-5.

214

211



TABLE V-4

Subjective Evaluation of Counselor Package
Frequencies

Unit
1

Unit
11

Unit
lit

Unit
IV

Unit
V

Unit
VI

Comprc-
hensive

Positive

Negative

17 17 16 14 16 14

4 3 4 5 3 6
No

Response 0 I 1 2 2 1

Effectively
Stated

Positive 19 15 17 16 15 16

Negative 1 4 3 3 4 4

No
Response I 1 1 2 2 1

N = 21

215

212



TABLE V-5

Subjective Evaluation of Counselor Package

Percentages

Unit
I

I.

Unit
11

Unit
Ill

Unit
IV

Unit
V

Unit
VI

Positive 81% 81% 76% 67% 76% 67%

Comprc
hensive

Negative 19% 14% 19% 23% 14% 28%

No
Response 5% 5% 10% 10% 5%

Positive 90% 71% 81% 76% 71% 76%

Effectively Negative 5% 19% 14% 14% 19% 19A

Stated No
Response 5% 10% 5% 10% 10% 5%
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Eighty one permit of the respondents said that Unit I
was comprehensive, and 90% felt that it was effectively
stated. A typical positive comment was, "The introduction
was very comprehensive. In my opinion it was very well
done." A negative statement: "Is this necessary? I know most
persons utilizing this could probably omit it without loss and
save time if time is important in that situation."

Unit II also received a positive vote of 81%, while 71%
said that it was effectively stated. Many of those who felt
that the unitwhich deals with the function of the ABE
counselorwas well done had doubts of another kind:
"Function correctly stated, but realistic conditions which
now exist will not permit this performance." This attitude
recurred throughout the Institute; it will be discussed in the
closing portion of this section. One counselor wondered
whether we were "sure we didn't have a social worker in
mind" for this job.

Seventy-six percent of the counselors felt that Unit
IIIAwarenesswas comprehensi, zt, and 81% voted "yes" or.
whether or not it was effectively stated. Positive comments
centered around the fact that additional facts about other
races and ethnic groups are genuinely helpful to counselors:
"Concepts were stated that were new to me. For a man who
has been in the guidancc business a long time, some
revelations concerning the Negro ind the MexicanAmerican
will be beneficial to me in the future."

Vocational Counseling was the topic of Unit IV. Positive
votes on whether or not it was comprehensive amounted to
67%, while 76% said that it was effectively stated. A positive
comment: "1 feel that there is a full coverage in the area of
vocational counseling in this package. I see no improvement
to be made here." A negative remark: "Section AGood,
Sections B and Cwhy spend so many pages on two
examples? These are very little different from those programs
in all states."

Unit V was devoted to Personal Counseling. Seventy -six
percent of the participants gave it a positive rating for
"comprehensive," and 71% felt that it was effectively stated.
A positive statement: "Interview or counseling session very
good. Many good techniques were observed." A doubter put
it this way: "I am not sure that this can be used in its
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entirety with thc lower class ABE student; maybe we should
work on some type of counseling to help that extremely
jealous husband or wife."

Educational Counseling was the title of Unit VI. Sixty-
cven percent of the respondents said it was comprehensive,

and 76% thought it effectively Stated. A positive comment:
"Very well written in relationship to AB1:. This is one arca
we feel most compettnt in." A negative statement: "Not
enough. Looks to me ca though you ran out of `itne and just
closed the tail gate."

The most valuable suggestions for improvement included
the following: Usc a short film to demonstrate vocational
counseling techniques. In the written material, use more
situational examples. For the section on ethnic differences,
break it down by state because some ethnic groups, parti-
cularly Mexican-American, or Spanish.Amcrican, as Ne.v
Mexicans prefer, differ widely in customs and terms between
the states.

The most general misunderstanding which emerged from
this subjective evaluation is that the authors of the packagc
feel that the millennium has already come, that we arc in a
position right now, today, to have master's degree counselors
with experience with adults in all ABE programs:this needs
to be cleared up. Two thing.; were meant to be provided by
the Counselor Packagc: (I) Timely and pr-tctical suggestions
for making thc best of thc situation as it exists today and
with the personnel available right now and (2) goals for the
future and methods to achieve those goals.

USE OF FEEDBACK IN ALTERING
T1 1E PACKAGE

As noted above, the Counselor Orientation Package
made its "debut" at thc Austin 1970 ABE TeacherTrainer
Institute. Daring this Institute, the packagc was viewed
informally by all participants-108 ABE teachers, counselors,
and administrators. Provision was made for thc package to be
"on display" several nights so that each participant could
preview it at his own particular pace. Or two separate nights,
the package was presented in abbreviated form to several
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participants. Additionally, 30 experienced ABE counselors
spent three days formally going through the package on a
unit-byunit basis.

From these several types of exposure, the Central Pi ojcct
Staff was able to get a considerable amount and variety of
feedback from Institute participants. As noted, formal
measurement devices were u,ccl with the counselors who
spent time intmscly viewing the package. Thus, from thee
objective and subjective types of measurements, the Central
Project Staff has compiled information representing wide-
ranging reactions to the package, both as to content and
artistic style. This information has been categorized on a
unitbyunit basis and undoubtedly will prove beneficial in
the revision of the package during the coming Prkject year.

USE OF 7.KAGE IN ARKANSAS
AND ,RICO, SUNLMER 1970

Production of the original 25 copies of the Counselor
Orientation Package was completed on April 30, 1970.
Distribution to the states in Region VI began immediately.
Upon reviewing the package, personnel in Arkansas and New
Mexico decided to incorporate the package into the programs
of institutes and training programs already scheduled for the
summer. It is estimated that about 60 additional counselors
will view the package in these two states during summer
training. With the addition of these counselors to the viewing
audience, the package will have been studied in depth by
almost 100 counselors in Region VI within 90 days of its
publication. It is anticipated that additional feedback from
these counselors will be received by the Central Project :::gaff
in Austin. This feedback will be added to evaluations already
taken to form the basis for package revision.
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APPENDIX VA

ADULT BASIC EDUCATION
TEACHER-TRAINER INSTITUTE

BEHAVIORAL OBJECTIVES

COLMELOR ORIENTATION PACKAGE

Unit I. Performance Objectives:

After Unit I of the Counselor Orientation Program the counselor will be
able to:
I. name the type of counselor and counseling background for wh.m the

program was designed.
Achievement of Objective:
Excellent Poor

1 2 3 4 5 6 7

2. name one alternate utilization for thn package which differs from
the proposed utilization in the conference.
Achievement of Objective:
Excellent Poor

2 3 4 5 6 7

3. cite the six units composing the counselor program.
Achievement of Objective:
Excellent Poor

2 3 4 5 6 7

Today's objectives and activities pertaining to Unit I of the
Counselor Package were meaningful or helpful to oe:

Not
Very At
Much All

1 2 3 4 5 6 7 -

COMMENTS:

Unit II. Performance Objectives:

After Unit II of the Counselor Orientzi:on Program the counselor will be
able to:
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1, state three roles of the ABE counselor.
Achievement of Objective:
Excellent Poor

1 2 3 4 5 6 7

2. state two personality characteristics essential to becoming a
successful ABE counselor, according to current research.
Achievement of Objective:

Excellent Poor

I 2 3 4 5 6 7

3. cite two optional functions of the ABE counselor.
Achievement of Objective:
Excellent Poor

1 2 3 4 5 6 7

Today's objectives and activities pertaining to Unit 11 of tht

Counselor Package were meaningful or help'ul to me:
Not

Very At

Much All

2 3 4 5 6 7

COMMENTS:

Unit 211. Performonce Objectives:

After Unit 111 of the Counselor Orientation Program the counselor will he
able to:
j. describe three barriers to intro-family communication.

Achievement of Objective:
Excellent Poor

1 2 3 4 5 6 7

2. cite the structure of the Anplo, Black, and Mexican-American family.
Achievement of Objective:
Excellent Poor

2 3 4 5 6 7

1, identify the one predominate index differentiating social class in

the United States.
Achievement of Objective:
Excellent Foor

1 2 3 4 5 6 7
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4. cite the One area of an Alit student's life most likely to create
internal conflict within the student ,hich, in turn, complicates
the counseling process.
tchievement of Objective:
Excellent Poor

2 3 4 5 6

5. describe three characteristics which differentiate the rural adult
student from the urban adult student.
Achievement of Objective:
Excellent Pour

1 2 3 4 5 6 7

Today's objectives and activities pertaining to Unit III of the
Counselor Package -.ere meaning.ul or helpful to me:

hot
Very At

Hoch All

2 3 4 5 6 7

COMMTNTS:

Unit 11/. Performance Objectives:

After Unit IV of the Counselor Orientation Program the participants will
be able to:
1, state two theories of vocational choice to his/her setting in the

ABE program.
Achievement of Objective:
Excellent Poor

1 2 3 4 5 6 7

2. cite three of six major elements necessary in building a successful
vwcetional counseling program in the ABE setting.
Achievement of Objective:
Excellent Poor

2 3 4 5 6 7

3. state six major points of the personality inventory obtained from
the student resume forms.
Achievement of Objective:
Excellent Poor

I 2 3 4 5 6 7
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Today's objectives and activities pertaining to Unit 1V of the
Counselor Package vere meaningful or helpful to me:

Not
Very At

Much All

1 2 3 4 5 6 7

COK`taiTS:

Unit V. Performance Objectives:

After Unit V of the Counselor Orientation Program the parti:ipant will
be able to:

state five major areas which cleate marital conflict.
Ae.leviment of Objective:
Excellent Poor

1 2 3 4 5 6 7

2. cite the characteristics of successful intra-family c,mrninicetion.
Achievement of Objective:
Excellent Poor

2 3 4 5 6 7

Today's objectives and activities pertai Ang to Unit of the
Counselor Package were meaningful or helpful to me:

Not

Very At

Much All

2 3 4 5 6 7

UM, VI. Performance Objectives:

After Unit V/ of the Counselor Orientatlo, Program the par' nipant will
be elle to:
1. state the ultimate goal of any type of educations' .o,nseling.

Achievement of Objective:
Excellent roar

I 2 3 4 5 c 7

2. list three sources of securing the educational hinter, of a pro-
spective student.
Achievement of Objective:
Excellent Poor

I 2 3 4 5 6 7
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3. cite the two categories of an educational plan for the ABE student.
Achievement of Objective:
Excellent Poor

1 2 3 4 5 6 7

4. state two different types of learning disabilities.
Achievement of Objective:
Excellent Poor

1 2 3 4 5 6 7

Today's objectives and activities pertaining to Unit VI of the
Counselor Package sere meaningful or helpful to me:

Not
Very At

Much All

COMMENTS:

2 3 4 5 7
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APPENDIX V-B

ADULT BASIC EDUCATION
TEACHER-TRAINER INSTITUTE

SUBJECTIVE EtALUATION

COUNSELOR ORIENTATION PACKAGE

Please read the following and give your opinion as to whether or not each
Unit was comprehensive (did it touch on all subjects appropriate to that
area?) and effectively stated (was it too dry end bookish or too informal,
etc.).

You may be brief or long-winded, as you choose, but do be honest. to
not put your name on the sheet.

Unit 1Introduction
Comprehensive:
Effectively Stated:

Unit II--Function of the ABE Counselor
Comprehensive:

Effectively Stated:

Unit Ill -- Awareness

Comprehensive:
Effectively Stated:

Unit IVVocational Counseling
Comprehensive:
Effectively Stated:

Unit V-- Personal Counseling
Comprehensive:
Effectively Stated:

Unit VIEducational Counseling
Comprehensive:
Effectively Stated:
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Section VI

Evaluation of Guidance and Counseling

Project for ABE, Region VI,

FY 1970
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EVALUATION OF GUIDANCE AND COUNSELING

PROJECT FOR ABE, REGION VI, FY 1970

INTRODUCTION

This evaluation was conductcd by Dr. Maurice Dutton;
Director, Education Applications Division, ARBEC, Incor-
porated (Associates for Research in Business, Education, and
Computers), Austin, Tcxas. Personal visits were made td each
of the five states in Region VI. These visits included 4_,a-site
interviews with ABE personnel in thc State Departments of
Education, with University consultants, with personnel
associated with special projccts, and with thc dircctors,
tcachcrs, counsclors, and students in the large and s:,,,u1 pilot
projccts.

The basic format of each visit consisted of:
1. A visit with thc ABE personnel in thc Statc

Department of Education in regard to:
a. Statewide training given to ABE tcachcrs and

counsclors which focused on guidance and
counscling

b. Usc of teacher trainers, university consultants,
and other university personnel

c. Any special projccts bcing conductcd in re1a
tionship to guidancc and counscling

d. Statewide plans for expanding and/or improving
guidance and counseling in the ABE programs

c. Recommendations for improving guidance and
counseling services for ABE students.

2. A visit to thc large and small pilot project centers in
regard to:
a. Training given to pilot center personnel
b. Rolcs of dircctors, counsclors, and tcachcrs in

guidancc and counscling functions
c. Any special projccts or activities bcing con

ducted
d. Plans for expanding and/or improving guidancc

and counscling in their programs
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e. Recommendations for improving guidance and
counseling services for the ABE students

The basic purpose in any evaluation is to gather
information which will be useful in making future decisions.
Normally this is done by gathering specific types of informa-
tion in a systematic and controlled manner, and then relating
this information to pre-established standards and/or goals.
For most people, the term "evaluation" carries a strong
connotation for specifying success or failure in a venture. All
the above statements hold true for this evaluation. However,
it is important to clarify the "standards and/or goals" to
which this evaluation was related.

Primarily, this evaluation was interested in determining:
1. The usefulness of the "Teacher Awareness Package"

in the training activities of the five states
2. The usefulness of the teacher trainers prepared in

the ABE Summer Institute in Austin, Texas, during
the summer of 1969

3. The amount of useful infonna:ion, procedures, and
materials generated relating to the guidance and
counseling of ABF, students

4. The attitudes of the directors, counselors, and
teachers in regard to a more structured and for-
malized approach to providing guidance and coun-
seling to ABE students

The foregoing "goals" lend themselves to a very func-
tional criteria for determining success or failure. The basic
question raised is: "Did the preplanning, as reported in the
Phase I and Phase 11 Reports, generate materials, training
programs, and planned guidance and counseling programs
which proved useful as implemented in the five states?" Since
the FY 1969 project was of a developmental and experi-
mental nature, it is "useful" to know those portions of the
plans which were not very effective, as well as what appeared
effective.

This evaluation relied heavily, upon the judgmental
statements of those persons interviewed for determining
"usefulness." It is, therefore, largely subjective and nonstatis-
tical in nature. However, being subjective and nonstatistical
does not mean the information collected is not valid for use
in making future decisions. Quite the contrary, the persons
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interviewed were those persons who have had extensive
experience "teaching and advising" adult students who were
seeking assistance in self-improvement and who could and
would leave if they felt their needs were not being met.

In addition to the information gathered in the interviews
themselves, this report includes information gathered or
produced by those interviewed and discussed with the
evaluator. Where the information is directly related to the
topics covered in the evaluation, it will be included in the
body of this report. Additional information may be found in
the Appendix.

The major objective of this evaluation was to assist in
gathering and systematizing the basic knowledge and tech-
niques developed through insightful experience by those
supervisors, teachers, and counselors who have been success-
ful with ABE students.

The information included in this report was gathered on
visits to the five states in Region VI. These visits were made
on the following dates:

TexasMay 25, 26, 27
ArkansasJune 1
New MexicoJune 8, 9, 10
OklahomaJune 15, 16
LouisianaJune 29, 30, July 1
The format for the remainder of this report will be to

present the information gathered from each of the five states
and to conclude with a general summary and recommen-
dations drawn from the information gathered.

Each state report will be organized as follows and will
include the information indicated to the extent the informa-
tion was provided:

1. State Department Operations
a. Statewide training
b. Use of teacher trainers, general consultants, and

university personnel
c. Special projects
d. Plans for expanding and/or improving the ABE

guidance and counseling functions
c. Recommendations

2. Large Pilot Program
a. Training provided
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b. Role of the supervisor, teacher, and counselor
in thc guidancc and counscling functions

c. Special projects of activities
d. Plans for expanding and/or improving the ABE

guidance and counscling functions
c. Recommendations

3. Small Pilot Program
a. Training pruvidcd
b. Role of the supervisor, teacher, and counselor

in the guidancc and counscling functions
c. Special projects or activities
d. Plans for expanding and/or improving the ABE

guidancc and counscling functions
c. Recommendations

ARKANSAS

The trip to Arkansas included a visit to the Statc
Ucpartment of Education in Litt lc Rock, a visit to thc Litt lc
Rock Adult Vocational School (large pilot center), a visit to
Joncsboro (little pilot center), and a visit to Dr. Alvin
McRavcn at Arkansas State University (university consul-
tant).

The following persons WCIC interviewed:
1. Statc Department of Education

Mr. Luthcr Black, ABE State Supervisor
Mr. Bud R. Lyle, ABE Guidancc and Counscling

Project Director
Iv1r. Jim Paul Franks, Guidancc and Counscling,

State Department of Education
2, Special Consultants

Dr. Alvin Mc Raven, ABE University Consultant,
Arkansas State University

3. Large Pilot Center (Litt lc Rock Adult Vocational
School)
Mrs. Marti . Nclscn, ABE Supervisor
Mr. Glynn McCalman, ABE Counselor
Mr. Shirley, Student
Group of four ABE 'leachers

4. Litt lc Pilot Ccntcr (Joncsboro Cluster)
Mr. Roy Croom, ABE Supervisor
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Mr. Dave Holbrook, ABE Counselor
Mr. Tom Brown, ABE Supervisor and Counselor

State Department Operations

Statewide Training

The Teacher Awareness Package was used in a statewide
training program to assist ABE teachers in doing a better job
with the guidance and counseling functions.

State Workshops. Eight teacher trainers attended the
ABE Institute in Austin, Texas, during the summer of 1969.
These teacher trainers were then used to present the Teacher
Awareness Package at the Arkansas State ABE Workshop
held later in the summer of 1969. The state workshop was
scheduled for two weeks, and one week was devoted to the
use of the Teacher Awareness Package.

Area Workshops. In iddition the the state workshops, six
area workshops syere conducted. These area workshops were
held throughout the state in an attempt to reach all ABE
teachers in the state. They were held on Saturdays and were
scheduled for six hours. Approximately 360 teachers, coun-
selors, and other interested persons attended these work-
shops. Since the original "package" was designed for 20
hours of instruction, only selected portions were utilized in
the six-hour workshops. Priority was given to the following
units: (1) Awareness of Human Needs, Part 1; (2) Emotional
Needs of Adults; (3) Domestic ProblemsDropouts; and
(4) Education, Parts A & B. On Friday, October 17, 1969,
Mr. Bud Lyle, State Supervisor of Adult Education and
Project Director for the Guidance and Counseling Project in
Arkansas, held a state meeting of workshop directors and
teacher trainers for area Adult Basic Education workshops to
be held throughout the state. In addition to Mr. Luther II.
Black, State Director, and Mr. J. Benton Allen, State
Supervisor, all workshop directors and teacher trainers
attended the meeting. The meeting was held at Little Rock
Adult Vocational School. The following plans resulted from
this meeting.
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Schedule of Area Wolk shops:
November 15, 1969Arkansas Valley VocTech School,
Ozark, Arkansas

Workshop Director: Doyle Duckett
Teacher Trainers: Roy Smith, Millard Hu 'lender, E. T.
Shuffield
Counties and number of teachers:
Crawford 2 Sebastian 3
Franklin 2 Madison 0
Johnson 7 Washington 0
Pope 5 Benton 1

Conway 11 Boone 0
Van Buren 1 Marion 0
Searcy 0 Baxter 0
Carroll 0 Scott 9
Newton 0 Logan 9
Yell 0
TOTAL: 49

November 22, 1969Cotton Plant Vocational High School,
Cotton Plant, Arkansas

Workshop Director: J. C. Babbs
Teacher Trainers: E. E. Norman, George Meekin, Martha
Nelsen, William Keaton
Counties and number of teachers:
Woodruff 25 St. Francis 20
Lee 14 Monroe 14
Prarie 0
TOTAL: 73

December 13, 1969Arkadelphia High School., Arkadelphia,
Arkansas

Workshop Director: William T. Keaton
Teacher Trainers: William Huliender, Martha Nelsen,
George Meekin
Counties and number of teachers:
Union 6 Clark 12
Hempstead 7 Lafayette 2
Howard 0 Owach t a 14
Little River 0 Columbia 3
Pike 0 Nevada 6
Miller 1 Sevier 1
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Polk 0 Montgomery 2
Garland 2 hot Springs 0
TOTAL: 56

January 10, 1970Little Rock Adult Vocational School,
Little Rock, Arkansas

Workshop Director: Martha Nelsen
Teacher Trainers: William Keaton, J. C. Babbs, Roy Smith,
E. T. Shuffield
Counties and number of teachers:
Pulaski 45 Grant 0
Saline 7 Perry 1

Faulkner 10 White 0
TOTAL: 63

January 17, 1970Pines Voc-Technical High School, Pine
Bluff, Arkansas

Workshop Director: Buddy Lyle
Teacher Trainers: William Keaton, George Meekin, Martha
Nelsen, E. E. Norman
Counties and number of teachers:
Lonoke 9 Bradley 2

Arkansas 10 Chicot 0
Philips 16 Jefferson 15
Drew 0 Lincoln 6
Ashley 4 Dallas 3
Cleveland 1 Calhoun 2
Desha 6
TOTAL: 74

January 24, 1970Newport High School, Newport, Arkansas
Workshop Director: Doyle Burke
Teacher Trainers: J. C. Babbs, Martha Nelsen, E. E.
Norman
Counties and number of teachers:
Jacksor 2 Cleburne 2
Izard 0 Sharp 0
Lawrence 0 Greene 1

Clay 2 Poinsett 1

Mississippi 20 Cross 5
Independence 5 Stone 0
Fulton 0 Randolph 0
Craighead 2 Crittenden 17
TOTAL: 73
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Program Schedule for Area Workshops:
9:00-9:30 Registration
9:30-10:00 Greeting,, Introduction to Package
10:00-11:45 Groups
11:45-12:45 Lunch
12:45-2:15 Groups
2:15-2:30 Break
2:30-3:15 Groups
3:15-3:45 General Session, Wrap-up, Local Problem

Discussion

Duties of Workshop Director:
1. Coordinate workshop.
2. Arrange for dates, facilities, media needed.
3. Present introduction to Guidance and Counseling

Package or appoint one of his teacher trainers to do
so.

4. Preside over final session of woe shop.
5. Meet with teacher trainers at 8:00 a.m. on workshop

day for final instructions to teacher trainers.
6. Print program for workshop; designate group assign.

ments; supply name tags, any materials needed, etc.
7. Arrange for local school person to give official

greeting to workshop.
8. Arrange for local p ')licity on workshop.
9. Keep state office ;donned on developments of

planning in local workshop.
10. Keep accurate record of those attending.

Duties of Teacher Trainers:
1. Arrive at workshop at 8:00 a.m. to meet with

workshop director.
2. Be prepared to present package to group teachers,

using the following priorities:
a. Awareness of Human Needs, Part I
b. Emotional Needs of Moths
c. Domestic Problems Dropouts
d. Education, Parts A 8z

3. Notify state office immediately if conflict arises, so
that a replacement may be arranged.
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State Department Responsibilities:
I. Send out notice of all workshops to superintm-

dents.
2. Notify participants who will respond to workshop

directorstwo weeks prior to workshop.
3. Arrange for Master Units to be at workshop sites.
4. Arrange statewide publicity.
5. Determine, in conjunction with U. T., if pretest and

posttest are to be given.
6. Determine whether stipend or expenses shalt be

given to participants, and if so, how much.
7. Arrange financial payments.
8. Approve or disapprove workshop expenses which

may be unusual or not already discussed.
9. Make additional assignments of teacher trainers if

conflicts arise.
10. \1r. Lyle or a .:presentative from the State Depart-

ment will attend each workshop.

Evaluation and Recommendation Following Area Work-
shops:

In general, the participants felt that the area workshops
were most beneficial. Evaluation forms were administered at
the end of each area workshop. Composite evaluation forms
and participant comments may he found in Appendix VI-A.

Mr. Bud Lyle made the following observations and
recommendations in regard to the use of the Teacher
Awareness Package.

The materials in the package arc generally good. The
introduction unit is particularly good in helping to identify
who the ABI student is. This package is good for orientation
of new ABE teachers, and its use for tiu purpose should be
continued.

The irca workshops lasted only one day and the
presentations %vete, therefore, condensed versions of the
package. 1 his created a real time pressure. More time would
hose been preferahle.

"fhe workshops arc better svhcn there are two people
presenting rather than just one. There is more chance for
interaction and stimulation of the participants. '1'he me
clunks of the audio-visual presentations makes it prefer..ble
to have an assistant helping.
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The primary benefit of the workshops came from the
group discussions. The group leaders should encourage
discussion and should interact only when needed. The group
members should be allowed to determine the amount of time
they want to spend on each unit (determine the priorities
meaningful to them).

In the education and referral agency units, local slides
and information should be substituted. It is more meaningful
to refer to local and specific information.

Use of Teacher Trainers and Consultants
The teacher trainers were utilized extensively in the area

workshops. University consultants and consultants from the
state departments of education of Arkansas, Louisiana, and
Oklahoma also were utilized in the area workshops.

Dr. Alvin Mc Raven served not only as a consultant to the
area workshops, but also as a special consultant to the
Arkansas State Department of Education and to the large and
small pilot projects.

N1r. Roy fuller, a graduate assistant at Arkansas State
University, worked under the direction of Mr. Lyle in the
administration and processing of the Biographical Data
Forms and Of the tests.

Area Workshops. On Saturday, November 15, 1969, the
first workshop was held at the Arkansas Valley Vocational-
Technical School in Ozark. There were 32 in attendance. Mrs.
Nlattic Harrison of Oklahoma and Mr. Bobby Boyct of
Louisiana served as consultants for this workshop. On
Saturday, November 24, 1969, the workshop was held at the
Cotton Ham Vocational High School in Cotton Plant,
Arkansas. There were 60 in attendance. Dr. Akin Mc Raven
of Arkansas State University served as consultant for this
workshop. On Saturday, December 13, 1969, the third
workshop was held in Arkadelphia, Arkansas. at the Arka-
delphia High School. Thcrc were approxinatcly 60 in
attendance. Dr. Alvin Mc Raven and Mr. Jim Paul Franks of
the State Department of Education spend as consultants for
this workshop. On Saturday, January 10, 1970, approxi
matcly 65 teachers, counselors, and supenisors of Adult
Basic Education were in attendance at the Little Rock
Vocational School. These participants had gathered for a
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one-day workshop directed by Mrs. Ma:iha Nelsen, local ABE
supervisor. The teacher trainers for the workshop were
William Kcaton of Arkadelphia, J. C. Babbs of Cotton Plant,
E. T. Shufficld of the University of Arkansas, Roy Smith of
Fayetteville, J. Benton Allen of the state office and Glynn
McCalman of Little Rock. On Saturday, January 17, 1970,
the Pine Bluff workshop was held at the Pines Vocational.
Technical School. This was the largest workshop of the six
held. There were 77 registered participants. Mr. Bud Lyle
served as workshop director, with the help of Shirrell
Ilalbrook, Assistant Director at Pines. Teacher trainers for
the workshop were Mrs. Martha Nelsen of Little Rock,
William Keaton of Arkadelphia, E. E. Norman of Forrest
City, George Meekins of Stuttgart, Glynn McCalman of Little
Rock, and James Wise of Little Rock. Dr. Dolph Camp served
as a consultant for the workshop. On Saturday, January 24,
1970, Newport High School was the site of the last
workshop. Mr. Doyle Burke, Curriculum Coordinator for the
Newport Schools, served as workshop director. There were
55 in attendance. Teacher trainers were Mrs. Martha Nelsen
of Little Rock, William Keaton of Arkadelphia, E. E. Norman
of Forrest City, J. Benton Allen of the state office of ABE.
I)r. Dolph Camp and Dr. Alvin McRaven served as consul-
tants for this workshop,

Biographical Data Forms. The Biographical Data Forms
pr,..ved to be very difficult to administer to ABE students.
Mr. Lyle and the personnel from the large and small pilot
centers were all in agreement on this point. The wording of
the form was too difficult for ABE students and usually
required almost individual administration. It could not be
administered in large groups, and administration to small
groups also proved difficult. The importance of gathering and
analyzing more information about the ABE student was
recognized. However, it was strongly recommended that the
Biographical Data Form be redesigned, using simple words
and word phrases that ABE students can read and under.
stand.

University Consultant. I)r. Alvin McRaven, Arkansas
State University, is the regular university consultant utilized
in the ABE Guidance and Counseling Project. lle was used in
the Area Teacher Training Workshops, in addition to acting
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as a general consultant to the State Department of Education
and thc large and small pilot centers. A magazine article
written by Dr. McRavcn may be found in Appendix VI-B.
The following is a summary of thc information obtained in a
personal interview with Dr. McRavcn.

1. ABE Students. We know vcry little about the
characteristics of the ABE student. W!icn we know more we
will be better able to provide improved training programs and
will be bcttcr able to predict thc chances for success of thc
ABE studcnts entering a particular program. W. are badly in
nccd of extensive research designed to gather and interpret
information about the characteristics of the ABE. student.
Many studcnts arc in ABE classes for personal improvement.
Ilowcvcr, it is estimated that approximately 50 to 60 permit
arc in class for vocational improvement.

2. Curriculum and Teaching Techniqucs. he ABE
program is bawd on the failures of the public schools. Wc
need more and bcttcr teaching matcrials and techniques to be
successful with the ABE student. Wc need well designed
developmental sequences for matcrials, for thc curriculum,
and for instructional media. Whcrc possible, ASE classes
should be retake] to or coordinated with vocational training
programs.

3. Teacher Awareness Packagc. Thc primary strength of
the Tcaclizr Awarcncss Packagc is that it focuses on (1) the
multiplicity of problems ABE studcnts have and (2) the
depth (intensity) of these problems. It, therefore, made the
tcachcrs, counselors, and supervisors more awarc of the
people with whom they atc dealing. Being awarc of a
nroblcm, however, does not mean that a person can soh c the
problem. Thc training with thc Tcachcr Awarcncss Package
gave thc tcachcrs a bcttcr understanding of thc problem but
did not help them with basic guidance techniques (except in
referral). Awareness, in itself, is helpful for a teachci in a
teaching /learning situation. Thc warmth of thc awareness
creates an affective atmosphere that increases cognitive
learning.

4. Role of Tcachcr and of Connie loh Thc primary
purpoFc of a teacher is to teach content, The classroom
teacher canr.ot deal with the multiplicity of problems that
the ABE studcnts bring to class, except on a surface level. It
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takes a trained, skilled professional to deal with the problems
of the ABE students. Even he may not be able to deal with
all of them. We can train the teachers to a higher skill in
personnel work. The question becomes One of the practical
use of the teacher's time. At what point is it more practical
to utilize a professional counselor? 'there is no point in
taking the top teachers and giving them extensive training in
counseling. We need to train counselors to work with adult
students and bring them into a working relationship with
teachers and administrators. The teacher working with a
counselor as a part of a team is a more efficier.t approach
than trying to train a teacher to do everything.

5. Recommendations. The following recommendations
for improving the guidance and counseling functions of the
ABE pi ogram were made by Dr. Mc Raven:

a. It is essential that the next step be to utilize
professional counselors in the program.

b. A "Counselor Awareness" training program needs to
be developed to train counselors to work effectively
with adult students.

c. Over the next two to four years, we need to begin
developing a system of the characteristics of the
ABE stud7nt.

d. Counselors need to get with teachers to devc'
better relations in working with ABE students (t..an
inservice training).

State Department of Mutation Guidance Consultant.
N.Ir. Jim Paul Franks has been given released time from his
regular duties by the Director of Guidance in order to act as a
consultant to th ABE program. Mr. Franks, in his regular
duties, works with the public school guidance and counseling
programs. A very productive team approach appears to have
developed between the ABE and the guidance personnel in
the State Department of Education. The university consul
tant also %%nks very closely with this team. The following
information is yimmarizcd from an interview with Mr.
Ftanks.

1. ABE Guidance and Counseling Project. This project
has brought ABE and Guidance together in a productive
relationship at the state level. 1, also I as created closer
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working relationships between the colleges and the State
Department of Education. Mr. Franks feels that these
relationships may prove to be very fruitful far beyond their
original purposes. Some consideration is being given to using
the Teacher Awareness Package with all the guidance
counselors in the public schools in Arkansas.

2. Teacher Awareness Package. The use of the package
has generated an unusual amount of interest and discussion in
the workshops which Mr. Franks attended. One of the
primary benefits derived from its use was that it made the
participants of the workshops fed that the ABE student is
not a "no-good person" but a human being with needs and
special problems. It was particularly helpful in assisting
persons with middle class values to better understand ABE
students.

The package also made teachers aware that, even though
a student might b working on a third grade academic level,
he is an adult and must be treated as one. The training helped
the teachers understand and use the referral agencies better.
The discussion feature of the package design is one of its
strongest points. In fact, more time in the training programs
could be devoted to the discussions.

3. Role of Teacher and of Counselor. AU teachers can be
trained to do a better job in guidance functions. Teachers can
be trained (1) to be sensitive to what ABE students are saying
and to what they want, (2) to accept the ABE student as a
human being, and (3) to accept the values of the ABE
student. Time is a major factor in determining what a teacher
should do in addition to teaching subject content. The
teacl.er can gather personal information about the students,
visit the homes, and provide other guidance services. How-
ever, a trained counselor should be able to prf-%. 'e these
services better and more efficiently.

Counseling is usually done on a one-to-ithe basis. It is
difficult to teach and to be a good counselor at the same
time. We should put trained counselors into the ABE
programs wherever possible.
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State Plans and Recommendations
Mr. Luther Black, ABE State Supervisor, stated that the

ABE Guidance and Counseling Project has created some
cooperative actions that may prove to be more beneficial
than its original purpose. A magazine article written by Mr.
Black is located in Appendix VIB .

The Counseling Department, the ABE Department, and
the university people have been working closely together.
They have developed positive relationships that go beyond
the ABE Guidance and Counseling Project. This project has
also provided a chance for other state agencies to learn about
ABE.

The project has improved State Depariment of Educa-
tion relationships with local school districts. Superintendents
have become involved as well as teachers. Out of the
local -level and state-level interactions has developed a spirit
of unity that did not previously exist.

Teacher Awareness Package. Mr. Black believes that the
Teacher Awareness Package not only increased awareness
about guidance and counseling functions related to the ABE
student, but also increased content, instructional, curriculum,
and administrative awareness in regard to the ABE student.
Everyone has also become more aware of priorities. The
following reasons were stated as contributing to the strength
and success of the Teacher Awareness Package.

1. Documented evidence was used, not just theory.
2. Cadre approach was us^d in training persons to use

the package.
3. Flexibility was used in designing and executing the

programit was well integrated into the total
program.

4. It was not developed as a oneman idea. A con-
sortium approach was used with constant inter-
action and change as the package was developed.

5. Content and audiovisual approach were well
integrated.

Recommendations. The following recommendations
were made:

I. The Teacher Awareness Package should be made
available as a general foundations course for all
teachers.
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2. Findings of the program sh3,11d be restudied to see
how they could be applied to education in general.

3. Guidance and counseling needs to be studied fur-
ther. Dc- emphasize tests and emphasize human
interactions.

4. More information is needed on what causes the
"blocks" between teachers and students.

5. More and better content that is relevant to adults is
needed.

Large Pilot Program

The large pilot program was conducted at the Little
Rock Vocational School. The ABE program had approxi-
mately 78 full-time and 125 part-time students. The ABE
program is staffed by a full-time supervisor, a part-time night
supervisor, a part-time counselor, five full-time teachers, and
nine part-time teachers. (See Appendix VIC.)

Training
The Teacher Awareness Package was used for in- service

training with the ABE staff. The entire package (20 hours)
was used in four Saturday morning sessions. The sessions
were conducted by Mrs. Martha Nelsen, Supervisor of ABE in
the Little Rock Schools. The meetings were held in the Little
Rock Vocational Schobl from 8:00 a.m, until noon on
November 1 and November 8. Two additional workshops
sere held at later dates. An outline of the first two programs,
a composite evaluation form, and participant comments may
be found in Appendix VID.

The ABE Teacher

The followir g is a summary of information gathered
from a group interview held with three full-time and one
part-time ABE teachers.

ABE Teacher. The teacher cannot b(' separated from
counseling. lie must be sensitive to the needs of his students.
ABE students consider the personal concern they receive as
vitalpossibly even more important than the subject matter
content. The ABE studem will not respond to a teacher if the
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teacher does not show him this concern. This concern must
be expressed in a way that lets the student know that the
teacher considers the student as another human being and a
person of value. The ABE teacher can express this concern by
being sensitive to personal needs, by asking the students'
friends about them when the are absent, by visiting them,
and by sending them cards. Exactly how far a teacher carries
his concern in regard to the personal life of the student
depends on the student and the time and ability the teacher
has for dealing with the problem.

An ABE teacher must be sincere and open at all times
with the students. An ABE teacher must have a sense of
humor. An ABE teacher should be consistent in his relation-
ships with the students. ABE teachers should have more
direct contact with students. The following are some sugges-
tions that might be helpful:

1. Take students to in-service or information work-
shops with teachers.

2. Take class time to have students talk about their
concerns and needs.
a. Some students express a pressure of time; they

want to learn to read and write; they do not
like to take time for other things.

b. Special time could be set .side on F iturdays for
those who want it.

Characteristics of /IDE Students. The ABE students are
not generally "middle class." They have the following
characteristics:

1. They have shortrange goals; someone must be there
giving them constant reinforcement.

2. They seem to have more problems than "normal,"
problems which are more intense due to lack of
resources.

3. They look at themselves as failures (at least
academically).

4. They do not know where to get help.
5. They have been victimized often enough to be

suspicious of anyone.
6. They will "check you out" quickly.
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Teacher Awareness Package. The most important section
of the package was the one which dealt with the emotional
needs of adults. The part which dealt with value syster is and
the differences between middle- class value systems and others
was important. This training would be very important for
ABE teachers before they start teaching.

The ABE Counselor. The counselor should be a profes-
sional in his area. It is important to have a specialist to aid
the teacher. Ile can do testing and follow-up on nonatten-
dance. lie also can act as an arbitrator and counselor in
problems which develop.

The ABE Counselor

"'Ir. Glynn McCalman was the part-time counselor for the
Little Rock pilot center. Mr. McCalman was asked to keep a
log of activities, and urged to make any comments pertinent
to the duties and responsibilities of an ABE counselor. It was
anticipated that this information would be valuable in
defining the role and identifying some of the needs of a
counselor in the typical ABE setting. This log of monthly
activities may be found in Appendix VI-E.

Mr. McCalman also kept a record of the type of
counselor-student interactions he had during one period of
four and one-half weeks. It is listed below to indicate the
type of problems students bring to a counselor.
Category Total No.

Language difficulty 34
Financial Problems 120
Marital problems 46
Difficulty with children 59
Difficulty with family members

other than spouse or childk.n 33
Fear of academic failure 36
Personality conflict with teacher 0
Comments and additional categories:
Citizenship Roles (responsibilities and duties) 50

participants.
Contact with students has involved discussion of academic

studies and the benefits derived from such studies.
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Ail of the counseling concerning Adult Bask Education in
the school concerns students who are in need
of reading arid arithmetic skills to satisfactorily progress
in the vocational arel of training they arc enrolled in.
Tests are administered to all students when they enter
school. Those whose performance on the test is low are
counseled and enrolled in the Adult Basic Education
class for one hour a day. Generally, the students accept
the training very well. One student has a fear of
academic failure, and a counseling session of approxi-
mately 30 minutes was held with him. His performance
in the class has improved considerably during the at
three days. (The above comment comes from one of our
area vocational-technical schools.)

Fcar of failure appears to be the most frequent problem
area. They generally feel unsure of their academic
ability. This is understandable since they have experi-
enced school failure in thc past. This seems to be the
major are of concern.

The following arc observations and recommendations
made by Mr. McCalman during an interview.

Quality of the supervisor is of key importance to the
entire program.

The first-contact person is of key importance to the ABE
student. Everyone must relate personally to the students.

It is important for the ABE student to be received
warmly and to aquire and maintain a feeling of success.

Achievement is important in first experience. Start
learning the first night. Orientation might come at the end of
the second week.

Students should be tested the first night to get good
placement. Bad placement is a cause for dropouts.

The teachers should have some in-service training on
what the counselor can do for them.

The counselor should have personal interviews with ?I]
students. 1k should also keep a file on all students counseled.

The counselor should schedule some time with every
class occassionally, both for group counseling and for
renewing contacts.

"Staggering" the coffee breaks of the classes would help
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the counselor in having more opportunities for informal
contacts.

Recommendations

Mrs, Martha Nelsen, ABE Supervisor, made the following
recommendations:

I. Hire a full-time counselor and have a counselor
available every evening, also.

2. Hire teacher aides who are products of the program.
They relay with students and would also he
utilized in recruitment.

3. Prepare packages on group dynamics and on reading
to be used in in-service training.

Small Pilot Program

The small pilot program was originally planned to be
located in the Newport Special School District. However,
when the enrollment in the ABE classes was not as high as
hoped, an alternate plan was used. A Small Pilot Cluster
concept was developed which utilized the ABE programs of
Jonesboro West Side, Jonesboro, Newport, Green County
Tech, Knobel, and Piggott, all located in the Jonesboro area
and all of which had one or two class programs.

The following information is a summary of an interview
conducted in Jonesboro with Mr. Roy Groom, ABE Super-
visor; Mr. Dave Holbrook, ABE Counselor; and Mr. Tons
Brown, ABE Supervisor and Counselor. All three men work
part time. Mr. Brown started the year as a supervisor only;
mid-year he was given additional pay to schedule sonic
counseling time.

Teache- wareness Training

Dr. Alvin McRaven conducted four Saturday morning
meetings totaling 20 hours. The training was good in the
information pres.:ritcd and in helping the teachers take a
positive rather than a negative view of their students.

The ABE' Teacher

The teacher is the key person. Although Lcing able to
teach content is important, being able :o have a personal
relationship vsith the adult student is vital,
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The ABE teacher must have a sense of humor, be
empathetic, have understanding, and show a lot of patience.
It also helps to have an easy-going, informal air.

.4BE Students

lost students arc Angle, and are in the program for
self-improvement. Sonic arc in the program for vocational
reasons and some for purely social reasons.

More information is needed on the ABE students. Good
testing programs for placei.tent arc needed.

.4 BE Counselors

Most of the counselors' time has been spent in placement
testing, absentee follow-up, and some personal counseling.

The small pilot programs have more difficult), providing
counselors and counseling time.

Recononendations

Some of the guidanc function, can be provided through
social functions such as coffee breaks, picnics, and field trips.

Recruitment of Negro students could be assisted by
hiring Negro teachers and by holding classes in schools in or
close to Negro communiCes.

LOUISIANA

The trip to Louisiana included a visit to the State
Department of Education in Baton Rouge; a visit to the Skill
Center in Alexandria, Rapidcs Parish (large pilot program); a
visit to the Lafourchc Parish School District in Thibodaux
(small pilot program); and a visit to Jefferson Parish and
Orleans Parish ABE personnel in New Orleans.

The fdlowing persons were interviewed:
1. State Wpm tment of Education

Mr. Earl Lee Ilarnmeti, Director, Adult Education
Mr. C, C. Couvillion, Assistant Director of "%dull

Educatioa and Guidance A Counseling Project
Director

2. Large Pilot (Skills Center, Rapides Parish)
Mr. Rudy L. Landry, Director
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Mrs. C. W. Robinson, Counselor
Mrs. Nan Richards, Teacher
Mrs. Smith, Teacher

3. Small Pilot (Lafourchc Parish)
Mr. Paul Gaudct, Supervisor of Adult Education
Mr. George Babin, Counselor
Mr. Dennis Martinez, Teacher
Mr. Rolland, Student

4. Others
1":. Walter Wright, Director of Continuing Educa-

tion, Orleans Parish
Mr. James Ellis, Supervisor of Adult Education,

Jefferson Parish

State Department of Education Operations

Louisiana started a statewide Adult Education Program
under the State Department of Education in 1951. It was
funded from state sources. The ABE program was brought in
under this division and coordinated with the state programs.

Statewide Training
All ABE personnel in Louisiana had an opportunity to

attend one of the nine area teacher-training workshops on
awareness of ABE student needs and problems. Thcsc
workshops were conducted in various locations in Louisiana,
mostly in institutions of higher learning.

Seven teacher trainers were selected to work with the
State Department of Education in revising the Teacher
Awareness Package for use in Louisiana. These same teacher
trainers were then used in the nine area workshops.

The basic program for the nine area workshops follows.

7:45-8:00 REGISTRATION
8:00-8:20 INTRODUCTION

(General SessionAll Participants)
8:30-12:00 SESSION NUMBER 1

(Small Groups)"Awareness of ABE Student"
Part A "Characteristics of ABE Student"
Part B "Fdu.:ational Characteristics

of ABE Student"
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Part C "Factors Which Are Different
in Working With Adults"

COFFEE BREAK
(10:00-10:15)

(Return to Small Groups)
Part D "Needs of ABE Students"
Part E "Problems of ABE Students"

Section 1 "Domestic Problems"
Section 2 "Other Problems"

12:00-1:00 I UNCII
1:00-4:00 SESSION NUMBER 2

(General SessionAll Participants)
"Thrust of the Progrp.m"

"Relation to Instruction"
"Referral Services"

Part A
Part B
Part C

BREAK
(2:15-2:20)

Part D
Section 1
Section 2

BREAK
(3:45-4:00)
4:00-5:30

(Return to Small Groups)
"Other Problem Areas for Teachers"

"Dropouts"
"Testing"

SESSION NUMBER 3
(General SessionAll Participants)

Part A "Proposals"
Part B "Basic Principles in Interviewing

and Group Guidance Services"
Part C "Development of Student's

Individual Program & Evaluation"
Part D "Establishing Home Libraries"

5:30-6:00 "IV orkshop Evaluation"

The locations of the area workshops, the dates, esti.
mated participants, and teaches trainers used are shown in
Table V11. The participating p,Irishes are shown in Table
VI.2

Mr. Earl Hammett indicmcd that approximately 800
teachers and 150 other interested persons attended the nine
area workshops. This included about 90% of all the ABE
teachers in the state. The programs seemed to be very well
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TABLE VI-2

Parishes Participating in Nine Area liorkshops
for ABE Teacher Awareness Training

Workshop Dale Mae e Participating Perishes

1

2

Jan. 10, 1970

Jan. 24, 1970

Thibodaux

Alexandria

Lafourche, St. James, St.
John, St. Mary, Terrebonne,
St. Charles

Avoyelles, Concordia, Grant,
LaSalle, Natchitoches, Ra-
pides, Vernon, Sabine

3 Jan. 31, 1970 Bossier City Bienville, Bossier, Caddo,
Claiborne, DeSoto, Webster

4 Feb. 7, 1970 Monroe East Carroll, Jackson, Lin-
coln, N1adison, City of Mon-
roe, Ouachita, Richland,
Union, Winn

5 Feb. 21, 1970 New Orleans Jefferson, Orleans, St. Ber-
nard

6 Mar. 7, 1970 Baton Rouge Ascension, East Baton Rouge,
East Feliciana, lberville,
Pointe Coupee, West Baton
Rouge, West Feliciana

7 Mar. 14, 1970 Lafayette Acadia, Evangeline, Iberia,
Lafayette, St. Landry, St.
Martin, Vermilion

8 Mar. 21, 1970 1I arnmond City of Bogalusa, Livingston,
St. Helena, St. Tammany,
Tangip,.."loa, Washington

9 April 4, 1970 Lake Charles Allen, Beauregard, Calcasieu,
Jefferson Davis
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received and the participants found them most stimulating
and helpful. See Appendix VI-F for comments by partici-
pants. Some of the strengths of the programs seemed to be:

1. The content was relevant; the problems covered
were reali,tic.

2. The program kept moving; there were no dead spots.
3. Tapes and overlays were effective in stimulating new

ideas and thoughts.
4. The small group work was very important; the

sharing of ideas and information by the participants
proved most fruitful.

Use of University Consultants
and Other Personnel

Dr. Carrol W. Eubanks, Head of the Psychology and
Counseling Education Department at Nicholls State College,
was the university consultant to the project. Mr. Robert L.
Kirkpatrick, a graduate assistant, worked under Dr. Eubanks'
direction. Dr. Eubanks acted as a consultant to the State
Department of Education and to the two pilot centers. he
also attended two of the area workshops. Mr. Kirkpatrick not
only acted as an assistant to Dr. Eubanks, but was also
responsible for administering the Biographical Data Forms to
the students in the pilot centers.

Contacts are being made in the colleges and universities
in the state in an attempt to interest more professional
guidance and counseling people in working with the problems
associated with adult students.

Special Programs

Skill Centers. The ABE program has been combined with
statc programs in skill centers located in Alexandria, Baton
Rouge, and Monroe. These skill centers combine academic
and vocational-technical training.

Special Guidance and Counseling Program. A special
state -level guidance and counseling program has been con-
ducted for the past two years in fire pilot parishes: East
Fcliciana, Evangeline, Lafourche, Rapides, and Tangipahoa.
The basic format used in these parishes has been ,s follows:

I. Agreements were prepared and signed by state and
local officials.
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2. Three three-hour workshops were conducted by Mr.
C. C. Couvillion and Mr. A. B. Sibley for the
teachers. Other state agency representatives also
have participated, e.g., health department and
employment securities. The workshops were held in
the evenings with the teachers being paid the same
amount as if they were teaching.

3. The teachers implemented the guidance and coun-
seling program with ABE students, as instructed.

4. Mr. Couvillion revisited the parishes two months
after training to encourage teachers and give any
assistance or advice requested.

5. At the beginning .f the second year, a three-hour
meeting was h 'd in each parish to review the earlier
presentation and make minor changes in the pro-
gram.

6. All parishes participated in the teacher awareness
training conducted in the area workshops during the
past year (second year).

An additional ten parishes have requested this training
program for the coming year. Six of the ten had participants
at The University of Texas, Region VI Workshop, and the
other four had participants at the Louisiana State Workshop.
The motivation for requesting additional local training
programs in guidance and counseling resulted from their
experiences in the regional and state workshops.

State Plans for the Coming Year

1. Have local parish guidance and counseling programs
in the 15 parishes mentioned in the previous section.

2. Have fulltime certified counselors in each of the
three skill centers (Alexandria, Baton Rouge, and
Monroe).

3. Have part-time certified counselors in as many of
the 15 local parish programs as possible.

4. Obtain some teachers (who are certified as
counselors) who will be paid to teach ABE classes
and counsel their own students.

5. Obtain some teachers (not certified as counselors)
who will be paid to teach ABE classes and counsel
their own students.
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Undcr thc special program, teachers may be hired to
counsel up to three hours a week in addition to teaching an
ABE class.

Two special report forms have been developed for use in
both the state and the regional pilot programs. A special
monthly report form for thc teachers doing guidance and
counseling work was de%cloped. Each teacher's monthly
report was submitted to the state office. A final Teachers
Statistical and Narrative Report for the end of the year
reporting was also developed. Sec Appendix VI-G for copies
of both forms.

Large Pilot Program

The large pilot program is located in Rapides Parish at
the Skill Center of the Rapidcs Parish School Board, 600
j:Ickson Street, Alexandria, Louisiana. This Skill Center has
recently been established for adult education. Some 500
students %%we enrolled in various adult education programs,
There were at least 250 students enrolled as ABE students.
Mr. Rudy L. Landry is director of this ccntcr. Mrs. Lucille
Peach, Supervisor of Adult Education in Rapides Parish, is
the overall consultant of all of the activities in this center.
Besides offering academic courses for ABE students, there
were specialized services, including:

1. Speech and Hearing Clinic
2. Reading Clinic
3. Visual handicapped Clinic
Inasmuch as daytime classes %Vele conducted as well as

evening classes, it was arranged to have only thcs evening
classes of ABE students to receive guidance and counseling
services from their respective ABE teachers. The morning
easses or daytime classes received guidance and counseling
semices only from the ABE teachers and not from a certified
high school counselor.

TrainingIg

The teachers in the ABE program of the Skill Center in
Alexandria participated in the local guidance and counseling
training conducted by Mr. Couvil lion as well as the arca
workshops using the teacher awareness training.
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In addition to the general training just mentioned,
monthly in-service training was conducted for the teachers by
resource persons. Monthly staff meetings also were held so
that the teachers in the guidance and counseling project
could share experience and information.

Roles of ABE Personnel

The following information is a summary of a group
interview held at the Skill Center including the Center
Director, the certified counselor, and two teachers.

ABE Students. They want useful learningtangible
things they can use in daily life. They also want to learn
those things that will be of value to them today. Learning is
based on the goal the student has set. Failure, then, is usually
the failure of the teacher or the program to understand
and/or help him attain his goal. The teacher needs to say, "I,
as a teacher, have a personal interest in helping you achieve
your goal."

ABE Teacher. The student must know that the teacher
cares about him. The teacher must express to the adult
student that he respects him as a person and that he cares
about him as a person. The teacher must demonstrate a
warmth, a feeling of understanding. The teacher must be a
good listener. Ile must listen with understanding, have
empathy. Listening with understanding also needs some kind
of follow-up action. Each teacher must decide where to draw
the line on the counseling and guidance assistance given a
student and when to refer him to a counselor. No ABE
teacher can be successful without knowing about the
personal life of the students.

Guidance and Counseling Functions. The counselor met
individually with students and advised and assisted teachers.
One teacher (who stated that she was not capable of doing
guidance and counseling) plans the following activities as a
regular part of her classroom work.

1. With beginning students, she spends the first two
class periods having them discuss thentsela es, what
they avant, and why they are there.

2. In every class session, the first 15 minutes after the
midpoint break is spei discussing a topic of their
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interest. She usually starts an early session with
budgeting, then asks them what they want to talk
about.

Small Pilot Program

Lafourche Parish Guidance and Counseling Center was
the smaller of the two pilots. Mr. Paul Gaudet, Supervisor of
Adult Education for the parish, is in charge of the guidance
and counseling organization and functions. At this center, in
addition to the ABE teachers, there was a certified high
school guidance counselor who counsels two classes at one
school without teacher counseling. lie also visited teachers of
adults throughout the parish, giving them the assistance that
may be needed in the field of guidance and counseling for the
undereducated adults. This certified counselor was Mr.
George Babin, counselor at the West Thibodaux Junior High
School, Thibodaux.

The above described plan was developed with the parish
supervisor of adult education, the principal of West
Thibodaux High School, Mr. Babin, Dr. Eubanks, our area
supervisor, Mr. John Casteix, and Mr. Couvillion.

A special home visitation program was conducted by the
ABE teachers. Teachers' comments may be found in Ap
pendix

Training
The teachers in the ABE program of Lafourchc Parish

participated in the local guidance and counseling training
conducted by Mr. Couvillion as well as the area workshops
using the Teacher Awareness training.

Roles of A BE Personnel

The following information consists of excerpts and
summaries taken from a group interview conducted in the
Lafourche Parish Education Building with the parish super.
visor, the counselor, a teacher, and an ABE student who had
dropped out of ABE and returned through the assistance and
counseling of his teacher.

The student had attended a small country elementary
school through the sixth grade. He then transferred into
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Thibodaux for junior high and dropped out of school. Ile is
now in twenties, married, and has children.

Comments of the Student. Teachers in the small school
tared. When (he) came to the larger school (junior high), the
classes were departmentalized and the teachers less personal.
He started missing school and no one seemed to care; neither
parents or teachers did much. lie got way behind in his
grades and dropped out of school. The student had enrolled
in ABE classes last year but dropped out in the middle of the
year when he took a job that conflicted with classes. The
'eacher visited him recently and encouraged him to return.
lie stated that he felt classes were too hard. The teacher
visited him and gave him the feeling that he could do it. He
said he would have continued to put it off if the teacher had
not visited him. In response to the question, "How can a
student tell if a teacher cares?" the student responded, "If
the student is having difficulty, the teacher stops and gives
extra help. The teacher gives the impression that he wants
you to learn."

Comments of the Teacher. It is important to diagnose
the one or two basic problems bothering a student and then
to give assistance to the student. Help students brush up
(catch up) on areas where they feel they are behind. The
structured interview forms used in the project helped in
gathering information from students. The required reports
also helped in organizing and using the information after the
interview. The teacher listed ways of letting students know
you care.

I. Take time with students (give them your time) other
than in class.

2. Listen to their problems.
3. They must know your mind is on their problemask

them pertinent questions in return.
4. Respond to each individual differently; respond to

his interests.
5. Remember to comment to them at a later date

about personal things.
Comments by the Counselor. Counseling by teachers is

worth having teachers spend extra tune and paying them for
it. Personal contact with students is important. The teacher
has an advantage. The counselor does not see the students
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often enough. Making classroom visits helps the counselor
meet this problem. The counselor can help the teachers.

1. Check list of five basic fundamentals in guidance
services.

2. Provide referral information for teachers and their

students.
3. Provide additional information in specific areas.
4. Give group guidance in classrooms at certain times.

A sample log of the counselor's activities may be found

in Appendix VI-I.
Comments by the Supervisor. Every teacher can give

guidance in the classroom. The trained counselor can work
with the teachers to help them. We must have teachers who

really think this work is important. Teaching adults takes a
diffe-ent kind of teaching than that needed with public
school children. The supervisors stated that the following
characteristics are important in an ABE teacher.

I. Ile should be successful in his daytime work.
2. Ile should be sympathetic.
3. Ile should understand that teaching adults is dif-

ferent from teaching children.
4. Ile should have flexibility. Can he change if he is not

reaching the students?
5. Ile should be innovative.
6. Ile should be willing to do a little extra.

Recommendations

1. Not every student needs guidance; teachers should be

more selective in giving it.
2. We need a more elaborate form for reporting,
3. There is a need for having vocational-technical programs

coordinated with ABE programs.
4. There is a need for college courses to he taught on how

to teach and counsel adults. These must he taught by a
person who is knowledge:4,1c and experienced.

NEW MEXICO

The trip to Ness' Mexico included a visit to the State
Department of Education in Santa Fe, a visit to the State
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Penitentiary in Santa Fe, a visit with the supervisor of the
Cuba School District program, and a visit to the Technical-
Vocational Institute (large pilot) in Albuquerque.

The following persons were interviewed:
I. State Department of Education

Mr. Tom Trujillo, Director, Adult Basic Education
Mr. Sidney Tanen, Guidance and Counseling Person-
nel
Mr. Pete Suazo, Graduate Assistant
Mr. Ron Wegelin, Graduate Assistant

2. Large Pilot (V ocational-Technical Institute,
Albuquerque)
Mr. Harold Jackson, Director TVI, Evening Division
Mr. John Baca, Director of Admissions, T-VI
Mr. Cleto Duran, Supervisor, ABE
Four teachers at Eden
Seven school board members at Belcn

3. Small Pilot (Cuba Independent School District)
Mr. Mario Barella, Counselor

4. Penitentiary of New Mexico Adult Education
Program
Mr. Felix Rodregus, Warden
Mr. Don Simmcrmachcr, Director of Education
Mr. Ron Wegelin, Supervisor, ABE
Three inmates

5. Cuba Independent School District
Mr. Jake Martinez

State Department Operations

The Adult Basic Education program is a subdivision of
the Vocational-Technical Division of the State Department of
Education. This is the only state in Region VI in which ABE
is not only directly and officially associated with vocational-
technical education but is a part of the overall state program.

According the Mr. 'loin Tnijillo, Director of ABE, the
basic strategy is to combine adult academic education and
adult vocational education in coordinated programs.

Association of ABE with vocational education strength-
ens the appeal of ABE programs for adults. Vocational
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education is an obvious adult programadults will identify
with it and not be ashamed. Self-improvement is not
downgraded, but is considered very important.

Many levels of achievement must be made available to
adults, with a chance of advancing toward meaningful goals.

Statewide Training

Approximately 90 to 95 percent of the ABE teachers in
New Mexico were exposed to training with the Teacher
Awareness Package.

One week of the New Mexico State ABF. Teacher
Training Institute (August 1969) was devoted to the Teacher
Awareness Package. In addition to the state institute, five
area workshops and ten local workshops were conducted
using the Teacher Awareness Package.

Three one-day area workshops were held in February in
cooperation with the Southwest Cooperative Education
Laboratory. They featured an expansion of part of Unit V1 II
of the guidance and counseling kitmicro-teaching in ABE.
Also featured was a videotape presentation by Dr. John
Aragon of the Cultural Awareness Center of the University of
New Mexico. These workshops were held in Albuquerque,
Artesia, and Las Cruces. Highlights of the sessions were
(I) the showing of a film emphasizing cultural awareness and
(2) the use of "micro-teaching." Evaluation forms and
participant comments may be found in Appendix VI-J.

Two additional one-day area workshops were held in
Roswell and Santa Fe during March. These workshops
utilized selected materials from the Teacher Awareness
Package. Ten local one-day workshops were held.

In May, parts of the package were used for teacher
training with beginning ABE teachers in the North Central
New Mexico Concentrated Employment Program.
NCNMCEP, as part of their total program, conducted ABE
classes in outlying areas of New Mexico where there are no
existing ABE programs. Many of these classes will be
conducted on Indian Reservations and pueblos and in small
villages. Teachers hired were full-time ABE personnel. The
education Oirector Was Reuben Rose, who worked previously
in ABE anu nas attended ABE workshops and institutes.
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The ABE teacher aides at the New Mexico State
Penitentiaryall residents of that institutioncompleted a
15-week paraprofessional training program conducted by the
College of Santa Fe. These men received college credit for the
course. Many of the men were ABE students originally.

Part of the course work in paraprofessional training was
the guidance and counseling package in its entirety as
presented by Tom Trujillo, Phil Felix, Sid Tanen, and the
teacher aides.

The Teacher Awareness Package was also utilized for the
following:

1. Public relations use in Alamogordo
2. Portions used by an ABE teacher at an institute at

the University of Oklahoma
3. Transparencies used for presentation to staff mem-

bers of the vocational division of the State Depart-
ment of Education

Use of University Consultants
and Other University, Personnel

Dr. James Gibson, College of Artesia, acted as the
university consultant for the State Department of Education
and the two pilot centers.

Mr. Pete Suazo and Mr. Ron Wegelin, graduate assistants,
worked directly with the State Department of Education
ABE staff. Mr. Suazo and Mr. Wegelin were primarily
assigned to developing a lesson plan in family living to be
utilized by guidance counselors in Adult Basic Educatior.
The rationale and basic outline for this project follow. At the
time this report was made, Units I and 11 had been
completed. (Sec Appendix VIK.)

Development of Lesson Plan in Family Living
To Be Utilized by Guidance Counselors

In Adult Basic Education

One of the basic considerations of Adult Basic Education is that
certain areas of educ. + nal development are necessary in order to
accomplish the stated goals of ABE. The role of the counselor in ABE
should include his utilization not only in the traditional counselor-
client function, testing and evaluation function, and the other roles
normally accorded him; but he should also be utilized as a teacher in
the sense that his contribution should be recognized as a unique
usefulness not normally available in other ABE curriculum courses.
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Many times these courses are expected to be taught by persons not
especially well grounded in the subject matter. We should not expect an
educator to be adept at teaching any subject simply because he is a
teacher. One of the shortcomings of certain ABE courses is to expect a
teacher to teach any subject in the mistaken assumption that adults will
absorb whatever shortcomings the educator might have. In this sense
then, a certain responsibility of education should be left up to the
counselor.

It is visualized that a basic course in FAMILY LIVING can and
should be developed that will contain detailed recommendations to the
counselor in the field that will facilitate his function as a teacher in
these areas. The goals of these lesson plans would be to produce a
workable media that would be utilized at almost any level of ABE
instruction. The areas of instruction to be included would be WORLD
OF WORK, MONEY MANAGEMENT, CITIZENSHIP AND GOVERN.
MENT, and HEALTH EDUCATION.

Each area of consideration would consist of a self-contained lesson
plan unit of instruction. The total teaching time would depend on the
subject matter and applicability to each specific situation. The lesson
plans would include such materials as general objectives, specific
objectives, use of local resource material and personnel, and in some
cases retests and posttests.

It would not be the intention of these instructional materials to
encumber the counselor to a strictly regimented program. Rather it
would ideally function as a workable tool to enhance further his ability,
to be used as a contributing teacher in ABE.

Motivational Studies

Must satisfy the students' basic needs for:
1. Immediate rewards
2. IneVvidual interests
3. Participation
4. Activities
5. Acceptance
6. Success
7. Information

IYorking on these general problem areas.
I. Individualized student-centen.d placement procedures and

curriculum
2. Family living

Suggested direction or guides:
1. A specialist to coordinate student placement, curriculum, and

progress
2. Possibility fen programmed instruction
1 Student-oriented curriculum to fit specific job, family, corn-

.

munity, educational, interest, hobby, religious, etc., situations
4. Curriculum produced so as to be easily assembled into

individualized student packages
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5. Progress records fitted to student desires and timed to satisfy
what he needs to progress quickly

6. Curriculum usable in classroom and individualized methods
7. General construction of materials to include:

a. Short lessons
b. Informative to indivicival interests
c. Problemsolving situations
d. Fit to specific academic levels

8. Placement criteria broadened as to:
a. Sex differences
b. Age differences
c. Specific purpose and interest
d. Level of achievement
e. Cultural differences

9. Class-type variations:
a. Lecture (large group)
b. Sensitivity group (small)
c. Team teaching
d. Tutor
e. Independent study
f. Home study
g. Social peer grouping (parties, socials, etc.)

Family Living

I. Curriculum development of family living series
2. Areas suggested for family living courses:

a. Government
b. Money management
c. Occupational information
d. Family health and safety
e. Child and parent relations

3, Instructor of family living courses to be well versed in human
relations and probably to have a background and experience as a
counselor

4. Placement in self-contained groups to complete specific goals under
one instructor

5. Use of group dynamics and human interrelations to make contact
with student sensitivity needs

6. To be offered to ABE programs as a supplementary tool of
instruction for counseling services

Ron Wegelin also prepared a paper "A Planned Pro-
cedure for Preparing Adults to Sue .ccd on the GED Tests"
which was incorporated with other iraterial relative to GED
testing policies in New Mexico. This material was incorpor
atcd into a "Handbook for GEL) Prep Programs in ABE" and
wilt be available for those ABE programs having GED
programs under the new funding. A copy may be found in
Appendix VIL.
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State Plans

The 1970 summer state ABE workshop will be built
around three basic classes: (1) one class for beginning ABE
teachers, (2) one class for advanced ABE teachers, and
(3) one class for ABE counselors. Mr. Trujillo met with the
chairmen of the education divisions in the Department of
Education at thc University of Ncw Mexico and they
approved college credit for thc courses. Coursc titles were
established for the college catalogue. It is hoped that this will
be thc first step toward establishing a master's degree
program at the University of Ncw Mexico in Adult Basic
Education.

Large Pilot Program

Thc large pilot center is located in the Technical.
Vocational Institute in Albuquerque. This is one example of
the coordination of ABE academic adult classes and
vocational-technical adult classes.

Thc TechnicalVocational Institute is funded under a
special local tax which is rc-voted every four years. It is for
adults and is not for public school students. The ABE
program is housed in their buildings. Mr. Duran, ABE
Supervisor, is provided an office, and the ABE classes arc
taught in their classrooms. Mr. Duran and Mr. Jackson,
Director of the Night Division and ABE Administrator,
coordinate thc two programs.

In addition to the ABE classes conducted in the
Technical-Vocational Institute, Mr. Duran had also estab-
lished ABE. programs in thc neighboring towns of Beim and
Los Lunas. Thcsc programs were administered through T-VI.

Thc following is a summary of information gathered in
interviews with Mr. Jackson, Mr. Duran, Mr. Baca, and the
ABE teachers at [Men.

Teacher Azeareness Package

It is an excellent tool. The teacher gets to scc the inside
c'f the adult student.

The Awareness Pact age should be presented slowlyno
more than two units a day. Classes should have indepth
discussions. Twenty hours is not enour; time.
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Guidance

Guidance is leading a student from one area to another.
The person who registers students must listen and gather
information to be used in guidance. An ABE teacher must
understand people. He must deal with the student as an
adult, not as a child. A certified, qualified counselor should
be available for ABE programs.

Vocational Education

ABE separated from vocational education would not be
as successful Vocational training gives the adult a goal to
sight on. On the other hand, ABE builds strengths which are
needed to enter a vocational program.

Small Pilot Program

The small pilot program is located in the Las Vegas
schools. The ABE teachers participated in the state workshop
and the area workshop conducted in cooperation with the
Southwest Cooperative Education Laboratory. In addition,
they utilized their own closed circuit television for teacher
training as follow-up activity.

The Las Vegas program was given supplemental funds by
the state ABE office to conduct a class for unwed mothers.
In conjunction with the county health and social services
department, a class of 15 students was organized.

The Las Vegas program has made tentative plans to
operate a coordinated program with the regional vocational
school being established in the Las Vegas area and scheduled
to open in September of 1970.

State Penitentiary Program

The day program at the penitentiary is operated on a
combination of vocational, ABE, and counseling funds. This
program has an enrollment of 60. The program concentrates
on basic skills and vocational rehabilitation. The proposal for
expansion of the Penitentiary Adult Education Program and
the ABE Program may be found in Appendix V1-M.

The following is a summary of the information gathered
in interviews at the penitentiary.
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Recruitment
The field of motivation is important. Teacher aides

(inmates) do all the recruiting. Caseworkers (penitentiary
employees) also suggest to inmates that they attend some
educational program, as it helps Nvlicrt being considered for
parole.

Guidance and Counseling

There is not a trained counselor now working with the
ABE programs. There are six caseworkers working with the
entire penitentiary population (850-900).

There are plans to train four counselors for group
counseling.

Learning Lab

See Appendix VI-N for proposed programs and equip-
ment for adult education learning centers. Such a center is
being established in conjunction with the ABE program at
the penitentiary.

The plans are to hire a counselor to run the center since
the learning center is basically a counseling situation.

The penitentiary program will be testing individualized
placement and learning through the learning resources center.
It could produce very meaningful feedback.

Inmate paraprofessionals will be helping to develop and
evaluate materials.

Cuba Independent School ABE Program

The Cuba program was a new program this year. Its
supervi3or, Mr. Jake Martinez, is an experienced ABE teacher
and supervisor. In addition to the supervisor, it has an ABE
staff of eight teachers and one counselor, all part-time. See
Appendix V1-0 for the ABE Proposal for 1970.

Several features make the Cuba ABE program unique.
1. Forty percent of Cu lv's public school children are

Indian.
2. The Navajo and Jicarilla Apache reservations border

on Cuba.
3. English as a second language is necessary for

students speaking Spanish and the Indian languages.
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4. One-third of Cuba's population was enrolled in
ABE.

Mr. Martinez looks for teachers with compassion towards
the individualthose who arc not egotistical or impatient.
The ABE teacher must have:

Faithin self and in others
Hope in reaching the person
Charitycompassion for others
The teacher must make the students aware of their own

potential. Students need much encouragement.
Mr. Sid Tancn stated that in adult education you start

where the student isthen blend what you have to offer with
what he has to offer. Many are highly skilled in some area.

OKLA11ONIA

The trip to Oklahoma included a visit to the State
Department of Education in Oklahoma City, a visit to the
college consultant at Central State College in Edmund, a visit
to Tulsa Public Schools (large pilot center), and a visit !o the
Pryor School District (small pilot center).

The following persons were interviewed:
1. State Department of Education

Mr. Ed Olvey, Director, ABE
Mrs. Manic llarrison, Guidance and Counseling
Project Director

2. Central State College Consultants
Dr. Richard Mitchell
Dr. Dale Jordan

3. Large Pilot Center (Tulsa Public Schools)
Mr. Bill Stinnett, Coordinator of ABE

4. Small Pilot Center (Pryor School District)
Mr. V. 0 Vencill, Director of Adult Education
Mr. Dewey Talley, Counselor
'Iwo teachers

State Department of Education Operations

Oklahoma has designed activities around the concepts
developed for the Adult Learning Resource Centers (ALRC).
This project was started two years ago. Dr. Joe Tintkin met
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with the superintendents of the state and presented the idea
of having local ABE programs join a cooperative center,
conveniently located to the local districts. The centers were
to provide the following services: accounting, payment of
instruction, materials, and program direction. Thirty-six
Adult Learning Resource Centers were organized and opera-
tive during this last year.

Two developments important to the guidance and
counseling project came out of the Adult Learning Resource
Centers. They were (1) an emphasis on individualized learn-
ing, accompanied by the need for setting and pursuing
individualized student goals, and (2) the development of
student information collection forms and continuing record
maintenance that mack ongoing, individualized counseling
and programming possible.

A data card with the necessary information concerning
the adult was filed on each new enrollee. This card resulted in
the adult's becoming a member of an Adult Learning
Resource Center continuing student body, with an educa-
tional home and a continuing educational plan. This data
collected from the Adult Student Record Card by the teacher
enabled the director-counselor of the Adult Learning Re-
source Center to organize adults in study discussion groups
formed around their problems of health, consumer educa-
tion, etc.

The individualized instruction concept is developed upon
the enrollee's stated objectives or goals. The individual's
abilities are assessed by means of a standardized achievement
test, then a meaningful curriculum is planned upon the
student's reason for entering school, his ability, his vocational
status or desires, and his general interests. To assure the
student of progress and success, an evaluation system is often
established as this time.

Through this guidance, counseling, and curriculum build-
ing process, students have the opportunity to become
members of the reservoir of potential enrollees for the job
training programs.

The Proposed Guidance and Counseling Sc IA ices for ABE
Centers may he found in Appendix VI-P.
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Statewide Training

Five regional workshops were conducted for ABE
teachers. They were conducted on Saturday mornings and
lasted for two and one-half hours. The basic approach was to
use selected materials from the Teacher Awareness Package
and combine it with group discussions and discussions with
consultants.

The dates and locations of the five regional workshops
were:

ADAA.L,R.C., 18th & Stockton Streets; January 10,
1970; 9:30 a.m.-12:00 noon. Including teachers
from Pauls Valley, Ardmore, Antlers, Idabel,
Durant.

TULSAA.L.R.C., 1212 So. Frisco; January 17, 1970;
9:30 a.m.-12:00 noon. Including teachers from
Drumright, Pryor, Pawhusa, Bartlesville.

LAWTONA.L.R.C., Lawrence at Gore Street; January
24, 1970; 9:30 a.m.-12:00 noon. Including
teachers from Altus, Granite, Elk City, Chickasha,
Anadarko, Duncan.

MUSKOGEEVocational School, 570 North 6th Street;
January 31, 1970; 9:30 a.m.-12:00 noon. Including
teachers from Sallisaw, Stigler, Talihina, Okmulgee,
Tahlequah, McAlester, Wilburton, Poteau.

OKLAHOMA CITYA.L.R.C., 1134 N. W. 8th Street;
February 14, 1970; 9:30 a.m.-12:00 noon. In-
cluding teachers from Guthrie, Stillwater, Enid,
Ponca City, Canton, Clinton, Guymon, Norman,
Shawnee.

The following information, taken from workshop re-
ports, is representative of interests of the participants.

Ada Workshop. Fifteen teachers and one parapro-
fessional were in attendance. Mrs, ,Nlattie Harrison, State
Project Director, led the discussion. The largest concentration
of questions covered the areas of awareness, ittendauce, the
GED, and dropouts. There was also considerable interest in
the use of paraprofessionals. The teachers wanted to know
how best to utilize th- time of those paraprofessionals
assigned to them and how much to rely upon them to
communicate with the students. Consensus after discussion
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was that it depends upon the individuals in every caseboth
people should be given the opportunity to function in areas
where their talents lie, Also, it was felt that in those schools
where a counselor is available, he or she could assist in
helping teacher and paraprofessional to function smoothly as
a team.

Tulsa Workshop. Fifty people attended-42 teachers plus
eight supporting staff members (supervisors, administrators,
counselors). Dr. Dale Jr rdan announced that he has been
assigned to the Guidance and Counseling Project and asked
the teachers what times would be most convenient for him to
visit and observe. Ile was invited to visit freely at his
convenience. slain areas of interest at this meeting were
placement, reading disabilities, the GED, dropouts, retention,
and counseling methods and techniques. Mrs. I larrison again
led the discussion and used several of the transparencies from
the Teacher Awareness Package to illustrate problems and
answers. In addition to the five regional workshops, several
local teacher tra:ning workshops were held. In local teacher
training workshops, the package transparencies arc used more
than any other part of the visual aids. Other areas most used
are Awareness of Ilmnan Needs and Dropouts, The tapes are
not played in a workshop situation; however, they are made
available for teacher use if desired. At each meet;ng the
teachers were asked to express an opinion and evaluate the
meeting, The feedbarI, was that this type of discussion group
problem-solving seminar was more beneficial than a struc
lured meeting with speakers. Several local directors have
requested and conducted local in-service training for their
teachers.

College Consuhauls

Dr. Dale Jordan began the year as the college consultant.
Later in the year, lie was replaced by Dr. Richard Mitchell.
Both are members of t:ic Education Department at Central
State College, Ihere has been a very close working relation-
ship developed with the Department of Education at Central
State College that goes beyond the services provided by the
college consultant.
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Dr. Jordan and Dr. Mitchell have acted as general
consultants to the State Department of Education and to the
two pilot centers. They have also participated in the regional
workshops and carried on general research activities associ-
ated with providing training for counselors of adults.

A survey of guidance and counseling services in
Oklahoma ABE Learning Centers may be found in Appendix
V1-Q.

Below is a summary of the ABE-reiated activities Dr,
Jordan was involved with during the month of February,
1970:

1. DiagnosisFor State Vocational Rehabilitation Ser-
vice, two adults were diagnosed as to reading
capabilities; two other adult males began literacy
tutoring in our reading clinic; three other adults
began literacy tutoring in the Oklahoma City area
under the direction of our reading clinic.

2. ProL.ssional MeetingsABE
three-day Cherry Hill Conference in New Jersey.
-talk at Harrah PTA regarding ABE needs in

Oklahoma, as well as the problem of dyslexia in
public schoGl.
one -day workshop in Pawhuska for teachers, coun-
selors, and parents r,garding illiteracy (including
adolescents and adults); video tape made of the
meeting for use in Osage - Washington County in-
set-vice programs.

3. Class Involvement in ABEArranged practicum ex-
periences for thirteen graduate students at Central
State College to diagnose and tutor ABE illiterates
in Oklahoma City area; these pritcricums to extend
to end of May.

lhe following is a summary of information gathered in
an interview conducted with 1/r. Mitchell.

Teacher .1 iCa S Pack4gr. The awareness training
helped the teachers to know It 110 their students are and
impressed upon them the importance of listening to the
student's family problems. The awareness training should be
scheduled for eight to ten meetings; the one meeting was not
cnoogh. 'rhe scpar,oc units provide more flexibility in the

275

2 U9



Package and help in selective usefulness. The materials would
be better if there were more slides. The tape keeps talking,
but the transparencies do not move fast enough to provide
reinforcement of what is being said.

Guidance Functions. Guidance functions include ap-
praisal, placement, and followup. These activities arc fre-

quently not provided. For appraisal, the teacher can learn to
use diagnostic tests, i.e., reading. Th^ counselor could do the
organizational work. For placement, the teacher must know
more about educational and vocational placement. The
teacher must know more about career development. The

counselor can help in this area. For follow-up and evaluation,
we presently have very little information about the ABE
student. We also do not know what is happening to our
graduates or our dropouts. Linkage is needed among the
administrators, counselors, and teachers. Teachers arc not
getting the information they need.

"eaclzcrs. It takes different skills and techniques to teach
adult,. ABE teachers must largely learn on the job by
themselves. It is important to szlect teachers who can adapt.
Teachers should be able to project their own personalities in

such a way that they can put the student at case. They must
be able to talk to people comfortably. caelicrs need to
integrate guidance into the instructicit

1?cconnnenclations. The following suggestions would
improve the ABE programs:

1. Graduate programs are needed for ABE teachers and
adult counselors.

2. The ABF, teacher n7eds to be a reading specialist.
More training is needed.

3. There is a tremendous need for producing materials
for ABE students, with the content interest dealing
with adult problems on their reading level.

RccommendationsState Level

I. Need more cotinsele:.; for Adult Learning Resource
Centers. Only about 10% presently have counselors.

2. Need full ime directors of ABE. Adult education is still
a stepchild of the public school.

3. Need to develop (omit-.unit, ,u1s pry bo rds
"Gommuni ty Resource Council."
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Large Pilot Program

The large pilot is the Adult Learning Resource Center
located in Tulsa as a part of the Tulsa Public Schools.

The Tulsa Public Schools has a Director of Adult
Education (Mr. George Marsh) who has four coordinators of
different adult programs reporting to him: (1) ABE,
(2) Practical Narsing, (3) Vocational-Technical Education,
and (4) Credit Night Classes.

There are regular staff meetings of this group and these
help in providing coordination of the adult programs. Mr. Bill
Stinnett, ABE Supervisor, would like to see all of the adult
programs brought together in one building so that there
could be one Adult Learning Center for all adult programs.

Mr. Stinnett provided the following information in an
interview held at the Tulsa Adult Learning Resource Center.

Counseling

Teachers can do guidance but are not trained in
counseling. There is a need to hire trained counselors. Large
centers need fulltime cryrnselors. Tulsa has 36 classes held in
15 different locations. The counselor could be attached to
the Center and act as a "roving counselor." lie could also do
testing and enrollment.

Conmunitr Council
ABE should have opinion leaders in the community.

feeding information into and out of the Center.

rocationat Coordination
ABE should be closely coordinated with other adult

programs. The association would provide additional strength
to the programs and more meaningful education pror.ans for
the adults.

Mr. Carl Rogers, Palmska, has a coordinated adult
program. Skelly Oil Company provided a building and he was
able to bring the ABE program, the ,IOTA program, and the
Adult Vocational program together in a coordinated
operation.
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Special Project

The Tulsa Center has a special project where ABE
training is taken to the homes of the students.

One teacher has been assigned to a white, lower-income
neighborhood. She is meeting with five different groups, and
each group meets twice a week. Each group has about five
women, ai.d they meet around a table in the students' homes.
These classes were mealu to meet the needs of the students
who could not come to the Center. They arc getting higher
attendance and fewer dropouts than the regular night classes.
The classes started April 15 and were to end June 26.

Small Pilot Program

Tne small pilot program is located at the Adult Learning
Resource Center in the Pryor School District.

The following is a summary of information gathered
from an interview with Mr. J. 0. Vendll in Pryor.

Guidance awl Counseln.g

In guidance and counseling we need a more practical
approach. We need to get over the idea that counseling is just
for a few. Counseling should be a team approach-- trained
counselors and teachers working together.

Trained Counselors

The trained counselor must have knowledge and exper
tisci.s the following areas:

1. Vocational and EducationalIle must have general
information, know career needs, and assist in
placement.

2. PsychometricsDe must he able to do testing and
test interpretation. Ile should make certain that
some positive information is used in all
interpret:cions.

3. Personal Problems -Ile must have experience in
helping with personal problems,. The most effective
counselor is the one the strident thinks has a real
personal interest in bins as a person. The counselor
must "Care." It is Veil: important th it the counselor
be good at listening. fie should listen without
"Giving the answer."
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The following is representative of the activities per-
formed by Mr. Vencill and Mr. Talley.

During the month of March the following guidance and
counseling activities were conducted by the Pryor Adult
'-earning Center.

Administered achievement tests to the following groups:
Classes at Commerce, Oklahoma 27 students
Classes at Grove, Oklahoma 30 studerus
Classes at jay, Oklahoma 16 studen,s
Classes at Salina, Oklahoma 20 students
Classes at Pryor, Oklahoma 32 students

Group guidance with each of the above groups to
interpret test results and the advisability of the students'
taking GED tests.

Individual counseling with 30 students about education
plans and the advisability of their taking the GED test.

individual counseling with 5 students on personal
problems.

individual counseling with 10 students on employment
problems.

Administered GED tests to 106 adult students and
advised these students of the results of these tests on
individual basis.

Teachers

The key teachers arc those who relate well with their
students. In selecting key teachers it is important to
determine. whether the teacher (1) has a genuine concern fin
the people with whom he is working and (2) has profited
from his experiences.

Teachers shot !d come 30 minutes before class begins and
stay 30 minutes after class cods so that they can be as ailable
to the students for guidance or counseling.

Orientation

Orientatam plays an imp,rtant ri& in guidance and
counseling.

I. Explain what the ABE program ij and what the

2.
student can expect.
Fill out simple enrollment sheet. I1,, a personal
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interview by a teacher. Give the student a feeling
that someone cares about him personally.

3. Issue books -it is important that students get some-
th;ng in their hands.

4. 'I ell them about testingused to help them, not
judge them. (1) Give test after about tw-, weeks.
(2) Personal interview for test interpretatk.

The following information is a summary of an interview
with two teachers.

1. The adult stucieni needs to be assured that the
teacher is interested in him.

2. The adult student needs to feel that you are giving
him something during each class periodsomething
that will better his position.

3. The students want to succeed. 'Mc lessons should be
hard enough to challenge but not so hard as to be
embarrassing.

TEXAS

The trip to Texas included a visit to the State Depart-
ment of Education in Austin, it visit to the Bexar County
Schools (large pilot center) in San Antonio, and a visit to the
Eagle Pass Independent School District (small pilot center).

'1' he following persons were interviewed:
1. State Department of Education

Mr. harry Seaman, Ill, Guidance and Counseling
Project Director
Mr. Ramond Lopez

2. University consultant
Dr. Emma Linn, Sond.west Texas Stale University

3. Large Pilot Center (Bexar County Schi.ols, San
Antonio)
\Ir. Robert Avina, Director
One coordinator
One supervisor
Four teachers
Four teacher aides
Five teyher trainers
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4. Small Pilot Center (Eagle Pass School District)
Mr. Rudy Bowles, Director
Eight teachers

State Departmc-t of Education Operations

The Texas plan concentrated on the in-service training
programs conducted with the two pilot centers.

The aim of the project was to increase the awareness of
the Adult Basic Education teacher to the needs of the adult
student without (1) adding duties to the teaching load or
(2) adding new costs to the program. The plan used the
Region VI Teacher Awareness Package and supplemented it
with small group, in-depth discussions.

In-Semice Training Plar

In September, prior to in-service meetings at the NV 0

plot centers, Dr. E. L. Linn, The University of Texas
Division of Extension staff member hired as consultant, and
the Texas Education Agency's project director met to discuss
the centers. The following otttlinc was developed at these
meetings:
I. Introduction

A. Present Lesson I-- "Introduction"
1. Present Lesson 1 without modification
2. Discuss Lesson I at the appropriate places
3. Allow for questions and answers concerning

state statistics about Texas programs
B. Pretest omitted in pilot centers

IL Lesson II, Past One"Awareness of I lutnar Needs"
A. Present Lesson II, Part One, without modification
B. Present Lesson II, Part Two, film "Butfy

SainteSlaric"
1. Present film with taped introduction
2. 'land out printed copies of the words of the

ballad
3. Present the film again

C. Discuss the film
III. Lesson III"Dropouts"

A Present Lesson III without modification
B. Discuss dropouts
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IV. Lesson 1V"Emotional Needs of Adults"
A. Present Lesson IV with modifications of Abraham

II. Maslow's notions
B. Present specially p7,:pared visuals designed to show

needs of adults
V. Lesson VII--"Referral Service"

A. Present Lesson VII with local referral agencies
insetted

13. Discuss local referral services
C. Prepare list of local referral sources

VI. Summary and adaptation of general concepts for under-
standing human needs
A. Discuss the "Ten Irrational Ideas" of Albert Ellis
B. Relate understanding of self to understanding others

VII. Lesson X"Summary and Conclusion"

stat Tra;iliPig

Statewide training was planned not to begin until next
ear. Additional copies of the Teacher Awareness Package are

being produced, and plans call for providing in-service
training for all ALE teachers who were not involved in the
pilot projects.

One specal guidance and counseling program was con-
ducted in the I lailandale School District.

Special Projects

A Guidance and Counseling Saucy was mailed to all
Adult Basic I"ducation programs in Texas in an attempt to
determine the amount of guidance and counseling taking
place in local proyrams. The report indicates a great deal of
guidance and counseling is taking place in Texas. The results
of this survey arc included in the Texas final report, and
appear iu this soiumc as Appendix 11-".

Guidelines for Guidance Services to Adult Basic Educa-
tion Classes %v.v. developed ,lid may he found in Append' x
11-R.
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Large Pilot Program

Involved in the Bexar County pilot project were eight
counselors from the various independent school districts, the
Bexar County Adult Basic Education director, the University
of Texas consultant, and the state project director.

Training of Teacher Trainers

The university consultant, using the In-service Training
Outline previously listed, conducted six training sessions with
the eight counselors to prepare them to use the materials in
training the ABE teachers in Bexar County.

The In-service Training Outline planned for the pilot
center was followed with some deviation. Lessons 1, II, Hit
IV, and VII were presented without modification. However,
the discussion periods after the taped portions were allowed
to continue without direction until the discussion, was
completely of the subject. At this point, the university
consultant steered the discussion back into its proper focus.

Some lessons were omittednot because they were not
important or useful, but because time was a limiting factor. It
was felt that the discussion period seas more important, and,
for this reason, time was allowed for free discussion.

The project staff observed that the rigid structure of the
"programmed package" was, by example, reinforcing a
concept which was identified as a hindrance toward under-
standing and communicating with the poor, undereducated
adult. The structured portion was recognized as being needed
and valuable in presenting a unified effort in Adult Basic
Education. This portion was considered separate from the
discussions. In essence, it was stated, "Now we will listen to
the tape and look at the visuals," and then, "Now let's talk
about it and anything else you fed is significant." Partici-
pants were free to exptess their feelings and to criticise the
package.

Meetings were held during Septetnia t, October, and
November, 1969, in the Bexar County pilot projet. The
dates and topics were:
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Date Hours
No. of

Participants 7 opic

September 30 3 10 Introduction and "Awareness of
Human Need.-," Part I

October 7 3 10 "Awartne:,s of Human Needs," Part I

October 14 3.s 10 "Awareness of Human Needs," Part
It and "Dropouts"

October 21 3 10 "Emotional Nee( Is 01 Adults," and
"Referral Service"

November 4 3 10 General Conevts in Understanding
Human Needs

Nov embe,.. 10 3 10 "Ten Irrational Ideas," (Albert
V.gis), and "Summary"

University Consultant. The university consultant's pri-
mal) role was to encourage free discussion of problems. Her
job was to assist potential teacher trainees in understanding
the identified student population and to offer professional
opinion concerning the approaches to training problem'. Thc
state project director assisted in presenting the audio-visual
materials, coordinated policy decisions between the etatc and
the local school district, and served as observer in order to be
able to write up thc monthly tepoit. The Bexar County
Adult Basic Education director and assistant director were
present to interact in the discussion so that they would be

informed. They were also present to assist the group in
determining the availability of resources and to sct time
schedules.

Teacher Trainers. The eight counselors, after the training
session conducted by the University of Texas consultant,
formed four teams of two persons each to present the
guidance and counseling package to all 160 teachers in the
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Bexar County program. These in-service meetings were
arranged throughout the months of January, February, and
March, 1970. The eight teacher trainers were:

George Robert Aaron Virginia L. Main-lie
Oblate Scminary San Antonio I.S.D.
Brotl-,r Counselor

William II. Bentley Maurilio Ortiz
ilarlandale I.S.D. San Antonio I.S.D.
Vocational Director and Principal and Counselor

ABE Counselor
James John Falbo 11 Reynaldo R. Ramirez
Fa lbo Construction Company San Antonio I.S.D.
Manover and ABE Instructor Elementary School Principal

and Counselor and Counselor

Wille lta Lee Gladney Fowler A. N. Saenz
San Antonio I.S.D. Ilarlandale I.S.D.
Counselor Director of Special Services

In-Service Trair:4 for Teachers
The in-service training for the ABE teachers consisted of

12 hours of training. Each teacher attended for two
Saturdays, six hours each Saturday. The training sessions
were scheduled as follows:

of
LOCOriCIITeams

No.
Arifeipants Session I Session 2

1,2,3,9 32.90 Adult Learning Ctntcr 2 1.10-70 2-19-70

3440 Adult Learning Center 1 or 2 1.29-70 2-21.70
4 8.10 So. San High School 1-31.70 3.7-70
3 10 Gibbs Bldg., 6th Floor 1 31-70 3.7.70
2 10 McArthur High School 1 -31.70 3 7-70
1 10 East CentralSalado School 1-31-70 3.7-70
4 10 Adult Learning Center 1 or 2 3-14-70 3-28-70
3 9-10 Harlandale 3-14-70 3-28-70
1, 2 16-20 Adult Learning Center 1 or 2 3.14.70 9-28-70
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Comments from the teacher-training teams about the
in-service training may be found in Appendix VI-S.

Samples of evaluation forum filled out by the partici-
pants also may be found in Appendix V1-T.

The following is a summary of information gathered in a
group interview session with Mr. Rudy Bowles, Director, one
coordinator, one supervisor, four teachers, and four teacher.
aides.

Teacher In-Service Training. The presentors (teacher
trainers) were all prepared and "told it like it was," rather
than giving dry academic lectures.

Many of the presentors were Mexican- American and this
helped in communication.

The training increased the understanding of the teacher
for his students even if he already had a "feel" for what he
was doing.

The structured program was well organized and the
techniques were effective.

Recommendations for Improvements. The following
recommendations were suggested.

1. Compensation for required in-service training should
be provided.

2. A need was felt for in-depth case study approach
rather than dealing with superficial characteristics.

3. Materials seem to be geared to beginning teachers. It
should be required before teachers are allowed in
the classroom.
Groups could be divided, according to experience,
for discussion.

5. Statistical graphs were not good.
6. There is a need to have r.lore material dealing with

the resources available in the local community with
specific examples. Practical welfare services should
be specified.

The following is a summary of information gathered in a
sp interview session with five of the eight teacher trainers.

All are certified counselors.
Mechanics of Presentation. The most difficult materials

to use were the lapel. The tapes were too long and the voice
used was not dynamic but tended to speak in a monotone.
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However, once the trainers had learned the contents of the
tapes, they became the "prcsentors" in place of the tape
presentation. 1 he introduction was important to the training
of the presentors but should be greatly edited for use with
the teachers. The instructions in the package should also be
edited out as soon as a presentor is familiar with the
material,.

Strong Features of Packago. The package helps to
re-educate the teachers who are "content oriented" to be
"feeling oriented" also. The package also accomplishes the
following:

1. Makes teachers aware of the affective factors of
human behavior

2. Provides recognition of cultural and ethnical differ-
ences and their effect on behavior

3. Provides indicators of human behavior problems
that affect learning

4. Discusses ways of establishing rapport with adult
students

5. Points out basic counseling techniques and methods
6. Provides recognition of problems which require

re ferrals
Guidance and Curriculum. The teacher has a good deal

of leeway in modifying cutc:culuen which can meet the needs
of the students. The teacher must understand the learning
problems manifested in behavior and roust be able to modify
to the individuals' needs.

Small Pilot Program

The pilot center project in Eagle Pass was made up of 18
teachers from the loral school district, the Adult Basic
Education director, the school counselor, the University of
Texas consultant, and the state project director. The main
difference between it end the Bear County pilot was that
instead of working with counselors, who in turn worked with
teachers, the staff worked with all 18 Adult Basic Education
teachers.

The large group meetings were not effective in ach:oving
the goal of free interaction. The plan of operation in Eagle
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Pass was charged to concentrate the training effort on about
8 of the 18 teachers and on one counselor.

The following is a summary of irComation gathered in
individual and group intervies%s ,vith Mr. Bowles ard eight
:cacIters.

Teacher Aw:reness -"ackage

The reaction to the Teacher Awareness Package
in-service training was negative. l'oo much time elapsed
between meetings, the group was considered to be too large,
and general negative feelings developed in regard to the
intercultural trair:ng film and the emphasis on "intruding
imo the private affairs of the st :dents."

Although there was an impression that the teachers did
not want to "meddle" in the personal lives of their students,
it became apparent that they had a real concern for their
students and assisted them and responded to their personal
and individual needs.

Student Characteristics

Teachers expressed a belief that their students were more
"task oriented" than were students in other :seas of the
state. The students came with a high de re of self-
motivation.

Oral English communication is a basic desire of most of
the students-- a tool to deal with daily life.

The Teacher and Guidance

The teachers sere concerned about the counseling
functions expected of them. They felt that job counseling
and guidance situations came out in class, but that personal
problems did net.

The personal problems of a student should not be dealt
with by a teacher unless a student directh, requests the
teacher's advice.

,fleeting the Needs ofStudents
The teachers agreed that, in regard to teaching the

classes, it was very important to find out what the adult
student wants and then to give it to him.
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Tice ABE student wants insta-:t learning, It is important
that he get the sense that he is learning and at the same time
not be overwhelmed.

The teachc,- can help meet these needs by giving him a
little bit at a time so that he can succeed and not be
overwhelmed, Also give him constant encouragement. no
things that will give him a fc,:ling of immediate success.

In order to meet the needs of their students the teachers
Lad done the following:

1. A unit was taught on oral communication needed to
talk to a clerk, and then arrangements were made to
visit business firms so that students can practice
with clerks.

2. A unit was taught on ordering food in a restaurant,
and then the class brought their spouses one night
and went to a restaurant and ate supper together.

3. A unit was qesigned and taught on bntdc7-crossing
and on vegetables.

All of the above units were developrd to meet the
expressed needs of the students in the class.

The teachers were most enterprising in developing these
units.

Two teachers combined their classes and used a team-
teaching approach. They also devdoped their own scripts and
tape-recorded them for their special language units. The
students were also involved ir. the making of the teaching
units

OBSERVATIONS AND RECOMMENDATIONS

This final section will consist of some general observa-
tions and recommendations of the c,aluator based on .he
information ga,:icred in the trips to the five sates in Region

Observations ---
The most obvious observation made was that a large

amount of information has been gathered and assimilated in a
useful way. Not only has useful information been generated,
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but many fruitful processes and techniques have also been
de. 'loped for effectively utilizing this information in doing a
bcttrr job of guidrnce and counseli,-; with ACult Basic
Education 'tidents.

The . .cmpt to systematiz? and formalize the guidance
and counseling functions with adult students has focused
attention and productive energy on areas of exceptional
nee3.

Some of the more important areas of concern i-,clude:
(I) Aernatithig guidance and counseling for adults, (2) the
Teacher Awareness Package, (3) the use of university person-
nel, and (4) coordination of adult education programs. T:r:
specific observations for each of these areas ace considered
below.

Systematizing Guidagee and Counseling for ABE

1. Those persons who become and continue as ABE
counselors, or administrators far exceed the

average educator in their ability to "care about people"
and to express this con:mi in a manner that is readily
appa.cnt to and appropriate for adult students.

2, This ability to interact with adult students in a manner
that expresses concern fot the student as a person of
worth and consideration is vital to establishing a "learn-
ing environment."

3. At the present, the expertise for teaching and counseling
adult students &vends on those persons who arc
successfully teaching and counseling adults. It cannot
presently be obtained from personnel or programs of
training institutions.

4. "Ihe knowledge of those persons presently succeeding in
teaching and counseling adult students can be brought
together in a body of knowledge from which continually
more et ficien t training programs can be Ousel/ied.

The leacher .tvarencss Package
I. It contains much material that has proven relevant to

ABE. personnel.
2. Its format and design have created a ficRibility that

makes it useful under many varying conditions.
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3. The building of the units has been dote in a way that
makes it possible to "pick and choose" what teachers
need without overly burdening them with what they do
not wan t.

-I. The package seems to be most relevant as an instruction
or orientation for new teachers.

5. The "stimulant group discussion" aspect of the package
design has proven most productive and meaningful to the
workshop participanls.

6. Although the package has proven most useful to this
date, the full potential of the package will afford greater
opportunities for future use.

7. ABE teachers have expressed a sincere 4:011'Cill and
desire to improve their understanding of adult students
and to increase their abilities to interact more effectively
with them.

The ('u of 1..'niversit Personnel
1. This pi oject has brought some specialislr. from the

university community into contact with the ,qca of adult
basic education and stimulated them to make the
concerns of the ABE student a part of their discipline.

?. Concern and sonic action is beginning to be focused on
the development of graduate programs aimed at training
persons in adult basic education.

Coordination of;ldull Education Program.;
1. Where cooperative programs are being conducted, the

results arc not only proving to be pos the to the
cooperating programs, but we also providing more
meaningful and productive results to the ,,dolt students.
'I his has been particularly nue when A13E programs and
adult vocational programs have been coordi,lated.

2. ABE programs are stimulating the pult:ic school to tape a
greater interest in prov:ding meaningful adult education
programs fu:r :ir communities.
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Recommendations

Systerruitizilg Guidance arid Counseling for ABE

Learning from experience (trial and error) can be an
effective learning process, but it is probably the most
inefficient and costly learning technique.

1. Continued effort and monies should be expended to
gather an evaluate information and to utilize this
knowledge eifectively in well-designed projects and
training programs. Local and state projects, as well
as national and regional ones, should bc stimulated
and supported.

2. Special efforts :hould be made to include experi.
enccd ABE teachers and counselors in the teams of
those who design and develop ABE training pro-
grams. This is vital, since they arc the personnel who
presently possess the expertise.

The Teacher Ateavnesi Package

1. The package should continue to be used for the
training of ABE teachers, especially with new
teachers, prior to teaching ABE classes.

2. The package should have an additional unit added
dealing with teaching the techniques of "good
listening." Such training techniques are available and
could be incorporated into a training unit.

3. The package should bc made as ailable in some
manner for otncr programs or agencies that deal
with adult bask education students.

The Use of University Personnel

I. University personnel should continue to be em-
ployed by the Special ABE Guidance and Coun-
seling Projcct. Not only have their contrilmtions
been beneficial, but the byproducts that have
resulted from their increased knowledge and interest
in the field of adult basic education may also prove
to bc even more beneficial in the long run.

2. Specific research on tic characteristics of ABE
students should be conducted.
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3. Specific research on effective skills and techniques
in dealing with ABE students should be conducted.

4. Colleges and univr.siti-s should be encouraged and
supported m adding graduate courses and programs
in ABE.

Coordination of Adult Education Programs

In order to meet better the needs of ABE students,
cooperative programs should be encouraged on all levels
federal, regional, state, and local.

1. ABE programs should he coordinated with adult
vocational programs wherever possible.

2. The public schools should be enecwaged to coordi-
nate and expand the adult education programs in
local communities.

The above general observations and recommendations
arc but a few that could be drawn from the information
collected. However, they are the ones that seem most
apparent and important to the evaluator.
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Following are come comments I rom item No. II of the evaluation form.

Corn.nents - Little Rock Workshop

-Some of the materials which mere mentiored, I would like to secure sonic

of them, as tests to give to certain persons.

-More time should be fn; discussions.

-Need more time.

-An interesting selection of participants.

-More time

-I enjoyed everything very much.

-The room was kinda cool, but the meeting more than made up.

-Use smaller group discussions.

-Need a definite evaluation plan that can be used in all schools.

(Standardized test for 8th and 9th grade.)

-Need more.

-An excellent workshop.

-If possible it would be interesting and benelicial to have someone that has

been succeaslul in handling a particular problem to present it for the benefit

of the group.

-1 would omit some of the slides involvi -g stitistics which are probably

outmoded.

-1 would like to see more exposure to new materials available.

Those who sponsor this workshop should be congratulated for a good jo:.

It may be more effective if some of the things on tape were explained by

the discussion leader. There wai. a great deal of repetition.

Allow more time for group ',Asians. The training I.Id today should have

been held in two or more days, rather than owl..
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-1 would have enjoyed 5,tang the slides en educational innovations in as much

as we arc basically teachers. More lrnnhasis should have been placed

on this area. More tarn was needed for discussion. More heat was needed

In the building. The teacher-trainer needed to learn how to operate the

tape recorder to adequately present female voices. Instructors should

know how to operate tape recorders.

Comments - Pine Bluff Workshop

-I think more emphasis should be placed on ways and means of recruiting

students. There needs to be an immediate payoff. Perhaps those on

welfare could bet a pay check raise for attending, Once the teachers get

them. they will be able to hold them by converting them to the real reason

they are there.

-1 think participating teachers shviild be notified earlier.

-I feel as though it was very good, and we should try some concrete answers,

if and when possible.

-The workshop was new. I found out about the workshop only a few days

before. More information could be given to people working with ABE.

-Maybe specific suggestions for course work.

-I feel tha. those of you who concentrate in this field are far better able to

evaluate the needs.

-I'd like an extended workshop. I'd enjoy attending at least two we,.ke.

-There should be more speakers.

-Give information where formal training in teacning Adult Education may be

obtained.

-Should hare these type workshops more often.

-I would Like to have a pack. More people (teachers) shouts: have ABE

training.
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-I think that if we could be divided up into groups similar problems,

that probably more could have ticen aitompirshed. The group was not

organised to that rash could discuss similar problems. I think it was a

real good meeting.

-Prepare a packet to distribute as participants register for the session.

-The group leaders can be more informative. The materials used were

very good. There were no real conclusions to any problems because of

the time barrier.

-Typed information to take home in addition to what was used.

think that Some type of suggested answers or solutions to presented

problems, so as to give teachers ideas about how to some the problems

that actually erist in our classes.

-The job of ABE and its staff is more mearingful to me. All that were

involved should be commended for the presentation of this program.

-More direct information as to the future of the ABE stucknt after comple-

tion of his ABE classes.

-In ft ture meetings 1 feel that the discussion should be broken into small

discussion groups which will enable each participant to take part.

-Give materials to participants to take to their community for use -n

teaching.

Comments - Newport Workshop

-Just want to attend another-this was my first.

-I believe that the program presented was 0. K.

-The re should be more time for discussions and presenlation of films.

-Best of this type I have attended! Not ''cut and dried."

-The workshop should have been longer. (Possibly 2 days.)
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-Some discussions were dominated by a fcv. which did add to the meeting,

but still held up the train of thought in presenting the packet.

-I suggest that more orientation material migot tr sent to ABF: teachers.

-Teachers should know about the topics to be discussed before the meeting.

-Teachers should be informed of topics before workshop time.

-I enjoyed the meetings very much.

-Good! I didn't even go to sleep.
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APPENDIX VI-B

ARI,ANSAS

MAGAZINE ARTICLES BY DR. ALVIN MoRAVeN AND MR. L1.111ER BLACK

Ill. klagatine Articles Concerr:ng ABE

During the month of February, the attached article appeared in Arkansas

publications,

The article by Dr. klcRaven oar published in the Journal of Arkansas Educa-

tion, a monthly avoiazine published by The Arkansas Education Association.

Adult Basic Education Programs
Dr. A irin AlcRaven is professor of educasion
at Arkaksar State University. Ile is Arkansas
comic/NM for Adult Basic Education of
Region l'll for the U. S. Office of Education's
Guidance Scnicss Division. A native of
Alissouri, Dr. McRaven has been a biology
leacher and a high school counselor. lie is a
Navy veteran of World War II and holds Ais
master's and doctor's degrces from thr Uni-
versity of Arson ri.

The federal government can make a
sorthket.oe contribution to this endeavor,
but si.e real support will hare to come from
the state plus the coneentratedeffort of the
local community.

There are many major problems con-
fronting the Ads" Basic Education pro.
gram today. Two of these problems are:
the lack of public support, and the dropout
rate. One problem any educational program
faces is how to convince the public that the
program is worthwhile and needs its lop.
port. This may be particularly true when a
program has been in existence for several
ye--1 and the public has formed many
faulty perceptions of the students who
attend and the program in general.

One way to overcome this lack of
support is to invite the public to participate
in the program. Generally, people who are
informed about the objectives of an educa-
tional program will take a positive point of
slew. This does not mean that goci public
relations will solve all of the problems that
confront Adult Basic Education; however,
it will help convince the community that
the program is worthy of suppori. The
upgrading of the Adult Bask F.-education
students, either si se a tit elaily or culturally,

is an investment for the community.
Changing students from members of the
unemployed or underemployed ranks to
paiiicipating, contributing members of a
nommanily is a decided investment tha.
reaps many gains.

in any community there are many
individuals who could be valuable resource
persons for the Adult Basic Education
teacher. Properly used, they can help to
iniorin the community about the program,
but also help to broaden the classroom
...apes-knees for the Adult Basic Education
student.

Another major problem is the reten-
tion rateespecially in the beginning ses-
sions. Some of the factors which have been
suggested as contributing to this problem
are discussed briefly in the following para-
graphs.

Most Adult Basic Education teachers
have been trained to work with elementary
and secondary children, Because of their
trait ling background, they have a hard time
relating to adults of all ages and Inels of
skills. There stems to be little or nn
justilkation tot this concept. The super
visors in Adult Basic Education feel that
the leachers are dedicated professional,
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,1.1.1 di iiiiUl4 it,- Adult Bail I du,
surcic I1' I. (It. v.v,1dc r.dt.
.111, 111'1 It rill g the inaninr, ag

Sc 5, c. thin, grout,., .loll 4,[1,11 ,du
eale,r.11 11,.1.atultel, 1.t1./ 0,/./«-/it,., if.

teri.tirs and be liarnaal rot, ns ol
On- ,Adult Ba.m student are
ineorrirlete nt tert..11r laa kiv..1. is rho
1.1.11... 1.1 research (1.1.1.11 netts nary rot rfik.
teach, become mote r finient i,s the
instrt.c6.nal

The S.:J(1U]. 1141) reckon that ..11111Cl he
.111 A11.111 (I, basic skills will he C../...1er to

sea.q, 11,..tt whin toe 11,c in selmcd pre
s14 . (While it is true OM an adult
calm it he compared lo a thi,..! r ade
the ',tiling of basic skiNs may he just as
difl !cult and, in some Instance., much mare
8111iC1111.

Sl11,,...) show that lit to 5(rpsreent of
Ihe student enter the program for soca-
'tonal improsement. Their is a need for the
pn.gram to proside learning e5peric.nces
the students concerning the world of work.
these c 5ps-riences could include: job intr./.
sie,s, specific requirements for families of
coetupations, ads ar tages and disadsanrages
of carious occupations, urban.rural rrnplos-
111e11%, 0;11114 IllnitiCS for Adili..FILLI training.
etc. 11,e sIddrnt is ha) is informed 411)1.1l11
1111 et factors 1.011 be able I, make a mot:
rcalistir socat; n.d choice.

Lack of Trained Student Persor...el
Workers

The tear her, as crated presiou.ds, dors
a gold job in the program. Iles main j, is

In teach hark skills. 11,e three problems
research, learning process, and socational
chiiiee- Alt' inter nettled and very eilimpIc s.
the tracker, while Irving to r.1%. still .dl
of the factors, needs suppon rn,ra
personnel in under nimi,r there proll
1n ms.

the loll,. ink ot.....0511,11, .11( rho rt-
tulded to he a p..111.11111.1
.11111 ..1K11.11 1111%. the nnur 6u1.
drty are I...4th escdor.fig it the k,t1 nl
httiac. . t. ht 1,0,1, roidld douinc
the 19;it's.

1 he re is a 1111 d for On teas lici and
In IC I kit t.i kt,or th.. It pitch
1411..11,1A 11.11111, 111 11. 11111111, A.11,111

800

V.11.1.11,1.. .11 ,Tt11-1

1,, 1 15. r 1,11 .1,16
....Ind, los 111, .1t11 I il.r r.ict

with 4,0.,
!that stand int d c,

Adult /ix", I c 1 .
(4,710././. V n ,on lotoolt.1,4, about thr
entriu 1.1.11.,1 rilin at data
,irukt uintribute lo J n11 TIITY,1111 al trim,.
raft 0011r than st,i,d.ird,ril
What happens the Adult Bc.a F In.m
qudent upon romp!, LI., 01 tli, e.qne
work (that Lipp. t71 to the dtopt,ut'
the .1,,,JR1 faded to prIA :de for hi.
.,r hair tour student, reached a yet -ii
gi,a1 and not fed al. 71, t d to cl,ntinut.! A
good continuing rent..r1.11 program csi!I
ride it to many of thrse f111,11.11,,

The learning Process

5114111.1 MeMbris of a beginn.ng Adult
Basic Education class may be eager hr read
at the first session. Othrt members of the
class may be cert sensitise clout attempt
ing anything in the begini.in4. As stated
IlTlAl...11}1., the le,e1 of eicmpuces, ma
enter into the behaslPf..11 pattern I hi.

pica] Adult (_ducat tun student has
had nuns c sperin nee.. in sshich there has
been ten 11111C 1-1.1Wara. the f I.t prrcrptiun
of dIff,"1:1'," on his part may send him Lack
into the pattern from which he is thing hi
escape. 1- ot some students it mad take
social Iced., to bulkd enough tnnfidtnec
to feel cornfortahic If the teacher
has a V.1'0,1,1111, c. ment of earl cmy
dent's skills, he could assign Ia.', that are
,in,p1; but challenging to the sadent. After
the stvdcnt has cw,riented surer, in
there tacks, a more r' !fieci!t
calls null protraids be TT 11 ,1111 some
determination and n it tote! &lair. 1 he
student nerds to sec tire relaticinhip be
tsseen elfin t c5penclird and 5-llet,111.1
completion of a task. the teacher. in his
professional judgm...in. ma nerd to spend
.1 considerable amount oil tint ern affet tilt

lint!. as ssrii jr ,opts I.

The Personnel Program

P.,. 111111,1i NI1C(1., aF tttc .111dt
1.1.1,1,- I .fuel pr -pans depends upon
cl.ii,roors teacher. flu- .tdolt Baric I err
cation program. itost,ser r.,1111 Lt

i%thstscd oloidela'n1c if .111
reatla 111,11,......1.0
pe . is .111 00,11t
alcool these .111,1. 1,1,.I.1, III.. 1111
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personnel worker uou/d be of assistance
with the reseaich data, to assist the stu-
dents to understand the world of work and
its requirements, to act as a liaison person
for other contributing agencies, U. help
Wikb public rel:tions, conduct placement
and folruw-up studies, and to help counsel
students with personal problem,

it scums the beginning of any decade is
met with a curtain amount of apprcheri-
iiion, but also with a sense of challenge.
Certainly the eha/lunges for the American
people are many and varied, internal and
intcrnAional. ihrsc challenvi cannot he
met without raising the lescl of literacy
about the decade of the CO's.

THE )0t.ifiYAL Of ARKAASAS FriVCATtOof
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the artiele by fit. Luther State. Director it writ I ducat ion,

hat, i'llbli$11ed in the AllJAllt,S OCFArtMellt Of I dllejlt1011 Ne,SrMZIFIQJ This

maga:ine is publ shed fire timc5 YL*,kr bY the Arkansas hcpartment of lduedt ion.

Sc rte and National Challenge

1, 1111-.1k ill. it",

Eradr.ation o. illiteracy, a state and
national challenge, begins with enrollmcn:
in Bask and General Adult Education for
those who missed their first chance at
formal schooling, jr air undereducated for

ph;-., cave' jobs.
1h llisision of Adult Education is

pros i,:ung the strength for broadening the
ph rh ,oph is al scope of education. ihe alit.
cat iota! philosophy i to be stretched to
include adequate learning opportunities for
each hurdle of a citizen's

Adul, education is pushing the concept
that age cannot be a truly beginning and
ending die for knowledge, but that crick,
tional growth and do eloprnent be a life's
continuing process.

Two programs are administered by the
diction: (I) the General Adult Education
program, geared to adults 18 )cars of age
and older, and haying 9th grade and abut r
educational needs, and (2) the Adult Bac],
Education program which requires a pc. con
to be 16 ) cars of age and rider, has ing iris
than a 9th grade education.

Adult education objectices may c an in
relations to the adult's basic academic and
social need,. flosses!' I, the broad ubjccliscs
arc:

I. lo acsiq adults in acquiring in-
c.ca.sed knowledge of basic and academic
and social skills.

2. f broaden the opportunitiec of

adults, so that the) may enhance their
economic stahilit).

3. To increase the chances I. pr

product is c and profitable emplomr
4.10 assist adults in discos ern a a

Ions Ilonal stream in relation to his or her
educal ion and occupat',,nal goals.

The Adult Basic cuiricufurn incokes
(I) reading and writing; (2) computa, ;WI Of
numhers: (3) English, speaking and corn-
munieation; (4) functional health practices
and 15) citizenship and other Hatise
courses.

1be curriculum is designed to include
the essential high school subjects such as
Inatheratit s. science. English crud social
science.

Pic Adult Basic Education program is
funded 90% federal funds and 10% by the
state with an appropriation of 8631,826
Eir toe 1969-70 srhuol )car. Gen .rat adult
education is financed train a state appropri-
ation of 615000 pus Seas.

The dAicion has about 663 teachers
Notkint; in the program. Ninety per cent of
the prograins arc conducted during Ihr
csrnings. Adult basic programs 111.1l be

found in 82 sdi4,1 districts and guru Cal
adult in 52 districts. Adult education is

siring diizenc in 57 ceunties or three
coorthc of Ihe Shire.

The ALILLIL Basle Education ,rograrn
its about 6,000 adults ern fled this ear
and the ILicnkral Adult program has 2,500
ctudents at tinding nooses.

1 h, re is no fee 1.0 JILI 1.1 the adult
d Isses, books and sapplies arc Illo,111C11
adults whose 11111111, is lost 'km Ills
grade,
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APPLNDIX VI-C

AIO.A.'0;AS

LITTLE ROCK ADULT VOCATIONAL SCHOOL ABE PERSONNEL.

Part-time ABE teachers, 6 hours week:

Juanita Patton- -Director of a kindergarten; two years teaching APE part-time;
9 months teaching basis education full-time to adults under
MDTA; Arkansas ABE Workshop, June 1968.

Vernelle Jones -First grade teacher; two years teaching ABE part-time; 9
months teaching APE full-time.

Estelle MatthisFlemeittary Special Education teacher; 1 1/2 years teaching
ABE part-time.

S rances Harmon -- Secondary teacher, Spanish and Social Studies; 1 1/2 years
ABE, English as a si.zond language.

Willie Mae ThrasherSecond grade teacher; two years teaching ABE part-
time; Family Planning Workshop, Norman, Oklahoma,
1969.

Wilma Harrison -- Elementary principal; three years' teaching ABE part time.

Gladys Janes --Elementary principal; three year teaching ABE part time;
Arkansas ABE Workshop, June 1,68.

Janet SempleFull -tme ABE for year and a half; 1 1/2 years ABE part-time.

La Von Payne -- Secondary teacher, Spanish. ew to ABE th.s year, English as
second language.

Full-time ABE teachers, Si hours week:

Joann McGowanFull-time ABE 2 months; previously secondary teacher;
recently completed Masters in Counseling.

...lane WalleyFull-time ABE 2 years; previously 3rd grade teacher, high
school English teacher; Arkansas ABE Workshop, Hot Springs,
Arkans. s, July 1969.

Janet Semple - -See above on part-time.

Hazel Atkinson -I 1/2 years full-time Learning Center Teacher; 1 1/2 years
full -time ABE teacher; IS years total teaching adults under
GI 6,11, f.0A, GED, APE.

Charles StuckFull.time ABE one month; retired; hired temporarily to
relieve ovcrloaded situation.

Full-time At Secretary--Thelma Bats,,n

sit
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Part-time Night Supervisor,

John MillerSecondary teacher; new 0.1s year to ABE.

I. A. Jones -- Project Director, CASA project; 2 years, part-time ABE
experience.

Part-time Counselor, 6 hours week:

arm Mc CalmanNew to ABE this year; 20 years experience working with
adults; including 5 years in Brazil as counselor, school
administrator teacher; 1 year counselor-probation officer;

year counselor for Settlement House; 1 year counselor
for NYC; presently assistant director of ''Green Thumb,"
program for elderly workers.

Full-time Supervisor:

Martha Nelsen - -I 1/2 years as full-time ABE local supervisor : 1/2 years
counselor for MDTA Adults and Youth; 3 years teaching basic
education to 1.113TA and ABE students; Adult Basic Education
Teacher-Trainer Institute, University of Texas, July 1967;
Arkansas Staff Associate, Adult Basic Education. Teacher-
Training Institute, University. of Texas, 1968. 1969's Staff
Associate, Arkansas Adult Basic Education Workshop,
Hot Springs, Arkansas, July 1969.

Number of full-time students in program: 78

Number of part-time students program: 125
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APPENDIX VID

ArrA.sAs

IN-SERVICE 'I RAININC, SLSSIONS
LITTLE ROCK ADULT VOCATIONAL SCHOOLS

Novvrnbvr 1 and 0, 1970

Satur,ay November I, 1969. was the date of the first session of Ole in-service

training program for Little Rock Adult Vocationai School personnel involved in the

Guidance and Counseling project pilot program. The session was held at the

Graduate School of Social Work, West Roosevelt Road, from 8:00 a.m. to noon.

Meeting was attended by:

Thelma Batson- - --Sec.'etary
Glynn McCalman-- --Counselor
Rod Jon: --Part-time supervisor
Vernelle Jones- . --Part-time teacher

Patton----Part-time teacher
Frances Harmon-- -Part-time teacher, ESL
Estelle Matthis----Part-time teacher
Willie Mae Thrasher----Part-time teacher
Hazel Atkinson - - -- Full-time teacher
Joann McCo,,an----Full-time teacher
Janet Semrle-- --Full-time teacher
Charles Stuck----Full-time teacher (temporaryl
Bud Lyte---State
Martha Ne'ser-Supervisor; Teacher-trairer

The meeting began with coffee and introductions of everyone- -their full -time

work and their rote in ABE. Seven cf the fourteen present are full-time ABE

people. Four of the others teach in the vublic scl.00ls; three are in elementary,

one in seconds.ty. One is director of a kindergarten, one is director of Green Light

a federal program, an i the other is director of the (-ASA projectalso a federal

program. Only two of the people, with the exception of the State Supervisor and

Teacher-trainer have ever attended an ABE Workshop, Mrs. Patton attended the

Arkansas Workshop In June 1968, and Mrs. Thrasher attended t`,.: Workshop on

Family Panning in Norman, Oklahoma during the summer of 1969. Experience

ranged from very extensive- -Mrs. Atkinson, who had taught nor .y adult cl

eve( before APE van initiatedto very little -Mr. Stuck, who has been hired full-

Lem, on a temporary basis to relieve an oierleaded a:tuation and has been teaching

:or three weeks.
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After the introductions of the people, there was an explanation of terms, uses

of the words "package, "Master Unit," etc.; other part: of the material. The

oseraU program was explained, what has gone before, what is planned for the future,

and where we fit into the plan.

During the sess;ons, the units covered were: Unit I, Introduction; Unit II,

Awareness of Human Needs; and the very beginning of unit III, Dropouts. It was

decided to start the third unit and continue until time ran out, then find a stopping

point.

probably one of the most interesting discussions was on the ABE, statiMics

presented. Local statistics were compared to the regional ones. Some of thl

Special Discussions on:

Implications of age of ABE stu-tents

1. On counselor

2. On impact of program

Local rtatisti,:s on ages and dropouts

FY 1969 shears we are attracting many more younger students than
before

Average age FY 69 was 27 years--locally

Dropo;'t in ilk FY 69 was 10 1/27icompared to region statistics

Reasons for high percentage of women

1. Bread-winners

2. Traditionally 'meet" more or value education more

Discussed use of immediate, tangible rewards

Middle-class values vs. poverty culture values

Discussed .ise of tests

Technilues used for testing, reporting results to students

Differences betwee:. poverty culture differences and ethnic differences

Comment by black teacher that she often had special feelings against
her because student was afraid She would feel superior because she was
black and she had "made- it,

Discussed how to learn about ethnic differences

Discussed film and decided to s' -ow it first at next session.
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The Unit 111 on Propout, m 44 41st etait..4 in. Milli te.4.414tv. had begot,. II

was di-tided to hold the t .sc s,lon or lice toll,' ink! Saturday', at Little Rock Adult

Vocathtnal School, anti that the bully tin wo41.1 be shown first. The package was

rglowed closely, with exception or the completion of the student questionnaire.

The folder was 4:harassed, but was felt to be too extensive (cr. Lae with ADE: students

for regular use.

Saturday, November 8, 1919, nas the date of the second in-service training

.cation for Little Rock Anrit Vocational .4.. cool pc rstdrisl involved IA the Guidance

and Counseling project p.1nt precia., The sesond s. scion was held at Little Rock

Adult Vocational School, 14th and Stott Streets, from 8 -00 a. m. to noon. The

meeting was attended by.

Thelma Batson -Secretary
Glynn McCalman--Cour.selor
S.od Jones - - -- Part -limn supervisor
Vernelle Jones --Partstirne leather
Juanita Patton- - - Part -time teas ht
Frances Harmon--- Port-time teacher, ESL
LaVon Payne---Parttime teacher, ESL
Estelle Matthis--- -Part-time tea. her
Gladys James - - - -Ft t-time teacher
Wilma Barris on- -- -Part t.mc teacher
Janet Semple-- -Full-tims teacher
Charles Stuck- -lull -time to a her ftrnp,raryl
2cla,tha Nels8ne-Supert isor: Teacher-trainer

Again, participants were g ri cted with iininedlate reinforcements- -donuts and

coffee--to ease the pain of an 800 a. m. tneet'rip on Saturday. The Duffy film was

shown first, as scheduled. Approximately an hour was spent :n discussion of the

film. Everyone felt that the hlm was good, and stscral hate. asked to view it again

at another tin.!.

Discussion following Evaffy f.lm:

Prejudices, as film relates to Ng. ne, in A rkar cis

That are 'A c doing'

What is the answer'

Shars the wealth'

Lduiation.

141414,14.4:lad a< -.I OA,
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145, valise -Chat Er SOrtlu Can ar rt,°gnizr them )r,
our set,. s '

Unit IllDropouts
Discussion of ted.:.iques:

Student help student

Encouragement

Pat on back

Sincere compliment

Genuine concern

Respect of person's dignity

Phone calls

Remind them they're learning

Point out successes

Tactfully inquire of other students

Post cards

Unit IV-- Emotional Needs of Adulte

Discussions or

Basic needs of adults biological needs

Temperature important in clam setom

Poor medical care

Efi,tct child sick has on parent's learning

Fmotional needs

Job security- -effect on learning

Acceptance of young women with illegitimate childrenhow
this satisfies her emotional needs of lost, acceptance, security.
Child is something which belongs to her.

Desire to "get ahead" is middle.class

Being lazy is not necessarily bad outside of "middle- class"

Valuing education is middle-class

Teachers should consider needs not values
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Unit VDonm siil f

DiSCAISSI,AS on

Dorncti. Probl,rns

Child care

Transportation

Trouble with law

Car trouble

Children in trouble

Tape by lr. Grant Venn was not played, Participants wire asked to read

Dr. Venn's "What the Adult Basic Education Learner it Like" and Dr. Edward

Casavantes. paper on the "Cut'ure of Poverty' before the next stastonfor discussion.

Unit VIThe Community Structure was introduced and the .ession was ended.

One of the valuable outcomes of these sessions is the sharing of ideas by the

entir staff. The 'day' people and the ''night" people did not know each other, for

the most part. In the past, separate in-service meetings were held because it is

difficult to schedule meetings for all except on weekends. The teachers are more

aware of the counselor and how he tan help them--this has been some problem in a

program which has operated for four years without a counselor. The "regular"

ABL teachers and the ESL teachers have compared likenesses and differences in

their cl a . Discussions zre lively and all seem interested tecause all are

workirvy in same program and problems discussed are ones which seem to apply to

all.
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On Novemher I and 9, 1469, the teachers in Adult Basic Education in Little

Rock met for In-Service Training. The study was conducted by Mrs. Martha Nelsen,

Supervisor of Adult Basic Education in the Little Rock Schools.

The program defined a two-fold purpose: ill to acquaint the teachers with the

need and potentialities of the program in Arkansas and particularly inthe Little Rock

area; into suggest procedure for recruitment of students for challenging them and

for encouraging the discouraged ones.

My personal reaction was strong and positive. I found that ever, though many

adults are very anxious to improve their education, most of them suffer from

feelings of inferiority that foster discouragement. The task of the teacher therefore

is both to teach and to encourage. This latter function is achieved through a warm

concern the teacher has for the progress of the students and a constant one-to-one

relationship with them.

Responsibility for carrying out these agenda lies heavily upon the shoulders of

the teachers. It is a large but very challenging and rewarding oUliga !ion.

Charles Stuck

The in-service training workshop has been most beneficial in many facets of

understanding Adult Education. The name of the package itself is the key to what

the workshop has accomplished and it has created an "awareness" that must be a

part of any successful ABE instructor.

The workshop presented the opportunity for colleagues to communicate and

reflect on the problems and ideas of one another. This in itself can strengthen the

program with more understanding between faculty members concerning classroom

methods and media,

Tl.e keen observations of Middle-Class morality and Puritan ethics versus the

Culture of Poverty was most beneficial to the writer. To be ever aware of these

b sic differences is a necessity and an attribute for any teacher in ARE.

Finally, the ;"lot counselor has teen a definite asset to our program. lie has
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contacted these wic;i successtv absences in an effort to prevent dropouts. He shows

all new stoJents around the building and jut recently has taken over our testing

program. This has been especially helpful for the writer who had until the days of

the rilot counselor done much of the testing.

Janet Semple

Since adult education is a relatively new field for most ABE teachers, teacher

training programs are most helpful. Many things that have been presented are

Clings we may already know, but fail to carry out with our students. We are made

mere aware of oar students' needs in many areas and are encouraged to try new

ideas and te-ching methods.

The most valuable part of the program is the exchange of ideas among fellow

teachers. The material has been presented in a very effective manner.

Having a counselor available for our students is a great asset to our program.

There times when students need to talk and teachers do not have time for him

individually at the time he needs to talk. Teachers do not have proper training to

deal with many of the problems of adult students.

Juanita Patton

Sever,: reasons niche the in-service training program valuable, if not dcevn-

right indispensable to the serious ABE worker, as l see it. F..: et, direct informa

lion is presented in the formal sessions which would probably never be obtained

otherwise. Second, the icieas which come (torn the formally presented material

and the informal discussion with fellow workers become seedbed for constructive.

planning. Third, the teacher-trainer has successfully stimulated the trainee's

COACelli rAtion on the basic purposes and opportunities of ABE. MI in all, the in.

servii.e training program has been an instructive, simulating, congenial learning

experience.

Glynn McCilman
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The ir-service workshop has been quite beneficial to me. It has made me

aware of the basic needs of our students. As a newcomer to ABE classes, the

sharing of ideas, new methods, and materials, and the progress being made in this

program have aided me in setting up certain objectives for our students. The pro-

cedure used for conducting the workshop has been very effective in maintaining the

interest of all the participants.

The counselor has been an asset to the ABE classes. We live in an era of

specialization, and I do not feel competent in dealing with many of the personal

problems our students may have. It gives me a feeling of "comfort" to know that

there is someone we can go to to get help for our students. He is defir.itely needed

in our program.

Estelle Matthis

The ABE in-service training program has been excellent to this point. The

material is concise and extremely informative as to the problems facing the ABE

students. From the understanding of these problems, I feel that we as ABE staff

members can provide a better program for the students. There are a number of

benefits to be derived not only from the prepared materlal, but also from the group

discussions. These discussions give staff men-lb.. rs a dance to exchange ideas and

experiences and learn from each other.

Because of the innovative nature of having a counselor for part-time ABE

students, it is difficult to fully assess the impact at this time. However, the stu-

dents seem to be very receptive to the idea. They have someone who they can go to

to ''get some answers." Many times, the ABE leacher!' and supervirors, by She

very nature of their duties do not have the time to counsel with the students as they

might like to. They also might not have at their disposal the information necessary

to really aid the student. By having someone whose only job is to provide this infor-

mation and help the student solve his own problems, I feel that we are offering a

much more comprehensive program for the A131. student.

I. ft. /cries
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The in- service training has been very valuable because, although my class is

different, it has helped me to learn more aliu.it working with adults. From the dis-

cussions I've gotten ideas l could adapt to my own particular need, and through the

film and other materials, I realized problems these students might have that should

be considered. It has given me a better picture of the overall program. I've been

to many education workshops and meetings, but none has been as valuable as this.

Glynn has been most willing to help, but there is little that he can actually do

to help me. I'm sure that he would help me if I asked. I do not know it my students

have gore to him with problems.

Frances Harmon, ESL

InService Guidance and Counseling and its relation to ABE students ienproi

awareness concerning the problems of the ABE student at home and their affect on

problems a school.

The method in which the packet was set up was most effective, particularly

the listing of Behavioral Object des. The human characteristics of the ABE studs:

were most perceptive.

The preventive measures against drop outs were rr, 331 profitable along with

referral procedures. All or this is necessary material for the amount of counsel

that gc is on between student and teacher.

Last, but of most prominence of mind was the vivid detail concerning the r11'

ferences in the culture of poverty and ethnic differences. This subject brought

about a profitable conversational interplay at our workshop in-Service Trainie.

as a whole was a auocess for me and for the program in our school.

Hazel Atkinson

InSercice sessions are a time of sharing ideas and experiences, desclop

an awareneaf of adult needs and problems, and

a more effective learning process.
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The previous sessions hale boon j,.1 that with a primary emphasis on aware-

nees of needs and problems in gu:danto and iounsoling.

Just bov, :ouch one can benefit from the sessions will be deterroiroil by the

willingness of the leacher to accept each irdividual as a person of worth and to

understand his needs and problems.

These sessions should 're- activate" teachers to an awareness of individual

ar:, group needs, an accessment of our own values, and is need to accept and

understand each ABE student.

Joann McGowan
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APPENDIX VI.E

ARKANSAS

COUNSELORS' hiON'IllLY REPORTS iROM
LITTLE ROCK VOCATIONAL SCHOOL

The primary objective of the counselor during September was to

become generally oriented to the school, its staff, faculty, curriculum

and students. The ARE Supervisor was ,onerously helpful by working

overtime to see that this was accomplished.

During the first ,e6, the counselor and supervisor spent much

time in discussing the ambitions of the school and its resources for

accomplishing them. This time of oric:tation proved to be tery helpful

ii not indispensable, because most of the initial counseling oijortini-

ties arose informally from minor problems related to registration,

testing and cla's assignments.

During the firs. wets, also, the counselor was introduced to all

AnE teachers and classes. The introductions were informal and in most

classes, especially smaller ores, this gave opportunity for the counsel-

or to become individually acquainted with students through light con-

versation.

Even though introduce.: as "counselor" most students did not irr,e-

diately understand the ,weaning of his role except vaguely,. as bring

someone on the staff who offered to "help" any student in any wad he

could.

Initial acquaintance with students began to Enlarge h. sharing

"break time" with them and by accepting irn.itsiioil to visit classes.

this was esi(cially profitible with the clvsses of foreign students

studing !he caunscicr's 1 r, port with these scc.vd csocially

natural tec.nre of his hiving 1.,,d st.cral ,r3r5 in an-.1 -sr co, tia

being bi-lingual.
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I.), t ,Inc 191.o

s uln cuunxlid 4 students

A. Ncpci, sneetn: ',Bright crainscler voluntarily. H-S
1-1,01 in Asb 2 (71- 3 yturs. Ha, mad, ernsidcfble
110 someone in cornunty had told hcr that if she nails
earned high school certificate by now she t/Aahly couldn't
ever. Counselor remi'ded her of progress she had made and
encouraged her to continue

B. Italian-American famlle: ABE husband sought counselor af,cr
counselor's visit to class--mostly just waited to talk with
someone Sympathetic to his problems aiti language. ile also

wanted counselor's assistance in obtaining English-Italian
bictionary. Counselor promised to seek dictionary and t.ro-
mised to visit him on daytime job and family at hoe/.

C. Young Middle -aged OE Negro man: Has family, full-time job
wa.ted assuranciINIThe might actually attain high school
diploma. Counelor consulted BRAT test grades and one of his
teichers and later assured him that school staff felt it
quite possible that he might enter G.E.D. program in January
a:.d obtain his G.E.V. certificate.

D. 1"ng White Han: Comnselcr net student at registra-
tion office and tailed informally. Ho wanted to complete
high school and was uninformed on how to gt about it. has

too late to begin classes in G.E.D. but willing to sort in
ABE until next semester. ABE supervisor and counselor ob-
served that his ARAI grades were high and thought he might
gebifve in G.C.D. level. Counselor discussed thin with
teachers and it was agreed that he should be given th s
opportunity to try. G.E.D.

October 8, 1969

Counselor spent such time on phone to!king with persona who had

enrolled in ABE and had either not returned for classes or had attended

some and quit. This proved to be tire sell spent. Counselor disco -erect

that one had found a job sorting at night and counselor directed him to

ABC day school. TWO others had conflict one school night but could at-

tend other night. These and others sere referred to 'BE supertisor for

working out schedules. Also, counselor talked with seteial students

informally about miner yrohl,,,--personal acA,:cmic.
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Octiter a, 1909

Counselor talked informally with several studeots Telephoned 3

-,vntvcS and one middle-aged Negro woman care by to t lk briefly

(during break tire) about minor prob -academic and domestic. Coun-

selor encouraged.

October 14, 1903

Counselor phoned absentee students. Succeeded in arranging in-

torview for one ABE student with superwisor rearranging schedule.

An teacher asked counselor's aid with ihtoxicated student.

Counselor visited class recommended that teacher suggest student visit

for interview. Student asked to postpone interview until anot)er night.

Teacher and counselor agreed that student should remain in class that

night.

Counselor spent an hour with un Italian-American AEI. student who

care on a nor. -class night (for student) who sought help in several dif-

ferent areas, mo-tly related to language difficult>. Counselor called

two Italian-American friends. One incited student and counselor anw

families to visit in his home ;at r in keel, Accepted.

October 15, 1969

Much of counselor's time is spent in brief, miner and informui

counseling situations. These of course are not recorded. the problems

range from minor school difficulties to continuing problems which hate

been discussed on other occasions. Counselor's objective in all of

these is to help create a friendly environment augment confidence In

students abilities and convince students that school personnel are

honestly trying to help further their education.
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Counselor was asked for counsel by one of ABE teachers concerning a

minor personal problem. Conve-sation w..s limited by "break time."

Offered some recommendation.

October 29, 1969

Counselor made calls to some absentees and visited 3 classes

informally.

One middle-aged Negro woman student talked with co..nselor about

ter progress academically. Counselor checked with teacher and consulted

hRAT test and offered encouragement.

Visits such as this almost always give opportunity to discuss

personal and family relationshipsnot by dir.ct questioning by coun-

selor. but by casual conversation. Often, the student just sub-

consciously wants to vocalize theretofore un..poken thoughts. At other

times the student seems to he asking, indirectly, for support or approv-

al for a personal de, .3ion either already made or about to be made.

November 4, 1969

Counselor phoned absentee -- white, middle-aged male, to offer

assistance on attendance. Student had once sked for interview with

counselor and didn't follow through. He said he was discouraged be-

cause last y:aes teacher had not come back this year. Counselor

granted that students learn, at different rates of progress with differ-

ent teachers and suggested that it might be possible to transfer to

another class. He promised to come talk with counselor and ABE super-

visor regarding this. Counselor will foliow up.

Visited 2 classes where one teacher was having to divide atten-

tion between them for awhile. Offered assistance to teacher and lab

studcnts.
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As a result of the ieterview r(ported dEu.i., another sthdcnt

from the same class wos reeemmvnded to counselor by 9. the set:ea

student also wanted to be encouraged about her academic prcg,sq.

Counselor consulted her file and with Supervisor in ardor to

honestly assure student of progress.

Cednaelor observes that very feu studonts srvk a formal counsel-

ing session with him until some kind cf informal rapport is established

cites directly with the student or a friend of that student. Exception

to this, of course, arises when student bet ves that counselor is some-

how related to academic status of students.

October 22, 1969

Counselor's tine was filled profitably this evening by visit to

school by Mr. Bob hood :rod Pat Frewitt of Austin office of Aeh, and ,tr.

Buddy Lyle and kft. Luther Black of Arkansas Department of Education.

This visit proved very informative and encouraging to counselor.

Also on this evening counselor tailed with G.f.D, student at

her request. This was second visit by Efts. R. On first visit tie had

discussed mostly school technicalities. At this tine she sought coun-

selor's help in getting a better daytime job and requested future inter-

view to talk about other personal problems.

October 28, 1969

Supervisor requested that counselor offer assistance to teacher

and students involved in rearranging of two classes. Counselor was on

hand in classroom for awhile, offered assistance to teacher and "stood

!,y" for any opportunity to help. This may !luxe ,wtrilvt,d to

acceptant,: of 0ange hr students, especially in one of the

:ounsckr had }rcsif,sd faitis well .1,7,0" ,tc,.1 with rll .,,Jents.
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1

Counseled G.L.U. student recently divorced regarding personal

problems and then called in supervisor to discuss academic problems and

future plans of study.

October 16, 1969

On this evening counselor and wife accepted invitati .n from

Italian-American friends to bring an Italian-American family from ABE

English class to their home for social visit. seemed very suc-

cessful in augmenting friendly 1.lationshil rime will t such

"extra-curricular" activities, but counselor hopes that similar oppor-

tunities will come again.

October 21, 1969

Counselor telephoned several absentees to offer assistance to-

ward facilitating regular attendance of classes. ABE student at break

time came to inquire if she is progressing satisfactorally academically

(Negro, middle-aged). Counselor consulted file and conferred with ABE

Supervisor, then assured her that she has made considerable progress

and-should by ail means continue in school. She promised that she

would. Student talked then of her background and family. Counselor is

familiar with her hone community, "Dark Corner" and Fargo of Monroe

County, having served last year as Neighborhood Youth Corps Counselor

in that area.

Student told about having lost 4 of her 6 small children in a

fire a few years ago. Counselor believes that such information espe-

cially ...hen volunteered is immeasurably valuable, both in establishing

rapport with student and in offering wise counsel. the fact that Mrs.

M. lost 4 of her 6 children no quickly' and tragically- has apparently

intensified her cesire to be a good parent for her remaining 2 chi/dr/n.

Ibis includes becoming as cell-educated as possible.

329

321



Called 2" year old Oita., male absentee hlk, sags he gets in tat,.

from work (sheet mc- 1) hit intends to return t class.

10 year old, single white male sought counselor to see if he

cculdn't learn some manual skill without having to learn basic educa-

tion. Counselor acknowledged this possibility b- uggested that to be

a geed craftsman of any skill that reading, uniting and acithmetie were

essential. lie agreed.

November S, 1369

On previous week, foreign torn st 'ent re4aesied counselor to

write letter to Berlioz. in Yns York requesting inF 'motion en re.ords

and tapes for Italian learning :nglish. .,:nunselor wrote letter and

ormsiunicated same to student.

Took visitors on tour of building aid brief orientation on ABL

kisited with classes at break tine.

November 12, 1969

Offered assistance at request of Supervisor to An. teacher uho

is having difficulty' with 3 students. Two had been suspended for l

seek, The third, a new student, continues to harrass 1,,c teacher. .

says tie is from Georgia and seems to he proud of his r,cial prejudice.

Counselor promised to assist.

Counselor net two new students from Mexico in registrar's office

and took them to foreign -horn English class--introduced them to teacher

and class. Visited the class for awhile.

Supervisor and counselor had conference with local NIG counselors

11

related to priblens rentioned above. ATI student care voluntarily to

tall aric,J5 prCblEn5. long (I tour) ecnimri Ilion in

%11 h r,t, cr, ringed for difficulty relations ,th t -1.
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employer (student is waitress) to relationship to boyfriend, parent..

and neighbors.

Counselor IN sly listened and offered encouragement. Student's

general lack of confidence affect her academic work. Counselor recom-

mended ,'at she have a thorough phyFical examinationin partly in hopes

that ,hysician might observe emotional problem and °ff.'s' necessary medi-

cation. Also, physical exam might disclose need to lose weight.

Student promised to see physician and asked for future interview.

November 13, 1969

Counselor arrived early to intercept several new students whom

Supervisor had personally recruited from College Station (very low-

income, Slum suburb). Assisted Supervisor in sing 7 new students

and getting oriented to class. Counselor had some advantageous rapport

with these because of familiarity with College Station--disco+.ered

mutual icq-intances. Called several absentees (ABE). One had been

ill, promised to return, one's husband waa rather unresponsive to phone

call. s was deer hunting and another said job hours conflicted with

November IS. 1969

Visited ABE class which was receiving new teacher a,d offered

assistance. Supervisor requested counselor to convsrsc with 2 new stu-

dents from Mexico, who had appeared on wrong night for English-Learners

class. This gave opportunity to get acquainted and offer assistance

with future difficulties.

Took S new OIL students on tour of Vocational Gasses section of

school and explained why we coasidored basic education essential before

trying to learn sictialited skills.
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Took two Mexican students (see above) to their residsnoe. Ihey

speak virtually no English and could have had to wait I flouts for ride

home. Telephoned absentees.

November 19, 1969

Talked briefly with foreign students in reference to letter 1

had written on their behalf requesting information from book comi.ay.

Visited 2 ABE classes and spent extra time with foreign-bora English

class and offered to assist with new students.

November 24, 1969

The early part of the evening was Spent in informal activities_

helping in the general office, etc. One young man came to counselor who

requested general counsel on his future. He wanted to can and operate a

small business (welding 4 machine shop). lie realizes need for basic

education and wanted to stud), 4 nights a week. Counselor and Superiiscr

explained difficulties of trying to attend classes every eight. Coun-

selor took him to see reading lab and teacher and after considerable

conversation he decided to take ABE 2 nights a week and special reading

lab extra hours. Counselor visited 2 AUI. classes.

November 25, 1969

New ABE student asked for help. Counselor introduced him to

supervisor and state counseling super\isor who was visiting. Talked

briefly about his particular interest and background. Introduced bin

to teacher and to ether class members.

Roy Fuller, graduate student of AbJ, Lyle, of ArI insas

Guidance and Counseling project birc.lur, and lscn, L. it All

Suiervisor and 1 gate fee, ;vii 71 IC*5 d'airg

periods.
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DvcAml,cr d, 1969

No new ABC students arrived and oe re presented to Counselor,

Supervisor and class. Pave brief orientation to them and administered

iiRAT and graded. Counselor called one absentee and phone conversation

became lengthy counseling session.

As week go by it seems that counseling experiences tend more

toward personal and family relationships than academic problems. This

is natural in this school because the local ABE Supervisor, fortunately,

is always accessible for counseling cm academic sfi ten, both to faculty

members and to individual students.

This is good, because Covaselor's training a.3 c,oricnce is

strongest in personal counseling on emotional, fa-a1), economic, etc.

relationships.

December 3, 1969

Counselor spent total evening helping eight AF, ..:cots by

twos) answer biographical data questionnaires. (For ; of 1. rroject.)

This proved to be an excellent opportunity Per gettir. let, r acquainted

with students. Even though Counselor administers aRAf tests maw to new

enrollees and thus finds opportunity for establishing raiiort thiough

that phase of academic orientation and placement. 1.e ti data

questionnaires dealt with personal information and attitudi,

December 9, 1969

ARE teacher alerted Counselor to student 10:n 0, would recommend

later in even pg for counseling. This gave opport f,r Counselor

to jrepare by heeling file for Cane infornatien, ,m .c t.

student's problems ucri , II aniict atut o 0-cr sic cn.ld su. -

cord in G.E.D. if Ole tried nest north, and : 0"7-5L4ili ]i-5 in-

volsirg a) concern for future crvlonert,

333

325



h) possibiiity of moving out of state. Iricd to give support in 311

areas CI concern ono also promised to introduce her to one of the 1).L.D.

tca-hers the could discuss (7.B.!/. course oegcct3tions kith her.

Administered liRA1 test to eat ABL student, and then helped in his

initial orientation.

PectlINCr 10, 1969

Administered nine more "Biographical Data" questionnaires. Also

reported and discussed the Deceml,er 5 and 6 conferences on Guidance and

Counseling at Dallas with Supervisor and some faculty members.

December 16, 1909

Administered more "Biographical Data questionnaires.

Counseled young i.C-30 yrs.) AOL male student in reference t.c

his academic progress.

Counseled middle aged Cereal,: G.1 .D. student in reference to

family' difficulties.

.January' 7, /970

;dministered hRAT tests to three students. After testing each

one, Counselor conferred cith Su;creisor on placement, pave orientat i

to school and introduced to teachers.

Counseled with too G.E.U. students separately. Both icre middle

aged semen who were apprehensive about app reaching final G.L.U. exam.

Counseled vale ymng OE student who was ;WM i I t cd y suffering

from post-holidays dtiresol,n. (Other persons seen to have the sac

malady, es;-ecicily with ocueuallv severe evather the 5lAr-

mcc Kure was that it is usuills stcde,th oho seealire this do-

) riesiin rather thin thc rLn. I
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Januiry 8, 1970

Administered RAT test to two enrolling ABE students. Both were

young men in their early twenties. One is a son of the owner-manager

of a large /coal electrical company, Counselor spent extra time with

this boy and his mother because it seems especially important to them

that he he adjusted to the school and succeed academically. Apparently

he has had a background of illness, which limited regular school atten-

dance though he continued in local high school until last year when he

was 21 years of age.

Counseled two other students, one C.E.D., one ABE, both female,

who are emotionally acpressed.

So many adult students, especially of ages approximately 35-4S,

usually women, seem to appear depressed at this season of the year.

Some hake full-time jobs and are tired at the time of evening classes.

The attitude of some seems to he expressed accurately by Piggy Lee's

recently popular song-question, "Is That All There Is?" Their question,

vocal or unspolen is "Is there no more meaning to life than this?"

Some of these are reflecting economic frustration, others re-

ligious frustration and various emotional complications. Most of them

will, however, complete their basic education and C.E.D. and this ac-

cooplishment will offer substantial therapy toward emotional and eco-

nomic well being.

Counseled 17 year-old student in regular adult high school with

whom counselor had counseled previous year in Neighborhood Youth Corps.

January' 13, 1970

AdTinistercd ARAI to new ARE stulcnt, oriented and presented to

class, Counseled taco eIdcri;, Ncgro together who wanted to lo,o.

at.c.at their academic progress,

Counseled young male student about future kocation
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Counseled an AB/. teacher ;about general problem of dre; -outs in

her class. Offered to h(ii contact some of them who had loon .,soot.

January 14. 1970

Visited two ABE classes and talked with studentr:.

Visited students during coffee break. One centers:al.:in there

extended into a counseling session in which student discussed personal

ambitions. obviously. wanting support for his plans. rounselor encour-

aged him to pursue his objective patiently.

Counselor spent time studying files cf students and bringing

some up to date.

Made phone calls to absentees and "drop-outs:" Absentees all

promised to return and one drop-out promised to return.

January 20. 1970

Gave WAIT tests to three new students and o already enrolled.

Two were ready for G.E.D. course and enrolled. There were three that

needed ABE and were enrolled.

Counselor ix convinced that this is an ingortant functicn of

ccunselor for several reasons:

I. It gives Counselor opportunity to greet. becore acquainted

with and give orientation to new students. This latter

function is especially important when the prespeathe en-

rollee is timid or lacEs self-confidence,

2. It alleviates teacher load. This is especially helpful

where the teacher has a large class.

3. Klan ncu students are tested ty a tea:hc- in i classroom. he

mi. feel 1.11:.t he i5 darytcd when ifter tiling the test is

than assigned to another cli >, an,, o- ther r.
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4. Chen the Counselor tests all students, there is more proba-

bility of uniformity of testing and grading. Though slight,

there can he some variation in the results even of a ,BRAT

test when given by different testers.

January 26, 1970

Visited two classrooms briefly. Gave ARAI test to student who

desired to move on to G.E.D. Had lengthy counseling session with her.

Tes, revealed necessity of further ABE study before attempting G.E.D,

Student agreed and Counse'or introduced her to advanced ABE class _Ind

teacher.

Counselor discussed family problems with ABE student whose school

work is being affected by apparently' unsympathetic husband. Since hus-

band won't permit her to spend four nights a week in G.E.D., Counselor

mcoAmended continuation cf training in advanced ABE. She agreed.

January 27, 1970

Same as last evening. After giving tests and grading, Counselor

discussed class placement with students and tried to encaurage those who

were disappointed at not "passing" G.E.D.

January 28, 1970

Not a regular work night. Just came by to help while in orien-

tation and testing of new students if needed.

Little Rock Adult Vocational School-41f
Counselor's Report---February, 1970

February 7, 1970

Quirt evening. Informal conversation. NIth et,,dent5. lIttlo

significant counseling. Discussion with suporaisor conocining 13t1OL,',

minor prohlcms and h.* to eoltic t m.
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Februare 4, 1970

Tested too new ABF student, one referred to us by Neighborhood

Youth Corps and another oho came on coo initiative.

The NYC student cas tery glad to receive attention. Counselor

talked at consiJcrahle length with him. Ile had just come to city a

month before from an isolated area and served pleased to discover rap -

pent with someone. Counselor has observed that most of our .3.13E students,

except youngest ones, come from small rural areas sheer schools were

either hardly accessible or of limited facilities, especially counsel-

ing facilities.

As soon as initial acceptance is established between counselor

and s.rudcat. Counselor almost always asks about geographic background

of student. Students ate pleased to learn that Counse-or knows some-

thing about their previous environment, sometimes even mutual acquain-

tances.

A fundamenta, basis for "counseling," FT belic.e, is 'rommunion."

70 the extent that the student and Counselor arc conscious of this

'communion' sill the Counselor be able to apply whatever skills he has

toward assisting the student develop his pi -onality and academic tal-

ents.

labruary 10, 1970

Administered stOAT tests to three tics students and introduced

them to classes. Tan of these acre a father and his son. The third

sac a friend she sorks with them. The father is virtually illiterate.

He told of growing up in isolaacd rural area of °rani. Mountains and

that the family moved Quite a let and he had no ,ciortunity fur sobrl-

ire. Jhe ,TA had hied 6 grades and dt.qied v.1. .-1;,Iiirl)s the

father is annollirg a, tniouragt-.(n1 to hi! sin.
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February II, 1970

Called absentees.

Visited English class for foreign -horn.

On request of an ABE teacher talked with young woman ACE student

about problem with her family. Mother apparently is emotionally inse-

cure and passes insecurity to daughter. .

February 1B, 1970

Gave WRAF test to three new enrollees in ABE and assigned them

to classes. All three were men. Two men are 26 and 32 years of age.

Both recognize need for high school education level to earn more money.

One is a welder and the other is a machinist. It will be hard for both

M discipline themselves to study, but economic squeeze and family res-

ponsibility may compel them.

February 19, 1970

One 30 year-old man came in asking information on learning tech-

nical skill. Counselor tried to persuade him to begin with ABE. He is

impatient, however, and is not willing to pursue objectives indirectly.

Phoned absentees, one premises to return to class nest week.

During the day Counselor met one absentee or street and persuaded

her to return to class. She was present at evening class.

February 24, 1970

Phoned absentees.

Tutored a G.E.D. student who was having difficulty with English.

Counseled one young man concerning financial difficulty.
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February' 25, 1970

Administered four BRAT tests to new students and assisted in

assigning them to classes.

Substituted for ABE teacher who became ill while in class.
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APPENDIX VIF

LOUISIANA

LE11-1. as FROM PARTICIPANTS OE THE AREA WORKSHOPS

Mr. Robert Arceneaux, Supervisor
Adult Education Department
Lafayette Parish School Board
P. O. Drawer 2158
Lafayette, Louisiana 70501

Dear Mr. Arceneaux.

This communication is in reference to my evaluation of the Adult Basic Education
Workshop in Guidance and Counseling for the ABE Students. The workshop as a
whole was very well organized. The speakers were outstanding and did an excellent
job in developing and covering their topics.

The program schedule was excellent. The idea of the speaker developing the subject
area with the transparencies and the tape recorder was excellent. Ideas were shared
by all participants. The procedure used to organize the topics for the workshops was
excellent. At this point, I would like to suggest that a survey be expedited to get the
ABE. Teachers to give their suggestions as to what they would like (or the Workshop
to cover. However, I'm of the opinion that the material covered at the workshop
took in all areas in the Adult Education Program.

The element of time for the workshop was not too lengthy. It was so well organized,
consequently time went by quickly.

The yellow evaluation booklet to be filled out Ly the teachers was excellent. The
green booklet is like a ' Bible- to me, for use with my Adult Education Classes.

This last Saturday at the Workshop was certainly a rewarding and gratifying e aperi
'1,nce for me. It permitted me to meet and talk with other teachers like myself. The
exchange cf ideas and techniques in various phases of our work was good for all of us.

Our society is becoming more complex and its institutions are growing and changing
their nature and structure. We as Adult Education Teachers must also be willing to
"change- and try new ideas in order to keep pace with our youth, adult students and
society.

Mr. Arceneaux, I certainly want to thank you for your hard work and dedication in
the field of Adult Education. We are proud to have leaders as you and pour staff
working in this area. Keep up the good work.

Sincerely,

Joscph V. Viat or
Guldan. oJosrl:r
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Mr. Robert Arceneaux
Lafayette Parish School Board
Adult Education Department

Dear Mr. Arceneaux

I feel that the workshop held last Saturday was a very worthwhile project. Coe

method of presentation, both in the large and small group discussions offered many
practical, workable ideas. Even though some of the suggestions given in the slide
presentation were a bit idealistic, many were applicable to our classroom procedure.
However, the most valuable part of the program came from the small group discus-
sions, and the ideas of greatest interest dealt with keeping the students interested in
their work, meeting their immediate needs, and teaching useful safety, health, and
citizenship skills. My only regret was that the program could not have been longer.

I would also like to take this opportunity to say how much I have enjoyed working
in the ABE program. In the past two months I have learned a great deal more about
working with people than I have learned '.rom three years of college. I feel that the
experience I have gained will greatly aid me in my student teaching next fall. Not
only have I enjoyed working with the students but also with my supervisor as she is
an outstanding teacher and has taken the time to teach me how to help others effec-
tively and has given me the opportunity to work individually with the students. If
possible, I hope that I might be able to continue working in the ABE program as fleet
that it is an important, worthwhile project.

Sincerely,

Mrs. Ann Kilman

Dear Mr. Couvillion,

Too often a teacher's comment of a workshop is -Just another boring workshop."

Not so with the ABE Guidance Awareness WorkshopAll teachers spoke favorably

about the exchange of views with other ABE participants and the awareness of the

many counseling opportunities of an ABE teacher. All of our teachers were pleased

with all phases of the workshop. In fact, one teacher lamented, It was so interesting

that I forgot to take notes; now, I can't fill my yellow book."

You and your co-workers are to be congratulated for a well-planned and well-

presented workshop. look forward to attending other workshops in the futvre.

Hope to see you sovn.

Sincerely,

Hazel Landry
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Mr. Claude Courillion
Director of Adult Education
Department of Education
Baton Rouge, Louisiana

Dear Mr. Couvillion:

I've worked for four houis trying to evaluate the ABE Teacher' Awareness
Program which I attended February 21, 1970.

You directors certainly did your homework! It is amazing how much effort and
quality you put into trying to give us so much in so little time.

May I make a suggestion? Give us participants an opportunity to prepare for
the conference. I had no idea I was to be there all day and no idea of what to expect.
Perhaps I have the time to give to study because ABE is my only job. The rest of
my time is filled in7FiFinteer work. Also could we pose questions for discussions?

Sincerely

Margaret Gooch

Mr. C. C. Couv:Ilion
Assistant Director, Adult fThication
State Department of Education
Baton Rouge, Louisiana

Dear Mr. Couvillion:

Would like for you to know that I think that you and your z.taff dad an excellent job
last Saturday conducting the workshop for Adult Education teachers in Hammond.

Your material was very good, the leadership was inspirational, the hospitality
was warm, and the whole program 'Will well-planned and business-like.

I feel that the experience will certainly help me in the future with the problems
of Adult Education.

I made this report to Mr. Powe and therefore am passing the same to you.

Sincerely yours,

Harry W. Hoppen
Teacher of Adults
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Dear Mr. Ur..q1lIon

Just a line indicating my interest in workshops and how successful I thought the
recent one held at l.S12, N. 0, was. I really feel that all in attendar cc wilt be aware

of the needs in assisting our adults in achieving their goals. A kind message by each

one with their own particular class will also make each individual more secure
being a part of the program. Again, 1 feel the workshop was a success. I'm sure
all from Jefferson feel the same as I do.

Sincerely,

H. Hatty

Mr. Robert M. Arceneaux
Supervisor of Adult Education
P. O. Box 2158
Lafayette, Louisiana 7050

Dear Mr. Arceneaux

Thank you for the opportunity for attending the Adult Basic Education Teacher
Awareness workshop on the 11SL campus recerlly.

Since I am a novice in .1dult Education, I went to the workshop seeking informa-
tion about many aspects of teaching adults. The workshop either filled needs or
pointed me in the right direction For obtaining this information.

The group discussions (as con .ucted by Mr. Ssearst were especially xaluabl,
It is always helpful to hear how someone else has handled a situation. The evalua

tive light we turned on various teaching method, was beneficial in helping me irr,..e
merit those methods most conducive to educating adults.

My only disappointment was that the day passed too swiftly, the lunch period was
too long, and the workshop was too short, I would have welcomed and could have
profited from another day of group discussions.

Sincerely,

Frances H. Lighty
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Lafayette Parish School Board
P. O. Drawer 2158
Lafayette, Louisiana

Attention Mr. Robert Arceneaux

Dear Mr. Arceneaux:

I would like to take this opportunity to thank you and the State Department of
Adult Educ.ation Suprvisors for making the one day instructional session availableto us.

I think it was very well prepared and comments and discussion session' will
bring to light a lot of things that we as teachers candoia our adult ediacationprogram.

To me the most rewarding part of the program was the discussion session. The
comments in t'ese sessions from other adult teachers will he of value tome. Every-
one has problems, but most of these problems are primarily the I amt. °pendia..cussions on the subject matter brought up will make me a better teacher.

Thanking you again, I remain,

Sincerely yours,

Jim Purslow

Mr. Robert M. Arceneaux,
Supervisor of Adult Education
Lafayette Parish School Board
Lafayette, Louisiana

Dear Mr. Arceneaux:

Fir st, I would like to thank you for the opportunity of being a part of the Guidance
and Counseling Workshop held on U.S. L. Campus.

The workshop was indeed inspirational, especially after listening to such dynamicspeakers with so much valuable information to share.

I indeed received a lot of valuable information from the ;apes, slides, and over-head projector which I shall and have already shared with my students.

I experienced new hope and interest from students after relating Mrs. Meno'sexperience in her educational affairs. They too think that they can work as she didtoward higher goals.

I must say it was indeed rewarding to attend such an educational affair as theWorkshop.

I shalt be looking forward to attending another one in the near future.

Yours Truly,

Adr11 J. NIattin
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iliihert ht. Areeneaos
Supervisor of Adult Education
Lafayette Parish School looard
P. 0. Prawer 2158

Dear Mr. Areeneaux-

I want to thank you . having included one in the attendance of such a workshop

as we had on Saturday, March 14, t970.

feel that I have gained mush knowledge Iron-. the wealth of materials given in

the booklet and the very leformanve discussions in both the general and group se ssions.

This workshop has helped me to be able to go back to the classroom and try to

help meet the needs of the ABE students.

Again let me say how much I enjoyed the workshop.

lours truly,

iddr s. I Mabel S. Lilly
Paul Breaux Elementary School

Lafayette Parish School Board
Mr. Robert Arceneaux
Supervisor of Adult Education

Pear Sir:

The workshop which I attended on March It, IVO was most enjoyable and Infor-

mative. I enjoyed all phases of the workshop, but the group sessions were most

helpful to me as an ABE teacher. In my special group, there were many .oxperienced

ABE Teachers. They had an opportunity to share these wonderful experiences with

us. The discussions were %cry interesting and exciting. The workshop was very

well planned and the leaders of the different groups were sxcellent. The only criti-

cism I hair to offer , thsf there_wasn't enociEdi timcallottedforthis type of workshop.

Yours truly,

Joseph E. Myths-
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Mr. Robert Ar:eneaux, Supvt,isdr
Lafayette Parish Adult Education
Lafayette Parish School Board
P. 0. Drawer 2158
Lafayette, Louisiana 70501

Dear Sir:

Let me thank you for involving me in your Adult Education Program, It is a most
rewarding experience.

The ABE Awareness Workshop came as a timely and valuable instrument during this
of my work with the Lafayette Parish Adult Education Program. B. enhanced,

to a great degree, my ability to work more effectively with students enrolled in the
program.

The material with which we dealt was most rewarding, is that it highlighted the
specific needs, attitudes and characteristics of the currently enrolled, as well as
the potential ABE student. However, the content was so adept that in the future
more time should be allotted for the discussion period.

tours truly,

Mrs. Queen E. Mays
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1.valualion of ABE leacher Aware, :4, Pepv ran,

ftathor Aware n. 'rogram;i for q.vianrr and t.ponsr-Ime of ABE Sta. etc

held at the University ol hrithwestc rn nn March 14, Pll7lt was both informative acc u

recompensating.

Even though the Conferem 0 was she's!, the bast, purposes of the Conference

was realired by the participants. this was evidenced by comments of the participants.

The abundance of materials collected and as sembied by the sponsors of the work -

chop was sufficient for the ABE Teachers, however, more time was needed for the

teachers to explore the materials, and to relate it to their particular situation. I

also felt that more time should have been pent in small groups in which we might

share experiences.

The program as a a-hole was a success, how-ever, as I forestated and IAD recom-

mend more time to cover the materials.

Reflecting over the materials from the program, I find many questions and areas

in which i need additional information, namely in the areas of testing. curriculum,

available agencies to help ABE pupils, and the learning process of Adult.

In conclusion, the workshop was very successful and it made us all see the

definite need for this type of program at much more frequent intervals. 1 would like

to recommend that in our future workshops and programs mere tune be allotted to

cover the materials concerning the ABE student.

Edward 0. Magee, Sr.
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1 EACI:Efe A.IIS IICA I. i,Ni) N:li4RAT1VE. Rh)
tlo 1.0 a 70

Ai isovements Vn th, Guidance ,ieuf

I.

f:Np, 111111, Iltol Pr,),`Lt
nth A131- Students

Due tn. State °Iris, Jul) 15, 1./70

Numb,- r of A 13E7 stud. of s enrolled 7ile

2. Number of ABE students participated 1l en

Women

3. Student ago range (Number) le-24
25-34
35-44
45-54
55-64
65-over

4. Grade level at beginning of school year Level Number
Te.3
4-6
7-8

5. Grade level at end of school year Level Number
0 -3

4-6
7-8

6, Average number grades ac'ievid per 100 hears of
instruction this year

Aaerage number hours et attendance

S. Student dropouts from eat h group le 4,, vet Nunibr
0-3
4-6
7-8

9. NWT-li:7i ,1 program ubjcctiVeS per student

I). i ercelit i f nbicattvss totally achieved

11. Percent of obit tines partially achieved

12. ;'umber of students self-imployed other than house -
,Ives before guidance and iounselen; services

13, Number of students employed ICY All einplcver before
guidance and sounselin2, services

14, Number 01 students oho ,JVCarrCe frrIpi,),d bee aunt of
..zierdance and counscleng notice s
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15. Number of students v.hoeht,,,,edjot, to
because of guidance and counseling seri, it.

lb. Number of students unrolled In V0,011011.11 Iralmn,;
school before guidanie and coins ling servii es seer,.
given

17. Number of students crtrollid i n vo catioral training school
because of guidance and counseling services

18. Number of Jicte it students echo prevented children and
youths fron dropping out of the day school program
because of guidance and counseling given

19. Number of students, ,ho, because of guidance and
counseling services, improved in the following areas:

Educationa'
Employment
1 ancily
Home
Health

20. Number of studer is ca ho colbcted reading volumes
for their home library

21, Number of volumes collected by all students

22. Number of students visited rt home by teachers

Number of students on welfare roll helore guidance
and eounsell.ng. services

24. Number of students rernoinz theinselee s from evelfre
rolls because of guidance and counseling

25. Number of students registered to vote before guidance
and counseling

26. Number of students registered because of guidance
and counseling

27. Number of students participating in community affairs
because of guidance and counseling given

26. bomber of referrals In: agencies, organizations. and /or
individuals

2). Teacher evaluations for guidance and counseling fur adults

a. The feasibility of such a guidance and eosins, lin,a program is
(check) very high high lou vu ry low_

b. Narrate your 05SerV,t1Un5 as to the relation .if the
guidance and counseling activities to
procedures and teaching materials note used.

c. Recom.lendations
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APPENDIX VI-H

LOUISIAAA

REMARKS FROM lEACIIERS MAKING liONIE VIKI IS, LAI OI.Ittrifb; PARISI(

I. The home-visitation phase of the guidance and counseling prograrn is one of the

most important parts of the entire program, if not the most important phase.

I say this for the following reasons

a. Students appreciate the idea of a teacher visiting their homes.

b. The student is more relaxed in ft..ure interviews.

c. They (students) feel that we (teachers) really care about them and their

future.

d. It gives the teacher a more of an inside view of the student and his family.

2. Home visitations are very valuable in determining home enviror ment of the

student and living conditions. A more relaxed atmosphere and )etter rapport

could be established wo.n the student on a more personal level. These visita-

tions should most certainly continue as part of the overall adult guidance and

counseling service.

3. I recommend that all adult teachers visit their members at least once a year.

Valuable information can be gathered at these horny visits, which can prove

most important in working with them.

4. I re,:all my home visits with pleasant memories of many hours of stimulating

discussions. It was interesting to face tne problems of education, occupation.

and of the personal ones-that is of the family home aid health as thry exist

with the adults I taught. Our discussions widened the idea of the equality of

opportunity and of status.

All of the adults I visited showed that they were more at ease. They rapt es-

sed opimens or attitudes which they had previously Deer. relic Cant to voice.

the visits g,v. an undecstvnding of the ,onclitions under which the various

people 1 visited lived, 1-11 rh,rwrd improvement in their standa id of living.

352

e.1



They gave non .Ltionti.,o to aolinoss, so.ti as taking more baths,

combing thi ,r hair o,oro heconoruly, ui a rub; cleaner clothes, and showing

more improvement in their tast Ic r clothing, I also noticed improvement in

their hurries such as the buying of new furniture, better furniture arrangernent,

the changing of fluor rugs, and now curtains replacing old ones. There were

improvements shown In fond preparations, balanc,'d meals, and the setting of

the table. Their behavior improved. They showed courtesy toward each other.

They spoke in softer tones and they tried to observe correct speech and pronun-

ciation. There were also improvements in their surroundings such as keeping

the grounds clean and getting ride of junk.

5, As teacher-counselor of the adult class, I would like to preface these rernar'Ls

by stating that the initiation of adult counseling has brought a whole new spectrum

of possibilities for our adults.

First, take the home visits. They have had profound effect upon students

who participated in the project. For most of them, it was a first chance for a

feeling of n sense of importance, because somrene, whom they felt was more

important than themselves, was able to demonatrate to them the contrary. It,

too, was an opportunity for then, to shire feelings about their general surround

ingo, and solicit advice for imptoveinents, More importantly, however, is the

enthusiasm with which they undertook the advice in improving their surroundings.

It can be hailed as a great success.

Second. the re was a great measure of success from the home visits in that

the students were Lit-At to express personal feelings that might have hampered

them in their everyday pursaits of life. It is important to note. however, that

no attempt was made to delve into the personal affairs of the student, bet mere

listening screed as a motivator for the clients.
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6. The guidance program provided for extersice uro of home visits. lists aiiiiret

of the program gave the instructor an opportunity to appreciate the goals and

objectives of the student. This also gave the students a feeling of assurance

that the instructor was generally coucernes with their welfare. It was a fine

time to inspect home projects, publications, personal libraries and home beau-

tification projects.

7. To help understand the students better means knowing something of his home

environment. The homes I visited gave me a feeling of warmth and ease. In

talking to them and looking around I ascertained as many aspects of the situation

as possible, This gave me a setter understanding of them, or each other, I

would say. They gave me an idea of many of their problems. I was able to

better help them. This I did as best as I knew. A lot of help can be shown in

figures, but a lot of help WAS mentally so.

At any rate their background revealed much was needed in the line of

counseling. Very tactfully I suggested sense things that could be done to improve

the things they could do something about. Although many home problems were

the concern of the landlord,

I did have visible i vidence that some improvement of the premises were

made like planting flowers, and moving unsightly objects and ridding the home

of household pests.

8. The value of home visits has been one of the leading forces, which has created

a different type of human relations, that has never been experienced before,

because the entire class fall.; in line onchundred per cent in whatever endeavor

the members of the class or teacher suggest for educational improvement of

onrself, educational improvement for the school, social improvement, and

community improvement.
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APPENDIX Vi-1

LOWSIANA

SANIPL F. La; OF COL NSEL.01. IN 1_ FOL'RCIIK

LA FOI:RCHE P SCHOOL BOARD
P. 0. BOX ri79

THIBODAUX, LOUISIANA

Special ABE Report for Guidance

Settlement, 2/4/70

Showed Self-Help Medical Film to class.

2/5/70

Showed Self-Help Medical Film to class.

2/13/70

Visited with student who has been ill. Probably malnutrition.

2/14/70

Visited student who made some delicious cornbread for me. Discussed getting

new glasses.

Discussed health problems and merue planning for weight reduction with student.

Visited with student in his home.

2/18/70

A visit to encourage a student to return to school. He promises to return.

2/19/70

A visit to encourage a student to attend more regularly. Also discussed nutri-

tionfresh vegetables and gardening.

2/20/70

A co see whether a student could return to school. His working hours will

change and he will be returnin7.

Visited with student in her home.

2/23/70

Filled out form on )cc oration. Filled net form on F due alien.
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.=F4"19_

15rni 'Jo cilucat..n ,ind a vi>.1 ,dc

2/25/70

Visited with a stulcnt to his ham..

2/25/70

Visited with a student in his home.

2/27/70

A visit to encourage studcnt to centime la: work. He thinks i.e cannot learn.

8seith LalourclieHigh School, 2/3/70

Interviewed two students.

2/5/70

Interviewed bac students.

2111;70

Visited student at his home.

inter vicard student at school.

2112/70

1ntervieued three tudents.

ilt7/70
Interviewed two students.

2/18/70

Interviewed stuckrit.

2/19/70

Inter viewed s tudent.

2/20/70

Interviewed student
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212j.170

lulrrvor-wc St Urtvilt ,

2/25/70

Interviewed stud. nt.

2/26/70

Interview.rd two students.

West Thibodaux Junior High, 21:170

Prepared for taped interviewtesting.

2/4/70

Met with adult education officials. Interviewed two students.

2/11/70

Visited a teacher's class. Spoke to and assisted students.

2/17/70

Teared and counseled two arudents.

2)18/70_

Visited St. Luke's and Chackbay

2/24/70

Counseled student.

2/25/70

Records and administers questionnaire.

Central Lafourdie Hilh, 2/11170

Three of the students had a good start last year. I encouraged them to start

again.

2/27/70

Visited strident. She had taken her test but neser attended.
2/28/70

Visited with same three students that I met with on the llth.
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APPENDIX

1. VA L1 .11IDN: 1:uRXIS AND PAR EICli 1.NI RESPONSFS i R AI AR FA \Wit kSk

South's esters Cooperative Lducational Laboratory, Inc.
Albuquerque, New Mc xicu

New Mexico Department of Ed ication
Division of Adult Basic Education

Please be at objective as possible. The information provided by you will be used
to plan future institutes. Your comments will be p,r-atly appreciated. Do not Mg-
your name.

Teacher reacherAide Administrator Other

I. How informative was the presentation on ' What's New in A. B. E. ?"

Very Some Little

Comments

None

2. Please rate the "Black History. Lost, Stolen or Strayed'' film aecoroing to how
informative it was to you.

Very Some Little None

Comments

3. How informative was the group discussion?

Vc ry Some Little None

Comments

4. How useful would you say the Micro-teaching is as a self-evaluelng ehicle?

Very Some

Comments

Little None

5. How do you feel about the Mini.Institute?

Poor Acceptable Good Superior

Comments

SUGGESTIONS,
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Southwestern Cooperatiie l-ducational laboratory, Int.
,\Ibuquerqud, Non .ale

:3 TESIA MINI INS-r11 UTE
EVALUATION FORM

Please be as objective as possible. Thu information provided by you will be used
to plan future Institutes. Your comments will be greatly appreciated. Do not sign
ydur name.

Teacher Teacher-Aide Administrator Other

1. How informative was the ABE presentation to you'

Very Some Little None

Commer.ts

2. Please rate the "Black History: Lost, Stolen or Strayed' film according to
how .nformalive it was to you.

Very Sorry: Little None

3. How informative was the small group discussion?

Very

Comments

Some Little None

4. How useful would you say the Micro-tea king is as a self-evaluating vehicle?

Very Some Little None

Comments

5. How do you feel about the Mini-Institute'

Poor Acceptable Good Superior

Comments
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6. In at arca s tosIrl you As, th. 614.4rInt,h,ist to provvit. Infwmatvsn
lot ytm,

SUGGESTIONS:
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la-M:Y. H1STURY. LOS'', Si ULEN OR ST RAY LL

i/esL soni. exstinp ste rietyo. s of white Artie ricans, sec has thus.. app'arm,,,,
' ite,erly ELllhillms and IL Onteur habits,

Z. Discuss the possible reasons fur stercotyocs. Since this caricaturing exists,
it must Serve some need. What might that need he", Could it be met in some
way which is less harmful'

3. Descr,be and discuss existing stereotypes for the,

a. Spanish or Mexican-American

b. American Indian

c. Other ethnic groups

4. How do the above questions relate to Adult Basic Edccaticn"

5. What is the role of the adult educator it breaking down existing stereotypes'
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Southwestern Cnaceratiee Edu..atio tat Laboratory, Inc.
Albuquerque, New Mexico

New Mexico Department of 1 duration
Division of Adult Basic Education

1. How informative was the presentation on What's Ne-a in A, B. E, ?"

Very - 44% Some - 53% Little - None - 0%

2. Please Tate the "Black Histoiy: Lost, Stolen, or Strayed" film according to
how informative it was to you.

Very - 58% Some - 39% Little - None -

3. How informative was the group discussion?

Very - 32% Some - 55% Little - 12% Nolte -

4. How useful would you say the Micro-teaching is as a self-evaluating vehicle?

Very 88% Some - lT.rs Little 0% None - 0%

5. Haw do you feel about the MiniInstitute?

Poor 0% Arcertable 8% Good 785, Superior 19%
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Southwestern Cooperatise Edo,:ational Laboratory, Inc.
Albuquerque, Mow Mexico

Naw Mem:o Department of Education
Division of Atiult Bark ',location

I. How informative was the presentation on -What's New in A. B. E. ?"

Good Ideas on curriculum for adult education.

I was glad to find out about the institutes an i workshops being planned.

Borne information was good such as the new meeting 3 for seminars and
workshops.

Very helpful to people new in ABE.

You should plan some more often,

Could not relate Ron's and Pete's presentation to overall ABE.

Not broad enough and too short.

2. Please rate the -Black History: Lost, Stolen or Strayed" film according to
how informative it was to you.

I had already seen the Tarn on television, therefore, I had an idea of its
central theme. However, it was enjoyable and i formative to ace it again.

This should be shown in schools; one should be done on "Brown History."

Very effective presentation on the "Black" person as well as stereotyping
the 'White."

Excellent! It was easy to apply some of the ideas in developing something
similar about the SpanishAmer:can minority.

The picture was excellent and brought out some very important points.

Told it like it was

To use in correlation with other probtrms.

Made -up to stop and think about minority groups.

Have heard scone things about this film or similar one. Ideas mostly
expertly presented,
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Lacher v..as c, ry inu,h of dictator. lcuSt ..,t falre was very

: ..v,, .1, II, o,

I had seen it ,,cv, ral tirn,

the information Iird,artvtl through the /tit, twljed me realize the need for
Indistdual pupil inv,I...ment to afd students ice, lop self-concept favorably.

Good For discussion purposes.

We should have- had the disc ossam right after the misie In gureral session.

It was more informative the first tirtlt, I saw it.

I am just as much a part of humanity, as anyorc else. Yet, I don't preach
hrainwashing

would like to see something similar done for other ethnic grops--I did
enjoy this one however.

Could be applied to any group.

Had seen it previously at a 'Sensitivity or -Cultural Awareness work-
shop.

Should have commentary on how It applies to your own.

Excellent as a sensitizing device in light of the cultural and ethnic prolr -
terns in this area, but not directly applicable to ABE.

This is an e. (ellen( ftlim. it should be rerun on natural TY again and
again.

3. How inlormative was the grocip discussion'

There was not enough time devoted to discussion or the question.

Topic assigned was not discussed enough.

Our discussion had a quick start and was useful.

hint enough time for group to get to the point, At least 3 minutes should
be allowed.

Wish we would have had more time.

Some "hang -ups Lame out which is not unusual,

Too short.
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It would be valuable to have d14cUssione such as today's, but give us more
time.

Should have allowed moJ'e tune.

A little more time would have been hzipful. The guide quistions were gc,od
tools to use in ge lung oac ccallatson r way.

More time should be allowed for such discus ions.

Too short a time.

Time 1,mitation too restrictive for adequate exploration of ideas.

We needed rnorc time.

Not enough time.

4. How useful would you say the Micro-teaching is as a self-evaluating vebicle?

You can SEC and evaluate your positive as well as negative aspects and
thus make modifications in your teaching l^chniques.

Very good - -but too "spent ice.

I have worked with It and I like it.

Very useful in training teachers. F ossibly could be used with students in
teaching communication skills Iecaluating role playing, etc.).

The idea is good but rather expensive.

Depending upon need and experience of individuals, serves to pinpoint adult
approaches.

Learned something.

I learned so much about different approaches in ABE.

Believe that every teacher should experience a T. V. appearance.

I believe this is an excellent means of self -evaluation.

But use it to the best advantage. Maybe better representation would help.

Tried too many lessons.

Eke- Bent I

Not well organized as to teachers and groups.
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Too short.

Excellent for individual self-evaluation. Pry-taped lessons would be bet-
ter for workshop however.

The only difficulty here is knowing the whole group of other teachers would
be evaluating.

5. How do you feel about the Mini-Institute?

I feel I got a lot out of this institute as tar as ideas to apply in my own
teaching.

The institute was very good and informative.

I thought the Mini-Institute was of great value in that it gave insight.

Quite useful in and for practical use in exchange of ideas and practice.

Projected T.V.? Sounds interesting especially for larger school steas.

When Is the next one?

I thoroughly enjoyed it, and I'm sure I have learned much,

He should have made more time for re-action.

Would enjoy more in the future.

Too short.

Everybody should let an opportunity to practice their teaching in Micro-
teachirg,

It was quite interesting because we quit defining the prcblema andatternpted
some solutions.

SUGGESTIONS:

Time spent for observing MicroTeaching was too long.

Cattainly need more of these.

Another program might include some Mini-Reports of trade specifics or
secrets by volunteers.

First "functional" institute experience.

Micro- Teaching was informative, but not realistic to our program.

Break us up into several groups. Let all participate.

Teach only 2 or I lessons, and have more time for critique.

We should have a list of where one goes and what follows.

More teaching situations, more curriculum discussion, more time,

Should have more comments,

More time devoted to methods.
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APPENDIX VIA
RICO

UNEIS I .AND li:S.kON Pi 1/F1TLOPED IN TAMIL) LIVING JO RI IZET)
NSEIG.:S IN .NDULA /5151(7 i Dl' L' Al ION

UNIT

MONEY MANAGEMENT

I. SPECIFIC OBJECTIVES

A, To give the students an understanding of the principles and importance of

gond money management technique'.

B. To develop in the rtudent on awaren"ss of his role as a consumer in the

economy structure of his society.

C. To provide situations that demand his understanding and correct use of

fiscal matters.

D. Tc develop through lecture and discussion an understanding of the principles

of money management.

E. To show that values and goals are often cinsely allied to good money

management techniques.

U. EVALUATION OF UNIT WORK

A. Class participation in discussion.

B. Evaluation of practical exercises.

r. Effort and interest shown in bringing in and presenting outside materials.

D. Teacher's observation,

E. All other activities that show money management practices as a whole.

IU. STUDENT ACTIVITIES

A. Reading booklets as provided by teacher.

B. Discussion of other material provided by students.

C. To determine what good money management practices are through class

discussion.

D. Development of family budgets and other realistic practices that demon-

strate good techniques.

E. Discussion of ,xperiencrs of students.
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IV. SOURCES OF MATERIAL FOR 1FIE STUDLNT

A. (See page 28)

R. Newspa pc. rs

C. Maga2ines

D. Prdio ry
Personal experiences.

V. SUPPLEMENTARY MATERIALS

A. Lectures by teacher.

B. Use of local resources as available. )See page 28)

C. Community guest lectures and discussion Leaders.

VI. SPECIAL FACILITIES

A. Personal experiences.

B. Cooperative investigations of similar experiences.

VII. TIME

As much time as necessary ,.,11 be taken for each lesson. There are no time

limits for teaching this unit.

VIII. PLAN OF PROCEDURE

Lesson 1 Values and goats influence every aspect of living including the

way income is earned and used.

Lesson 11 Money income for most people is earned primarily through work.

Lessen III Money management is the process of setting up, following, evaluat-

ing and when necessary, revising a plan for the use of income.

Lesson 1V Consumer buying ability contributes to making informed buying

decisions based on personal oeeds, wants, goals and resources.

Lesson V Consumer credit is the use of fulare income to satisfy present

needs and wants.
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Lesson VI Savrio, 1[1" LI I .1,, 1,1 II. stntn,,t_ ti thods of setting aside

(Ur 1 !GI 101 tr

Lesson VII G,,samcr 110,t -Ir I ,j r s..r, tr-c.,Ired In fulfilling

pat,' 5 ruIe lt
A. SUGGESTED READL.GS Uh 1,1,CKr.;eouND INFoRmATIoN:

Carpenter, Marjo r i e Eli to r. LAI-ger Learning. Duouque,
Wm, C. 3rowo Company. 1 Recognizes ethics r's responsibility
to students in dc--eloping perisonal yaluos. Offers help in organizing
subject matter dcalmg with values, Discusses theories of value
information.

Career Pamphlet Series. New York Life Insurance Company, 51 Madison
Avenue, New York, New Yort- 10010. Free. Each pamphlet treats
the impoi lane spects of a dills rent career.

Occupationsl Outlook Handbook. Washington, Government Printing Office.
1968. $4.-l5. Describes employment trends. Gives detailed informa-
tion on various occupations.

Money Management flookleis Money Management Institute of Household
Finance Corp., Prudential Plaza, Chic-ago, Illinois 60601, 15 each
or complete library of E2 oacklets in slipcase for $1.50,

Tips and Topics, I, No.2 (Spring 1561). Texas Technological College.
School of Home Economics, Lubbock. Texas. $1.00. "Manaiement
issue presents definitions of mantgement and ways of making it a vital
part of instruction in home economics classes.

Social Security Teaching Aids. U. S. Department of Health, Education and
WeErare, Social Security Administration. Free to educators. Outlines
historical, nracticiil an: so,iceconomic aspects of social security.
include:. pamphlet-, an" all dart;. Describes now social security
wrcks.

How to Use Consume, Credit Wisely, International Consumer Credit As-
sociation, 375 Jackson Ave., St, Louis, Kissouri 63130, 1962. 504'.
Briefly 37" usses development :ni purposes of consumer credit. Deals
with di:ferent forms and so: revs of enc.-lit. Shoo.Es advantages of using
consumer credit.

When You Usr Credlt--;or 11 r Family. tivision of Home Economics.
Federal Extension Si r vice, U. S. Dept of Agricu.tare, Washington,
D.C. 20250, 191A. 105. D.. vita consumer credit in simple
language. Explains credit (ontrat.e and what should be staled in
enedit ag.cements. Shows his to figure credit tests. Deimos dif-
ferent types of credit Discusses credit Eating and hot., to protect it.
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i.ESSON PLANS FOR UNIT CNE

Lesson One: VALUES AND COALS

AIMS:

I. To explain that values and goals influence every aspoct of living including

the way income is earned and used.

Z. To show, why good money management habits are important.

3. To show the relationship of good money management and other aspects of

successful living.

4. To get as many of the class participating as possible to stimulate interest.

MATERIALS: None

KNOWLEDGE TO BE TAUGHT:

1. Values are the ideals and principles by which se live.

2. Valves grow out of learning and experience in the home, school, church

and community.

3. Goals are specific aims and objectives that grow out of valves.

4. Values and goals differ for each individual and family.

5. Values and goals affect spending habits.

6. Valuer and goals influence one's choice of career or wont.

7. Values and goals affect the way individuals and families live in society.

8. Values and Goals at the individual and family level affect and are affected

by community and national values and goals.

PROCEDURE:

A. Teacher will use any of the following discussion questions that are appropriate

for effective use:

1. Do you know who you are. -where you ate going...what you want from life?

2. What is really important to you?

3. What do your answers to the above .ivestions have to do with values?
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4. What are values'

5. What ar, some of your values'

6. How are values formed'

7. What are goals?

8. How are goals related to values?

9. How are personal and family goals established?

10. Why is it important for family members to agree on values and to cooperate
in setting up goals?

How do your values and goals affect your spending habits?

l2. Hew do values and goals affect your bahavior at home, at school, at work,
with friends in public?

13. How and why are your values and goals different from these of your friends?
14. How are goals and values likely to change through the life cycle ?

15. How do values and goals inf/lence the way you feel about family life, friend-
ship, responsibility, government, education, religion, work, leisure,
marriage, parenthood ?

16. How do values affect the wa-t income is spent?

I?. How do personal and family values affect the community and the country?
t8. How do the values of your community and your country affect you

personally?

19. How do valves and goals affec. the way people adjust to society?

20. What are smoe ways behavior conflicts with, values ve normally claim?

B. The following individual activities may be used:

I. Compare your values and goals with 'hose expressed in a novel, movie or

IV program. How toe yours different, how are they similar, what do the

similarities and differences mein to you
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Real the life of a public fi.;ure you rtrinirc. Report on the values and goals

that influenced the individual's lifi .

3. Explain hew your values and goals are expressed by the home you live in,

the money you spend, your plans for the future, the car you drive, the

activities yov enjoy. the clothes you wear, the people you like.

4. Show how five items you have purchased recently relate to your values and

goals.

5. Set up plans for reaching three of your most important goals.

6. List some of your goals and show how they relate to your values.

7. List some of your personal values. Now do they affect your family, life,

education, work. friendships, money, marriage?

8. Analyze the values you have listed to determine which are most important

to you and to discover why and how you came 'o hold these values.

9. Select a career that appeals to you and show how your choice expressed

your values and how the career could help you reach your gcals.

10. Compare goals typical of different stages in the life cyclestudents, single,

adults, newly married couples, oeginning families, growing families.

retired people.

C. Any of the group projects may be trice] to illustrate the importance of values

and goals of the individual:

1. Develop a bulletin board to illustrate typical goals and some value, on

which these goals might be based.

2. Display clippings from magarines or newspapers cis' events that show dif-

ferent values.

3. Study and report on ways that values are developed through the hcene,

school, conmsunity, church.
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4. Set up a list of values and describe the type of person who might hold these

values. How might he behave in certain situations? Would he be success-

ful, popular. re 'peeled

5. Dramatize the following through ink playing - -a family setting up goals for

'pending...an engaged couple establishing goals for married life...a

family deciding which of several goals have tup priority.

6. Debate--A family's !standard of living is chiefly determined by Me sire of

income vi. a family's standard of living is determined by values and goals.

7. As a group discs., how value, might be exp d in different situations...

driving a car, taking care of a child, shopping in a crowded store, waiting

for a bus, working in a store.

8. List area, in which people's values often differ (Packet, political, moral,

intellectual, economic). Discuss the differences and reasons for them.

EVALUATION:

I. Response from class.

2. Teacher observation.

3. Students' ability to !solve problems set up by the teacher.

373

365



Lesson II: MONEY INCOME

ALMS:

1. Teach that money is requited to l) y the ,:odds and services that one does

not or cannot produce for himself.

1. To show that money income for most people is ear ned primarily through

work.

3. To show the student that they inay choose, prepare for and do suitable work

to increase income, job satisfaction and productivity.

4. To promote class motivation and enthusiasm so as to teach the students the

importance of money income.

MATERIALS: None

KNOWLEDGE TO BE TAUGHT:

1. Work is usually required to produce money income.

Z. Money can be earned by various types of work.

3. Money is also obtained from investments, property, rental, savings,

pensions, insurance, inheritance.

4. Non-money income includes the goods and services one produces directly

for his own use or receives in exchange for working.

h. Money can he exchanged for goods and services.

6. The ability to earn money affects income and buying powt r.

7. EducaLon and training increase opportunities to work and to earn.

8. Work can offer personal satisfaction as well as income.

9. Job opportunities are affected by economic conditions.

10. The choice of an occupation can best be guided by one's values, abilities,

interests and goals.

PROCEDURE:

A. Any of the following discussion questions may be used that appear best for the

class:
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I. 'that is

2. How is moiler used

3. What is

4. Is income always

S. What does Mcome include besides money'

e. How might you add to family income without earning money?

7. flow can you earn money?

S. What sources other than work produce money income? Explain.

9. How might the size of your income influence the way You live?

10. What are some of the -gocd things in life- that money can buy and thine that

money cannot buy'

11. How can work offer perScnal satisfaction?

12. What factors would you consider in choosing an occupation?

13. How are education and training related to j. b opportunities and earning

power ?

14. How might the need to earn money influence your choice of educational

opportunities?

15. HOW are family needs and income likely to change with different stages in

the life cycle?

R. How ase iob opportunities affected by economic conditions?

1T. How do individual wo,kers contribute to the productivity of the society?

IS. What does working have to do with being a sell - supporting, pria,uctive

member of society?

19. What are some of the reasons for the increasing number of unemployed

and unemployable me -doers of our soci,tyl

B. The teacher will utilize anyul the following individual activities that will cor-

respond to his but teaching opportunities,
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Explain how work produces income.

Z. List the goods and services available to your family without spending money.

3. List the goods and services you typically buy rather than produce for

yourself.

4. Show several ways to save money by producing goods and services for

personal use rather than buying them.

5. Investigate and report on ways you might earn money while still in school.

What factor should be considered if you work?

6. Set up the steps you would follow in preparing for the career of your choice,

7. List the careers that interest you and write down the advantages of each- -

the education and training required for each.

8. Work up one of the following to be presented to and aiscussed by th,.7 group- -

a personal resume, a job application, pointers on job interviews.

9. Explain how your choice of a career would be influenced by your values,

tbilitiea, intereStS, and goals.

!O. List all the factors that would influence you in applyir; for and accepting

a particular jobarrange items listed in the order of their importance to

you.

11. Read a biography of a person in the type of work you would like to do and

report on his acc ,mplishments, characteristics that made him a success.

problems he faced, differences in the career today and at the time he began

working.

C, Any of the followirot group projects may be used

Assign committees to study and report on ways money income is earned

in the community.

2. Work up a bullet. ooard to illustrate ways income can be saved by pro-

ducing for oneself.
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3, Develop a cle.lenoard list roi stturt,s ncluding

tnvestrre nts. insurance. Ihsitts,
4. List lends a rid se' ,ices typically produced w,thtn the family and those

typically purr ha sod.

S. Assign cormn.ttces to study and a eport on ways tO increase money income

through hobbies, part-time work, special training. education.

6. Organize a panel to study and discuss- -cause s of unemployment... career

opportunities for women... job opportunities for the uneducated and

untrained.

7. Debate- -The choice of work should be bared primarily on income vs. the

choice of work should be based primarily on job satisfaction.

8. As a group discuss this statement: -The foundation of a productive society

is the productivity of its workers.-

EVALUATION:

I. Response from students.

2. Teacher observstion.

3. Students. ability to solve problems set up by the teacher.
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Lesson 1ST MONEY MANAGEMENT

AIMS:

I. To show that money managernt.nt is the process of setting up, following,

evaluating and when necessary, revising a plan for the use of income.

2. Managing personal or family income effectively requires the ability to ,et

obtainable goals, to control spending and to adjust to changing circumstances.

3. Through appropriate learning experiences individuals can develop concepts

and generalizations which will apply to the management of money and other

resources for both the present and the future.

MA TERIA LS:

Money management booklets. Money Management Institute of Household

Finance Corporation, Frudentiat Plaza, Chicago, litinois. Library of 12

booklets.

KNOWLEDGE 70 BE TAUGHT;

1. Resources include time, energy, ability, tools and money.

2. Resources arc limited while wants may be unlimited.

3. Management make' it possible to meet the most important and the greatest

number of needs and wants through the use of limited resources.

4. Money management includes planning, controlling and evaluating the at

of money.

b. Effective money management is based on individual and family needs, wants,

goals, and resource.

f,. Cooperation of family members contributes to managing and using family

re sources.

7. Management -whether by an individual, family, business or government- -

requires planning, controlling and evaluating the use of limited resources.
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i ROCEDIJILF:

A. esny of the following Oisenssion yucbtions may h. used that seem most appro-

priate:

I. What arc resources.

Z. How can resources be used to achieve our goals'

3. What is involved in planning the use of resources?

4. What is a budget?

5. What is involved in setting up a budget?

e. What is the difference. between a need and a want?

7. HOW can a budget help an individual or family to satisfy needs and wants?

B. Why is it important for each individual to work out his own laud;et?

9_ What are some ways to make a budget work?

10. Why should family members cooperate ire planning the use of family inc me?

II, How can all family memLers take part in planning, controlling and evaluat-

ing family spending?

IL that are some ways to handle b.i.jor vxpl.,Ists and financial emergencies

in the family?

I3, When should budgets be evaluated or revised?

14. What factors should he considered in budgeting income when both husband

and wife work'

15. What are some of the resources availably ire your community? How might

you use them?

II. What present expenses would you be willing to cut down in order to save

for something you really want one or two years from now?
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B. The Leacher will introduce any of the following individual activities that are

deemed appropriate: .

1. Give examples in which time and er-ergy save money and versa.

2. E=xplain how and why e, sources are limitcd.

3. Lint special skills or abilities which serve as resources.

4. List the advantages of uudgeting,

5. Explain how you would use your resources in meetie6 a specific need or

want,

5. Describe steps in setting up a money management plan.

7. Describe ways to -ontrol spending and slay within your budget.

b. List the things to consider in evaluating a family budget.

9. Set up a money mar,gercrnt folder or kit for your personal use. Describe

the thins, included in the kit and discuss what would be included in a similar

cne for family use.

10. Telt what you vauld do with an unexpected gift of 510, 525, 550, $100.

$500. Would you use he money differently if you had eatred itl Explain.

11. Use examples to show when family reeds would be satisfied before indivi-

dual needs and vice versa.

12. Show now a family budget can 1,c adjusted to meet changing need.

13. Estimate approximately how much your lamely spends . no you each year.

C. The following suggested group projects may be utilized if they seem lo fit the

needs of the teacher's class:
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Wr. tit up a list of c,j,t1ol'a l,koly to apt, ar personal or family budget

and ilassif, is flnuW,, nr fix,r1. Whir h would be t.-.1st, t to adjust.

2. As a group discuss how the following irillurncr7 m cry management; a)

goals; b) resourrost c) nerds; dl wants; r) values; l) prices; g) credit.

h) ecanornie conditions; i) insurance; j) savings; k) investments.

3. Usc role playing to dramatize-.-a couple planning lo meet the cost of their

first chile... a couple discussing pros and cons of tl.e wife working...a

family planning the use ci income for one year.

4. Conduct a survey to discover community resources available to individuals

and families and discuss how they can be used.

5. Design a bullet..i board to show how budgets are affected by seasonal

variations in cloth : -'g, food, household maintenance, etc.

6. Study and discuss budgeting for- -families with irregular income, (Sr _s

vdth a double income, newly married couples.

7. Assign "buzz" sessions to discuss"economy is too late at :he bottom of

the purse-- "two can live as cheaply as one is money"... -the

use of money is all the advantage there is in having it."

8. Present realistic financial problems and suggest ways a fa,nily might solve

them.

9. Assign groups to work out family budgets. Establish family size, ages,

income. etc.

W..irk out plans for one of the following at low, medium, and l,igh income

levels--a family vacation... going to college...oweing a ear furnishing

a r iom,

EVALUA 110N:

Response from students.

2. Teacher observation.

3. Students' ability to solve problems and willingness to discaIS the questions

in class.
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Lesson IV: CONSUMER BUYING

AIMS:

I. The ability to select the goods and services that b...st meet persinal needs

and fit budget requirements increases the satisfaction that can be gained

from money spent.

2. Through a variety of learning experiences individuals can develop concepts

and generalizations to guide them in becoming self-directed shoppers and

in making informed decisions in the maskets of today and tomorrow.

MATERIALS; None

KNOWLEDGE TO BE TAUGHi.

1. Buying goods and services requires decision-making,

2. The decision-making t sees/ may differ for different purchases.

3. Collecting and studying information before uying contriliutes to making

effective decisions.

4. Planning the use of time and energy as well as money can improve buying

skills.

5. Planning purchases in advar.ce and us ing a shopping list car. contribute to

effective buying.

b. Comparison shopping is one way to find the beat values.

7. Decisions concerning price -nd quality can be based on personal needs,

money available for and intended use of goods. an services Sr oe purchased.

8. Consumers protect their own i.-..erests by dealing only with reliable

merchants.

9. Consumer buying decisions aff.ct the economy.
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PROCEDURE':

A. Any of the billowing disclissiiii questions may used:

1. What decisions .4o vou msice when buying goads and services?

2. What ie impulse buying

3. How night decision making differ fur fro following purchases -- groceries,

a crashing machine, a man's shirt, a <sr"

-1. What information s. you likely to find on labels, tags. seals, packages?

5. How can these help ,,ou select, use and care for products?

e. What are the warrantii...3 and guarantees', Of what value are they to

consumers?

7. What information is tit; rally given in instruction booklets lot equipment

and appliances,

8. Wiiat should be considered when plant putchaos.,'

9. What is comparison shopping and how can it help you buy wisely? Give

examples.

IG. How dons advertising influcnce buying decisions?

11. How can planning the use of time and energy in shopping save money and

improve haying skills'

12. How is the buying ef servces different from buying goods?

13. How er n .,au decide what quality of goods and servi,:es to buy for different

Ni,,se.s?
14. ttf!". t economic factors affect the availability and price of goods and

services.'

IS. How do consumer decisions affect business and the economy?

B. Any of the following individual activities may be introduced that will enhance

the access of the OAS,:

1. Develop a shopping list for groceries, Christmas gifts, home furnishings.
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2. Give examples t rhnw how preplanning and shopping lists can help

buying goods and servi,.es.

3. Illustrate the family as a unit can riake the decisions on purchsres for

the home.

4. Shop (or a speciiic it, n, in several stores, comparing quality, prices and

store service ).

S. List your last five :ourclvsses and explain what influenced your decision to

buy could you have made better choices?

6. nescribe a good advertisement and bring ads to class to ac.alyze and discuss.

7. Investigate and report on the advantages of trading only with tellable

me rchants.

8. List the (actors to consider when buying the services of a p:umber, a baby-

sitter, a doctor, an attorney, household help, any appliance repariman,

and auto repair shop.

9. Compare cenveni,neo foods to those fully prepared at homc. Report on

flavor, preparation time coat, quality.

10, Explain how your relationihip wiih sales people and business organizations

relates to wise buying.

II. Descri$e the bast way to return an unsatisfactory rurchase. to Issue a

complaint, to show approval of a particulsr produ or service.

C. The following group project.. are recommended for your group. Make any

revisions or .additions as needed:

I. Conduct a local survey to find out services various stores offer, hours

storea are open and least crowded. sales and promotions scheduled by

different stores.

2. Astfon groups to determine Vie characteristics to look (or when buying- -

a transistor radio, a winter coat. a car, golf clubs, a typewriter. a chair,

school clothes.
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3. C,illect and ills, .varr.-11Ur s, guerarti..cs, ,aJes labels and tags.

4. Assign groups m rnr stluAti., valuati i.r,r1 report bri sources ,rd consumer

information- -adv,rtising, sales people, business an,, government publica-

tions. magazines, books.

5. Set up a shopper's shelf of information from the above sources.

6. Use role playing to dramatizereturning unsatisfactory merchandise...

Luying a major piece of furniture... looking for and inspecting an apartment.

7. 4s sign committees to investigate private associations, business organiza-

tions and government agencies that serve e)nsumers. Describe services

provided.

8. Assign committees to study and report on one of the following buying

incentives, hnw it wort-s, its advantages and disadvantages--trading stamps,

premiums, coupons, prize., contests.

9. As a group discuss ways to judge quality. Give five examples to how when

it would be wise to buy top, medium or low quality.

10, Assign committees to study and present a complete unit on one of the ,

loving -- general shopping techniques. - .buying foods...planning a war. .e...

ins rating in a borne...furnishing a house... buying household appliance.. .

'Mopping for a car... finding a repair service.
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Lesson V: CONSLIME.L CREDIT,-

AIMS:

I. Consumer credit is an important financial tool in personal and family

money management.

Z. No intelligent consumer can afford to ignore it; or to misuse it.

3. Consumer credit, wisely used, can help individuals and families achieve

some of their most important goals in lite.

4. Misused, it can create problems and possibly lead to serious financial

dif fie ultic s.

5. Through appropriate learning experiences, students can learn to understand

consumer credit and to manage credit dollars.

MATERIALS: None

KNOWLEDGE TO RE TAU3HT:

I. Credit is the present use of future income.

2. Retail credit and cash loans are the two basic types of consumer credit.

3. The ability to obtain credit depends on the consumer's credit rating and

the security he can offer.

4. Credit is a service fir which consumers pay.

5. Knowing the cost of credit contributes, to using it intelligently.

6. It is as important to shop for credit as to shop for other goods and

services.

7. Credit contracts set forth the legal rights and responsibilities of both

creditors and debtors.

8. Coedit can be used safely only in amounts that can be comfortably repaid

.eut of future income.

9. Misuses of credit may bring financial problems to the borrower, the lender

or seller, the community. the economy,
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PROCEDURE:

A. Any of the 1,11,,, log 111.1 13,

What is consume 1 credit"

2. Why do individuals and families UO: consumer credit?

3. What is a credit rating'?

4. How can you establish a sound credit rating?

5. What are some questions a creditor may ask before granting you credit?

B. What is the difference between sales credit and cash credit?

7. What factors should be considered before opening a charge account?

Would these be the same for teenagers as for adults?

B. What is installment credit?

9. Why must you pay for the use of credit?

10. What factors determine the amount you pay for credit?

ll. What are the consumer's responsibilities in using credit?

12. What are the creditor's responsibilities in granting credit?

13. What steps can creditore take to prevent families from over-extending

their credit'

14. Whst types of security may be tequired to obtain a loan from a bank, a

consumer finance company, a credit union, a pawnbroker. an insmrance

company?

15. How can the wise use of eredic raise your family's level of living?

lb. How can the misuse of consumer credit cause or contribute to family

financial problems'

17. How can consumers decide how much credit they can use safely?

18. What is credit delinquency and how can it be handled by creditors?

19. What are some differences between consumer, home mortgage, business

and government debt?
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20. How14 does LOI1Slenel CrLda eonteinute to our economy?

B. Any of the following individual activiti,s may be introduced that will enhance

the success of the class:

1. Study and report on the advar!- ges and disadvantages of using consumer

credit.

2, List the purchases typically made with charge account creditwith

installment credit.

3, Describe the types of sales credit-charge account, revolving credit,

Installment plan -their advantages and disadvantages.

4. Investigate and report on the cost of providing consumer credit and the

cost of using it.

5. Find out how the following factors affect the cost of creditamount of

credit used, 1,trigth of repayment period, credit rating, security offered.

6. Describe the Lest way to .hop for credit.

7. Show how to find the dollar cost of credit.

8. Imagine that you need $501 for-a coat, college expenses. doctor bill,

vacation, automobile, or living raarn furniture. Linder what circumstances

would you borrow the money...wait until you can save it...do withlut?

9. Explain these termspromisory note, conditional sales contilict. default,

garnishment, wage a ssignment, installment, principal, balance, co signe r,

delinquency, repossession.

10. Show how the family's use of credit usually varies with difb.rent stages in

the life cycle.

if. Find out which sources of credit in your community malt' loans of $500

and compare each source in terms of secutity requir td, cost of credit,

repayment arrangements, services offered.
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C. 7h," -,J13,,,ni; truvp prof,-1 are t ndud for y,..ut Nlaku any

revisions or addition as ne. dud,

I. Crillect newspaper and inigazinu ads t, show what you can buy with credit.

Discuss pros and cons of using c r. dit for car h.

2. Discuss when the use of credit would be practicalimpractical.

3. Display credit contracts and discuss tkci terms set forth in each.

4. Investigate and discuss the consequences of failing to meet credit obliga ions.

5. Collect and compare credit applications from a retail store. a bank, a

consumer finance company.

V. Discuss It is as important to shop for credit as to shop for other goods

and services.'

7. As a group set up--criteria for using credit wisely... List of things to look

for in credit contracts... factors to consider when shopping for credit.

8. Discuss the differences and similarities, the operating policies, the

specialties of these sources of cash credit -banks, consumer finance

companies, credit unions. insurance companies. pawnshops.

9. Study and discuss II credit were suddenly no longer available to consumers,

how would it affect the living standards of families, the economy, business

organizations, you personally.

10. Discuss how the use of credit relates to sire of income and to place in the

life cycle.

I I. Assign committees to study and discuss -- credit problems and liow to avoid

them...laws that regulate consumer credit... relationship of credit to

demand for and supply of goods and services.

12. Investigate and report ondebt counseling serviceswho sponsors them...

how do they work... what cos's are involved. how can they be evaluated?
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Lesson Vi: SAVINGS, INSURANCE, AND INVESTMENTS

AIMS:

1. Sound money management includes planning ahead to meet expected

expenses, to handle unexpected eme rge»cies and to reach long-term goals.

Z. Saving money, insuring against risks and investing income contrib,te to

mound money management and to personal and family financial security.

3. Through appropriate learning experiences individuals can understand the

various forms of savings, insurance and investments and their place in a

money management program.

MATERIALS: None

KNOWLEDGE TO SE TAUGHT:

I. Saving is putting money aside for future use.

Z. Savings are used for major expected expenses, for unexpected emergencie.,

and for goals.

3. Safety and aval:ability are principal requirements in choosing a place to

deposit savings.

4. Insurance protection is based on the principle of "sharing the risk."

5. Different kinds of insurance protect against different types of risk.

6. Investing usually means putting money into income producing assets; stocks,

bonds, real estate, a business,

7. Investing also inclades spending on education or training for self-improve-

ment...on a home and durable goods for better living.

8. Certain types of savings, insurance and investments are available through

employers, unions, churches, professional groups, and school counselors.

9. Compulsory government social security programs provide benefits to

eligible citizen*.

10. Financial security goals differ with differem iniividuals and families and

with different Max., s in th life cycle.
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1- ROC EllCiti.RE:

A. Any of the iollowing discussion qui.gti...ms 'nay on userl,

1. Why should you put ivoniy aside for luture use if possible?

2. is purpose of saving?

i. What are the different methods of soN ing ?

4. Where can savings be deposited in your area?

S. What should be considered in deciding how much to save and where to

deposit savings?

What types of expeni:s and financial emergencies are usually met through

savings?

7. How can savings help you reach your goals?

8. What is insurance?

9. What risks does insurance cover?

10. How does insurance provide financial protection?

II. What are the various types of insurance?

1 2 . What is "sharing the risk?'

13. What are financial investments?

14. What does investing mei--

IS. What should be considered before investing?

16. Haw is financial security increased by investing in education, durable

goods, property. stocks, bonds, insurance?

17. How should financial planni.g be :elated to the life cycle?

18. How do savings, insurance and investments contribute to financial security?

19. How are plans for financial security affected by age, health, marital status.

occupation, site of income, assets?

20. What is the difference between investing and speculating?

21. What is a net worth statement?

391

383



21'. Who are some of the specialists who an advise you on saving, insuring

and investing? What type of serv;ce dces each Offer

B. Any of the following individual activities may be i Aroduced that will enhance

Ole success of the class:

I. Describe the reascos for, purposes cf, and advantages of saving.

2. Look ahead to the expenses and goals you have for the neat two years and

tell how you will meet them.

3. Investigate the different types of saving institutions in your area. Compare

interest rates, withdrawal privileges, safety features.

4. Show how families invest through acquir'ng durable goods.

5. Study and report en one of these-life insurance, health and accident

insurance, insurance for the car, insurance for the home. Include types.

coverage, sources, advantages, disadvantages of each.

6. Set up a financial plan for your family based on income. goals, financial

circumstances.

?. investigate anti report on the different type. of investment plans and their

features.

B. Describe how a long-range financial plan contributes to financial

What might be included in such a plan?

9. Explain these termscommon stocks, mutual funds, bonds, social security,

annuiticc, pension'. interests, dividends, capital gains.

LO. Pi:k one company Hated on the New York Stock Exchange and find out

business of company, quality of management, past earnings, growth

potential, yield.

C. The following group projects are recommended for your group. Make any

re./isions or adds ions as needed:

1. Make a chalkboard list of saving goals for teenagers, young adults, newly

married couples, graving families, retired people.
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. As a group discuss- great oaks from little acorns ;row... he ..ho

spends well, saves.. saving and success a r twit, brothers... 'saving

is greater than earning.

3. Assign groups to work nut financial situ rity plans toe families in various

circumstances.

4. Assign groups to work out a net worth statement for these families.

S. Set up a resource file of information on savings, insurance, investments,

financial planning.

Present case studies onplanning ahead to educate children ..a newly

married couple plans for future security.., a family plans for retirement...

a single woman's plan for financial security.

7. As a group study and discuss federal, state and local r7,cial security

programs. Find out what they cost...how they are financed... who benefits

from each plan and how.

8. Appoint groups to study and report on- -gove rnment and corporate bonds.

stocks, life insurance, real estate, durable goods, educationas forms

of security.

9. Assign small groups to plan and report on investing a ditinite amount of

moneyWO, $1000. $5000, $10,000. Reports should include

investment objectives, expected earnings, growth potential, risks,

IU. Organize two committees to discuss the ways family financial planning

and security may to affected by changing family circumstances.,. economic

conditions.
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Lesson VU: CONSUMER RIGHTS AND RESPONSIBILITIES

AIMS:

1. Understanding consumer rights and responsibilities contributes to ef-

fectiveness as I, consumer citizen.

2. Through appropriate learning experiences individuals can develop concepts

to guide then in handling consumer matters, in enjeing and protecting

their rights. in recognizing art accepting their responsibilities.

3. Individuals will learn to managa their financial affairs and take an

interest in our economic system.

MATERIALS: None

KNOWLEDGE TO BE TAUGHT:

A. In buying goods and services consumers have rights to:

1. Protection against the sale of product. or services that endanger health

or life.

2. Information to make intelligent buying decisions.

3. Choice of good. and services at competitive paces.

4. Assurance of satisfactory quality and service.

5. Protection against misrepresents dishonesty and fraud.

5. Open communication with I:il...ness where matters of consume r interests

are concerned.

8. In buying vods and service.' consumers have responsibilities to:

i. Plan spending to meet important needs and wants.

2. Lcok for and use available information when buying.

3. linow and follow safety standards wh rn buying and using products.

4. Deal only with reliable business organisations.

5. Report unlawful or unfair practices to proper authorities a agencies.
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C. Consumers can protect their rights and accept their responsibilities by:

1. Dealing fairly and honestly with other consumers and with business.

Z. Knowing how consumers are served and protected by various government

agencies, business organizations, and private groups.

3. Supporting laws that promote consumer interests,

4. Paying taxes and knowing how tax dollars are used.

5. Understanding how and why business and consumers depend on each other

in achieving mutual interests.

6. Understanding the economy and their place in it.

PROCEDURE:

A. Any of the following discussion questions may be used:

1. What is a consumer'

Z. What is a consumer right? Can you name some?

3. What is a consumer responsibility'? Name some,

4. How would a responsible consumer andle the following:

a. discovering he has received too much chang' at a store,

b, finding a flaw in a suit just purchased.

c. paying $15 for repairs on a TV set and finding It not properly repaired.

d, receiving unordered merchandise in the mail.

e. discovering that a product does net meet advertising claims.

5. What responsibilities are involved in ...xe reining free choice in buying

goods and services?

6. How does a responsible consu- er differ from a irresponsible consumer?

7. What responsibilities do you have .oward other consumers ? Toward

merchants ?

8. Now can consumers protect their own interests?

9. How could business be no re helpful to crnsume rs ?

395

387



10. In what ways are eonsumci int, r,sts protected by law'!

11. Huw can consumers influunee thi way tax dolls rs are spent?

Ill. How de consumers and business depend on each other,

13. How do consumers affect the economy?

14. How would you explain--"Dollars arc the votes consumers cast for or

against certain products or services, business organizations, economic

policies?"

15. What is self-regulation in regi. -d to business organizations? When is 't

preferable to government regulations?

B. Any of the following individual activities may be introduced that will enhance

the success of the class:

1. Draft a letter to a business firm--to call attention to a product that failed

to perform satisfactorily...to approve a policy or service...to complain

about an inconvenience or a product...to make suggestions for improving

a service product,

2. List four responsibilities of consumers to business and vice versa.

3. Give three reasons for a store to accept returned merchandise and three

reasons for not accepting it.

4. Report on ways you can make your consumer needs and wants known to

the business community.

5, Explain how consumer decisions affect business policies, quality of goods

and services, prices,

6, Describe the consumer's rights and responsibilities when he has been

mistreated in a business transa:tion. Give examples.

1. Explain what is meant by the consumer's right--to safety...to he informed

... to choose... to be heard. What responsibilities a re connected vith

these rights/
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8. list sonic 4 the 1.1I'vlt.c.S pru<<ded by keel, state and federal government

through tax dollars.

9. Explain ways in which consumers can accept responsibility in regard to

legislation...unfair business practices...use of customer services

provided by business.

10. Trace the buying and se lling of goods And services over the past 50 years.

Point up major changer... reasons for them... their effect on present

buying and selling methods.

C. The following group prcjects are recommended for your group. Make any

revisions or addition/1 as needed.

I. Assign groups to demonstrate ways consumers show respect for the rights

of other consumers and of business.

2. Study and report on prrblems that may result fromfailure to understand

consumer failure to accept consumer responsibilities.

3. Assign groups to find cut how consumers are protected against the sale

of goods and services that endenger health or life. Explain which safety

mes:ures are adequate...where further protection is needed...how it can

best be accomplished.

4. Investigate and report on business organizations, private associations

and government departments that serve consumers.

5. Assign groups to study and report on one of the following and its importance

to the consumer- -Sherman Anti-Trust Act... Federal Trade Commission

Act... Miller-Tydings Act... Robinson-Patman Act... Clayton Act...

Food and Drug Acts.

6. Prepare a set of principles to follow in fulfillin your role as a consumer

citizen.
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7. As a group discus At of Rousseau's words, r eat red

your rights, and they will soon become unlimited."

8. Obtain income tax forms to study and fill out. Discuss regulations for

filing income tax. Investigate other types of taxes.

9. Assign groups to report on current economic issues related to prices,

advertising, taxes, tariffs, unions, government regulations.

10. Divide the group into committees, each to prepare a unit onbenefits of

communication between consumer and business...various types of taxes

and their benefits...the rote of producer ind consumer in cur economy.
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FAMILY LIVING UNIT II

PARENT-CHILD RELATIONS

I, SPECIFIC OBJECTIVES

A. To give the student an understanding of the principles and importance of
good childparent relationships.

B. To develop in the student an awareness of his role as a parent.

C. To provide situations that demand his understanding of child problems.

D. To develop through lectu..e and discussion an understanding of principles
of child-parent relations.

E. To show that values and goals are often closely allied to good child-parent
relation..

II. EVALUATION OF UNIT WORK

A. Class participation in discussions.

B. Evaluation of pact:cal exercises.

C. Effort and interest shown through bringing in and presenting o. 'side
materials.

D. Teacher observation.

E. AU other activities that show child-parent relations as whole.

STUDENT ACTIVITIES

A. Reading booklets as provided by teacher.

B. Discussion of other materials provided by students.

C. To determine what good child-parent practices are through class
discussions

). Development of child-parent practices that show good techniques.

E, Discussion of student experiences.

F. Use of role playing situations to demonstrate problem

IV. SOURCES OF MATERIALS FOR THE STUDENT

A. List all books used for reference and resource.
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H. Newspaper articles.

C. Magazine articles.

D. Radio and TV programs.

E. Personal experience.

F. Movies and Filmstrips {lists)

V. SUPPLE,4ENTA RV MATERIALS

A. Lectures by teacher.

B. Use of local resources as .available.

C. Community guest lectures and discussion leaders.

VI. PLAN OF PROCEDURE

A. Lesson One: Family Relations.

B. Lesson Two: Personality.

C. Lesson Three: Child Growth and D.iveloprnent.

D. Lesion Four: Family Roles.

E. Lesson Five: Family Crisis.

F. Leeson Six: Outside the Family

G. Lesson Seven: Understanding Behavior Development
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CODES FOR MATERIALS LISTED

4SRA --- -Science Research Associates

PAP----Public Affairs Pamphlet

SVE----Society for Visual Education, Inc.

AVG Ind. U. ----Audio Visual Center. Indiana University

NET - -- -Net Film Service, Indiana University

ENCY. BRIT. ----Encyclopedia Britannica Education Corp.

LA---Learning Arts, Wichita. Kansas

McGraw-NM

Bailey Films

Ass. Films ----Associated Film Service (free loan(

Eastern New Mexico Film Rental Service

*Prices on books are for the cost of one copy, rates for more than 10 copies

c - - -- behind movie and filmstrips indicates the sales cost of item
no rental cost given

r----behind movie and filmstrips indicate rental costs of items
(Ito 5 days) sales costs are available.
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LESSON 1. FAMILY RELATIONS

AIMS:

I. To present an overall picture of the vital influences in family reiations.
2. To present ways of solving family problems.
3, To show the family in fight of community influences.
4. To provide suggestions for good family planning.

MATERIALS:

1, Bock.
S-949 A Guide For Family Living SRA 751
5-913 How To Live With Children SRA 75

216 Your Family Health PAP 251
175 Mental Health Is A Family

Affair PAP 251
136 Planning Your Family PAP 25

Z. Filmstrips:
Marriage 6 Family Living Series - 5 filmstrips (L.A.)

'7.50 - $6.00 ea. ref

3. Movies:
Trouble in the Family - 90 Min. B/W NET Film Ser.
What Is Normal? - 30 Min. B/W NET Film Ser.
Marriage Problems - 30 Min. B/W NET Film Ser,
Families & Learning, Everyone is A

Teacher - CSC - A-VE Ind. U.
Family Teamwork and You ESC.940 Ind. U.
Kept for the Home of Tomorrow - 5-201 - 27 Min.

Color Assoc. Film

KNOWLEDGE TO BE TAUGHT: (amount and item optionall

$12.15 (r)
$ 5.40 (r)
$ 5.40 (r)

$ 3.90 (r)
$ 5.65

Free

I. Good family relations are healthful.
2. Good family planning :s good preventive medicine.
3. Community acceptance is necessary for family security.
4. Good techn:ques determine success in solving family problems,
5. Good inter-family communication is essential to family well-being.
6. Good parental attitude causes good child response.
7. Democracy in the home is the prime source of fair play.
8. Mental health is a family affair.

PROCEDURES:

1. Of the following questions the amount and items is to be optional with the
teacher.

a. How well does your family communicate,
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b. What is a ''bad home?
c. What is a "g)od home,"
d. How does a good home or bad horn, influence a child's growth?
e. How do parents' attitudes tend to make children cooperative at dif-

ferent age levels?
(. How can community reaction to a family affect family security?
g. How can democratic home rela'ionship solve problems?
h. What is good family planning?
i. What is good family mental health?

2. STUDENT ACTIVITIES

a. Group discussions to share ideas and experiences with other students.
b. Role playing situations to demonstrate to the students good and bad

family relations.
c. Listening to lectures by the instructor and/or guest speakers.
d. Participating in an assessment inventory to make the student aware of

vital in family relations.
e. Read supplementary materials related t '7 the topics and their own

interests.
1. See movies and filmstrips on related topics.
g. Be on the lookout for newspaper and magazine articles dealing with

family relations.

3. LIST OF SOME OUTSIDE RESOURCE PEOPLE WHO MIGHT HELP.

a. Welfare case worker.
b. Marriage counselor.
c. Family counselor.
d. Religious leaders,
e. County mental health representative.

EVALUATION:

I. Response from class.
2. Teacher observation.
3. Student success in solving problems.
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SOCIAl. ASSESSMENT INVENTORY
LESSON I. FAMILY RELATIONS

SELECT THE ONE BEST ANSWER

1. To communicate with family members means:

a.
b.
c.
d.

To speak yotr mind, but not to listen to others.
To speak yor mind, and listen to others.
To listen but not to speak your mind.
To neither speak your mind nor listen to others.

Z. Family planning it:

a. Deciding how many children to have.
b. Deciding where to go on vacation.
c. Working together for the good of all the members of the family.
d. Making sure no one gets hurt.

3. Who is the head of your horse,

a. Grandparents,
b. Parents,
c. Children.
d. Neighbors.

4. Do your neighbors

a. Mind their own business.
b. Mind your business.
c. Help when you ask for it.
d. Ignore you completely.

5. My wife (husband} and I fight

a. Very seldom, but us tally in private.
b. Very often, but usually in private.
c. Very seldom, and in front of everyone.
d. Very often, and in front of everyone.

6. My wife (husband!

a. Trusts me only when I'm at home.
b. Doe* not trust me anywhere.
c. Trusts me wherever I am.
d. Trusts me when we're together.
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7. My children

a. Love me a little.
b. Love me a lot.
c. Hate me a little.
d. Hate me a lot.

S. Cur family

a. Spends very little time together.
b. Spends a lot of time together.
c. Is never together.
d. Is always together.

9. Most of the people in my family

a. Don't care about education.
b. Care a little about education.
c. Care more than a little about education,
cl. Think that education is the oily way.

10. 1 look for my family

a. To break up an/ time now.
b. To have a hard time staying togethe..
c, To have no trouyle staying together.
d. To always be together
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LESSON II. PERSONALITY

'4L5:

1. To define and relate personality to the understanding of the student.
2. To present self-understanding as a vital tool for understanding others.
3. To connect personality growth to social growth.

MAT ERLALS:

1. Books
5.594 Exploring Your Personality SRA 75{

5-866 Growing Up Emotionally SRA 75

5-510 Growing Up Socially SRA 75{
5-841 Understanding Yourself SRA 75{
5-903 Selt-Underetanding, A First Step

To Understanding Children SRA 75{

5-731 All About You SRA 75{

2. F lmstrips Frames Time Strip Record
Who Am 1? Search for

Fel! 53 11 min, SVE $7.50 $4.00(c)
Wlro. Am P Eye Gate

$4.25 $5.0010

3. Movies
Personality and

Emotions 13 min. b/w Ency. Brit. $86.00 (c)
Emergence of

Personality 33 min. l tw Ency. Brit. $200.00 (c)
Frontiers of the

Mind b/w AV-C lid. U. $ 5.65 (r)
11-5-822

KNOWLEDGE TO BE TAUGHT

1. Personality is the key to mental health.
2. Your personality det. rmires how well you get along with others.
3. You pass your personality on to your children.
4. Personality is learned early in life but never forgotten.
5. People see themselves in others.

PROCEDURES

1. What should you know about personality?
2. What is meant by a "good personality?"
3. What is meant by a "bad personality?"
4. How will my personality affect my children?
5. How does personality affect my social life?
6. How does personality affect me on the job?
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7. boes your 1, rsonallty change''
b. What kind pervonahty did I marry?
9. How can I understand myself,

10. Will self-undo rstandIng help rm. understand other,

STUDENT ACTIVITIES

1. Group discussion to share ideas and experience with others.
2. Listening to lectures by the Instructor aro.2 guest speakers.
3. Participating in an assessment inventory to maks the student aware of

vital areas of personality.
4. Read supplementary materials related to topics and their own interests.
5. Read biographical material about ptople they admire.
6. See movies and filmstrips on related topics.
7. Be on the lookout for newspaper and magazine articles related to the topics

and their own interest.

LIST SOME OUTSIDE RESOURCE PEOPLE WHO MIGHT HELP

I. Psychiatrist.
2. Sociologist.
3. Psychologist.
4. Mental health representative.
5. Family doctor.

EVALUATION

1. Response from class.
2. Teacher observation.
3. Student success in solving problems.
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LESSON II, PERSONALITY
ASSESSMENT INVENTORY

SELECT THE ONE BEST ANSWER

1. When people look at me they

a. think I ar.i mean.
b. think I am nice.
c. think I am sexy (handsome).
d. think I am plain.

2. My children most resemble:

a. My wife (husband).
b. Grandparents.
c. Me.
d. No one I know.

3. I become angry

a. often.
b. seldom,
c. never.
d. always.

4. I become angry mostly when people

a. disobey me.
b. make the same mistakes I do.
c. Do things better than I do.
d. Don't do anything at all.

5. When the house gets dirty I

a. Don't notice.
b. Mention it to someone.
c. Notice but don't mention it.
d. Notice it and get upset.

6. Most people are trying

a. To cheat me.
b. To help me.
c. To like me.
d. To hurt me.
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7. My wife !husband( has the same iho ght, al the same urn.' I do

a. sometimes.
b. never.
c. seldom.
d. always.

S. I like people who

a. look like me.
b. do things the way I do.
c. Don't look like me.
d. Don't do things the way I do.

9. I like getting out the house

a. With my wife (husband) for enjoyment.
b. With my wife (husband) to get away.
c. Without my wife (husband) to get away.
d. Without my wife (husband) for enjoyment.

10. I think I

a. Have problems but lam normal.
b. Have problems and I am not normal.
c. Don't have problems and I am normal.
d. Don't have problems and I am not normal.
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I.E.SSON Ill. GROWTH AND IA- V TTOPMENT

AIMS

I. Present facts and processes occurring in the normal physical growth of
hildren.

Z. Present facts and processes occurring 117 the normal emotional development
of children.

3. Show the influences that alter the normal development of children.

MATERIALS

I. Books
5-864 Becoming Men and Women SRA 751

5-1077 You're Maturing Now SRA 751

5-925 How Children Grow and Develop SRA 751

165 Genetics-The Science of Heredity PAP 251

141 Enjoy Your Child Ages 1, 2 & 3 PAP 251

144 Understand Your Child: 6-12 PAP 251

163 3 to 6: Your Child Starts School PAP 251

2. Filmstrips
Maturing Boys and Girls

Frames Time Record

C-79l-1 52 7 min. SVE 7.50 4.00 lel
Becoming A Woman

C-791-2 53 7 min. SVE 7.50 4.00 (c)
Becoming A Man

C-791-3 41 7 min. SVE 7.50 4.00 (cl
Growing Up, From Childhood

to Maturity 61 18 min. 5VE 7. _0 4.00 lc)
Why Do My Feelings Change,

202-B Eye Gate 5.25 5.00 tel
What Can I Do About It?

202-C Eye Gate 5.25 5.00 (c)
How Can I Improve Myself,

202-D Eye Gate 5.25 5.00 (c)
An Age of Change

041633 McGraw-Ha 6.95 tel

3. Movies
Adolescence 30 Mtn. NET FS bfw 5.40 (r)
Early Social Behavior II Min. Ency. Brit. 60.00 (e 1

Growth of Infant-Behavior 9 Min. Ency. Brit. 60.00 (c)
Learning & Growth 11 Min. Ency. Brit. 60.00 lel
The Age of Curiosity 5.420 - 13 Min. Assoc. Films Free

KNOWLEDGE TO BE TAUGHT

1. Faits determining physical growth of children.
2. Facts determining emotional development of children.
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3. Vital pro ss, uf phy.;t412
4, Vital processes of emotional do %,loprr. nt.
5. Nutritional cflccts upon physical and emotional development.
6. Hume environmental effects upon physical and Emotional development.
7. How knowing about physical and emotional development can help you

understand children better.

PROCEDURES

When does a child normally learn who mother and daddy are?
2. What is heredity,
3. When does a child normally learn to
4, When does a child normally learn to talk?
5. When is a child normally ready to give up the bottle?
6. When is a child normally ready to be potty-trained,
7. How fast does a child normally growl
8. When does a child normally learn to use his fingers?
9. When does a child normally begin to see the world clearly')

10. When can a child normally learn to read?
11. When does a child normally discover his sex?
12. When does a child normally start feeling independent'
13. What happens during; puberty?
14. What does love have to do with growth and development'
15. When does a child discover other people around him')

STUDENT ACTIVITIES

I. Listen to lectures by instructors and outside resource people.
2. Group discussion to share experiences with each other.
3. Reading outside books, newspapers, magazines to add to class discussion.
4. See filmstrips and movies that relate to the topics.
5. Participating in an assessment inventory to note vital factors of growth

and development.

LIST SOME OUTSIDE RESOURCE PEOPLE WHO MIGHT HELP
1. Family doctor.
2. Obstetrician.
3, Pediatrician.
4. Psychologist.
5. Biologist.
6. Psychiatrist.
7. Nurse.
8. C.aunty health representative.

EVALUATION

I. Response from class.
2. Teacher observation.
3. Student success in solving problems.
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LESSON III. GROlk ANL' LEV /..1.0ENIL.NT

Refer to test in booklet

5-925 How Children Gross. and Develop,
and J. Le%ellen 75
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LESSON IV. FAMILY ROLi:S

AIMS

1. To define factors which determine various roles within the int-nay.
L. To indicate how the roles work together.
3. To point out the frustration caused by conflicting roles.

MATERIALS

1. Books
5-772 Getting Along With Parents SRA 752
5-598 Getting Along 15 rth Brothers and Sisters SRA 752
5-33 How to Live with Parents SRA 752
5-901 Let's Listen to Youth SRA 752
5-894 A Guide to Successful Fatherhood SRA 752
5-920 Helping Brothers and Sisters Get Along SRA 752

247 The Modern Mother's Dilemma SRA 752
198 Stepmothers can be Nice PAP 252
188 Working Wives and Mothers PAP 252
174 Mother-in-law and Grandmother PAP 252
157 Making the Grade as Dad PAP 252

5-947 Helping Boys and Girls Understand
their Sex Roles SRA 752

2. Filmstrips frames Time Film Record
Learning to Understand 46 7 1/2 min F776.1 SVE 6.50 3.50 k-1

Parents
Living with Beecher!

and Sisters 47 8 1/2 mila. F776.2 SVE 6.50 3. 50 icl
How to get along with

Parents 45 6 1/2min. F776.-5 SVE 6.50 3.50
You're Part of A

Family 47 7 112min. F776.7 SVE 6.50 3.50 ki
Teen-Parent Relations - 6 filmstrips A records $51. Sn LA (c1

1. Movies
Mothers, What They Do,
Psychological Eiffecinces

Between the Sexes
A Surprise for Mothers
It's Wonderful Being A Girl

KNOWLEDGE TO BE LEARNED

GSC-1206 AVC Ind. U. S4 15

ESC -890
ESC-896
5-900

AVC Ind. U. ir) $4.90
AVC Ind. U. 01 $5.40

22 min. Color Free

1. Father is an occupational handiman.
2. Mother keeps the home fires burning.
3. Not all family roles meet the 'normal- standards.
4. Children rely on parents for guidance.
S. Stepmothers, stelfathers and stepchildren need time ai.i cooperation to

adjust.
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h. Mr,thi r-in-law and lather-in-E., al, akaays urtnr s.
7. Uramlmul liLe ano graniltwiher hi Ip thi ddio t <ol secure in the world aro .or:

them.
H. Working mothers Ian (ale various role problems.
9. glrAhets and sisters roust be allowed oositions in a family.

LURES

I Who is father prodder, husband, dad, or eiplomat"
2 Who is mother: housewife nurse, diplomat or cemmittee chairman,
7.. Whet arc the problems of a working. mother'
4. What art! the normal roles of husband arid wife' What happens if they

don't conform'
5. Where do children learn to be mothers and lathers?
b. What are the adjustments of step-parents,
7. What are the adjustments of step-children?
8. What are the roles of In-laws?
9. How can grandi,,other and grandfather aid the child in knowing a bigger

world?
10. What are the roles of brothers and sist2rs?

STUDENT ACTIVITIES

I. Role playing situations to help others better understand the feelings and
relationship in a family unit.

2. Listen to lecture by the Instructor and guest speakers.
3. Reading supplementary material, such as books, pamphlets, ro spaper

and magazine as tides.
4. Group discussions to sharl others' experience with roles in the family.
5. Watching movies anu filrnsi rips related to roles in the family.
b. Participate in an assessment inventory to make students aware of dial

area in family roles.

LIST SOME OUTSIDE RESOURCE PEOPLE WHO MIGHT HELP

I. Psychologist.
2. Family counselor.
3. Psychiatrist.
4. Sociologist.

EVA LUATIOr

I. Response from class.
2. Teacher observation
3. Stirlent success in soldng problems.

416

406



LLY,ON IV. r ',MIL) ROLES
ASSESSMENT INVENTORY

i. My mother-in-law (and/or father-m-law)

a. always interfere in our home probirms.
b. only interfere when they are artcd to.
c. never interfere in our home problems.
d. don't care about our home problems.

2. As a pare.it I feel

a. good.
b, over-loaded.
c. unnecessary.
d. frustrated,

3. My wife (husband)

a. it not doing her his share at home.
b. is doing more than her his share at home
c. is doing just what I expect her (him) to do,
d. does what she (hel pleases.

4. I feel my parents

a. like mg wife (husband) better than me.
b. think I did not select the right partner.
c. boss my wife (hus ha td) at ound.
d. think both me are' my wife (husband) made a good choice.

5. My children

a. know how to act at home.
b. act up a I.. at home,
L. obey me.
d. don't obey me.

6. My working away from home

a. :Mer feres with try home duties.
b. saves me from staying at home al day.
c. does not interfere with my home duties.

is not what I want but is necessary to pay the bills.

7. I do housework because

a. I enjoy tt.
b. no one else will do it,
c. my husband (wife) makes me do it.
d. to help out around the house.
e. I don't do housework.
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S. Our ,h1Idron

a. like me best.
b. like my wife ihusband) beet.
c. Itke us both equally.
d. dislike us both equally.

9. Our children pet al..ug with each other

a. fairly well.
b. very well.
C. not so well.
d. not well at all.

10. Step-children

a. always adjust to their new parent,
b, never adjust to their new parent.
c. favor their real parent.
d. favor their step-parent.
e none of the aboi.e.
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LESSON MIL). cl:rsi
AIMS

I, To make the student aware of the effects of a nets on the family.
Z. To inform the student of the many different types of crisis in the home.
3. To present ways of handling erisin of different sorts.

MATERIALS

books

5-837
5-705
5-845
5-31
5-83h
5-931
5-914
5-910
5-906

217
207
219
223
243
135
149
172

Facts about i.mle Delinquency
It hat are you Afraid 01'
What are your Problems,
Lnderstanding Love
Understanding Sex
Understanding the Other Sex
Emotional Problems of Illness
Fears of Children
When Children Face Crisis
Helping Children Understand Sex
Care For Children in Trouble
Children in Court
When You Lose a Loved One
Homes for Foster Children
Feat and Prejudice
Broken Homes
How to Tell Your Child About Sex
When Mental Illness Strikes Your Family

Filmstrips
How do you know st's love'

Movies
Some personal learnings about

interpersonal relations ships
How Do I Lose Thee'

KNOWLEDGE TO SE LEARNED

SRA
SRA
SRA
SRA
SRA
SRA
SRA
SRA
SRA
SRA
PAP
PAP
PAP
PAP
PAP
PAP
PAP
PAP

75f
75?
75?
75?
75?
75?
75f
75f
75f
75f
251
25f
25?
25?
25?
25f
25f
25f

45 7 min. SVE 1.50 c 3.50 c

AVC Ind. U. 1.40 r
RSC-71t, AVC Ind. U. 9.65 r

1. The major causes of juvenile delinqusnsy.
2, W "at fear does to children.

Hv i to handle the problems insolvecl with understsnding love.
4. How to i.:11 children about sex.
5. What happens when children discuscr the opposite sex.
6. What to do when a family loses a loved one,
7 The problems of a foster child.
8. Children learn prejudice early in life.
9. The effects of a broken home on children.

10. Thr effe is of mental Mies' on a family.
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PROCEDURES

I. What are the major causes of juvenile delinquency,
2. How does fear affect children?
3. What should you know about young love?
4. What do you tell your children about sex?
5. The opposite sex: What's the difference to a child?
6. How should you handle a death in the family?
7. Are foster children your own?
8. Where do children learn prejudice?
9. How does a broken home affect the childrei?

10. How doe. mental illness affect the family?

STUDENT ACTIVITIES

1. Listen to lecturer by the instructor and guest speakers related to family
crisis.

2. Group discussions to share experiences of students .vith family crisis.
3. heading books, pamphlets, magazines, and newmpapers dealing with

family trials.
4. Watching movies and filmstrips related to family crisis.

SOME RESOURCE PEOPLE WHO MAY HELP THE CLASS

1. Welfare caseworker.
2. Psychologist.
3. Family doctor.
4. Sociologist.
5. Family counselor.
6. Child counselor.
7. County mental health representative.
8. Religious leader.

EVALUATION

I. From students in the class.
2. Teacher observation.
3. Student success in solving problem..
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LESSON VI. OlITSIDF. 111/' FAMILY

AIMS

1. To present to the student an understanding of outside influences on the
child.

2. so show the student problems faced by the child through outside influences.
3. To explain how outside influences on the child affect the family.
4. To explain the ways children build their own philosophies in relation to the

family and outside influences.

MATERIALS

Books
5.804
5-515
5.1175
5-158
5-565
5-511
5-897
5-875

236

Bui'ding Your Philosophy of Life
Enjoying Leisure Time
Ethics for Everyday Life
Getting Along with Others
Making and Keeping Friends
Looking Ahead to Marriage
Your Child and People Around Him
Let's Talk
Too Young to Marry

Filmstrips
Making and Keeping Friends
Ways We Influence Others
Belonging to a Crowd
What About Other People?
Making Friends is Easy
At Home and in the Public
You're in Public
Making Friends - series

Movies
Belonging to the Group
Making Friends

KNOWLEDGE 70 BE LEARNED

SRA
SRA
SRA
SRA
SRA
SRA
SRA
SRA
PAP

754
754
754
754
754
754
754
75/
254

Film Record
43 9 min. F-775-2 SVE 6.50 3.50 Icl
47 9 1/2 F775.5 SVE F.50 3.50 (c)
48 8 1(2 min, F -775 -7 SVE 6.50 3.50 (c I

202 - Eye Gate 5.25 5.00 (c)
152000 McGraw-Hill 6.50 (c)
041605 McGraw-Hill 8.50 lc)
400113 McGrawHal 6.50 )c)

Bailey Film, Die. 3 strips $18.00 $6.00 each/el

16 min.
I I min.

Ency. Brit.
Ency. Brit,

$102.50 {cost/
70.00 (el

I. Childhood fri,nds, influence your child's life.
2. The pastor, rabbi, priest can affect your child's decisions.
3. Teachers can affect your child's decisions.
4. The policeman can influence your child.
5. Relatives of the family can affect your child's decisions.
6. rhildren can learn ''bad language" outside the home.
7. Children can become dissatisfied with home through contact with others.
8 Children learn ethics of living horn many sources.
9. Your child's philosophy develops as he contacts the outside world.

10. Children marry outs,-'ers.
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PROCEDURES

I. How do your . hold's friends affect his aetions
2. How can religious leaders he!p your child in decisions?
3. How can teachers help your child's dei is wns ?
4. Can the police and other authorities help your child,
5. How can relatives help your child make decisions?
6. How did my child /earn "bad words,"
7. Why does my child feel his family and home aren't good enough any more?
8. Where do children develop good ethics,
9. Where did my child yet his attitudes?

10. Why does my child want to marry already?
11. Why does my child want to marry that person',

STUDENT ACTIVITIES

1. Group discussions to share experiences with the other students.
2. Listen to lectures by the instructor and outside guest speakers.
3. Role playing situations to help parents recall and (eel the pressures of

outside influences.
4. Reading outside materials to help understand topics.
5. Watching movies and filmstrips related to topics.
6. Taking n assessment inventory to note the important aspects of outside

influence.

UST SOME OUTSIDE RESOURCE PEOPLE WHO MIGHT HELP

1. Family counselor
2. Child counselor
3. Religious leader
4. Probation officer
5. Sociologist
6. Psychologist

EVALUATION

1. Student assessment of the class.
2. Teacher observation.
3. Student success in solving problems.
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. -,SON 1. 110, MILY
ASSESS/01'NT 1Nt. F-NTOR

1. My children's friends

a. are ideal companions.
b. are unknown to me.
c. are not the type of people 1 like.
d. are OK, I guess.

2, My children

a. always bring th. it friends home.
b. always meet at their friends' homes.
c. sometimes meet at our home and sometime at their friends' homes,
d. always meet their friends outside of eithcr's home.

3. My children

a. complain about all their teachers.
b. complain about one or tao of their teachers.
c. don't complain about their teachers.
d. 'just complain,' about everything.

4. My children's attitudes are

a. good.
b. indifferent.
c. bad
d. I don't krow.

S. My teenager

a. is always gone at night.
b. goes out once a month.
c. never goes out at night.
d. goes out once a week.

G. My child

a. has all kinds of friends.
b. has no friends.
e. has one friend.
d. has two or thee.. friends.

7. Most of my relatives

a. are a bad influence on my children.
b. are a good influer,e on my children.
c. don't like my children.
el. do like my children.
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N. Most of all, I want my child io rmirry

a. sormione I knew.
b. Sfant,rt, rit h.
a. someone nit .

d. someone he loves.

9. My child thinks the poi,

a. are against him.
b. are there to help
c. are worthless.
d. are necessary.

10. 0.1r religious leader

a. helps children all the time.
b. does not seem to like children.
c. helps children a little.
d. is too busy to help children.
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I. SSON Vii 1-11. I IA V Inic

1M11;,,

1. To give the 2,tilioit a hitter ,..inderatandinii of ihildrens' good and bad'
behavior,

2. To show why and how behavior is developed.
3. To present ways of leashing children good behavior.

MATERIALS:

Books
--T6-4 Your Child's Emotional Health PAP 7..59

234 Coming of Age Problems of Teenagers PAP 254
254 Your Child's Sense of Responsibility PAP 259

5-935 Understanding Hostility in Children SRA 759
5-932 A Guide to Better Discipline SRA 75f
5-939 Developing Responsibility in Children SRA 75f
5-991 Helping Children Develop Moral Values SRA 759
5-909 Why Children Misbehave SRA 759
5409 Your Behavior Problems SRA 759

Movies
Emotional Illness
Don't be Afraid
Don't be Angry
The Game CS-I810
R'ght and Wrong

What's Inbetween" ESC-950

KNOWLEDGE TO BE LEARNED:

30 min
12 min
12 min

We'
b/w
Jr /ye

NET 5.40 r
Ency Brit 70.00 c
Envy Brit 70.00 c
AVC Ind. 12 6.4J r

AVC Ind. 1.1 8.90 t

I. Children misbehave ft r a reason.
G. Children behave for a reason.
3. Hostility is a part of grossing up.
9. Parents must develop responsibility in children.
5. There are nays tc discipline and ways not to estiplIne a child.
f. Many people influence your child's moral values.
7. Teenagers have two basic problems. childhood and adulthood.

F'ROCI ['ORES

I. Why do children misbehavc7
2. Why do children behave '
3. How much hostility is normal',
4. How can parents develop responsib.hty in children''
5. To discipline or not to discipline'
C. What kind of discipliee mocks'
7. What kind of discipline does not work'
8. Where does your child pet his moral values"
9. Which do teenagers want to be the most' A,!.11: or Child'

10. What is a good child: cerriparel to what'
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1. H. rlaviog t rehlion, bchivor
2. LI, ter,m,... to I. ,ti.:1s by til. for atvi Fact sp-iker r. behavior.
J. F.CLdinf. oceks, sugaz ims, -2.crip`alits an i. scvsi rs rcla.ird

behs-,or.
4. Latching; ir.ovles, filmstrips s.r.-1 V grog rams related to behavior.

PaPt., witing 1; An ,-,ist'SFMOrli i. ,ntory t> set: the vital areas
behavi

SiJ..1F. 1 LOcLE

Piyc:-Alogist
Z. Fdychiatiivt
3. Social worker
4. Child coonstlar

Family ,ounsclor

LVAL'JA'I ION

!. From students in the class
2 Teacher obsersotion
3. Stsel,r.l soLce BF in solving droblems
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`-iON VIOR
\ I- I.N1 ORY

1 MN. th.ld ants'3,Itavv

a. he hates :lie and wants t, get bath at my
b. he NV;S born oc.I.11 a moon Si re
c. I don I know
d. I taugot him to misbehave

Z. When my children misbehave

a. hat them
b. ignore them
c. scold them
d, love thorn

3. My children

a. have no understanding cf responsibility
u. know Nlhat responsibility is but are cat class
c. have a goad undo rsti.ncting cf responsibility
d. know what responsibility is and use at

4. My chtlArcn are

a. Sc, y aggressive
b. sometimes aggressive
c. rarely aggressive
d. never aggressive

5. My children learned their moral values front

a. Inc
b. ro,, Atf, (ht.shardl
c. the kids down Ilie street
d. grandparents or other ielat cs
e. our religious leader

5. My teenager Is) art

a. like children
b. mostly like cnOcIrcn but sorreltrnes like adults
c. mostly like adults but sometimes like children
d. like adults

7. My children are

a. worse than the other chldren on our street
b. better than the other th.ldren on our sheet
c. better than any child I know
d. worse than arty child I know
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h% De ing p. ith

letting them do what r they want
b, letting them do what ever they wan,: as long as you know about it

letting them do what you want them to
d. letting them Flo what they want as long as yd, censure their requests

9. it17 children

a. boss each other around
b. respect each other
c. boss us !parents) around
d. re5Heet U5 Iparents)

+J. My children

a.
b.
c.
d.

know what's right and wrong
know what's right bat not what's wrong
know what' s wrong but not what's right
don't know what's right :nci wrong

42b
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APPENDIX VII,

`r .114;(0

HANDBOOK

FOR

OLD PREP PECGRAMS

IN

A r ULT BASIC EDUCATION

NEW MEXICO DEPAR /MEWL OF EDUCATION

DIVISION OF ADULT BASIC EDUCATION

February 1970
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NEW 1,1EXICO t F l' AR UNII. N1 or Li:kVA-11CM

DIVISION OE ADULT BASIC. EDUCA lON

Leonard 3, DeLayo
Superintendent of Public Instruction

Thrras M. Trujillo
Director, Adult Basic Education

Phlip J. Felix
Specialist, Adult Basic Educal ion

Sid Tancn
Special Projects, Adult Basic Education

Ronald 0, W
Counselor, kdult Basic rducation

February 1970
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NI.11 MEXICO ABE ADVL-ioltI BOARD

Mrs. Brooke ltva.3
IVpartrient of Pubttc Ltt rary Plvut merit
Santa Er, Neu, .`thitico

Mr. Cats in C. Caishais, Dirt, for
Community Action Programs
Santa Fe, New Mexico

Mr. Keleth Rasmussen, Virettor
Off-Campus Programs
Dastern New Mexico University
Portales, New Mexico

Mr. David Koch, Director
Personnel Management and Development
Santa Fe, New Mexico

Mr. Edmund Navrot
Resource Specialist
State Division of Economic Opportunity

Mrs. Fern Hill
New Mexico State University
Las Cruces, New Mexico

Dr. Dan Chavez
Assistant Director of Extension
University of New Mcsico
Albuquerque, New Mexico
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NEW MEXICO STA] I. BOARD OF ELCEATION

NAME. A L R L S S TELEPHONE NO.

Virgil Itcnry 720 'I've° liriv, EX3-6745 Res.
President NoLbs, Nvw Mexico 393-7,41 Off.

Frederic 0. Comstock 729 Sou Mateo, N. F.. 256-3539
Vice President Albuquerque, New Mexico

Albert Amador 10306th Street 425-7560

Member Las Veils, New Mexico

Ed Heringa 515 Maple 374.9389
Member Clayton. New Mexico

Mrs. Thelma Inmon Rt. I, Box 160 546.3112
Member Deming, New Mexico

K. 1. Langl y P. 0. Box 1176 461-1710
Member Tucumcz.ri, New Mexico

L. Grady Mayfield P. 0. Box 535 525.1972 Res.
Member Las Cruces, New Mexico 524-1511 Off.

H. M. Mortimer, M
Membe r

Charles C. Murphy
Member

720 University Avenue
Las Vegas. New Mexico

220 Gidding
Clovis, New Mexico

425-7161

763.3706 Res.
763.4132 BUS.

Mrs. La ira E. McKinley P. O. Box 1366 437-3315
Member Socorro, New Mexico (Mayhill1
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IN 11101,(2 C f su;

One cf the strongcst motivational 1,.tors on the part of many adult Lases education

students in N. Mexico is the ssful of the GEL to sts. Hopefully.

teachers anu ,ouns,lors to AB?. will capitalize upon this n.otivation and ass1St these

students in ill pus siblo ways to realize th,ir goal successfully.

Unfortunately, there art some prevalent misconceptions concernir g the GED

tests, and the information on state policies in some GEO prep texts is incorrect or

out-dated. Es is more important, test anxit.y on the part of potential GED candi-

dates can easily discourage them and tea I to failure.

This publication includes material which should disspell misinformation and

misconceptions relative to the GED tests. It contains both national and state policies

for GED reeling, a listing of official testir g centers in New Mexico, and a description

of the tents themselves. Also included are some suggested tests and texts which

might be useful in a GED preparatory class.

The course ma,erial herein should prove highly beneficial to GED prep students.
1

It features the use of role-playing in testing situations in order to reduce test anxiety

and has been developed so that it can readily be administered by either ABE teachers

or counselors. The course content was developed and field. testel by Mr. Ron

Wegelin, ABE Counselor in Santa Fe.

The reduction o! test anxiety on the Fart of OLD candidates is al paramoun

importance when we realise that 2Scc fail yearly. By applying some of the measures

suggested by Mr. Wit gelin and by being kr.owledgeable of the rules and tegulattons

governing the GED testa, we in Adult Basic Edu ation can help re dc.ce thls percentage

drastically,

- Phil Felix
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C RI1 F RIA FOR A DFdinSION 10 0E1) 1 F.ST INC;

'The civilian restricted forms of the CFI) tests may be administer, d only to

adult residents who have a serous seed for taking the tests.

The term adult resiee.-0." is defined as ill any perso,i whose high school class,

of which he would have been a member had he c.tntinued, has been graduated; or (21

ny person, at least 18 years of age, chose last attendance as a regul .rly enrolled

student in a full-time high school program of instruction was at least one /ear prior

to the date of taking the tests.

The term 'serious need" is defined as need: Ill to earn a high school credential;

IZ/ to qualify for admission to college or, in general, quality for admission to ad-

vanced educational opport reariel ; (3) to meet education requirements for employment

or promotion in a job; (4) to me et nducticn requirements of the Armed Forces of the

United Suites; IS) to meet requirements of state and local boards of licensing ',ca..

miners for these occupations where the education requirements for admission to

licensing examinations may be at the ninth tenth, or eleventh grade level of achieve-

ment; or (b) for reasons of personal satisfaction.

The GED tests may not be administered: (II for diagnostic purposes; (d) to

determine grade levels of achievement for placement in adult education programs,

II) as a measure of student prok,,ess; or If for the purpose of establi,htng local

normative data.

"Handbook for Official GED Centers'
Washington: The General Education Development Testing Service,
American Council on Education, 1968
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NE .W MEXICO GED POLICIES

The New Mexico State Depaltrnent of Education issues an equivalency certificate

on the basis of the GED teats to service personnel, veterans, and non-veterans pro-

vided the applicant meets the following requirements:

Minimum teat scores: a standard score of 40 or above on each of the

five tests or an average standard score of 50 on al: five tests.

Z. Minimum age: 18 years for an applicant who has successfully com-

pleted a special vocational school program or who is connected with

military service, Other applicants mcst also be at least 18 years

old and the high school class of which they were members must have

graduated before they can qualify.

1. Residence: must be a resident of the State of New ht.xito.
(one year's residency waived)

4. Previous high school enrollment: not required.

5. Method of applying:

a. Application for testing must be made at an approved testing

center. (list included)

b. Test results should be sent to the Director of Guidance Servtc.s,

State Department of Educttln. Santa Fe, Nevi Mexico 117501

c. Test results most include tArth date of applicant and verification

of residence,

6, fee)

a. Testing at official GED Centers! fees are optional and vary.

b. issuance of credential: no charge.

High schools are not authorised to Issue d.plomas or certification on the Dallis of

the GED teats.
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GUIDANCE SERVICES DIVISION, ST Al E DEPARTMENT or EDUCATION
Santa Fe, New Mexico 87501

OFFICIAL GED TESTING CENTERS

ALAMOGORDO COMMUNITY COLLEGE
Marvin D. Rohovec
Chief Examiner
Alamogordo, New Mexico 88310
417-686I,

fiLBUOUEit QUE. T VI
John Baca
Chief Examiner
525 Buena Vista Drive SE
Albuquerque, New Mexico 871110
842-3712

CARLSBAD COMMUNITY s.IOLLEGE
Joe Stroud
Chief Examiner
Carlsbad, New Mexico ma
887-3511

CLOVIS HIGH S'7,HOOL
James G. Blaine
Chit/ Examiner
Clovis, New Mexico 88101
762-2631

COLLEGE OF SANTA FE
Dr. V' ',Lim Ogden
Chief Examiner
Santa Fe, New Mexico 87501
982.6150

DEMING HIGH SCHO0i,
Jame. Powell
Chief E .arniner
Deming, New Mexico 88030
546.2871

DULCE HIGH SCHOOL
Alfonso E. Medina
Chief Examiner
Dulc, New Mexico 8752:.
759.3225

GA LL UP-MeXiNLEY SCROD'S
Dr. Charles J. Saleh
Chief Examine r
Gallup, New Mexico 87301
863.3811
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Natcisa Zarate
Chief Examiner
Grants, New Mexico 87020
287-2149

HOBBS HIGH SCHOOL
(Lonnie Webb
Chief Examiner
Hobbs, New Mexico 88Z40
397-3141

LOS ALAMOS HIGH SCHOOL
Dr. Duane W. Smith
Chief Examiner
Los Alamos, New Mexico 87544
662 -5149

NEW MEXICO HIGHLANDS UNIVERSITY
Dr. Flora T. Wallace
Chief Examiner
Las Vegas, New Mexico 87701
425.2346

NEW MEXICO STATE UNIVERSITY
Dr. Joh, A. !Ming
Chief Examii.rr
Unive t s.ty Park, Hew Mexico 84001
646.2731

NORTHERN N. M. STATE SCHOOL
Seledon Martine'
Chic, Examiner
El Rito, New Mexico 87530
581.440'

RA TON MCI SCHOOL
John Krivokopich
Chief Examiner
Raton, New Me Kif4 11740
445-3541

ROSWELL ADULT SCHOOL
Donald Woolls
Chief Examiner
315 Notth Richardson
Roswell, New Mexico BOZO/
623-7000
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Farmington, Ncw Mexico 87401
325.7556

UNIVERSITY OF ALIWOLIERQUI
Cr, Thomas C, Gallagher
Chief Examine r
St. Joseph Mace ItIV
Albuquerque, Ncw Mexico 87100
243-'7'461

UL,IVERSITY CF NEW MEXICO
Dr. James C. Moor,
Chief Examiner
Albuquerque, N. k ,lex 37106
277-5345

WESTERN NEW MEXICO UNIVERSES
Pr. Glean E. Kniiht
Chief Examiner
Silver City, New Mexico 88061
538 -6416

:eats are given by appointment. A email testing fee is charged at most testing
rentr ?a, inquire when making appointment.
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DES(...1i1PTION OF THE GED TESTS

Test lr .:orrectness and Effectiveness of ExpressionPart I of this test is a

spelling list of 20 items of four words each in which the examinee is required to

select the one misspelled word in each group.

r'art II consists of several themes or compositions w:iich have been systemat.

ically corrupted by including many of the most common faults found in the writing of

high school znd college students. Each theme is reproduce] on the left-har.d side of

the page with certain words, phrases, and sentences underlined and numbered con-

secutively. On the right-hand side of :he page several ways of revising each num-

bered portion ate given. In each exercise the examinee is required to select tha one

best or corrtrt way of revising the faulty theme, thus -estoring the theme to its

original form. This part includes items involving choice of words, uriiforMty, co-

herence, emphasis, sequences of tenses, redundancy, parallelism, punctuation,

capitalization, agreement of subject and verb, and sentence structure.

Tests 2, 3, and 4 cover the a of social studie., oatural sciences, and literary

materials. They are designed to determine the student's ability to interpret and to

evaluate a number of reading selections representative of those he would have studied

in formal high school work. Through this type of test the student can be held both

directly and indirectly responsible for a wide background of fundamental knowledge.

One's ability to interpret a printed discussion of any special subject obviously depends

primarily upon how much he already knows and has thought about the subject involved

and about the broad field from which it is taken. The more of this background doe

student p , the greater is the likelihood that he will answer correctly the

questions calling for a direct interpretation of the passage read. This type of test

can thus require that an integrated body of knowledge be brought to bear on particular
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problems without placing any undue premium upon the tort, or way in which the stu

dent's ideas have been at qotred, or without penalizing him unduly for inability to

supply any particular fact or set of facts v.hero another will serve the st,me general

purpose.

While thus well suited to the task of determining the extent of the student's back-

ground of substantial knowledge in the field tested, this type of test has been selected

for upc in this battery pr:marily because of its effectiveness in measuring certain

generalized intellectual sklls and abilities needed by the student for success in his

later college work. These include ability to detect errors and inconsistencies in

logic, to develop and apply generalizations, to determine the adequacy of evidence,

to draw deductions from data, to note implicit assumptions and to "dig °et" meanings

not explicitly stated, to form value judgments, to recognize as such an appeal to the

emotions rather than to the intellect, to recognize and resist the tricks of the propa-

gandist, to detect bias, and many other abilities involved in critical thinking in

gene ral.

Test Zi Interpretation of Reading Materials in the Social StudiesThis test con-

sists of a selection of passages from the field of social studies at the hilt scho,1

level and a number of questions testing the examinees ability to comprehend and

interpret the content of each passage.

Test 3. Interpretation of Reading Mateals in the Natural SciencesThis test

consists cf a selection of passages from the field of natural sciences at the high

school level and a number of questions testing the examinec's ability to comprehend

and interpret the content 01 each passage.

Test 4: Interpretation of Literary Materials--This teat consists of a selection

of passages, both prose and verse, taken from American and Er.glish literature,
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traditional and modern, and a set of question tc sting th.i exarmnee's ability to

comprehend and interpret the conti.nt o1 ad, passage, The concept of literary

interpretation otilieed in this test includes the ability to undi,r stand the literal and

figurative meaning of words as used the context; the ability to summarize ideas,

characteristics, facts: the ability to interpret the mood, tone, purpose, or intent of

the passage; and the ability to determine the particular effects achieved by some of

the simple literary techniques.

Test 5: General Mathematical Ability --The test of general mathematical sbility

of a eery practical sort. The problem situations vary widely in nature, including

problems concerned with the estimating of costs of simple home repair projects,

evaluating and checking simple business tiansactions, understanding and ability to

make use of basic arithrneticsf, algebraic, and geometric concepts, employment of

and familiarity with various units of measurement, the use of tables, sole drawings

and graphs, a knowledge of indirect measurement and approximat computation and

estimation, understanding of acme of the mathematical aspects of insurance, taxation,

installment buying, investment, and statistics.
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PREF AhING ADULT S3 U1/1 NfS IOSECIci.l.L. ON IHf. GLD TESTS

- Son Wcgc tin
ABE Counselor
Santa Is

If Adult Education is to participate in preparing students to take and pass the

General Educational Dcvelopment Tests, th,n a plan should exist to tritur the adult

student of success.

The planned procedure presented here is currently being used with adult students

at the New Mexico State Penitentiary. Since January, 1551, sixty-six mate inmates

base participated in a GED preparation class and have taken the GED test. Four of

the sixty-six students did not pass all five sections of the test. Three failed ore sec-

tion and one failed two sections.

We attrinute our success to a planned procedure ised for preparing students to

pass this specific test. The class slat' irom fo.r to six weeks prior to the admin-

istration of the GED test. This would mean from eight to twelve hours of class time.

The first fart of the procedure is that of selecting students to take the test. It

is here the adult education t.cacher, administrator or counselor must realise the

responsibility he has to the student and the program. One must be cautious to select

GED applicant., who have a definite chance to succr.rd.

This indicates that the adult educator most have same tool ith -which to predict

and evaluate the student'. chances to pas. the teat.

Statistical stoke. are currently being conducted with the Stanford Achievement

Test (partial battery) to determine the rccuracy with which success or. the GED can

be predicted. So far these studies indicate a good rit edictise reliability with certain

portion.. of the SAT partial battery.
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The SAT partial battery is administered without lime limits to better simulate

the adrm istration of the GED test. The total reading average on the SAT seems to

predict best the percentile scores of the adult students' performance c,n the literary,

science and history sections. Those students who score 9.3 grade point level or

better on the SAT partial battery's total battery score have.lhighlysignificant chance

to succeed on the GED.

The F.BE representative most also realize the responsibility he has to the pro-

gram within his own community. In selecting students carefully so as to increase

possibility for success, he can then rely on the adult student to sell the program

to others in he community. Imagine the dire consequen:e to a program which con-

tinually produced GED failures.

The next step of a planned procedure is the evaluation of the student's achieve-

ment profile. The important consideration here is diagnostic test evaluation. Don't

let the word "diagnostic" frighten you. Here it is used to set it apart from the usual

quantitative evaluations found on all achievement tests. If the ABE teaches allows

himself to be swayed too heavily by standardize . scores, national percentages or

grade equivalents, hr decreases his chances of helping adult students.

This diagnostic approach consists of two different labels of evaluation.

All achievement tests have taken labels that it sate the type of material within

each section of the test, i.e.

SAE Partial Batter/

Paragraph Word Reading Spelling Lang. Math. Math. Math. Bat.
Meaning Meaning Average Func. Comp. Total Total

A general estimate of the student's atrengths and weak can be obtained by

examining his performance on the dirk rer.' sections. Caution must be taken when

mal,.ng judgments. For instance, a student scores notice,sblylowontrnathfcuncliotting
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and computation. Rather than assuming he is poor in math, match these scores

with the paragraph meaning, word moaning and assuage meaning. If one or more

of these are low, .ne might sarmise that the student is poor in Fnglis, fundamentals

rather than being poor I:. math. His inability to read effectively will logically im-

pair his ability to solve reading math problems.

If the instructor wants to know e.s.actly what probten s the adult student is having,

he must take the nett step in diagnostic evaluation. He must open the test booklet

and analyze ..he items missed.

Now one can tell precisely v hat the student needs to know by his inability to

respond correctly to certain types of questions. One is also better able to answer

questions dealing with the student's inability to function on other sections of the test

not specifically concerned with determining that particular function. A student who

is unable to comprehend various sentence patterns could be wrongly penalized in

math if he is unable to understand the questions. He may know the math but is unable

to answer the question.

This leads us to the most important part of ou. procedure. We must get the

student ready to pass the test.

The study material used to ready the student for the GED test must be effective

and useful to his individual academic weakness. }<rep in mind that the renunsibility

of the teacher is to correct particular academic wesknesses and not to raise the

student's grade level. The overall grade point level should have already been at-

tained prior 4o the student's selection irto a data of this sort.

An individual student curriculum can then be devised frorr. the weakness indi-

cated by the achievement teat. More information concerning curriculum develop

merit will be presented later in this paper.
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1'o:towing this exercise, the question may aerie about guessing. It s here that

the instructor must di St use two bast. ideas. The student needs to know that he should

be careful when reading the selections and questions and to select answers that re-

flect his best knowledge and ability. On the other hand, he must be convinced that

the test is structured so as to reward guessing when the student dots not know the

exact answer to a particular question.

One other activity which should be stressed to the adult student is that of rime

judgment and fatigue. The student should know that spending too much time on one

question only aids in tiring him. Set up a class situation where the student is given

questions that are too complicated and too hard. Make this situation last an unrea

sonably long time. When the student shows his displeasure, stop the testing and give

him a break. When he returns, hold a discussion on fatigue and spending too much

time on single questions.

ff the above procedures have been successfully completed, we have not only made

the student aware of the dangers of anxiety in taking a test or given him suggestio.s

to improve his test taking skills; we have also instilled confidence in the student as to

his chances of passing the GED test.

The following figures should be submitted to the student to give him further

confidence.

According to the GED test make-up, the student must pass the fo.lowing number

of questions on each of the five sections in order to pass:

No. Total No. Right Percent

English Expressicn 96 41 45.5
Readings in Natura: Science 65 23 35.3
Readings in Vatutal History 75 31 41.2
Literature 81 30 37.0
Math 50 15 30.0
(Number right equals s'andard score of 401
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hrom this lesson nn Ile ,icid,ra v..ork.ni: on mat,tial ihat Aould bene-

fit him personally as pertains to the G61) te st.

If at this point you as an instructor, administrator, etc., corn!: to the cor.clusion

that all of these procedures burden the program with a great deal of individualized

teaching activities. you are quite right. This seems to be the only way to insure

each individual student of his success on the Gf.D tcst. Due to the age 1..f the adult

student and the many variables ingrained within his subiect weaknesses, individual-

ized instruction techniques are imperative.

To further Si,! the student in skills of test taking, we must make hien aware of

the subtle differences in the types of questions found on the GED test,

Most of the test deals with reading and specifically the ability ir areas of com-

prehension and vocabulary. The test questions are broken down into three basic

types. They are: III general Overali content questions. (2) detail !cntent questions.

and (II outside information questions. In some areas like math ar.d science, the

questions are a combination of content and outside information.

General overall content questions deal primarily with the student's ability to

read and comprehend the major themes of paragraphs or selections. lhis includes

the mood of the writing. main Ideas, etc.

Detailed content questions deal with the student's ability to rt ad a selection and

remember import& it ph , dates, names, places. etc.

Outside infotmation questions call on the student to know such things as authors

of specific works, formulas to math or science equations. The amount of outside

information appears to be secondary to the student's ability to comprehend what he

has read.

It is helpful to the student to show him examples which make the different types

of questions obious.
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In addition to the ide.tilal n7,1terial to .lid, 1 to olh 11, adult student, we also

encounter problems dealing a ith the emotional mcihanirs LA preparin for and taking

the GEE/ test.

The following procedures arc designed as role-playing situations, Their purpose

is to decrease anxiety found in and around tests and to incrcase the skills of lest

taking.

First, set up a test situation using material appropriate to an individually fitted

curriculum. The questions can come from many sources, such as practice question

booklets written especially for GED, other achievement tests or those devised by tI.e

teacher.

Our first objective is to make the student aware of his own nervous anxieties

which exist prior to his taking a teat.

After distributing the test, give the instructions, -Do not begin the test until I

say so..' Allcw a great deal of time to pass before continuing the instructions. The

teacher will notice an obvious amount of nervous movement and fidgeting. Continuing

this 'thrice will promote a painful class situation. So, when the anxiety level is

obvious, ask the students how they feel. A discussion should be held concerning the

students' anxious feelings and then continue with a discussion on possible ways of

preventing anxiety from interfering with the test.

It is here that the instructor must be aware of any special physical handicaps

such as sight problems, trft-handedness, hearing loss, poor coordination, loss of

limb, etc.; and make sure adequate provisions are available before the GED teat is

administered.

Whatever materials are used as curriculum guides for the student, 'nclude a

portion of directions that is demanding and somewhat otscure. This exercise should

be geared to instill in ti.e student an insistence that he read all directions and ques-

tions carefully.
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The student should at this luni ue rri nindrd that lie uas sclekted because he had

a very good chance of passing the test.

The last meeting prior to the test should be on.: of ',laza' n and acceptance

This is a good time to answer any lingering questions and assure the ss.ident that what

he has just been through will more than prepare him for this test.

Hopefully arrangements were made to allow the entire group to take the test

together and if possible at the familiar ABE program site. These two concessions

reward the student for his efforts and give him s relaxed confident atmosphere. It

also gives the ABE program the reward of seeinF their students succeed, a rare

commodity in ABE programs.

The purpose of this paper was merely to suggest that there are ways to insure

student success on the GED test. However it is handled, a program must be in-

volved in the business of giving its students confidence in themselves and in education.

It must apply guidance and methods to match Ili students' enthusiasm to help

themselves.
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LOME I EST, IYaI< H USIA) V.1711 dit,bLIS 11: THE PREL.EDEVG PLAN

ABLE. Adult rasic Learning Fsamination Harcourt, Brace h World

Level 11 15-81
Level IA Vt-121 in preparation 14.50 pkg/35

Metropolitan Achie rement Tests Harcourt, Brace S. World

Advanced Battery (7.91 11. 90 pkp/35
High School Battery 17-131 1..t. 90 pkg/35

Stanford Achievement Test Harcourt, Brace 2, World

Advance I Battery (7-8-91 11.90 pkg/35
Hig'i School Battery (9-12) 15.50 pkg/35

TA BE: Test,. of Adult Basic Educati.in

Level D 17-9)

California Achievement Tests

Advanced Level 19.141

Fundamentals Evoluation Text

0-121

California Test Bureau

6.25 p.g/25

California Test Bureau

7.35 plce/35

Steck-Vat:it:15

4.00 pkg/s5

Some of these tests may already be available in your 1 nal ACE 1.rogram; some are

available in your local school system or from the high school counselor. Most of

the tests listed in this 1 ioklet Contain prtclice exam% which might suffice for the

exercises in this plan.
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SUGGEST-I'D TEXTS FOR GED PREPARATION

551. HOW TO PASS HIGH SCHOO'. EQUIVALENCY
EXAMINATION
'A basic study ;ride with practice examii.ation,
Covers all five test areas... Dozens of practice
tests...Examples, worked-out problems and
exp!anation.
Teacher's manual

552. PRELIMINARY PRACTICE FOR THE HIGH
SCHOOL EQUIVALENCY DIPLOMA TEST
... for students who must begin their (Gr..'

preparation with simpler materials. Flt
sample examinations... Reading, spellink,,
grammar and English usage...

553. HIGH SCHOOL, EQUIVALENCY DIPLOMA TESTS
"Contains 2,000 sample questions (with answers)
closely patterned after those encountered on
actual tests in (the S areas of the GEM..."

554. HIGH SCHOOL CERTIFICATION THROUGH THE
GED TESTS
"The nature and concepts of the GED tests for
high school certification-along with suggestions
on how to prepare for them. "

151. CORRECTNESS AND EFFECTIVENESS
...explains clearly and with many helpful

examples the basic rules of grammer, spelling
usage, punctuation, and capitaii:.ation... numer-
ous exercises and t with fully explained
answe re "

152 READING COMPREHENSION IN LITERATURE
"...analyzes the basic reading comprehension
skills and teaches how to apply them to prose,
poetry and drama."

153. READING FOR COMPREHENSION Book 1
READING FOR COMPREHENSION Book 2
"Wide range of slow to ge reading pas-
sages. Improves speed, comprehension."
Keys

151. SCORE HIGH ON READING TESTS
"NimerOus reading passages in literature, social
studies, tateral science...drill it organizing
ideas... prefixes. suffixes, word ro- ts., ,"
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Cowles 3.95

1.00

Arco 4.00

Arco 4.00

H, B i W 2.36

Cowles 2.95

Cowles 2.95

Cambridge .75
Cambridge .75

.15

Arco 4.00



81

155. 5 OL.5El.1LA155', .iNi, ,.8,5A,MAR
contains synonym, anton5m and ierbz.1

analogy exercises. Basle rules of grammar
and spelling...2,000 word .. hundreds of
drill tests...

rir,o 2.;01

251. READING COMPREHENSION IN SOCIAL STUDIES Cowles 2.95
. to master such necessary skills as dre_uing

Inferences I:om overall content and proper inter-
pretation...Selected reaching passages...'

351. GENERAL MATHEMATICAL ABILITY Cowles 2.95
.simplifies and thoroughly explains arith-

metical systems and processes... emphasis
on problemsclying methods and interpreta-
tion of word problems..."

451. READING COMPREHENSION IN THE NATURAL Cowles 2.95
SCIENCES
''.., stresses both reading for specific meaning
and acquisition of the special vocabulary of the
sciences. Practice reading passages..."
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APPENDIX VIN

NEW MEXICO

PROPOSAL FOR EXPANSION OF THE
PENITENTIARY ADULT EDUCATION PROGRAM
AND THE ADULT BASIC EDUCATION PROGRAM

PENITES IARY ADULT EtkniTION PROGRAM

EDUCATIONAL DEVELOPMENT

The expansion of the Penitentiary educational programs,
both aca-

demic and vocational has created a greater demand for adult education.

Mor, emphasis is now being placed on offering educational resources

leading to the earning of a G.E.D. equivalency
certificate as well as in-

tegrating academic and vocational training prograns, lc has been found

that there is a definite need for well planned educational programs that

are flexible in design to meet the needs of each il,dividual student.

Experience has ...blown that the Adult Education Program is geared to

take the student (tom his entrarve attainment level and advance him at

his own rate of progress toward a G.E.D certificate.
Along with this

goal the Adult Education Progra, also lends itself to assist a student

in vocational education to acquire the reouired academic training nec-

essary for employability.

BASIC VOCATIONAL SUPPORT

The integrated academic and vocational corricu'om will inclu,'e

reading, mathematics, personal development, social skills, and exposure

to general employability skills needed is the world of work.

GENERAL EMPLOYABILITY IMES

Vocational excellence is not enough to assure job placement and

retention. The mechanics of asking applications for employment, Job

Interviews, and becoming a re-ponsible employee will be coveted in the

academic sa)ol on well ss the vocational shops. A knowledge of the

importance employers place on ?onctL.-..lity, attentiveness, enthusiasm,

attitude and ability to get along with others are basic employment skills.

Such knowledge will be elphasiied through the Adult Education Program.

Much of this training will come about through s,ch techniques as group

counselling, role playing, and classroom discussion.
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RATIILKATICS

Students sill be exposed to the rudiments of mathematics necessary

for earning a G.L.U, or for success in a chosen vocational area. Job-

related compn.ational and basic mathematical reasoning concepts will be

developed in coordinat an with the vocational training seuence, as sell

as arithmetic kno.ledge loading to G.E.C. equivalency.

REAbINC

Reaming and reading comprehension are among the most critical prob-

lems many students face. In most instances reading Skills are imperative

in obtaining desirable employment.

After a thorough reading evaluation. the student sill be placed in a

reading sequeLce in keeping with his present reading level. Flexibility

here sill be a key factor since all students sill not need tha same amount

of remedial reading. For those students in the vocational program an

integra:'d reading program sill be developed. That is, students sill be

reading from materials that are related :o their vocational areas This

sill cot only help the student be:oine more knowledgeable in his vncation^1

skills bu: :Aso make his reading experience Lore meaningful relevant, and

interesting.

NOON DEVELOPHiST

Students who are in the integrated adult education and vocational

program will be exposed to daily groop counselling sessions which sill

he conducted by both academic and vocational counselling staff. The

group meetings will 13,: integral and vital parts of the training programs,

and will assist in basic problem solving. These group discussions sill

provide opportutties for students to vent feelings in a safe and secure

atmosphere where they sill 'lave opportunities for exploring and developing

Oeir oan potentials. Group counselling will also assist students in

gaining more insight aboy. themselves and their relationships with others.

This will be considered a very Important ;.lase of training in thrt social

adjustment is obviously just an important as academic and vocational

skills.
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ADULT BASIC EDUCATION PROGRAM

ADMINISTRATIVE PRACTICES

The basic and general ABE program at the Penitentiary of New Mexico

is designed to complement the Vocational Training courses is well as to

provide the basic skills necessary for each student to continue his

education or to perform adequately in the world of work. Close integration

of courses will be accomplished through in-service training coordination

of course content between basic and vocational instructors. 5requent

conferences will be scheduled to include all basic educational and vcca-

tional instructors. These sessions will facilitate discussion and in-

clude articulation of basic and vocational course content

ASSIGSNENT OF STUDENTS

The assi4nment of students will be initiated by Da through thy.

Classification Comaittee. Students having a fifth grade reading level

or higher are expected to attend both basic education and vocational

training a half day each. Students possessing a high school diploma or

LED certificat. with appropriate behavioral reading and math skills may

be excused from the basic education program, providing a
suitable full

time day program be provided. tt is recommended that a student possessing

a high school diploma or CEO certificate who is rot in need of further

academic training be considered for a teacher aide position in either

the academi,. school or vocational shops.
A student having a fourth grade

reading level ,r less, may be encouraged to participate in a full time

basic skills program. Students participating in full time basic skills

will be under continual evaluation by their instructors.
When it is

apparent that fifth grade academic stills have been obtained, the student

may then be eligible for the rekular GED program and vocational training.

STUDENT EVALUATION

Student's progress wile be documented on a monthly basis The

monthly pro/Tess report will be initiated by the vocational instructor

and 'he.. forwarded to the academic school. After completing tee academic

p,..:tion of the progress report, the report form will be returned to the

Vocations. Rehabilitation Department for filing. Student's progress

will be reviewed periodically by both the academic school supervisor and

the vocational supervisor to determine whether the student should remain

in his current program or 0.ether a change should he recommended.
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CLASS SCUEDULES

Each :-.rudent is scheduled for 3 hours of basic education instruction
each day, Monday thru Friday. The morning schedule is from 8:10 a.m. to

11:00 a.m., and the afternoon schedule is from 1:l0 p.m. to 4:00 p.m.

STUDENT LANGUAGE ARTS

Students receive a basic language arts :urriculum consisting of

integrated activities in reading, writing, speaking and listening. The

basic education language arts program consists of activities, projects,

and maierials that aro chosen in terms of their relationship to the

student's personal needs in his vocational area as much as possible.

Students are brought into contact with typical vocational and social

speaking, writing, and reading situations. For example, work orders are

interpreted, inventories written, job interviews practiced, c.c.

The basic curriculus is implemented by other activities that ran he

conducted in the classroom, utillt'ng discussion groups, films, tape

recordings or vidio tapes.

LEARNING LABORATORY

The design of the Learning Laboratory will facilitat small group and

individual instruction; and through the use of programmed materials, the

instructor can provide individual instruction for several students at

one time. The instructor will male full use of various teaching machines

and special teaching equipment available in the tau. lie primary purpose

of the Lab is to instruct those students whose academic skills range from

ron-reader to fifth grade level. These students will be instructed in

groups of six to ten for at least one hour a day. These students will

be scheduled to the tab for special instruction and will return to their

classrooms for their basic ed,Jeational program. These groups will be

organised on the basis of specific need or reading disability.

Mother function of the Learning Lab will be to provide the evaluation

of new materials both for use in the tab and also for use in the class-

rows. lso, of a major importance will be the develemnt of new

materials and techniques to be used with remedial students and adapted

for use in the MOUS classes.

455

447



M
O
R
N
I
N
G

A
D
U
L
T
 
B
A
S
I
C
 
E
D
U
C
A
T
I
O
N

W
N
D
A
Y

T
U
E
S
D
A
Y

W
E
D
N
E
S
D
A
Y

T
H
U
R
S
D
A
Y

F
R
I
D
A
Y

1
s
t
 
P
e
r
i
o
d

A
D
U
L
T
 
B
A
S
I
C
 
E
N
G
L
I
S
H

G
r
.
 
N
o
.

Z
n
d
 
P
e
r
i
o
d

,
S
C
I
E
N
C
E

G
r
.
 
N
o
.

3
r
d
 
P
e
r
i
o
d

A
D
U
L
T
 
B
A
S
I
C
 
M
A
T
H

C
r
.
 
N
o
.

A
F
T
E
R
N
O
O
N

S
O
C
I
A
L
 
S
T
U
D
I
E
S

G
r
.
 
N
o
.

A
D
U
L
T
 
B
A
S
I
C
 
E
N
G
L
I
S
H

S
O
C
I
A
L
 
S
T
U
D
I
E
S

C
r
.
 
N
o
.

G
r
.
 
N
o
.

L
I
T
E
R
A
T
U
R
E

S
C
I
E
N
C
E

L
I
T
E
R
A
T
U
R
E

G
r
.
 
N
o
.

G
r
.
 
N
o
.

G
r
.
 
N
o
.

P
E
R
S
O
N
A
L
 
D
E
V
E
L
O
P
M
E
N
T

A
D
U
L
T
 
B
A
S
I
C
 
M
A
T
H

P
E
R
S
O
N
A
L
 
D
E
V
E
L
O
P
M
E
N
T

G
R
O
U
P

G
R
O
U
P

G
r
.
 
N
o
.

C
r
.
 
N
o
.

C
r
.
 
N
o
.

A
D
U
L
T
 
B
A
S
I
C
 
E
N
G
L
I
S
H

C
r
.
 
N
o
.

S
C
I
E
N
C
E

C
'
-
.
 
N
o
.

A
D
U
L
T
 
B
A
S
I
C
 
M
A
T
H

G
r
.
 
N
o
.

4
t
h
 
P
e
r
i
o
d

A
D
U
L
T
 
B
A
S
I
C
 
E
N
G
L
I
S
H

C
r
.
 
N
o
.

S
t
h
 
P
e
r
i
o
d S
C
I
E
N
C
E

C
r
_
 
N
n
.

n
t
h
 
P
e
r
i
o
d

A
D
U
L
T
 
B
A
S
I
C
 
M
A
T
H

III

G
r
.
 
N
o
.

G
r
.

S
O
C
I
A
L
 
S
T
U
D
I
E
S

L
I
T
E
R
A
T
U
R
E

G
r
.
 
N
o
.

1
-

A
D
U
L
T
 
B
A
S
I
C
 
E
N
G
L
I
S
H

S
O
C
I
A
L
 
S
T
U
D
I
E
S

G
r
.

G
r
.
 
N
o

P
E
R
S
O
N
A
L
 
D
E
V
E
L
O
P
M
E
N
T

G
R
O
U
P

G
r
.
 
N
o
.

S
C
I
E
N
C
E

L
I
T
E
R
A
T
U
R
E

-
3
r
.
 
N
o
.

A
D
U
L
T
 
B
A
S
I
C
 
M
A
T
H

G
r
.
 
N
o
.

C
r
.
 
N
o
.

P
E
R
S
O
N
A
:
.
 
D
E
V
E
L
O
P
M
E
N
T

c
n
o
u
r

G
r
.
 
N
o
.

A
D
U
L
T
 
B
A
S
I
C
 
E
N
G
L
I
S
H

G
r
.
 
N
o
.

S
C
I
E
!
'
:
C
L

C
r
.
 
N
o
.

A
O
U
L
T
 
B
A
S
I
C
 
M
A
T
H

C
r
_
 
N
o
.



E
N

G
LI

S
H

A
S
 
A

S
E
C
O
N
D
 
L
A
N
G
U
A
G
E

B
A
S
I
C

A
PP

E
N

D
IX

 V
IN

N
E
W
 
M
E
X
I
C
O

P
R
O
P
O
S
E
D
 
P
R
O
G
R
A
M
S
 
A
N
D
 
E
Q
U
I
P
M
E
N
T

F
O
R
 
A
D
U
L
T
 
E
D
U
C
A
T
I
O
N
 
L
E
A
R
N
I
N
G
 
C
E
N
T
E
R
S

A
D
U
L
T
 
E
D
D
C
A
T
I
O
N
 
L
E
A
R
N
I
N
G
 
C
E
N
T
E
R

I
A

1
.

r
N
C
L
I
S
I
I
:

Y
o
u
r
 
N
e
w

L
a
n
g
u
a
g
e

>
0
 
s
e
t
s
 
o
f
 
2
 
t
e
x
t
s

t
a
p
e
s
,
 
r
e
c
o
r
d
s
.

f
l
a
s
h
 
c
a
r
d
s
,
 
e
t
c
.

2
.

E
N
G
L
I
S
H
:

9
0
0

7
1
0
 
s
e
t
s
 
o
f
 
6
 
t
e
x
t
s

1
6
 
s
e
t
s
 
o
f
 
6
 
w
o
r
k
b
o
o
k

1
8
0
 
t
e
p
e
e

X
.

I
N
T
E
N
S
I
V
E
 
C
O
U
R
S
E

E
N
G
L
I
S
N

:
P

1
0
 
s
e
t
s
 
o
f
 
2
 
t
e
x
t
s

1
0
0
 
t
a
p
e
s

A
.

L
A
N
G
U
A
G
E
 
M
A
S
T
E
R
 
P
R

R
A
M

)
S
e
t
 
1
 
-
 
5
0
1
 
p
r
e
-
t
e
c
o
r
i

e
d
 
a
n
d
 
U
l
u
.
-

t
t
t
t
t
 
d
 
e
a
r
t
h
.

S
e
t
 
I
I
 
-
 
2
4
2
 
p
r
e
-
r
e
c
o
i

o
f
 
a
n
d
 
i
l
l
u
s
-

t
r
a
t
e
d
 
c
a
r
d
s

I

7 d
-



*
L
A
D
I
N
G
 
a
n
d

L
A
N
G
U
A
G
E

I
C

A
D
U
L
T
 
E
D
U
C
A
T
I
O
N
 
L
E
A
R
N
I
N
C
 
C
E
N
T
E
R

I
N
T
E

!
A
T
E

A
D
V
A
N
C
E
D

[
I

I

B
A
L
 
-
 
S
u
l
l
i
v
a
n
 
R
e
e
d
i
n
g

P
r
o
g
r
a
m

1
0
 
e
a
.
 
o
f
 
1
6
 
t
e
x
t
s

t
a
p
e
s
,
 
P
T

M
-
H
 
-
 
P
r
o
g
r
a
m
m
e
d
 
R
e
m
i
t

f
o
r
 
A
d
u
l
t
s

l
1
2
 
e
a
.
 
o
f
 
1
2
 
t
e
x
t
.
.
 
P
T

M
o
t
t
 
B
a
s
l
e
 
L
a
n
g
u
a
g
e
 
S
k

g I
l
s
 
P
r
o
g
r
a
m

'
w
a
d
i
n
g

D
e
v
e
l
o
p
m
e
n
t

K
i
t
e

M
a
t
e
r
i
a
l
 
f
o
r
 
3
0
 
i
n
 
e
a
c
h

K
i
t
 
P
T

K
i
t
 
A

K
i
t
 
B

K
i
t
 
C

L
a
n
g
u
a
g
e
 
M
a
s
t
e
r
 
-
 
B
a
l
a

E
n
g
l
i
s
h
 
P
r
o
g
r
a
m

8
0
0
 
p
r
e
-
r
e
c
o
r
d
e
d
 
c
a
r
d
s

R
e
a
d
i
n
g
 
A
t
t
e

n
m
e
n
t
 
S
y
s
t
e
m

2
4
0
 
b
l
a
n
k
 
c
a
r
d
s

R
e
a
d
i
n
g
 
f
o
r
 
U
n
d
r
a
t
a
n
d
i
n
g
-
-
-
-
-
,
.

S
R
A
 
R
e
a
d
i
n
g
 
L
a
b
 
-
 
3
0

L
e
s
s
o
n
s
 
t
o
S
e
l
f
-
I
n
s
t
r
u
c
t
i
o
n
 
-
 
R
e
a

i
n
s

3
0
 
s
t
u
d
e
n
t
s
-
n
i
x
e
d
 
l
e
v
e
l
s

L
S
I
 
-
 
E
n
g
l
i
s
h

1
5
 
s
t
u
d
e
n
t
s
-
m
i
x
e
d
 
l
e
v
e
l
s

C
y
c
l
o
-
T
e
a
c
h
e
r

L
a
b
-
i
n
c
l
u
d
e
s
 
m
a
t
h
 
a
n
d

s
t
u
d
y
 
s
k
i
l
l
s

G
e
n
e
r
a
l
 
E
d
u
c
a
t
i
o
n

C
u
r
r
i
c
u
l
u
m

G
E
D
 
p
r
e
p
 
i
n
 
R
e
a
d
i
n
g
,

s
p
e
l
l
i
n
g
,
 
E
n
g
l
i
s
h
,

l
i
t
e
r
a
t
u
r
e

1
2
 
s
e
t
s
 
o
f
 
1
6
 
b
o
o
k
s



M
A
T
I
M
M
A
T
I
C
S

E
A
R

A
D
U
L
T
 
E
D
U
C
A
T
I
O
N
 
L
E
,
 
M
I
N
G
 
C
E
N
T
E
R

IN
T

E
I¢

E
D

IA
T

E
A
D
V
A
N
C
E
D

M
-
N
 
-
 
P
N
O
G
R
A
H
N
I
D
 
M
A
I
N

1
0
 
s
e
t
s
 
o
f
 
1
5
 
t
e
x
t
s
,
 
P
T

:
,
,
s

1
0
 
s
e
t
s
 
o
f
 
8
 
w
o
r
k
b
o
o
k
s

S
T
E
P
S
 
T
O
 
M
A
T
H
E
M
A
T
I
C
S

2
0
 
s
e
t
s
 
o
f
 
2
 
t
e
x
t
s

B
A
S
I
C
 
E
4
3
E
N
T
I
A
I
S

O
F
 
M
A
T
H
E
M
A
T
I
C
S

2
0
 
s
e
t
s
 
o
f
 
2
 
t
e
x
t
s

C
.
1
.
7
-
T
A
T
I
O
N
A
L

I
L
L
S
 
D
r
y
.
 
K
I
T

S
R
A
 
L
a
b
 
-
 
3
0

L
E
S
S
O
N
S

.
.
,
d
 
S
E
L
F
-
I
N
S
T
R
U
C
r
l
a
i
 
-
 
A
R
T
N
M
E
T
I
C

m
a
t
e
r
i
a
l
s
 
f
o
r
 
1
5

C
A
M
B
R
I
D
G
E
 
A
B
E
 
M
U
M
=

1
5
 
s
e
t
s
 
o
f
 
4
 
t
e
x
t
s

=
1
0
-
T
E
A
C
H
E
R

G
E
N
E
R
A
L
 
E
D
.
 
C
U
R
R
I
C
U
L
U
M

1
2
 
s
e
t
s
 
o
f
 
1
3
 
b
o
o
k
s



S
C
I
E
N
C
E

S
T
U
D
I
E
S

B
A
S
I
C

N
,

V

A
D
U
L
T
 
E
D
U
C
A
T
I
O
N
 
L
E
A
R
N
I
N
G
 
C
E
N
T
E
R

I
N
T
I
E
R
N
E
*
7
A
T
Z

A
D

V
A

N
C

E
D

S
T
U
D
Y

L
E
S
S
E
N
S

S
C
I
E
N
C
E

B
A
S
I
C
 
S
C
I
E
N
C
E
 
N
O
R
 
L
I
V
I
N
G

G
E
N
E
R
A
L
 
E
D
.
 
C
U
R
R
I
C
U
L
U
M

2
0
 
s
e
t
s
 
o
f
 
8
 
t
e
x
t
s

2
0
 
s
e
t
s
 
o
f
 
2
 
b
o
o
k
s

c
t
 
s
e
t
s
 
o
f
 
1
8
 
h
o
o
k
s

T
T
U
D
Y
 
L
E
S
S
O
R
S
 
I
N
 
O
U
R
 
N
A
T
L
O
N
'
S
 
H
I
S
T
O
R
Y

A
M
E
R
I
C
A
N
 
H
I
S
T
O
R
Y
 
S
T
U
D
Y

L
E
S
S
O
N
S

W
O
R
L
D
 
H
I
S
I
O
R
Y
 
S
T
U
D
Y
 
L
E
S
S
O
N
S

S
W
O
T
 
L
E
S
S
C
N
S
 
I
N
 
C
I
V
I
C
S

G
E
N
E
R
A
L
 
E
D
.
 
C
U
R
R
I
C
U
L
U
M

2
0
 
s
e
t
s
 
o
f
 
8
 
b
o
o
k
l
e
t
s

2
0
 
s
e
t
s
 
o
f
 
9
 
b
o
o
k
l
e
t
s

2
0
 
s
e
t
s
 
o
f
 
9
 
b
o
o
k
l
e
t
s

2
0
 
s
e
t
s
 
o
f
 
7
 
b
o
o
k
l
e
t
s

1
2
 
s
e
t
s
 
o
f
 
8
 
t
e
x
t
s



A
m

u
E
D
U
C
A
T
I
O
N
 
L
E
A
R
N
I
N
G
 
C
E
N
T
E
R

E
Q
U
T
P
M
E
R
T
 
L
I
S
T

2
S
e
l
l
 
4
 
N
o
w
e
l
l
 
L
a
n
g
u
a
g
e
 
K
o
s
t
e
r
.
 
(
f
o
r
 
E
S
L
 
a
n
d
 
E
n
g
l
i
s
h
p
r
o
g
r
a
m
a
)

1
0
-
1
2
 
h
e
a
d
m
o
t
s
,
 
2
 
d
u
a
l
 
h
e
a
d
p
h
o
n
e
 
A
d
a
p
t
e
r
s
,
 
2
 
m
u
l
t
i
.
 
-
p
h
o
n
e

p
a
n
e
l
.
.
 
2
 
i
n
t
e
r
c
o
n
n
e
c
t
i
n
g
 
c
a
b
l
e
s

1
S
t
a
n
d
a
r
d
 
T
a
p
e
 
R
e
c
o
r
d
e
r
 
(
f
o
r
 
c
o
n
v
e
r
t
i
n
g
 
t
S
L
 
t
a
p
e
s

t
o
 
c
e
o
m
e
t
t
e
.
 
-
 
c
o
n
v
e
r
t
i
n
g
 
S
e
e
d
i
n
g
 
r
a
p
e
s
)

1
0

C
A
l
l
i
a
t
t
O
 
T
a
p
e
 
X
e
c
o
.
e
r
r
s
 
(
f
o
r
 
i
n
d
i
v
i
d
u
a
l
 
w
o
r
k
 
i
n
 
E
S
L
)

1
0
 
e
a
t
s
 
o
f
 
e
a
r
p
h
o
n
e
s
,
 
4
0
0
-
3
0
 
m
i
n
.
 
b
l
a
n
k
 
e
e
e
e
e
t
t
e
s
,
 
2
0
0
-
6
0
 
m
i
n
.
 
b
l
i
n
k
 
c
a
s
s
e
t
t
e
s

1
C
l
i
v
r
e
t
r
e
 
F
i
l
m
 
S
t
r
i
p
 
P
r
o
j
e
c
t
o
r
 
(
t
a
p
e
 
l
e
s
m
o
n
s
 
t
o

a
c
c
o
m
p
a
n
y
 
f
i
l
m
s
t
r
i
p
s
 
i
n
 
v
a
r
i
o
u
s
 
s
u
b
j
e
c
t
 
a
r
e
a
s
)

2
P
i
l
m
m
t
r
i
p
 
V
i
e
w
e
r
.
 
-
 
1
 
F
i
:
a
.
t
r
i
p
 
C
a
b
i
n
e
t
 
(
i
n
d
i
v
i
d
u
a
l
 
w
o
r
k

a
n
d
 
p
r
o
p
e
r
 
s
t
o
r
a
g
e
)

1
O
v
e
r
h
e
a
d
 
P
r
o
j
e
c
t
o
r
 
(
f
o
r
 
m
a
k
i
n
g
 
t
r
a
n
s
p
a
r
e
n
c
i
e
s

t
o
 
e
n
h
a
n
c
e
 
l
e
a
r
n
i
n
g
 
I
n
 
v
a
r
i
o
u
s
 
s
u
b
j
e
c
t
 
a
r
e
a
s
)

1
 
O
v
e
r
h
e
a
d
 
s
l
i
d
e
 
k
i
t
.
 
1
 
b
o
y
 
l
a
n
k
 
o
v
e
r
h
e
a
d
 
;
U
m

1
1
6
 
m
m
.
 
P
r
o
j
e
c
t
o
r

2
1
1
.
1
1
 
s
c
r
e
e
n
s

1
3
 
-
s
p
e
e
d
 
P
h
o
n
o
g
r
a
p
h



APPENDIX VI.O

NEW MEXICO

CUBA INDEPENDENT SCII0OLS PROPOSAL

AND OUTLINE OF ADULT BASIC EDUCATION
1970-71

Cuba School District being in a remote and 'LH-culture area wishes

to reach as many people as possible in Adult Education. Thereiore, the

complex of the courses offered here may vary somewhat from other programs.

It is the intent of the program to reach all three cultures and we may

deem it necessary to hire Navaho-speakini aides if Navaho-speaking

teachers are unavailable. R.aliz.:ng th.s program to be new in this area,

we hope to introduce it fundamentally strong at the level of its needs.

And in its progression to expand it efficiently and well staffed to better

be able to reach all interested patrons.

At present the enroll7ent in the Cuba Adult Basic Education pro-

gram consist of:

24 Navaho

90 Mexican-Arcrican

24 Other

A Ciqueness exists in the program to enable it to reach the variety

of needs. A majority of our students use English as a second language.

Therefore, cur concentration should be in as small a student-teacher

ratio as possible to enrich our instruction which will strengthen the

motivation and student-teacher relationship.

We would like to offer for the 1970-71 school year the following

classes at Ic:st two sections of Basic and Intermediate with a class in

English as a second language to our Navajo and Spanish speaking patrons.

Two sections of advanced classes stressing G.E.D. also, a class of Busi-

ness a'1 on Community Living stressing everyday problems.

Some of our Navaho students travel as much as 70 miles rourdtrip

fro, the Navaho Reservation also some Mexican-American std,:nts travel

42 miles roundtrip from the Callina area. The attendence is sery high

despite the long trips, and weather hazards our students are faced w.th.
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The enthusiasm and enrollment in this program have gone beyond all

expectations and from the feeling in this area we e4leCe it to grow as

we feel it definitely has not reached its saturation point. tie much

realize that this area is very remcte which is included in the Navaho

Reservation and Sandoval County being one of the lowest per-capita in-

come counties in the United States Also, this School District has had

one of the highest dropout rates in the state.

Realizing these facts we feel again that our Adult Basic Education

program will expand as the necessity exists and the foundation has teen

set. In order to keep the enthusiasm ally.: and progressing, we rave found

an emergency to hire additional teachers and a need of supplies to reach

this goal for enriching the enthusiastic educational hunger among out

patrons.

463
4 re-JO



CUBA PLANS FOR ADULT BASIC FULCATION 1970.71

A. PURPOSE OF PROPOSAL

Adult education has grown at a tremendous rate and has become
quite diversified. Therefore, it is cur intent to continue
a program to serve the Cuba Independent School District.

1, To provide a close communication and individual help.

2. To provide a good ratio between students and teachers.

3. To get an exchange of ideas to coordinate and improve
Adult Basic Education for the people in the Cuba area.

4. To provide the State Department and Administration. Office
closer supervision of the Adult Basic Education Program
and all work for a common goal.

B. PROGRAM FOR 1970-71

There will be one center within the program located at Cuba
High School.
There will be a supervisor, Counselor and from 11-15 Te,chers
assigned.

STATE DEPT. BASIC ADULT CUBA INDEPENDENT SCHOOLS

DIRECTI: SUPERINTENDENT
ASST ECJOR

I5UPEI1'ISCTR-1

[CUSSELPRI

CUBA HIM SCHOOL"

17,..,s CLASSES'

DUTIES OF THE SUPERIJSOR

1. The Supervisor is required to be present while classes
are in session.

a.) TTe Supervisor would also he rcaairrd to meet with
Counselor, if40,CT5, Superintendent and Slate Teo
Officials.
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2. Be responsilbe for curriculum.

S. Register students at the beginning of the program (working
with Counselor).

4. Place and evaluate teachers (based on three observations
per year).

5. Be responsible for ordering books and maintaining a set
budget. (This allotment will come from the Adult Basic
Education Office).

6. Fold meetings when necessary with teachers and srdents
and will recommend any changes necessary to the Super-
intendent.

7. Be responsible for substitutes and having classes covered
at all times.

8. Collect, check and distribute all necessary paperwork for
program.

9. Be responsible to the Superintendent for information and
evaluation of any type pertaining to program.

10. Serve as the middleman between the State Office, adminis-
tration Office, Counselor and teachers.

Supervise the program and deal directly with Counselor
and teachers,

12. Represent staff and be dire. ly responsible to the
Administration office.

13. Mc Supervisor will be advised of any other duties that
tin administration office deems necessary.

14. Be responsible for workshops within the urea of Adult
education.

IS. Be responsible for publicizing and recruiting students.

DUTIES OF COUSSELOR

1. Ti be at classroom vicinity' during class sessions.

2. Be responsible fnr nightly attendance check so that
absenteeism will be kept to a minimum.

3. To determine through testing. the correct student level.

4. The counselor will be available for individual consultaticn
with all stud.nts, and he will have all infer/ration
necessatv for teachers to Fetter perform within the class-
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S. The Counselor will work with the Supervisor on determining
levels to be taught, and curriculums that would help

students through testing.

6. In absence of Supervisor, Counselor will supervise

program.

DUTIES OF TEACHER

1. Yeepint of all class records as per Ad..t Basic Education

Forms.

2. To teach class at level recommended by Supervisor, Coun-
selor or pertaining to class structure.

S. Mhen urable to meet class notify supervisor or counselor
within a reasonable time such that a substitute may be

notified so as not to jeopardize program.

4. Try to attend at least one workshop pertaining to Adult

Basic Education.

5. Keep classroom and area clean.

6. During breaks visit with students--no segregation.

T)UTIES OF TEACHERS-AIRS

1. To assume duties as assigned by Supervisor.
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APPENDIX VIP

01.1.,4100

PROPOSED CUICXNCE AE.D COU'USEIINC,

SERVICES FOR ABE CEN1ERS

I. Orientation
A. Administrator's role
8. Counselor's role
C. Teacher's role

II. resting
A. Standardized test

I. Introduction to a broad range o' test
2 Special emphasis on test designed for adult learners

B. Regular classroom test
1. Appropriate functions
2. Avoid embarrassment of adult students

III. Placement
A. Crude level or group assigAment

1. Proper use of she standardized test resalts in placement
2. Teachers evaluation in placement procedure

B. Counsel the adult student into ads anced training er employ-
ment after ABE graduation

IV. Counseling Technique
A. Eclectic

1. Directive technique is sometime necessary during initial
counseling sessions to support adults who need someone to
lean on as a result of their loss of confidence through
the many years of failure

2. Nen-directive technique is necessary to develop self-
directing adults with the ability to male appropriate
decisions in situations outside of the classroom

C. n.upou' Prevention
A. Develop classroom teacher's sensitivity to symptoms of adult

students about to dropout.
B. Train casters in classroom techniques that sill prevent adult

students from dropping out
C. Follow-up the dropout students to encourage their return to clan.

1. Telephone
2. Letters
S. Hone visi' s

hi Culmilative Records
A. Collect the minimum necessary information on the rst night of

class cr enr;ITTent
B. Additional informatics should be ro1lectrd by the teach,. in a

continues systematic procedure in pm irfcrr711t0-migIJ<T

VII. Reseals`
A. Understand ti.e needs of tho potc :ial pcpulat on
B. Have evidence of the effectiverik 5 of APE
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A SURVEY OF GUIDANCE: AND COUNSELING SERVICES IN
OKLAHOMA ADULT BASIC EDUCATION

LEARNING CENTERS

Introduction

The purpose of this survey is to provide data which will help educators with an

interest in Adult Basic Education to better define the guidance and counseling re.

sponsibilities of staff in ABE learning centers.

Since the formal organization of classes for ABE students is e relatively young

concept in education, guidance and counseling in Adult Basic Education is even

younger and not clearly defined.

Two questionnaires were developed with guidance concepts presented in an

unpublished paper A PROGRAM OF GUIDANCECOUNSELING FOR ADULT BASIC

EDUCATION: THE TEACHER'S ROLE IN nUIDANCE by Mrs. Mattie Harrison.

Dr. Edgar Petty, and Dr. Charles Sandmann. One questionnaire was completed

by the center director and a second questionnaire was completed by the teachers.

Questionnaires were returned by 29 of the 39 Adult Basic Education learning centers

in Oklahoma. See appendix.

Written Objectives

Implicit to the understanding and planning of an educational program is a

statement of goals and philosophy. The guidance pointof-view should be the

premise of the goals if guidance is to be considered a major component of t'ie

program. Only one.hall of the centers in Oklahoma could refer to a statement of

objectives and in all of these cases made reference to the state policies for sub-

stantiation of objectives. No attempt was made by the centers to develop local

objectives.
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Identification of Target Population

One-third of the learning centers were aware of a study to identify potential

students but could not identify the source. However, only ore-half of this group

could quote a number. One-half of these studies were conducted by the local com-

munity action program. A study from a local director, a model cities program, a

local welfare agency and several references to a state census account for the bal-

ance. Moat center directors made reference during interviews to the 1960 Bureau

of the Census report for infoimation about the number of potential students.

Adult and reacher Ratio

The ratio of teachers to students ranges from 1 to 6 to 1 to 67 with a mean of

I to 30. See Table I. One concern here is the center with an excessive number

of students for each teacher may hinder development of close cooperation with com-

munity agencies and other community groups which offer related services. The

teachers may not have the time to work effectively with these community groups.

In- and Pre-Service Activities

Fourteen percent of the centers indicated some type of pre-service workshop

or training was provided. However, it was not clear if this was the regular public

school pre-school week or an acitivity with programming for adult educators, One

center mentioned a program to discuss the program materials.

Twenty -one percent of the centers participated in pre-service activities.

Programs offered topics such as a discussion of objectives, class methods, and

ddlerences in teaching children and adults.

In molt instances the in and pre-service with the exception of the above were

programs on state and regional levels funded and directed by state department

personnel.

471

463



3

Table 1

STULENT AND TEACHER l'AIA

Centers
Total Number
of Teachers

Total Number
of Students

Student - Teacher
Ratio

Ada ; 155 52
Altus 13 523 40
Alva 2 162 81
Anadarko 5 102 20
Antlers 2 54 27
Ardmore 12 167 14
Bartlesville 2 105 53
Canton I 19 19
Chickasha 3 64 21
Clinton 3 30 10
Drumright 5 123 25
Duncan 7 74 11
Durant 7 42 6
Elk City 4 69 17
Enid 6 94 16
Guthrie 2 72 ?6
Cayman 3 133 44
Idabel 7 145 21
Lakeside Granite 4 757 19
Lawton 13 308 24
McAlester 2 38 19
Muskogee
Norman

24
2

340
121

14
61

Okmulgee 2 158 79
Oklahoma City 27 665 25
Paula Valley 3 ITE 37
Pawhuska 6 154 26
Ponca City 1 69 69
Poteau 6 192 32
Dior 17 480 28

al liTaw IT In 11
Shawnee 3 59 20
Stigler 2 24 12
Stillwater 3 111 37
Tahlequah 3 61 20
Talihina 2 133 67
Tulsa 26 311 12
Watonga 7 -TT 23
Wilburton 4 65 16

Mean ratio is i to 30

472

464



Guidance Survey

The survey is in two parts:

1. Information completed by the center director, The data on this form are

an attempt to collect information of interest to other center directors and 'tale

department personnel. For report of the findings each table Is grouped under one

of the guidance services: student appraisal, counseling, Information, placement,

and follow up.

2. Information completed by the teacher. There are three purposes for this

form: a) to collect activities of the teacher in six areas of guidance responsibilities;

b) to investigate the major ccuse for dropouts; and c) co hive stigate the use of

pa ra- professionals,

Appraisal

Student Record Card - Cumulative Records

Essential to the understanding of individual needs sod learning difficulties of

the adult student is an adequate system of record keeping. Most centers use

record card (Table 2) for references and recommendation.. h. ...ever, only one-third

use records for reference to job skills training programs, The agencies for

reference include employment security, sewir,, 'chine operators, weldirg,

nurses aid, vocational and manpower training, secretarial, arid vocational- technical

schools.

Table 2

USE OF STUDENT RECORDS

Description

Use records for employment references
and/or recommendations

Use records for reference in job-skills
training programs

Percent of
Number tai Tulsa Fryor

24

10

No Yes

34 No Yes
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In tlie majority of centers (Table 3) the director maintains the records. Sec-

retaries are involved in part of-with primary responsibility in 38 percent of the

centers. The records include data for educational programming in all centers

(Table 4) and for employment references in two-thirds of the centers. In only one

of the centers were records used for research.
Table 3

INDIVIDUAL IN CENTER WHO MAINTAINS
STUDENT RECORD CARD AND OR CUMULATIVE RECORD

Recorder N=29 Number
Percent of

Total Tulsa Pryor

Director 15 52 Sec. Sec.

Director - Sec retary 4 14 Sec. Sec.

Director - Teacher 3 10

Secretary 2 7

Secretary - Teacher 2 7

Teacher Z 7

Administrative Assistant 1 3

Table 4

USE OF STUDENT RECORD CARD

Number of Centers Percent of
Use N - Z4 Centers Tulsa Pryor

Educational Programming 23 100 x x

Employinerit References 16 67 a

Personal Problems 9 38 x a

Interest Grouping 7 29

Social Problems S 17

F.esearch I 4
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Sta 3dardized tests and teachers evaluations were the methods used to determine

the entry level of the adult-student in the majority of the centers (Table 5). In only

ten percent of the centers was the counselor involved in the process.

Table 5

METHOD TO DETERMINE ENTRY LEVEL OF STUDENT

Number of Centers Percent of
Method N - 29 Center s Tulsa Pryor

Standardized Tests 23 79

Teachers' Evaluation 20 69

Previous Grades 11 38

Students' Personal Evaluation 11 38

Counselors' evaluation 3 10

Counseling

Counseling responsibilities were in two functions group and individual. Group

counseling included the following topics:

Tulsa Pryor

Discuss current problemssocial and political
Develop confidence
Closideration of additional education
Goals of ABE
Income tax
Vocations
Money management
Citizenship
How to apply and to get a job
Test interpretation

lt.1'viilual counseling included the following topics:

Individual plans and aspirations
Vocational plans
Finance
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Tulsa Pryor
Continuing education x
Social problems x
Community resources x
Attendance of classes x
How to get along with people x
Family x
Educational goals x
Problems with children x

Lea rning difficult ies x
Husband and wife problems x
Why people lose jobs x
Student feeling toward faculty x
G. E. D. x
Job advancement x
Test interpretation x x

Information

Orientation

During the first meeting with adult-students most of the centers' attempted to

explain the program, to complete enrollment forms and to discuss goals (Table 6).

Over one-half of the 'enters also attempted to meet with each student individually

and to issue books and materials.

Table 6

ORIENTATION ACTIVITIES

Number of Centers
N - 29

Percent of
Centers Tuls Pryor

Explain Program 27 93 x x

Complete Enrollment Forms 26 90 x x

Discuss Goals 25 86 x a

:itch Student 20 69 x x

Issue Books 18 62 x x

T,,11, About Tests 14 48 x a

Ad-r.iitster Tests 10 34 x x

P:ovidc Social Activity 8 28 x a
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Recruitment of Adult-Students

All ccntcrs indicated the newspapers, former adult-students, and local staff
were utilized for recruitment of adult-students (Table 71. Community Action Pro-
i.,rams, Civic Clubs, Radio, and Welfare Agencies were helpful in over chi e e-fourths
of the centers.
Services

For identification of services other than educational but guidance-oriented, the
directors listed individual counseling, employment placement, and childcare (Table
6). Though only 14 percent of the centers mentioned childcare, another twenty per-
cent indicated they were considering this service.

Table 7
METHOD FOR RECRUiTMENT OF STUDENTS

Method Used
Number of Centers
Using Method N-24

Percent of
Centers Tulsa Pryor

Newspapers 21 100 x x

Former ABE Students 24 100 a x

Directors -Teachers Administi ators 24 100 x x

Community Action Program 22 92 x x

Civic Clubs 20 61 x

Radio 18 75 x

Welfare 18 75 x x

Churches 16 67 x x

Printed Pamphlets 14 58 x

Chamber of Commerce 5 33 x

Televi-ton 5 21 x

State Employment Service 2 8 x

Headstart 1 4

Vocational Rehabilitation 1 4

WIN Program 1 4 x

NYC Program 1 1
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Table 8

SERVICFS PROVIDED STUDENTS

Service

Individual Counseling

Employment Placement

Child Care

Number of Centers
N - 29

27

13

4

Percent of
Centers Tulsa Pryor

45

14

Placement

Little formal initiation of vocational placement on the part of the centers is

apparent tTsble 9). Only iT percent of the centers appear to assume a reeponel-

bility for contact of prospective employers. Possibly the 10percent/ivied in Table 9

is not correct, more likely this is closer to 83 percent as listed in Table 2. Other

provisions not included in the table were encouragement of vocation' classes aPer

ABE; operation mainstre m; vocational technical schools; manpower training pro-

grams; and the state vocational rehabilitation program.

Table 9

PROVISIONS FOR ASSISTING STUDENTS TO OBTAIN
OCCUPATIONAL TRAINING FOR BETTER JOBS

Number of Centers
N 29

Percent of
Centers

Tulsa Pryor

State Employment
Service 10 34 None None

Contact Prospective
Employers S 17 None None

Write or Telephone
Recommendations 3 10 None None
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Follow -up and Research

Follow-up of Graduates

Fourteen percent of the centers were lathe prod as or had an on -going procedure

to follow-up graduates 'Table 101, Usual procedure uas to collect data by letter,

telephone. and/or friends,

Table 10

FOLLOW-UP OF GRADUATES

Number Percent of Centers Tulsa Pryor
N -29

Centers with procedure to
follo -up grads

Centers without procedure
to follow-up grads

4 14 No No

25 EA,

Follow-up of Dropouts

In all centers encouragement of dropouts to remain in the program is attempted

by telephone. Correspondence and friend visits are attempted in three-fourths of

the centers and over one-half the teacher visit (Table /I).

Probably the major priority for research by the centers is to investigate what

happens to their graduate. and dropouts.
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Table 11

PROCEDURES USEI. TO ENCOURAGE POTENTIAL
DROPOUTS TO REMAIN IN THE PROGRAM

Procedure
Number of Centers

N - 24
Percent of
Centers

Tulsa Pryor

Telephone 24 100 x x

Correspondence 19 79 x

Friend visits 16 67 x

Teacher visits 14 58 x

Director visits 11 46

Community aid visits 1 4

Newspaper 1 4

The Teacher Survey

Dropouts

Teachers were _eked to list the major causes for dropouts (rem tle ABE pro.

gram. Three major causes and ranked in order of times mentioned were personal

illness and/or poor health; low motivation: and uniatirfactory progress. Other

causes were embarrassed to have people know in school; lack of clothing; cost of

transportation to school; negative self image; lack of babysitters; work at two or

more jobs and did not have time; fatigue; transfers to job in different location,

family sickness, curriculum does not meet needs; and lack of time to study.

Use of Paraprofessionals

Paraprofessionals were used in 31 percent of the centers. They were house-

wives, workstudy students, teacher corp students, high school students, and the

more advanced ABE student.
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They assisted the teachers in instruction; helped enrollees; phoned students to

encourage attendance; served as receptionist and library aid; typed correspondence

and records; maintained retards as financial and attendance; radeellest s, and made

coffee.

Responses by Teachers to Questionnaires

Six statements of the guidance role of the counselor were included. These

roles arc exemplary of the types of teacher- guidance - functions which permeate

the entire teaching role. The statements are as follows:

Statement 1. To aid in the adjustment of the individual adult learners by providing
a climate in each set of learning experiences which promote desir-
able learner ad;ustment.

Statement 2. To integrate occupational, educational, and personal-social adjust-
ment information into the adult learner's experience.

Statement 3. To encourage adult learners to avail themselves of the facilities of
the ASE guidance program.

Statement 4. To provide information which will keep the adult learner's personal
records cir rent.

Statement 5. To be alert to the use of the facilities of the existing community
agencies that may assist in reaching the objectives of the ASE
guidance program.

Statement 6. To assist the adult learner in developing and maintaining a desirable
pattern of attitudes and behaviors which will vacilitate maximum
learnng.

The teacher's responses to these statements are listed on the following pages.

Recommendations

To attempt to hire directors with counselor training backgrounds. These

people appear to have the responsibilities for most of the guidance functions out-

side of the classroom.

To sponsor in-depth guidance and counseling workshops for the Directors only.

G.iidanee respons bilities of these people appear to differ from the responsibilities

of the teachers.
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To write a statement of philosophy and objectives. Each learning center should

direct its energy to this task, especially to the needs and developmental character-

istics of the student.

To coordinate efforts for identification of potential students in the distract of

the learning center. These studies to be conducted jointly by the district and the

community agencies and groups.

To consider the job tasks of ecret,ries and the hiring of secretaries where

none are employed. Center directors, teachers and counselors should be relieved

of record keeping and as many secretarial tasks as possible.

To investigate the possibility of including the counseling topics listed in the

study in the regular curricula where possible.

To organize and improve systems or communication with local industry and to

establish a more effective working relationship with vocational education agencies.

ro consider the development of a special project either on a local or state level

and provide additional personnel to assist in the follow-up studies of dropouts and

graduates in order to evaluate the outcome of the ABE program and to determine

the effectiveness of the program in meeting its stated objectives.

To provide assistance to local centers to evaluate their programs.

To organize more pre- and in-service activities on both a local and regional

level for ABE teachers.

To identify and work into program volunteers and paid paraprofessionals.

Responses From Teacher Questionnaire

Statement I

To aid in the adjustment or the individual ad ill learners by providing a climate

in each set of learning experiences which promote desirable learner adjustment.
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Inventory is made to learn the level of learning of ca,h new student. Then,

work on an individual basis is pursued according to the needs of each individual.

We have tried to work with each adult as he makes progress from one skill to

another. In arithmetic each one began at the beginning of addition, subtraction,

etc. skills and worked at their own rate of speed. We tried to use class discus-

sion for much of the grammar skills. Also tried not to set a time limit but used

instead their own speed of learning.

We used materials as near to the life situations as possible We try to have

each student bring a problem fro.n home, whenever possible.

We do our best to relieve any type of tension. We display a helpful attitude.

We strive to see their point of view.

Teaching materials were chosen on level to best meet their needs. Books with

stories on budgeting, etc. We also have discussions in class on health and things

that may help them.

Classes have been organised so that each student is placed on his kvel in all

subjects. Students have been placed on three levels in the area of math, English,

and Reading.

Individual standardized tests are administered and students grouped into ability

ranges and materials are prescribed to meet the needs of each student.

Organize small cI and groups by compatible achievement levels. Provide

individual attention and instruction within group setting, People have tendency to

motivate one another if not embarrassed or made to feel inferior. Materials and

instruction planned to bring out the positive qualities in each individual.

The building facilities are adequate; wel lighted, attractive rooms, pleasnt

atmosphere and materials available on individual's level,
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Suitable class room nas been provided. This room IE ut ncrmi..1 classroom

size, with adequate lighting and heat supplied. There is a di inking fountain and

lavatory in the room. Suitable tables and chairs are provided.

The best methods recommended in teaching adults who have had no formal

training are lectures, tours, demonstrations, group discussions, night schools,

radio, televisions and reading programs.

A business like atmosphere and surroundings are provided in which there is a

sympathetic relationship between teacher and pupil, among pupils themselves and

between pupil ar....1 community. This rapport has caused learners to want to come

and keeps them coming.

Lei met adjustment has never been an problem and has rot required many pro-

visions to set the climate for adjustment. Adults are eager with definite goals that

they insist be covered. We do have the problemof getting the adults to adjust to the

fact that classes are over at 10.00 p.m. consequently discu^tions of a particularly

relevant topic will continue much beyond class dismissal time.

Students assigned to classe. at level indicated by standardized tests. Counsel

and instruct student encountering difficult problems. Allow student to proceed at

own rate of schie,ement. Set short range goals that are such as to insure success.

Making each participant feel welcome and at case for learning situation. Em-

phasising teacher-pupil relationship of working not 'tor. ' Playing down

previous educational level. Stressing important of learner being a peer member

of the group.

Presentation of, Study skill patterns for learnilg, skill in creative efforts

through experience; offer learner confidence in ability to learn, feeling of equality

with others in group: under-emphasize lack of former education.
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Orientationexplanation of ABC. Program and plant. Stimulates concern for

improvement of learning abilities. Identifies individual problems in learning areas.

Engages in creative abilities that increase knowledge and ability. Stresses that

each learner has a part in controlling his destiny.

Grouping according to ability of student. Thus the individual finds that be is

not the only person having a problem. Encoura,;ing and praising individual's progress.

A relaxed atmosphere where each is free to express his personal feelings and

necessities without apprehension or fear of embarrassment is the primary objective.

We talk about their interest, tell a few friendly jokes. The class sits around

tables in a very informal manner and every effort is made to help each student feel

that he belongs.

We try to allow each enrollee to begin where he is and be encouraged to progess

as rapidly as he can toward his goals. We believe that it is necessary that we help

each student to set for himself realistic goals. Throcighindividual interviews,

testing, group discussions, etc. We have had some measure of success in creating

an atmosphere where students can work toward these goals.

I try to show an individual interest in each student, that each one is striving as

an individual and not competing with each other. 1 try to be one of them, yet main-

tain a business relationship in teaching.

Personal conferences, let students know they are individually accepted, and

instructors are interested in the.

I encouraged the classes in that each could pass the test if they would come

each session, prepare assigned work and ask questions. What most of themneeded

was just encouragement that they could do the *ork.
Give a detailed outline of our program to each student individually. Help the

student to sec how our program will benefit him. After giving the student his books,
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discuss the material with the student. linetouraec the student how we might meet

his needs better in class. Encourage the students that have been coining to help

new students. Unrourage the student to talk with his employer about furthering his

education.

There were varied activities vihiell led the students to discribe their reactions,

their ideas, their inspirations and their experiences. Much attention was given to

the ideas that the students expressed and little emphasis Was placed upon the way

they expressed their ideas.

Build confidence by prescril.ng attainable goals in assignments and tests.

The first night of class the student is introduced to his teachers and students,

Ils is given a workbook CAI the first night and is given an 1.istruction sheet on what

will be covered in class. lie is told to do as mush as he can in his workbook will,

the help of a textbook which can be checked out from the library, but he does not

need to be concerned about questions to which he cannot find answer. Also a

learning center is provided from which the student ran check out programmed ma-

terials and other study aids.

A permissive atmosphere was maintained which enabled the students to speak

out, move around, work individually or in groups as thry wished.

We used a small test of matp work alter the stullent entered class and had be

come Intel e:ted and then placed there in gee ups with similar achievers. The classes

rotated to different instructors for each subject arra. 1:,refore they were in

groups sii,re they nad a comfortable feeling of sue

l's leg visual aids. l'se lama.; oriented illt,strations and to steal rnatsrials that

involve members of the family.

Meet social and emotional needs. Ile available anytime a pupil f ho, s a nisei]

to -talk. Be patient. Accept each human bring as he is.
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the key to acoustment is to C., terimot shad brought the learner to out

what does he scant to aicompltsh. w hat hat, he need.

Ins ,dual attention troll, both teacher and para-drofessional in encouraging adolt

learners to partietpate in all areas of the AlIf. pi,tg rani.

When each student is brut:gilt In class tor the first tio,e, his needs and his past

schooling arc disc used. A business-1,kt', dirt informal climate is maintained as the

student moves to various drpattmnt,

Intitetclualized instruction, special help to cacti inclr.iduali by teacher, private

tutoring.

An atmosphere of fr,miliness and mutual s for learning is maintained at

all times.

The use of the RCadll'q. Labs is one way to help the student see his progress in

reading.

Refresh:e:1f and smoke breaks.

In toy own classroom each laal is treat, it aith honor and respect. Nu

person is ever humiliated a, made to feel interior.

Statement Z

tr,terote occuotional, rduraticoaf,,1 personal. so, fat todeastment informa

.,on into the adult learner's exprtetice.

Reading materials at carious levels are used 'A All content including discus sons

of situations incolsing carious sciational situations and personal-social activity.

li an adult student dors not ter I at ea,' at a (II.. period and rips sn't feel that

hr is learning and makinif good use of his tim,c, Or cult net attend class, Many are

building toward the hopes of getting their (.41 certificate. Ihey nee 1 skills they

can .ISt as 'tic:, are learning and sturlyinit, tor the C. F. ti. 1 had one student tell me

that she seas so glad to learn 14,,, to lieu,- Intetcst that tsin if she- rat ;sr ccscd 50111,
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of the things ii ft I, uriiing, wob --orto it 1, Duct 1, am about 3ntervst

problems. Another sett:, 'Oh, I wish I'd known how ti, figure liquor, yards, fc et,

etc, while we wi ry building our ion hu O .

By Oiling examples of people who ar as nearly like our students as possible.

Through discussions - -info rrnat e reports.

borne of our ladies do not hose their driver's license as yet, they have 'iecrs

helped in their studying for this.

Clans material is developed around the adoes veryday environmental nerds.

Class discussions are also directed toga rd the educational level and Interest of the

adult learner.

Materials in this area arc provided and .-tudents are encouraged to use the ma-

terial in supplement to regular cur neulum. Outside reading records are kept.

Helping an adult learner seek information that would be a detriment to her oc-

cupation and to encourage a growth in his education that would ! enable him to be bet-

ter qualified and gain more confidence in occupational, as well as social, environment,

Learn to work with what he has experienced. Practicing and using articles in

everyday use.

Cognizance is taken of needs of learners, their age, goals, and methods of pre -

srritation needed to teach the information. on,I,'eration is mad, of their has kground,

their present jobs, and their connection with eommu oty life. These people take the

course b -cause they need and want them. Instructora I ry to /rep this d. sire aln r,

the adult student want to learn the howl and whys of the complste operation of

the process of living and making a living as it relates to them and for their better
preparation to understand and meet their problems.

'.lassroom work, Vocatic sal Co-ordinator, and Vocational kehabilitatior coop-
crate to instruct and counsel students.
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Proecolure provokes questions that in of rage inquay. Flaring reports frompre-

vioos arnees. ()seri elis)ussran of reeds, opportunities and information that

exist.

Use of films, et., 01 a, tual partaipants at wuCk (motivates irnprevernent in per -

sonal apocarance and habits).

(lie, immediate help in mrtouetion o: material needed so that the pupil may per-

fc rrn fits work accurately rod not be 'beet- changed by employer or customer. Cor-

rect lulling in of forms, reading of notices, and general information asalable to the

employee.

In teaching Spanish-speak!rs k.ngl)sh, We use C brick y of the United

Stales, government, typical family living, and Unglishgtaramar, structure and usage.

We have uolized the services of resource people in the community in various

occupational areas; we have had special sell-Improvement units directed by the staff

of our high. school home economics department:we used group 1/1' ones ,CS and various

audtu-visual aids to promote the integration personal-social atustment information

into our curriculum. Tice entire staff in our center 15 dedicated to the development

of a vvsnn beosenal .ntes -relationship with each enrollee.

We concentrate on different subjeets, from time to Stmt.', as they art' brought up

by the students. She share refreshmerts quite often when they are pro, idcd by var-

ious members of the class.

Social security rcpresentatic, spoke to the Croup and held a question-answer

ession.

Its I learned to Isuc.v each individual and his home and social problems, I could

again rise item encouragement by prieate talks and even telephone conversations.
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This is done in cac 0355700111 by the lenience. Eon instance' in English, the

teacher will stress the importance:of speaking correctly Ion seeding employment and

correct usage while on the job. In science, frmily living and other arc as of interest

is brought out.

The adults wanted to knot, ci hat the tct,ire held roe them, huw they could learn

to be more self-sufficient, why some pcoole are accepted and others rejected. They

needed to have their curiosity aroused about everyday things about them.

Filmstrips, teaching machines of different types and other types of mocha were

used to motivate learning.

Copse contact with the employment agency. Use of daily newspapers and school

newspapers to make job opportunities known to students.

Classnme was used to attend community business and social meetings, in an

effort to integrate the ABE. classes and the communit) ui large.

Obtained pamphlets (or those interested in carious fields. Let the members of

class give some pointers on the success of their employment in various Occupations.

By selection of materialan auto parts catalogue was red to reac' by a man

wishing to become a meihanic. I help many write their first letter.

Confidence .nd personal sati.:actioa.

The printed materials we use are supplemented by teacher- prepared hand -out

And worksheets to better integrate the information available.

lt is better to teach in blocks of learning. If o lesson is being taught on Flow

to Hold a Job, it should include help it reading, arithmetic, and all the other ma-

terial the learner can use about occupations, Intel views, and community aged, ten

that can help the student with his particular problems and needs.

Materials on occupational opportunities are often used in an educational setting

when some situation may be playeacted to illustrate a sr problem
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Each adult learner is instructed to maintain three constant goals--11 work to-
war
ward fulfilling requireryznt; .c.)r a diplot is, Zito make sure that after each class

session that they take away some information that they can use in a job, 31 to be-

come aware of their surmandings --people, life, oppoilunities.

Applications are made in each subject to acquaint adult tearer, with his occupa-

tional aims.

Demonstrations on how personal habits ran help or hinder and how to impale

personalities.

Our classes are not run on a strict or set schedule of educational material to

Lie covered but we discuss job experiences, home experiences and any area, which

many times help clarify a particular subject area topic.

When an opportunity exists bi ing in actual experiences that happen on the job

or other situations that he would be familiar with.

Encoc.agc them to read newspapers, magazines and listen to current reports on

radio and S.

Statement 3

To encourage adult learners to avail themselves of the facilities of the Af3E

guidance program.

Adult learners are encouraged to confer with the director and staff concerning

any problem... personal, academic, or vocational. Some effort is made to involve

member' in conversation to promote discussion of any area of concern.

I have had many women attend c,asses that work at our local conselescert homes,

hoping to get their G.E. D. certificate :o they can go into nu: se's training. Also

four employees of Cninrounity Action ate coming to clasarti and are helping to gct

many of our Mexican-Americans interested. We ha cc also usedene local weekly news-

paper s e s e i a l t i m c s with art -riles abc,t the lit classes that ar; available here at

tioll,
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(4,,,Iltf examples, visual aids, and having a visit by a trained coui.,elor.

Personal esintasts, news media, tours through centc r, industrial leaders talking

to their employe, s.

`,'e have 6i pt in touch with them by calling or vis,ting before each class meeting.

A notice was also put in local paper so they iseuld know about classes to be held.

We have encouraged those that came to toil and bring their friends when pousible.

The .dull learner has been encouraged to use the .nany programmed materials

by checking this material out and taking it home. Whenthey have completedthe ma-

Serial it is brought back and a record is kept on what has been completed,

This is brought to the ottentien of the public through news media, bulletin boards

at industsies and places where people would be informed, and through agencies of

the community. Meetings arc in a general location that is cow:mina to the adult learner.

The students were informed of the ay:liability of a complete guidance program.

Guidance and testing is provided.

Using individual instruction, health centers, libraries, national organizations

and taking advantage of most opportunities,

Effort is made to get learners to are valu: of everything presented in practical

ways, ways that help them further their job opportunities and in a cultural way to

help in the enjoyment of their existence through knowing that they know and their

being able to compete with others.

Our provisions for the use of ADE faculties for the guidance program have been

neglected to a cestain extent, We have mace available and have used the series of

pamphlets to supplement vocational, social, and civic instruction,

Standardise d Test placement of student at In vel of ability and achievement. Super -

idtendent, principal, rehabilitation (0a1Stitri S, and the vocational co-ordinator
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counsel with the Irv-rates to convince them of the importance of academic and v .1-

tional training.

Explanations of and demonstration u4e of liLrary facilities available, up-to-date

materials, aids, etc. Present ways the facilities can meet individual needs.

Interviews between counselor and learr,r 1poin'o an needs and shows progres-

sive evaluation results), consultations with teacher, director and learner for review

of situation.

Talk with previous ABE adults. Keep channels of communication open.

Personal praise and encouragement. Basic skills taught hoping that pupil may

be more self - reliant.

I have kept in close coniact with my students myself outside of class to insure

their continuing interest.

Call attention :o various books, publication and community activities that are

available.

We have provided initial guidance sessions ulth each new enrollee andloive tried

to it !hem of the availability of continued guidance assistance. As more funds

are available, we will arrange for more extensive services in this area.

/lave used materials and equip.r.ent from the learning lab in class, to arouze

interest for individual study in the center other than formal class time.

A'hen needed, the welfare, vocational rehabilitation, social security, and other

agencies can be and were contacted.

We had one teacher who was always available for personal conferences and

what I could not answer was referred to him.

The teachers bridle the guidance program. This is done befoce class and after

class When a aiu, ent is into eu sled in an area, the teacher ;tech' informattoo pertaining
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to this area and discusses it with Ihr student. II ncsassury e.iii)u rage the shic.nt

to talk with the high school counselor.

List of Jobs openings are posted by the counsels', regularly, Studs nts who ha ve

ocor attendance are personally contacted by the ccumselnr.

Use telephone, home visits, church, F f.ncoaraie pupils to recruit their friends.

Newspapers, civic clubs, and welfare agench-s.

Students V. ho are unable to attend regular classes are placed on programmed atudy

course under ti,e direction of the guidance counselor.

We stress the fact that our primary concern is their personal success, and we

aid them in family finances, budgeting, and consumer buying.

Fncou rage adults to phone personally about anything that would bother them. A

ray center is provided with a competent person available for counseling service.

Statement 4

To pro% ide information which will keepthe adult seams is personal records current.

Update,' information is usually obtained through conferences and inlormalchat.

ling during breaks and before and alter classes.

I keepa personal card on each student and record all absences and reasons for

dropouts.

By has mg a current file on each student, with as much information on each as

We discuss their children's problems in school and all problems personal or

otherwise .at concern nd bother thorn,

Records on each student show IP test :CAUlt s and mat vials completed. lest

In all subject matter are regularly wen to shos, student progri es.

Readinc daily ressspapers. using new words through trading, speaking, and its

tening, using the dictionary and enlarging your sfcstking socalsAary.
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Under a system ci tasting and cooi-seling the learner ias opportunity to know

whirl he is doins and hose he can progress,

Compilation of: personal data sheet on each participant, employment records- -

subsequent report.; after learner leaves APE.

Each period the student's record is brought upto-date.

We give achimernent tests to help fund his gran,. level and later to s :c how

Much progress he is making.

They were advised to notify us of changes of any kind are that records could be

kept current.

Folder kept of each student which included Sc scores, work samples, teacher

notes and recommendations.

Library work and study materials recorded.

Record cards are kept with as much information as we can conycnicntlg and

inoffensively obtain by cnnsersatIon.

Our learning center is open to them and it is well supplied.

I rsoiuent individual conferences and tollowops help to do this.

Then information is in the hands of the ehrectot, and is not a matter of thetas-

lion between the director and the faculty. This information, however, would be

available to each teacher if he should with to hase it.

Statement 5

To be alert to the use of the lacilitics of the existing community agencies that

may assist in reaching the obiectisc s cf the API' guidance program.

The director of the adult learning center taps resources to help whenever the

nc ed is in .teated.

The Community Action office here at Hollis has tour who work there tending

classes. They base encouraged others to attend classes.
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.Appear 1,10r, tl, It group.., l speakrIosrlyonth con:

acwin, and ,tuts employ a r.1 rots co, and r,,rrarv.AnIty

Psopl, from rem, came and showed flier, and tail-,

them once. Vista workers hues fatted and nit with them.

Tfic auuli pi-0gram Is urIcing with the Visite re Lispartmcnt pt.,grarri by

e,iucattonal tat ltttis.

chair ten of the community agencies have be, n notated of the ABE program

and no encouraged to recruit students.

Northwestern State College materials center and reading clinic.

Community center.

Students were informer that these services were available and most availed

themselves of this imrvice,

Er aLle to take ,iiart in any '7;u:dance program wIthout fear, and using the

facilities tai agencies iecommend.

It is felt that learners arc encouraged by relevant community programs, em-

ployers r.rr.,rrinte in,crest of trainer, the nearness of the vocational -technical school

makes ay.tflable Its facilities to qualifted entrants, nursing jobs in the hospital and

rest home are opeif to learners, etr.

make use of all oatssdc agencies that itiay come in to assist us. Also in-

sates arc referred to ARE agency ITI CI. near their home commurnty.

Utitizattrin of seniees offered by. 0E0, Welfare Department, ApprentiCtehzps

in vol. at:, tai are:', Ts ,f. is' Aid Programs Ifet4crall in public schools.

New taper .y or all phases of ABE program; Welfare Department toles;

radio announ:ements, using err cross adult learners to rotate experiences and re-

sults front ,t.tendink ABE.
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Contacts made with civic dubs, PIA, ( ii ii Se Examiner, supervisors in

industrial plants in area, bulletins published on activities; A1OL news sheet; employ-

ment agency.

Aid of schools, churches, Chamber of Commerce, local Community Action

Foundation, and various others in assisting as in providing training and job oppor-

tunities for these enrollees.

Speakers from different community agencies.

We gave them names of people and agencies where outside help could he ob-

tained to strengthen their desire.

Mental health hospitals, C.A.P., Bureau of Indian Affairs.

We use a directory of community service as a reference.

We have very good rapport with Vocational Rehabilitation w.I.N., Ernpi

Service, M.D. T.A. S.C.C., R.C. 6D., all of these organizations have resource

perscnnel that are willing to help and also refer prospective students to uo.

Statement 6

To assist the adult learner in developing and maintaining a desirable pattern of

attitudes and behaviors which will facilitate maximum. learning.

We encourage reporting on work going on a self-help basis, suggest supple-

mentary study aids and study skills.

[ have tried to help the student feel at case and make suggestions if they have

ideas about ways class time could be improved. The use of my teacher-aide has

helped in the basic class to facilitate maximum learning.

By citing examples of others who have succeeded. by constant encouragement

of each studtnt in the things they do well. By always encouraging positive thinking.

We discuss things that they are interested in and try to tell them sys and

means of overcoming some of their problems.
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By cr.11pIrq, students to lcvols thcy can fccl the must suckcs, a.,1,1 trying to

make each subject ri levant to accils,

An effort is made to promote an atmo :phrii art hope and act cptancr. Students

are givvn many successful experience, and urged on toward their goaE.

Teachers who arc iritcrc,ted in the adult learner', progress and cricoorage a

positive attitude toward learning.

The adult learner should use number, symbols, abbreviations, appostrophes,

capitalization of names, punctuation and be able to do a lot of spelling, learn syn-

onyms and antonyms.

Learners are encouraged to stay in classes even though it is sometimes diffi-

cult for them to attend ev....ry session, to hold them up to community as people doing

a iaorthwhile job, making them aware of the importance of what they are doing, and

by making Information both practical, worthwhile, and enjoyable through a sense of

achievement.

"'his area is a joy to the teacher, the attitudes and desires already exist, as

evidenced by II eir attendance in the Basic Education program. Again, it is not a

question of provtding for a desirable pattern; istead we must be alert not to lag on

meeting the interest of already Jet cloyed attitudes.

Prosision of interesting, pram ire at and meaningful material for study. Stress

relation of academic study to actual problems of life and vocation.

Establish a feeling of pt ogress and growth, use praise excessively and give

confidence in ability to learn.

Dtspei tear of not knowing, turn mistakes into learning experiences; review

progress of oral tcaluation method.

Encoorage optrnism.
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Help students see tho i.itur of An

Assist the students in reaognizing relationships botoeen their day-to-d..)
learning aatia Ito, and tlivir ultimata, goals.

Ye use our class tone for study and encourage earl, to be regular in attendance

to recee the maximum for their efforts,

It inking with students un an inOiNidual basis. Show the students that we arc
interested in them and work with them to achieve their goals.

Condensed (nurses were designed to serve the needs of adults who needed to

roaster the basic essentials of these courses in a minimum amount of time.

Filmstrips, lectures, and community agency speakers helped them to under-
stand more desirable patterns.

Fneonrage regular study habits. -special periods if only for short duration.
Instruct in reading, study and learning techniques.

The students are provided with educational materials free of charge. Student

participation is an integral part of classroom procedure to insure that students are
interested and are studying outside of class. Certificates of :.:hievement are also
awarded at the conclusion of the term.

All was eery friendly and on basis of you can du anything you want to if you so
desire.

Lack of self-:onfidenec, nonintet est, transpvrtal LA is sornetieoes a 'actor,
illness with the elder group.

Start on a les el where pupil taper terucs sue cogs. Develop hts confidence.

Build up self-image. Seek to impro..c study habits,

We assist through counseling aid guidance. aid through close teacher -adult

learner relationships.
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V. e encourage the student to talk, e Lout n, t 1s and goals and help him scii..e other

problems so that he an learn di, not rush him but let him progress at his or .is

.peed.

There is nothing that works better than to shoes a gk.nu,n, concern, a helpful

attituds, and an educational plan.

This is the difficult one, howevi r, adults take constructive criticism will

copccially if they know that it will help them in their work. There arc work series

materials by SRA, Follette, and Stc..kiiVaughil which should help them with attitudes.

phis is dose in the classroom ass good social atmosphere is maintained.

During the clan . time there is a break in which refreshments might be shared.

Emphasize monetary and other values received from a good education.
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APPENDIX VIR

11 \AS

()4, OA.% C. St kl ILIS YO
Si Ll7 n \ SIt I MY:2,010N CF iLIS

LI order to Insure th mast effectii program of guidance to adults enrolled in

our basic education clxsves, II is r sscntial that the clio.ls of all persons concerned
be well coordinated, viooriiinaticn is dependent upon clear communication and com-
plete understanding of the function and responsibilities of each person and of the

interrelation and in some cases the over,apping of these functions and responsibilities.
These guidelines have been prepared as a basis for the development of a co)rdinated
guidance and cou.,seling program for ABE students.

Purpose of Guidance -nd Counsetin_g Service

The sole purpose of guidance and counseling service is to help the AfiEstudent:
1. To achieve the maximum benefit from his efforts to improve his educatiur..
2. Tn help him find solutions to any problems which he may have, especially

those that affect his learning ability.

3. To provide him with accurate and adequate information concerning educa-

tional opportunities, vocational trai:-..ng available, job application przii.:-
dures, community resources available to him, etc.

4. To deiielop confidence in his ability to improve his condition.

S. To become a more effective member of the community.

The guidance team includes the teachers, the supervisor, the counselor, And
the director. Each one has a specific role in the counseling process and responsi-
bilities to the students. Some respcinsibilities are general and are shared by every

member of the stall, while others are usually assumed by a specific rerson.
Some of the general re sperisibilities are-

I. To regard each student as an adult and treat him as such. Even though he

may be deficient in fermtl education he has a personal dignity, pride, and

rights which should be respected.
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2. Tu hello to seat.. an cuirlionn,crd an iirioude the asuistance whiih will

pruoide portunities for eat h student to derlior the maximum berg f,ts

from the limo spent in class.

i. To support the student's confidence in his ability to learn by commendation

for their efforts, as well as or sehievernoll.

4. To listen to students' questions and answer them if possible. If you can

not answer any question, refer him to someone one cal or suggest where

he may find the information he needs. Remember that NO question is

stupid if the asker thinks that he needs the answer.

S. To set an example of mature behavior, honesty, and moral responsibility

thich may be a guide to studitus to development of changes in their habits.

The "Coacher's Role and ricsrpiinsibility

The teacher probably has the rnost iinsiirlart role of the entire team in the

adult education prop rain, including the guidance and counseling seruce. The

teac..er's primary reponsibility is to provide instruction in the classroom and

individual assistance to each student to his I.rr rning octivities. Due to his close

association in the classroom, the teacher hos greater opportunity to become aware

of the personality and need of individuals. AI. rilfectivc teacher can soon win the

confidence and respect of his students so that they will /eel free to discuss problems

with him. It is the teacher's iesponsibility to establish this rapport with students,

listen to their problem, and, if the answer is simple or the solution obvious to the

teacher, he should help the student, if by doing so or does not disrupt the learning

activities of others in the class. II the answer or solution is complex, time con.

s 'ming, or beyond the counseling ability and training of the teacher, the student

should be raferred to the counse,or, to the superoisor, or In the director for

assistance.
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Other ro,pomibilltif s tho

1. Keeping Mu fiance records and rorkirq; a r..purt for each class period.

2. Make periodic evaldation, of ca. h student's progriss and keep a record of

his achievement.

3. Confer with the supervisor on problems which may occur or before making

changes in normal class procedures of schedules.

4. Notification to th, supervisor if they most be absent so that a substitute

can be obtained.

The Supervisor's Role and Responsibilities

The supervisor is the coo-dinator of the instructional team and as such it is his

primary responsibility to snake sure that the entire program functions smoothly sad

effectively. His role is supportive to all other mcmbers of the team. some of his

specific responsibilities are:

1. To see that the facilities are opened on time for each class meeting, that

the eassroonis are ready, and that material and a ipplies are avallable.

2. To make sure that each class his a teacher presort, calling a substbute

when necessary or by combining classes if no substitute is available.

3. To keep records of teacher work i )arK, student atendance, supplies and

materials ordered, received, and issued, to requi:itionsi4.plize when

needed.

4. To make such reports concerning the program operation at may be rcquir rd

by local, county or state administration.

S. 1n explsin the progrim to prospective gluier:0s, to see that those who

desire to enroll are placed in the class best suited to their needs. If such

class is not available, the student's none is placed on a prospective Stu

dent list and he is notified when an opening is available in the proper class.
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fu confer .kith the dirctor un prolikiii, whiih mai; arise and keep him

tnforrard it the operati n of the pr The supervisor acts as t liaison

parson betuiecin the dirior and other members of the team, pasri..g on

bulletins and other information to teachers, studentu, and others concerned.

7. To make minor administrative decisions necessary to routine operation and

in case of Errutztncy to take such immediate action as he deems necessary

unti; the director ' higher administrator can be notified.

The Counselor's Role and Relponsibilities

The role of the counselor is primarily supportive in nature, providingassistance

to stu,' its and other team members alike in their efforts to insure maximum ef-

fectiveness of the adult education program. Through education, training, and expe-

rience, the counselor should be prepared to help another person to fnd solutions to

his problems. Since the counselor is not assigned classroom or administrative

terponsibilities he has the time to devote to helping individual students.

Some of the specific responsibilities of the counselor are

1. Interview the nee; student prior to enrollment, administer placement test

when necessary, counsel with student concerning his educational needs and

recommend class placement.

2. To beccme acquainted still, as many of the students as possible. Developing

and expressing a real interest in each student RS an individual will heir

establish a rapport invaluable to the counseling process. The counselor

should, if possible, make himself available before class and at break time

when he can become acquainted ith students in an informal setting.

3. To assist those students with special ,earning handicaps in finding the

cause of the dificulty and in finding ways or ova rcoming the problem. The

counselor should confer with the teacher concerning any revised instruc-

tional procedure before making recommendations to the student.
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t. 10 cn, ouragr thoso studonts Iro lax rid.ro t or oho 9, trn 12r ly

to drop-out. If thora arc raus s for poor attendancr, eh, to,,nrelor should

try to help tht stud, nt Lt.rrL,t thezm At other tLmr s, friendly Lntr rest by

the counselor soffIclent incentive to improve his attsncienc.c and revive

his efforts.

5. T. visit the harms of students who has dropp d the program or who are

hay.ng irregular attendance to determine if there is a correctable problem.

By sue. firsthand knowledge of the student's environment the counselor is

better able to understand motivation for his behavior.

b. To refer students to another community agency when the nature of their

problem requires assistance beyond the resoutces of the counselor. The

counselor should b well acquainted with all community services available

to the student and Se able to advise him of the proper procedure for ob-

taining such service.

To administer, with the assistance of the teachers, standardized achieve.

men. tests, as approved by the director, to determine the achievement

of each student, to store such tests, prepare a profile or anutyr.

for each studert, and to ir:erpret the results to students rise:, to teachers.

B. To plan, prepare. and conduit with the cooperation of the teachers group

guidance activities of g:neral interest to meet needs expresi:..d or

observed. Financial planning and family budgeting, job applications, sur-

vey of community services, ani similar topics are examples of the kind

appropriate for group guidance s.livities.

9. To prepare and maintain a guidance record and ease history for each stu

dent counseled, sn, h record Ciou'd include a statement of the Problem,

rctevant facts, counseling a:, ion taken, student reattion and observable

outcor.. Such record shall be confidential except that it shall be available

for review by supervising counselor.
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10. t o keep the supeevsi,,: 1.,t01 2,1c,1 of .111 goidame activities, to

cooler with him coa,cralng major Ileolsion5, in 535 of controversal

problems likely to have far -reaching effeLts, and on questions involving

school polities, or community relations.

The Director's Role and R5sponsibilit;s of dull I:du,ation

The Director of Ado,t Education has been designated by the Superintenuunt as

the administrator charged with he responsibility for the planning, promoting,

operating, and reporting on the total Adult Education Program. ',his is done through

cooperation with, and under the auspices of the 011ice of the Bexar County School.

Superintendnt under contrast with the Texas Education Agency.

Specifically the responsibilities of thv Director arc,

1. To plan, with the cooperation of teachers supervisors, counselor, repre-

sentatives of the Bestir County Superintcrirtent, ;ad of the Tex is Education

Agency, the instructional program, the guidance program, in-ue evict

training for personnel, an,A all oth7r educational activities, in .eccordance

with the guidelines, rules and regulations of the Texas Education Agency.

2. To arrange for t:'e use of school fsci,ities.

3. To obtain adequate material a,.i supplies for the operation of the pre:tram.

4. To prepare and conduce a promntiorll program to bring to the attention of

the community that such educational opportunities are available and to

advise them how to lake advantage of the pr )gram.

5. To locate, interview, and recommend for employment all teachers and

°the personnel.

6. To prepare guidelines in accordance wiII local policy, county and State

requirements, to assure an orderly end elfectise operation.
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7. .0r k ...ep !1,..1'k, It

S. To give over-all sudpurliv a55itance to cvers

counselor or other personnel involved in the adult , ,,rogram,

making himself readily available for conference and ear:saltation or. any

matter.

9. To cooperate with v.fher community agencies, including other educational

institutions, to efforts to improve this program.

I i. To make and implement such administrative decisions as may be nec,aa...y

to the operation of the program, within the authority delegated by the super-

intendent. In matters of major importance the Director will confer with

the Superintendent concerning the .4ccisior.

II. To keep the Superintendent fully informed throue nriodic and special

reports concerning the total Adult Education Progrorr.

Negative Re sponsibilitics

1. Never interrupt the instructional activities urnccessattly no, without the

permission of the teacher in charge el' the classroom.

2. Never use conde censi on, la rcasm, nor ridirale tow ard anyone.

3. Never attempt to indoctrinate ary student with your personal bvlitfs,

political, moral, religious, er other. Use gui ance rot coercion.

4. Never dictate the student's decisions. The decisions that he reaches must

be his own.

5. Never refer diactplinary problems to the counselor. Shoed cases of mis-

conduct occur, the teacher should refer the student to the supervisor, who

may ask the assistance of the counselor in deterrniniv.: the case of the

behavior, or may ask the assistance of the orector If administrative action

is needed.
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APPENDIX VI-S

TEXAS

EOnt.U.AS FROM MEMARS OF ME TEALiiIR-TRAINER
IN REGARD 70 111E 1N -SMIGh TRAINING SESSIONS

Virginia D. Mannie

The weather was very inclimate today and tended to affect in some

cloglee the interest of the group. The majority of the members entered

into the discussion. Several mmained on the fringe. The group appeared

to be aware of the comman problems of A.B.E. students. lioi,ever, it was

apparent that they were not familiar with the so-called hard core.

It was difficult to es'ablish within the group an attitude of free

exchange. The lealers tnought the physical structure of the croup might

account in nart for this. Feelings and attitudes remained guarded through-

out most of the session. Remarks that might generate adverse feelings

or emotional invoTiement were carefullj avoided,

There was little depth of urderstandin,, or empathy displayed as

members made contributions. Comments such as thee were often heard:

1. 'People ought to help themselves."

2. "When I'm tea0,ing it is my ch.ty to see that a certain amount

of subject matter is taught... -1 connot do individualited

teaching. 1 haven't the time."

3. "We spend entirely too much time talking out the past. We

should spend mare tiice looking towar..1 the future."

4. "Those of us here .ire not rrsponsibte fcr what cur forefathers

did.'

5. "There have always been people enslaved. cppressrd and taken

advantage ef. This is rot unique to America. Why are we

always picked on."

At the close of the session kwczbers volunteered tat they

had gained insight info C... behavior and attitudes of many et the people

they worked with.

Willetta L. Fowler

Pleasantly surprised that the inclemency of the weather did not

effect attendar..w. Twenty -seven teachers attind:d. Seven teachers were

in cur scc,p...four from the 574t0 school. If wider cross section cf
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teachers had been used, there would hae been a broader range for the

exch,nge of ideas. Mast of the teachers were from the L'gewood District.

Only ore Negro in attendance. the group leader wonders if only one Negro

teacher AhE classes in the district?

Group was not enthusiastic as a whole. Seemed to regard the work-

shop as a "chore." One teacher admitted that she was only monetary value

involved. Perhaps our set-up facilitated the attitude cf the participants:

1. building was rather uncomfortanle (cold),

2. the section to which we were assigned was not conducive for

viewing; the slides were blurry and could not be read.

MAIN POINTS OF DISCUSSION

1. Group felt that they were getting "cream of crop" students and

that the characteristics as outlined did not describe the

average ABE student.

2. The importance of creating a climate which faeilixates

learning.

a. Acceptance and recognition

b. Informality

c. Learner must get involved in more than viewing and

listening.

S. Participants emphasized that too Merl pressure is being put CM

teaching staff to just pass students.

shat should he the point cf departure for a learning experience

for an ABE student? Are lea.hers to be concerned with person

or subject matter?

a. Position A--begin with people where they are and move

them toward the goal.

b. Position B -there is a great deal of knowledge to be

learned, and this knowledge should dictate the methods and

approach. Stertingl) no attitudes were changed even after

a long discussion.

The group leader will suggest intergration of group.leader trans.

Bob Aaron

Since this was the first session, it was understandable that there

existed some lack of organization in the grouts. However, I felt that

a great deal cf the confusion was due to the package itself. It is some-

what confusing particularly in the Introductory lesson.

509

501



We were able to elicite discussion from the group; howcaei, it was

mainly on a superficial plane and not realli to the _cart of the matter."

the group seemed reluctant to discuss their personal feelings about the

prejudice they have experienced.

A few- teachers complained about the toffy St. Mario movie as being

"too harsh" on the American people !whites). I personally feel that

something like this movie is absolutely necessary in order to awaken the

American public into action. I do agree that it perhaps is "extreme" and

sometime "one-sided," but as I said before, the time to pamper those who

do not like to see what happened is over.

Since the basic purpose of the workshop is human awareness, this

movie has gieat value in bringing about our objective. I feel that it

can be used effectively with a minimum amount of alienation.

We were able to finish the first half (six tapes) of the package,

with a good balance between the tapes and discussion.

Jim Falbo

Besides the two counselors, there were five people present for the

first session. Three of these people had attended a workshop in San

Antonio and in Fee Mexico during the summer. These th/ c people were

cbiously burnt-out cn these type of workshops. They discussed the

techniques for the whsle six hours. The film 'Huffy" generated about

10-minutes' discussion.

AilliamHyntley

This program was well accepted by the trout, with whom Or. Earn: and

I worked. All seamed interested and most of the teachers took ',cites.

Some of the., participated very little, in the discussion, however, I

believe that this was clue to the fact that there were two in the group

who tended to dominate the discussion :nd at times it was difficult ta

control them tactfully. As discussion leaders, it was often necessary to

introduce the points which we wished to make. The facilities made it

difficult to hear because of the noise of other sessions being conducted

at the same time. However, in spite of these problems / consider this

session to be a success and believe that the second meeting will he more

productive. All of the participants seemed to like the fcaimat of the

presentation.

A. A. Sacra

The first reaction wat the usual one--for the first thirty or forty

minutes the group (all six of them) sere trying to decide if we really h'd

something worthwhile to present to them.
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After the first Charty minutes or so, us we moved into Part I of the

prapr.m, "Awareness of Inman Seeds," the group becamo wry much interested

and this enthusiasm seemed to become ',regressively greater as time vent

on.

ih apie that the class seemed to enjoy the most, and they critosed

discussini it, was the one dealing with the different approaches and

strategies used to keep the OE student interested in his work; the dif-

ferent methods now employed in trying to help the AFL student understand

himself; also the attempts that are being made to help the student

realize that he is competing against himself rather than against the

group. The group spent a good deal of the discussion time exploring the

different methods employed by teachers to motivate the student. They

all agreed that an effort should be made by the teacher to wee if the

student sill express an interest in learning because he wants to learn

rather than because he is being bribed to learn.

Participation of students in the discussion was unusually slow at

the beginning. Two of the students seemed wry anxious Iv, contribute so

that our job as moderators became very important here uhen we attempted

to get comments from the other participants sithout offending the two

that were over-participating particularly since the contributions of these

two were so good. The situation was much improved towards the end and

except f,r one member of the group who insisted in saying "wry little."

1 was impressed by the unusual enthusiasm that was displayed towards

the end f the session. when we announced that he had ten minutes to

one student commented, Is it really time to got" To me the rxmars was

made very sincerely. (his kind of reaction I do not expect from a teacher

on a Saturday after a long %Tck in the classroom day and evenings.

The presentation on the "dropouts" and the "emotional needs .1

adults," and the discussion of these two phases of the packct were taken

rather routinely by the class as if they already mere aware or these

topics.

The "huffy St. Marie" film did not seem too important to the class.

They viewed it as something that was true. That the arr.'s. had been un-

fair with the Indians and that it was an unfortunate pars cf history.

Of course, other minority groups and their places in our social and

cultural development, an. he way tout some hay struggled sere also

discussed. One member thought that maybe the Indians are getting suffi-

cient compensation fees the federal government.
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One very interesting observation that has made by env of the members

of the group, I think, should be mentioned here. "This business of

counseling with the ANI. student is all very good" he said, "but I an not

sure that I am qualified to offer much counseling and guidance and if I

did have the training when would I have the timo to help them with their

problems and cover their .object matter too when we have them only four

hours a heck?"

Reynaldo Ramirez

The fir ';t hal, of the awareness package was very well received by

the members. Everybody contributed freely and this helped to make the day

a short one. "Buff,' has well accepted and he "discussed" it for tn.:

hour and flees minutes. It was generally agreed that the Indians as

well as other minority groups base been overlooked or ignored and that

now he are trying to male up for those shortcomings.

Mother item of interest was the section o, the "dropout." the

reasons provided by the packet were very ,ell received and few others

were introduced.

hhatever the groups' feelings were prior to our meeting I feel that

they left with a better unuerstandin, of the things that the package is

trying to make us aware of.

Because the partitioning of rooms and installation of restrooms,

facilities had not been completed, the incornenience ,as considerable

and the teachers voiced this in their evaluations as a weakness of the

program. however, the materials in to "package" and the presentations

by the counseling teams were given favorable endorsement by the teachers.

Virginia D. Manuie

This group was the most anntributiny of the three. Several members

here aged tcLchers who had worked in the literacy. Council Movement and

ABE for years. These here, from all indiCationS. Very committed workers,

as well as very informed teachers concerning the behavior attitudes and

pract:of; of ABE students.

In part of Unit II (especially involving "taffy") it was difficult

to get open and honest comments concerning what the group members really

thought and felt. The members tended to guard against the exposure of

true feelings, resorting to shrugging shoulders. smiling, And unintel-

ligible murmurs.

One member 1,cke the trend by making !efensiee comments such as,

"This film does not altogether portray truth." "I see no need for us to

discuss how the lehite man treated the Indqnn o: any other minority group."
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importcrt point is that new se see the error of our say und have

turned from it.- The group leaders at this point attcrptcd to clarify

the goal.

The discussion continued as more mentors became invole.c. The

group often became bogged down in teacher techniques and persona] f(ti-

ings. Re-direction :VW regbrasirg of group goals was often demanded

of the group leaders.

Members were very critical of statistics used in the package. A

large amount of time was spent in discussing these.

A. S. Saent

Ethric composition of class: two Mexican- Americana- -one rale, one

female; six Anglo-Americanstwo mares, four females.

MR/SSE:NS

Unlike the first group that sr had, this class was quick in getting

involved in the discussions. Perhaps this vas because the group was

larger; also because three of this group are supervisors and they seened

anxious to inquire and participate. The supervisors wanted, or at least

seemed very willing, to tell the class about their experiences with ABE

students and teachers since they visit the different classes in their

districts.

The class expressed great interest earn at :he "introduction" and

"background" part of the packe.. They became rather enthused at sta-

tistics concerning ABE students in the different males it the regica.

Again, as did the class before this ore, the group seemed to like

and enjoy meat of the topics dealing with techniques and strategies

employed in keeping the ABE students iota rested in his Wr.-14.. In other

words, they 'wanted to spend more time in discussing the different

methods used in meepimg the Oh students motivated.

The presentation on the "drop-outs" seemed more significant to this

group than it did to the first class. Mayte this was because this group

as a whole had more teaching experience than the first group and they

seemed to Anon more about the problems of the APE student.

The classes expressed great interest and enthusiasm throughout the

SCS5i015. S.A. (me of the students seemed bored. AM had trry little

trouble bringing about participation because they were anxious to discuss

the topics in detail and at great length. Mar) times during the session

he had to stop the discussion for the lack of time. The participstion,

in n) epiniVO, 'us great. friers for one renter, they all perticipited

sera well. Onr mambos, ! think, "eser-participatcd."
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the reaction to the film was good. They all seemed to think that

the Indians are justified in tteir resentment, During the discussion,

the class was unanimous in agreeing that the Indians as well as other

ethnic groups (minority" groups) have suffered as a result of prejudices,

and that a broader education of all ethnic groups will bring about better

understanding anA hmtter relationships among all of them.

hhen asked what they thought about the session at the end and how

they thought it could he improved, they all said they had enjoyed it very

much. One member offered this comment, "I think the session was very

professional and it was well planned."

Three of the members of the class insisted on discussing some of

the topics after the class was dismissed. They had to be reminded that

the session was over.

Reynaldo Ramirez

Session went exceptionally well. There was good class participation.

The section on the "drop-out" took a great deal of the time. I believe

this topic is by far the one that wither the teachers know more about or

they are more concerned about. Teachers seem to be interested in the

awareness program.

As usual, "Buff), was well received and very well discussed by the

group.

falbo 6 Fowler

Nine participants. Crouping such better than first workshop. Some

of the schools represented were Emerson, Ella Austin, Language School at

Kelly, and two sections of ARE classe_ from City Public Service.

MAO POINTS OF DISd.":310N

1. Ways the APE teacher could help student to deal with those

initial anxieties and embarrassments which he sometimes brings

to the learning situation (acceptance of the person and

informality).

2. The best conditions which facilitate adult learning.

3. Seed of a "true" awareness of the ARE teacher. The ARE teacher

must operate in a more complicated pattern than those who work

in the traditional way. Traditional meaning herethose

working in helping to mold lives and the ABE teacher facts

adults who have already rea:hed maturity and have set ideas

about many things.
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J. Areas that adult education MU5t be concerned with;

u. Internal djnamics of individual.

h. Behavior in external sulation,

c. Pis ability to take membership is his societal unit.

Second Sessicndames Palbo

this session was such better from the first. he had ten people and

me had a meeting after the rirst session which helped a whole lot.

klthough we lost three participants during the daa, the session 'meet very

well

this group man conservative and a lot of them did not take too well

to some of the ideas Mrs. foklem and 1 presented.

By the time of our third session January 31, ths Counselor trams

had been able to make what changes they felt necessary in their presen-

tations and mere very comfortable in their role. The meetings mere held

' four different locations in the city. Southmestein sector at South

San Antonio High School with six teachers attending; Southeastern sector

at Salado Elementary School with six teachers attending; Northeast sector

at MacArthur high School math six teachers attending; and downtown sector

at the Gibbs Building with eight teachers attendini.'. The teachers in-

volved represented South San Antonio, Last Central. Northeast, Northside.

and Alamo Hei,hts School Districts and the CEP -ARIA -AIE Program.

Comments of the L'oun: el ors regarding these sessions follow:

Meeting 111--S arginia U. Mannie

The grc.m;. rut late but dascloped into a Very dyinmic group. Located

in a predominately rural locality gave these members a rather different

view of the content of the package. the general comcensus was that the

information was not descriptive of the needs, behav,or, etc. of most of

these students. They had no hard core students neiiher did they have

any significant minter of families below the tationnt poverty level.

There mar a tremendous amount of exchange among members of this

group. Hatay became quite emotionally involved. It mar interesting to

note that the majority felt the need to resolve their emotional commit-

ment in favor of intellectual commitment.

!tempers m:re extremely; concerned about the pre-test and spent double

the time designated to complete it. No amount of colimcnt record :o

assure them that they mere rot being rat-d or scored in any may. Mr

finally hyd to continue, leaking the test unfinished.
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Timing of this mcct.ng was, I foul, to our disadvantage. Members

had attended three other sessions during the week. at Memorial. (English

a Second Language and Cultural Awareness). Several members felt they

had heard enough about the Mexican-American Culture. In the response

we simply asked members to restate our goal. We spent a good deal of

time pulling togher ideas in order to develop. relationship.

Much discussion was centered round statistics. Members doubted the

authenticity of many of the figures referred to in Units I and II.

This was by far the best group we have had. They were most willing

to talk and much was brought into the open. The Buffy St. Marie movie

worked quite well this time.

Also something I did not mention in the previous evaluations. we

used the overhead projector with this session. The transparencies are

much better than the slides. Slides are difficult to see and too dark

in some places so that the wording is completely unreadable.

I totally enjoyed thin group. We had a wide range cf feeling and

cultures and were able to share these feelings in an open manner. Most

worthwhile.

Willetta L. Fowler

Ten teachers employed in school. Eight attended workshop. Entire

sixth floor is being used. Classrooms quite impressive. Work of students

was exhibited on bulletin boards. Language lab is presently being

installed.

The group was well informed, rather dynamic and loquacious. These

teachers are proud or cocky (leader has mixed emotions) about their

unique set-up. In that, they do not have to he concerned with many of

the problems that the "ordinary" ARE teachers are faced with:

1. Absenteeism - -if a student is absent three days, a tracer is

sent to the student's home. Only two of the eight teachers

',sake a direct personal appeal to student.

P. Thirteen agencies are used as referrals, therefore relieving

them of having to help the ABE student solve many of his prob-

lems. Even transportation to ard from the agency is presided

for the student.

3. Teachers have no worry of delivering to an "empty" classroom

because the stip.rd paid to students serves as a CCCTiiNt

incentive
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Students are recruited by lit.. Ihcy attend classes SIX hours d day

for eight weeks. Most of the students arc from "hard core" rather than

the "cream of the crop." Students sent by the agency are paid a stiperJ,

therefore, the drop -neat problem is praoa.cally cleminatece. Securing

job seems to be the main motivation. Unlike national figures, there are

more male enrollees than female.

Group suggested that Language Problems he added to listAreas of

Difficulty. Orop-outs--low percentage. Ilen:vex', those that d'op, out

do so because of financial problems (the stipend .5 not enough to cover

a large family's expenses).

leachers exceedingly proud that 91i of studee to from the advanced

level class pass the GED.

I have to rate this session as the best of the four. Eight people

were present. At the beginning these people were saying that they had

"hard core" students in their class and that they did not have the prob-

lems that other ABE teachers had. By the end cf the session we had them

saying they had the cream of the crop and that their problems were just

as big as other teachers.

Ailliam Bentley

This workshop was held at South San Antonio High School with a group

of ALE teachers from this district. "the facilities mere c:cellemt and

contributed to a most pleasant experience. the participation was excel-

lent, more uniform than in previous sessions. This increased pArticipa-

tier) could have been the result of improved facilities with no inter-

ference from other groups, teachers who had more nearly the sane length

of experience, more effective presentation and direction on the part of

the leaders gained from prior experience with the same material, or from

a combination of the fac,tis. I believe that this was th: vest eclectic('

of the sessions to date.

EVALUATION OF ABE WORKSHOP TRAINING SESSION JANUARY 24, 1970

This workshop was with group of teachers from the San Antonio

School District. After some delay in starting, the morning session weat

very well. There was such better participation on the part cf most all

of the teachers than in the previous group. Due to the length) disceissions

at most of the scheduled stops, it was difficult to beep on the time s.hedule

and we lashed about thirty minutes reaching the i,tnt in the program

where we had planned to be at the close of the session. However, 1 fliece
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that each one enjoyed and profited from the discussion periods. the SAW

noisy condition henderod the rTcs.'m.ation but this has been corrected for

future meetings. I believe tin,i tis wi11 greatly improve the quality

of the presentation and effectiveless of the study.

A. N. Sven:

'ae third class met on January 31, 19 0, at the South San Antonio

High School.

The ethnic composition of group: fire Mexican- Americans - -two males,

three females; one Anglo-Americanone female.

iMPRISSIGNS

The cl as taken as a whole has been the youngest group we have

had average age about 28. Also, the teaching experience in ABE has been

tae least of any group. Perhaps it was because of these reasons that

the group has bee' the most eager and anxious to learn class he hair had

so far.

From the very beginning, even at the introduction, the class showed

quite a good deal of interest an... a great desire to learn and discuss

the problems of the ABE student.

The student participation of the class has excellent, and for the

first time, we had a group where all the members participated more or

less equally. They all seemed anxious and very willing to make some con-

tributions to the group although their contributions were very good, this

class proved to be the most "inquiring" of all the Classes, thy.y had

their questions and they wanted answers.

Ile film proved to be a great topic for this group. they ran out o:

tire discussing the plight of the American Indian and the problems of

other l'morlty groups. Again, the students enjoyed the topic on tech.

niques used in keeping the student motivated. The group agreed that

proper attitudes of the teachers and a good understanding of the cultural,

social, and educational problems, or background of the ART student is

important in keeping the ABE student in school. The most effective

teacher, they thought, would be one that would take an interest in the

stadent's problems lard would discuss the problems with them as mach as

toile mould allow.

1,i the end of the session, the students were asked to make corrects

as to how the presentation could be improved. They thought the session

had been sett planned.

The student remarked. this is the best organited set cf PalfriA15

that I trim had the pleasure to mitness in a Icrg time."
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APPENDIX VI-T

MAAS

SAMPLES OF 10 Lek7 ION FORMS
COMPLLIED BY PARTICIPANTS

OF THE BENAR COUNTY IN-SERVICE
TRAINING SESS IONS

EVALUATION

IN-SERVICE WORKSHOP

Please consider the activities and presentations of the workshop and review the

strengths and weaknesses.

Strengths

The strength of the workshop is that it attempts to show you how you can best

help and serve the ABE student. It tries to point out how to recognise the basic

characteristics of the ABE student and how we as teachers, can best reach them.

Weikel

I think the main weakness is that it tries to present too mush material at the

same time. Another weakness is the facilities in wt...ch the, workshop was held- -

there were too many distrections.

What Recommen&tions Do You Have',

Cut down on the material covered; improve facilities; have the coordinators

speak more on materials covered.

Do You Honestly Believe that as a Result of this Workshop You Will Be a More

Effective Teacher?

Yea. In a way it makes ..ne realise the problems that ABE students have when

they attempt t, go back to school. It makes me more understanding.

LI9
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EVALUATION

IN-SIRVICE WORKSHOP

Please consider the activities and presi-oations of the workshop and review the

strengths and weaknesses.

Strengths

The meeting I attended was well planned, very ,ffective and enlighter.Ing. The

use of slides for this demonstration maue it verj interesting and the information

presented was clezr and informative. We had an opportunity to discuss oor pro-

blems and successes from which I believe everyone profited.

Weaknesses

As far as the prograr, presented I don't believe it could have be better, but

the place of this meeting oar this particular day was most inadequ, ery cold.

What Recommendations Do Yo'i Ha .e ?

None.

Do You Honestly Relieve iat as a Result of th:: Workshop You Will Be More

Effective Teacher?

Yes. Because I became aware of the problems of the students involved in

ALE, here and in other commanities, and had the opportunity of listening to some

solutions suggested which are well worth trying.
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YALU! TIC,':

IN,SERVICE WORKSHOP

.'lease consit:vr the activities and pv.y1 ntations the `A Or kshop and revheo., the

strengths and weakrksses.

St tenths

We were made to realize again the ,a rge Percent of people in our slate who are

lacking a decent education. It is good to be reminded once in a while that we are

contributing to the betterment of our community.

Weakn e

Too much emphasis on megregati.n. At times, and I believe this was one of the

times, we make things %eclat by talking about them. if the aim of the workshop was

to make us more efficient teachers, I don't understand why this issue had to be the

train topic of the day. Helping us in making our students better prepared would be

a more positive approach with possibly much better result..

What Recommendations Do You Have ?

If some more constructive and practical hints could be given as to what a re

mere effective ways of teaching adults, maybe someone with experience In the

fie:d could give some good tips.

Do You ilonestly Belie e that as a Result of this Workshop You Will Be a More

Effective Teache r I

No. I am aware of certain prejudices, but pointing these out to a group of

teachers, the mejority of whom belong to the socalled mine city group, does not

teem to be of help in uecoming r more effective teacher.
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EVALUATION

,VORKSHOP

Please consider the activities and presentations of the workshop and review the

strengths and weaknesses.

St rengths

The teachers holding the workshop were very well educated. They we re aware

of the problems and were prepared to deal with them. They were very friendly.

Weaknesses

The workshop never got off the ground. It was boring and did r.ot relate to

teaching adults at ail. Most of the leachers attending my group taught during the

day and they discussed problems pertaining to soung students. the rest of the time

was spent discussing racial problems. It was a waste of time to me.

What Recommendations Do You Have?

That problems be discussed concerning the adult student and that each teacher

be asked what she is doing to alle.iate the different problems. We cannot elliminate

them completely, but ideas should be brought out to try to solve part of them.

Do You Honestly Believe that as a Result of this Workshop You Will Be a More

Effective Teacher?

No. I felt that we were not getting to the root of any problem at the workshop.

We just skimmed the surface. Maybe a few more meetings would help bring about

more awareness of what is needed.
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PROJECTION TO FY 1971

BACKGROUND

For the past two years, The University of Texas at
Austin has been operating, within the Office of Education
Region VI, an extensive guidance aid counseling project in
Adult Basic Education. Source of the funds has been Section
309(b) of the Adult Education Act of 1966. Personnel in the
five states of Region VIArkansas, Louisiana, New Mexico,
Oklahoma, and Texashave been actively gathering and
compiling information and data for the central p -ject staff
at The University of Texas.

The first year of the project devot-ci itself to three
primary fu..ctions:

1. Determining the status of Adult Basic Education
within Region VI, pinpointing specific major
problems

2. Determining each state's optimum operating poten
_al relative to gu:dance and counseling in the Adult
Basic Education programs

3. Designing and producing a package of materials for
utilization by all states in Region VI in the training
of tea :h l's .n Adult Basic Education guidance and
counseling

The second funded year was 2 n application of the
findings of the first year, in that cach state set up two pilot
centers (for a total of 10 within the region) to implement, on
a detailed basis, the projection reports of the first year. As a
means of achievibg maximum results in the pilot programs,
the states relied heavily on the teaching materials produced
from the first year of the project. The printary purpose of the
Pot centers was to determine the methods and techniques
most effective and efficient in installing guidance and
counseling in Adult Basic Education programs.

Additionally, during the second year there was a major
effort to "cnose" all Adult Basic Education teachers to the
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training program developed in the first year of the project,
with more than 3,500 teachers trained by the close of the
project.

Wove throughout the entire two years of the project
has been a specific effort on the part of the states, vvith the
assistance of The University of Texas, to develop a systematic
and integrated plan for the future of Adult Basic Education,
focusing on a total effort in guidance and counseling as a
major vehicle for success. As part of the planning effort, one
major university in each state has assigned a faculty member
specifically to the project.

A total of 25 persons have been associated directly with
the project for the past two years. During that period of
time, these persons specifically and other Adult Basic
Education personnel generally have developed a vast amount
of information and expertise.

PRO J EC ['ION

It is this new information and expertise with which we
begin the third year of the project. Statistics, materials,
reports, and new knowledge relative to the overall Adult
Basic Education program have been developed during the
past two years' effort.

During this )car, we will continue the communication of
information, which the project has already generated. We

hope to continue progress in the coordination of other
programs related to the Adult Basic Education type o';

clientele with the guidance and counseling concepts the
project has developed to date. Concepts and techniques
developed by the project are not limited in their applicability
solely to guidance and counseling within Adult Basic Educa-
tion programs. Rather, they represent new knowledge which
could be applied with equal force to any program dealing
with an ABE type of clientele. The needs of illiterate adults

in terms of understanding, guidance, and counseling are
unique and prcssing.

While the past tw'o' Years of the project have focused
attention primarily on the teacher although not totally
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i,4noring the counselorduring the third year the program
will begin to concentrate on and develop further the
counselor and counseling aspects of the program.

During the past two years, the project has realized
significant achievements and has helped generate widespread
enthusiasm. ABE educators in the five states agree that for
the first time since its inception, Region VI ABE is orienting
itself as a unit toward a specific task. States are now
cooperating and supporting each other in a unified effort to
forward the cause of Adult Basic Education. It is the aim of
the third year of the guidance and counseling project to
foster this united effort and push it to even higher goals. The
specific objectives set forth for F\' 1971 are noted below.

OBJECTIVES

1. To develop a film (or series of films) depicting the role
and function of guidance and counseling in the Adult
Basic Education program.

2. To refine, revise, and change, as indicated by two years
of evaluation, the teacher-training program for guidance
and counseling awareness.

3. To refine, revise, and change, as indicated by summer
training evaluation, the counselor-orientation training
package,

4. To develop a suggested curriculum program, at the
university level, for the preparation of counselors to
cope with illiterate adult clients.

5. To develop a national system of disseminating all
information gathered during the previous two years of
the project.

6. To combine the individual teacher and counselor kits
into a third program which cc uld be utilized for training
sessions where teachers and counselors arc combined in
one group.

7. To continue the counselor tra
counselors in ABE Region VI.
We are confident that these bPUGs CaPtie'i-IfklWe

perhaps expanded during FY 1971.

JUL 2 7 1J/
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